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DOCTORAL THESIS 

 

Summary 

 

 

This thesis examines the historical processes that have shaped the transformation of 

Romania's education sector in the post-communist era, with a particular focus on the World 

Bank's role in policy design and governmental restructuring within the sector. It aims to 

contribute to a deeper understanding of the historical roots of neoliberalism in Central and 

Eastern Europe by exploring the nexus between Romania's post-communist economic, 

political, and social uncertainty, the policies promoted by the World Bank in public education 

sector, and the local emerging elite response. A reassessment of the reforms proposed and 

implemented during the transition period is essential to meaningfully understand the current 

state of Romanian education. It offers the opportunity to evaluate the impact of those early 

reforms on the lives of students, parents, and teachers today.  

The gradual decline in school participation, student performance, and the overall 

quality of education in most Romanian schools is a well-documented reality. Social 

inequalities are reflected in the education system, with family background being one of the 

strongest predictors of students' academic achievement and school placement (Țoc, 2018). 

Recent studies indicate that the rate of early school leaving is six times higher in rural areas 

than in large cities (Vasile et al., 2020). Roma students are among the most affected by 

limited access to education, experiencing a disproportionately high rate of early school 

leaving compared to the general population. According to data from the European Union 

Agency for Fundamental Rights (2015), only 53% of Roma children of kindergarten age 

participate in early childhood education.1  Despite the implementation of a National Strategy 

for Reducing Early School Leaving, 16.6% of young people aged 18–24 dropped out of 

                                                             
1 For more information about the situation of the Roma education in Europe, check the FRA report 

https://fra.europa.eu/sites/default/files/fra_uploads/fra-2014-roma-survey-dif-education-1_en.pdf


school in 2023—an increase from 15.3% in 2021.2  Both the proportion of early school 

leavers and the timing of dropout reveal significant disparities between rural areas, small 

towns, and large urban centers. 

We are essentially increasingly witnessing the polarization of the education sector, 

where "good schools" are attended by students from middle- and upper-class backgrounds, 

while "bad schools" are predominantly populated by poor students, Roma students, and those 

from rural areas (Țoc, 2018). Inequalities within the education system have become 

progressively harder to ignore, particularly since the introduction of PISA tests, which have 

provided valuable data on students’ socio-economic backgrounds (Bădescu, 2019). A 

growing number of voices (Săveanu 2012; Țoc, 2018, 2024; Botezatu 2019) are drawing 

attention to disparities in student performance, largely attributed to differences in family 

socio-economic status. The accumulation of these inequalities is both a consequence of 

neoliberal ideologies shaping how education is organized and the government's failure to 

prioritize education within the national agenda. 

According to Eurostat (2021), Romania’s public spending on education, as a 

percentage of GDP, was the lowest in the European Union, reaching a historic low of 2.9%. 

This chronic underfunding is reflected in the unusually large financial burden placed on 

households, which contribute an additional 35% of what the government allocates to 

education—the highest proportion in the EU.3  At the same time, international expenditure on 

educational institutions, as a percentage of total spending from primary to tertiary education, 

remains relatively high at 3.4%. 4 

In response to the lack of public funding, students and their families are left to 

shoulder the increasing costs of education. Save the Children regularly publishes reports on 

the hidden costs of so-called “free education” in Romania. As these financial burdens 

continue to grow, a rising number of children are forced to drop out of school because their 

families cannot afford the expenses associated with attendance. In 2025, the average annual 

cost a family covers for each child’s education is 9,818 lei, while the net minimum monthly 

wage is 2,574 lei.5  These hidden costs include private tutoring, uniforms, alternative 

textbooks, school supplies, classroom and school contributions, transportation, and more. For 

                                                             
2 The latest data on the share of early school leavers at the EU level can be found here: Eurostat.  
3 You can access the full report here: ESL Plus Report 
4 More information on Romania's education indicators can be found on OECD site 
5 For more details on the hidden costs of education, visit: Costurile Educației - Martie 2025 

https://ec.europa.eu/eurostat/statistics-explained/index.php?title=Early_leavers_from_education_and_training
https://eslplus.eu/documents/esl_library/monitor2017-country-reports_en.pdf
https://gpseducation.oecd.org/CountryProfile?plotter=h5&primaryCountry=ROU&treshold=5&topic=EO
https://www.salvaticopiii.ro/sites/ro/files/2025-03/costurile_educatiei_martie_2025_salvati_copiii_site.pdf


children from low-income families, these expenses create insurmountable barriers to 

accessing education, threatening their fundamental right to learn. 

The recurrent economic crisis and the government's withdrawal from the social sector 

are fueling anxiety about the future, leaving even the middle class feeling vulnerable.  In a 

context where middle-class stability feels increasingly uncertain, parents invest in an 

“education with an edge” through costly extracurricular activities and private tutoring. These 

investments serve as forms of economic and cultural capital, aimed at securing their 

children’s future amid growing concerns that the next generation may face even greater 

challenges than they did (Savu, Lipan, & Crăciun 2020). 

In order to design more socially just public policies, redress these inequalities, and 

increase social security, it is essential to understand the genesis of current circumstances and 

to shift our focus toward the key international and local actors responsible for policy design 

during a “critical juncture.” The first post-socialist decade was a period in which, as Capoccia 

(2016: 118) argues, “decisions of important actors were causally decisive for the selection of 

one path of institutional development over other possible paths.” 

An important player in the Romanian educational landscape was the World Bank. As 

the largest international funder of education globally, the World Bank has a long-standing 

tradition of providing sector analysis, policy advice, and technical assistance to Romania. 

Beginning in 1994, World Bank experts, in collaboration with Romanian government 

officials, designed a series of policies and reforms that significantly transformed the pre-

university education sector. These reforms were grounded in principles of efficiency—

emphasizing competition, professionalization, and accountability—along with inter- and 

intra-sector coordination, decentralized governance, and economic relevance. In essence, the 

reforms reflect what scholars commonly define as neoliberalism in education. 

Neoliberal policymaking has vastly different consequences depending on class, 

race/ethnicity, gender, and geography (Fabricant & Fine, 2013). As a result, there is growing 

interest in the study of neoliberal “global education policy” (Ball, 2012), with diverse 

research foci ranging from policy mobility and network analysis (Ball, 2012; Au & Ferrare, 

2015), to neoliberal themes and their impacts (Apple, 2006; Bell & Stevenson, 2006; Anyon, 

2011; Fabricant & Fine, 2013), as well as critiques of and alternatives to neoliberal policies 

(Torres, 2009; Fabricant & Fine, 2013). However, as Samier (2018) points out, much of the 

discourse on neoliberal globalization in education originates in the West.  



A key distinction between Western states and developing or transitional countries is 

that, in the former, neoliberal education policies were largely shaped by national elites, 

whereas in the latter, these policies were often imposed through external pressures (Bell & 

Stevenson, 2006; Brock-Utne, 2012; Elfert & Ydesen, 2023). These contextual differences 

between the "center" and the "periphery" (Wallerstein, 1974, 2004) compel us to examine the 

broader global economic and political shifts that enabled such policy prescriptions to take 

root, as well as the key actors responsible for implementing them. 

Critical scholars from countries that have been recipients of neoliberal policy transfers 

have identified the World Bank as a key “transmission belt” for policies promoting 

privatization, decentralization, and deregulation (Budnik et al., 2011; Klees et al., 2012; 

Guilherme & Picoli, 2019; Tóth et al., 2018). In the Romanian context, a growing body of 

research links the country’s rising social inequalities to external constraints and to the ways in 

which local elites have navigated these pressures in the post-communist era (Ban, 2014, 

2016; Vincze, 2020; Georgescu, 2021; Vincze et al., 2024). This research contributes to the 

expanding critique of neoliberalization in the education systems of transitional countries. 

However, beyond a theoretical critique, it aims to uncover the inner workings of 

neoliberalism by addressing a fundamental question: how does it operate? 

This thesis situates its central research question within the broader fields of education 

and globalization, examining how certain systems of thought achieve hegemony, shaping and 

influencing global education structures. Focusing on World Bank-funded project loans as key 

points of inquiry, it explores the historical conditions that enabled the emergence of new 

knowledge frameworks and institutional practices in Romania’s pre-university education 

sector. The research that served as the foundation for this thesis addressed three interrelated 

questions: 1) What role has the World Bank played in shaping internal education policies and 

governance structures in Romania, and how has this role evolved over time? 2) What were 

the “conditions of possibility” (Foucault, 1989)—both discursive and material—that 

facilitated these specific reforms? 3) How did national actors respond, how were these 

policies accepted, adapted, resisted, or rejected? 

I approached these questions starting from the premise that World Bank policies are 

not merely "technical projects" designed to identify the most efficient ways to achieve 

educational objectives (Thrupp & Archer, 2003). Rather, education policies—at both the 

global and national levels—are inherently political, shaping power dynamics and societal 



outcomes. As Bell and Stevenson (2006, p. 9) argue, "Policy is political: it is about the power 

to determine what is done. It shapes who benefits, for what purpose, and who pays. It goes to 

the very heart of educational philosophy—what is education for? For whom? Who decides?" 

The case study of Romanian education policies and governance networks, which I 

aim to explore in this thesis, can only be fully understood through a comprehensive 

theoretical framework. The neoliberal turn in global education, the emergence of new forms 

of governance, and the influence of transnational organizations such as the World Bank are 

the result of global market expansion, both geographically and into sectors traditionally under 

the umbrella of the state, such as education. At the same time, the institutional practices 

associated with neoliberalism are part of an ongoing struggle over the representation of 

education at both national and global levels. However, this conflict is rarely equal. Those 

with greater material resources also possess more power to produce and disseminate ideas, 

which in turn serve to reinforce their financial interests. 

Given these dynamics, this research draws on both materialist and constructivist 

traditions, exploring the fertile tensions that arise from their juxtaposition. On one hand, it is 

grounded in new institutionalism, particularly in Meyer’s (1980) world polity theory, which 

highlights the increasing "statelessness" of the international system, where both local and 

global institutions prioritize legitimacy. According to Meyer et al. (1997), highly rational 

global models restructure nation-states through processes such as structural isomorphism, 

which, rather than being conflict-ridden, often unfold in a surprisingly consensual manner.  

On the other hand, the study engages with the extensive body of literature on 

neoliberal governance, drawing explanatory power from Marxist perspectives. A materialist 

approach within international political economy emphasizes structural power, which is 

embedded not only in ideas and institutions but also in material resources. Harvey’s (2005) 

analysis of neoliberalism, Ball’s (2012) emphasis on global educational networks, and Ban’s 

(2016) historical examination of the local neoliberal hybrid have served as key theoretical 

references in shaping the arguments presented in this thesis. 

Methodologically, this thesis draws on a diverse range of primary and secondary data 

sources, including individual interviews, archival research, document analysis, and 

participant observation. Based on the analysis of these data, the thesis argues that: 

1) The World Bank used specific assertions and representations to legitimize its 

approach to education policy in post-socialist Romania. The discourse employed was 



instrumental in reproducing the dominant neoliberal ideology inherent in the Bank’s 

institutional structures. More precisely, the Bank’s experts interpreted and constructed 

Romania’s educational landscape in a way that framed its deficiencies and problems 

as issues that could only be addressed through the neoliberal practices they offered. 

However, the emergence of this discourse must be situated within Romania’s broader 

social context after the fall of communism. Therefore, this inquiry becomes a matter 

of "the insertion of history (society) into a text and of this text into history" 

(Fairclough, 1995, p. 189). 

 

2) In line with its “good governance” framework, the World Bank has played a crucial 

role not only in spreading neoliberal global education policies but also in reshaping 

governance itself. This includes the creation of governance networks—what Ball 

(2012) refers to as “heterarchies.” In a decentralized system, the state's steering role, 

guided by managerial and entrepreneurial principles, requires effective knowledge 

management (Stromquist & Samoff, 2000). More importantly, for the argument of 

this thesis, it involves managing relationships between various state and non-state 

actors. Based on a review of archived newspaper articles as well as interviews with 

World Bank experts, I argue that the Bank not only encouraged private and non-profit 

involvement in public education but also directly supported their creation and 

expansion. Engaged both at the policy level and in education delivery, NGOs became 

key allies of the Bank, legitimizing and sustaining neoliberal policies, while 

neutralising dissent. The Bank’s continued involvement in the Romanian education 

sector influences the policymaking process and transforms the role, structure, and 

ultimately the power of the state. 

 

3) The Bank successfully garnered support from internal actors across the political 

spectrum by employing different approaches: appealing to liberal and conservative 

politicians, as well as education specialists, with a democratic, elitist, and 

civilizational rhetoric rooted in strong anti-communist sentiments, while promising to 

ease the financial burden on a left-leaning government. Amid the chaos and volatility 

of a declining economy and intense social conflicts, the social democrats needed both 

the symbolic and financial power of the Bank. They sought the Bank’s support to 



signal to the global community that Romania was a stable partner for foreign 

investment. The World Bank’s education policies, particularly in the early years of the 

transition, provided enough flexibility, allowing each incoming administration to 

selectively adopt policy components that aligned with their political agenda and 

electorate. Resistance to austerity measures in the education sector primarily came 

from teachers' unions. Despite their fragmentation, the unions were effective in 

negotiating salaries and policies related to teachers' status. Over time, however, some 

leaders and factions aligned with the right-wing parties, gradually drifting away from 

their original mission. 

 

The topic of this thesis is significant for several areas of literature, including globalization 

and development, sociology of education, as well as history and anthropology. It addresses 

key concerns related to democracy, participation in decision-making, and public 

accountability. First, this research aims to reconstruct the historical foundations that have 

granted neoliberal ideas the status of “truth,” exploring the specific sites where knowledge is 

produced and disseminated, while examining both their discursive and material effects. 

Second, by addressing gaps in research on the role of international agencies in the education 

sector of Eastern Europe, the study seeks to contribute to the broader discourse on 

globalization and development, sharing these insights through scholarly articles both in 

Romania and internationally. 

Third, my research aspires to extend beyond academic publications and presentations to 

engage a broader audience. A key objective is to foster local critique and create space for 

“subjugated knowledge” (Foucault, 1980). Developing a competitive discourse and 

empowering local truths can amplify marginalized voices in the realms of knowledge and 

power, serving as both a tool for self-reflection and empowerment. I share the conviction 

expressed by Kothari et al. (2019) that we must decolonize our thinking, particularly by 

deconstructing the notion of “development as progress,” thereby opening the way for cultural 

alternatives that nurture and respect life on Earth. 

My hope is that practitioners and policymakers in Romania's education sector, inspired by 

alternative discourses on education, will begin to recognize that knowledge is not fixed nor 

an objective truth. Instead, it is socially constructed, with meaning emerging through an 

ongoing process of experimentation, questioning, and reflection. As a result, neoliberalism 



can be “undone,” and more just and compassionate alternatives to “banking education” 

(Freire, 1970) can be crafted. As the Santiago Declaration for Public Services6 states: “A 

public future means ensuring that everything essential to dignified lives is outside of private 

control and under decolonial forms of collective, transparent, and democratic control.”  This 

future envisions the funding of universal public services, such as education, alongside a shift 

in power structures toward wider political participation and greater democratic control. 

 

Organisation of this thesis 

 

I begin my thesis by exploring the existing literature on neoliberalism, global 

education policy, and network governance. I contrast three major political-economic 

paradigms—liberal, Marxist, and neoliberal—examining their perspectives on education, 

with particular emphasis on how neoliberal ideology views government intervention in the 

education sector. The central concept that ties this study together is network governance, a 

descriptive and analytical term defined that refers to a form of governance involving both 

state and non-state actors (Ball 2012). I also discuss the democratic implications of 

developing governance networks and review the literature on the distinction between 

discourse and ideology in the study of neoliberalism. 

In the second chapter, I outline the research methodology, detailing the data collection 

and analysis methods used in this study. I describe the types of analysis—documentary, 

ethnographic, and archival—which form the foundation of my arguments. The research 

draws on a diverse range of data sources, including individual interviews, newspaper 

archives, World Bank Staff Appraisal Reports, national laws and regulations, biographies, 

articles, and CVs. I provide detailed descriptions of these data and explain how I used them, 

while discussing ethical considerations and indicating the limits of the research. 

The third chapter draws on a wide array of secondary data to track the history of the 

World Bank’s involvement in global education and the development of its “good 

governance” framework. This chapter aims to illustrate the “global” trends in education as 

embodied by the Bank. I argue that understanding the evolution of World Bank lending 

policies in education is crucial to contextualizing the organization’s position when it began 

                                                             
6 Our future is public. The Santiago Declaration for Public Services can be found here 

https://www.cadtm.org/Our-Future-is-Public-Santiago-Declaration-for-Public-Services


engaging with the social sectors in Central and Eastern Europe. The analysis highlights the 

Bank’s reliance on human capital perspectives in education and its continuous adaptation of 

discourse to maintain both its legitimacy and reputation as a “knowledge bank.” 

Inspired by the work of authors such as Fairclough (1995, 1999) and Ferguson (2003 

[1990]), the fourth chapter explores how and why particular concepts and values associated 

with neoliberalism came to dominate Romanian educational reform in the post-communist 

period. It specifically examines how problems were represented in policies, a task that 

requires delving into systems of legitimization set in place to maintain elite power. I conduct 

a close textual analysis of the Education Reform Project (1994) to uncover the explicit and 

implicit assumptions, rationalities, and values—i.e., the “problematization”—that shaped 

neoliberal policies and interventions in education. 

The following chapter addresses the topic of network governance in the Romanian 

education system, with a focus on the role of NGOs. I argue that the Bank sought to diffuse 

bureaucratic power away from the national state and towards civil society and private actors. 

I analyze concrete cases where the Bank actively supported the creation and development of 

NGOs, aiming to legitimize its policies, ensure the sustainability of its neoliberal direction, 

and silence dissent. Through this power engineering project, the Bank “pushed the polity 

down”. This chapter draws on data collected from interviews with World Bank experts, 

archival research, and comprehensive online investigations. 

The final chapter covers the local developments that led to the adoption of neoliberal 

reforms in education. Following Burawoy’s (2000) advice to avoid the trap of neo-

colonialism and refrain from attributing all agency to supranational forces, this section shifts 

attention to how these policies were locally assimilated and enacted by political actors during 

the first post-communist decade. I conclude my genealogical analysis by arguing that the 

World Bank’s swift and strategic intervention in a politically and socially unstable landscape 

successfully attracted key domestic actors on their side. For the Social Democrats, the Bank’s 

support was essential—not only for the financial assistance it provided, given the lack of a 

national budget for education reform, but also for the symbolic capital it offered. The Bank’s 

endorsement signaled to the international community that Romania was a stable and 

trustworthy partner for foreign investment. Meanwhile, the Bank managed to gain the support 

of education specialists and researchers from the Institute of Educational Science by 

presenting its agenda as a unified project that merged liberal democracy with neoliberal 



principles. The right-wing coalition that came to power in 1996 fully embraced the Bank’s 

push for liberalization, privatization, and decentralization. Under Andrei Marga’s leadership, 

neoliberal reforms in education were rapidly advanced. This section draws on a wide range of 

secondary data sources—including archival newspaper articles, legislation, policy strategies, 

academic studies, and individual or institutional biographies. By reconstructing a timeline of 

key events through diverse voices and perspectives, I aim to offer a more nuanced socio-

historical narrative—one that challenges deterministic interpretations and highlights the 

genuine debates and contestations surrounding education reform in early post-communist 

Romania. 

 

References: 

Anyon, J. (2011). Marx and education (1st ed.). New York:Routledge. 

Apple, M. (2006). Educating the “right” way: Markets, standards, god, and inequality 

(2nd ed.). New York: Routledge. 

Au, W., &Ferrare, J. J. (Eds.). (2015). Mapping corporate education reform: Power and 

policy networks in the neoliberal state (1st ed.). New York: Routledge. 

Badescu, G. & Angi, D. & Botezat, A. & Constantinescu, S. & Fesnic, F. & Hatos, A. & 

Kiss, T. & Ivan, C. & Muller-Demary, D. & Negru-Subtirica, O. & Toc, S.. (2019). 

Școala din România din perspectiva datelor PISA. Presa Universitară Clujeană 

Ball, S. J. (2012). Global education Inc.: New policy networks and the neoliberal 

imaginary. London, New York: Routledge. 

Ball, S. J., & Junemann, C. (2012). Networks, New Governance and Education. Bristol 

University Press. 

Ban, C. (2014). Dependenţă şi dezvoltare: Economia politică a capitalismului românesc. 

Cluj-Napoca: Tact. 

Ban, C. (2016). Ruling ideas: How global neoliberalism goes local. New York: Oxford 

University Press. 

Botezat, A. (2019). Factori determinanţi ai analfabetismului funcţional. O analiză a 

datelor PISA pentru România. In G. Bădescu (Ed.), Școala din România din perspectiva 

PISA.Cluj Napoca: Presa Universitară Clujeană. 



Brock-Utne, B. (2012). Language and inequality: Global challenges to education. 

Compare: A Journal of Comparative Education, 42, 1–21. 

Burawoy, M. & Blum, J. & George, S. & Gille, Z. & Gowan, T. & Haney, L. & Klawiter, 

M. & Lopez, S. & Riain, S. & Thaye, M. (2000). Global Ethnography: Forces, 

Connections, and Imaginations in a Post-Modern World. 

Capoccia, G. (2016). When Do Institutions “Bite”? Historical Institutionalism and the 

Politics of Institutional Change. Comparative Political Studies, 49(8), 1095-

1127. https://doi.org/10.1177/0010414015626449  

Elfert, M., Ydesen, C. (2023). UNESCO, the OECD and the World Bank: A Global 

Governance Perspective. In: Global Governance of Education. Educational Governance 

Research, vol 24. Springer, Cham. https://doi.org/10.1007/978-3-031-40411-5_2 

Fabricant, M., & Fine, M. (2016). Changing politics of education: Privatization and the 

dispossessed lives left behind. London: Routledge. 

Fairclough, N. (1992). Discourse and social change. Cambridge: Polity Press. 

Fairclough, N. (1995). Critical discourse analysis: The critical study of language. London: 

Longman. 

Ferguson, J. (2003). The anti-politics machine:”Development,” depoliticization, and 

bureaucratic power in Lesotho. Cambridge: Cambridge University Press. 

Foucault, M. (1989). Archaeology of knowledge. New York:Routledge. 

Foucault, M., & Gordon, C. (1980). Power/knowledge: Selected interviews and other 

writings, 1972–1977. New York: Pantheon Books. 

Freire, P. (1970). Pedagogy of the Oppressed. New York: Seabury Press. 

Georgescu, Florin. (2021). Capitalism si capitalisti fara capital in Romania vol 1. Editura 

Academiei Romîne. București. ISBN 978-973-27-3386-8 

Guilherme A.,& Picoli B.A. (2019). Neoliberalism and Education in the Global South: 

A New Form of Imperialism. In: Ness I., Cope Z. (eds) The Palgrave Encyclopedia of 

Imperialism and Anti-Imperialism. Cham: Palgrave Macmillan. 

Harvey, D. (2005). A brief history of neoliberalism. Oxford University Press. 

Klees, S.J., Samoff, J., Stromquist, N.P. (eds) (2012) The World Bank and Education. 

Comparative and International Education, vol 14. SensePublishers, Rotterdam. 

https://doi.org/10.1007/978-94-6091-903-9_4 

https://doi.org/10.1177/0010414015626449
https://doi.org/10.1007/978-3-031-40411-5_2


Kothari, A., Salleh, A., Escobar, A., Demaria, F., & Acosta, A. (2019). Pluriverse: a post-

development dictionary. New Delhi: Tulika. 

Meyer, J. W., Boli, J., Thomas, G. M., & Ramirez, F. O. (1997). World Society and the 

Nation‐State. American Journal of Sociology, 103(1), 144–181. 

https://doi.org/10.1086/231174 

Samier, E.A. (2017). Neoliberal Globalization and Educational Administration: 

Western and Developing Nation Perspectives. In: Peters M.A. (eds) Encyclopedia of 

Educational Philosophy and Theory. Singapore: Springer. 

Savu, A., Lipan, Ș, &Crăciun, M. (2020). Preparing for a “Good Life”: Extracurriculars 

and the Romanian Middle Class. East European Politics and Societies, 34(2), 485-504. 

https://doi.org/10.1177/0888325419842209  

Săveanu. S. (2012) Destin şi destinaţii şcolare. Inegalităţi educaţionale în unităţile şcolare 

din Oradea, Sociologie Românească, 10/2012, pp. 93-108 

Stromquist, N., &Samoff, J. (2000). Knowledge management systems: On the promise 

and actual forms of information technologies. Compare: A Journal of Comparative and 

International Education, 30(3), 323–332. 

Thrupp, M. & Archer, R. (2003). Education Management in Managerialist Times: 

Beyond the Textual Apologists. Philadelphia: Open University Press 

Torres, C. (2009). Education and Neoliberal Globalization. New York: Routledge. 

Tóth, T, Mészáros, G,&Marton, A.(2018). We should’ve made a revolution: A critical 

rhapsody of the Hungarian education system”s catching-up revolutions since 1989. Policy 

Futures in Education, 16(4), 465-481. 

Țoc, S. (2018). Clasă şi educaţie: Inegalitate şi reproducere sociala în învăţământul 

românesc. Bucureşti: Pro Universitaria. 

Vasile, M., Muscă M., Angi D., Badescu G., Florian B., Toc S. (2020). PISA 2018: Ce ne 

spun noile rezultate PISA despre inegalitățile educaționale din România. Institutul pentru 

Solidaritate Socială. Bucureşti.  

Vincze, E., Ban, C., Gog, S., &Friberg, J.H. (Eds.). (2024). The Political Economy of 

Extreme Poverty in Eastern Europe: A Comparative Historical Perspective of Romanian 

Roma (1sted.). New York: Routledge. https://doi.org/10.4324/9781003522034 

Vincze, E. (2019) Three Decades After. Advancing Capitalism and the (Re)Production of 

Romania”s Semi-Peripherality. Studia Universitatis Babes-Bolyai Sociologia, vol. 64, no. 

2, Sciendo, 2019, pp. 141-164. https://doi.org/10.2478/subbs-2019-0013 

https://doi.org/10.1086/231174
https://doi.org/10.1177/0888325419842209
https://doi.org/10.4324/9781003522034


Wallerstein, I. (1974). The Rise and Future Demise of the World Capitalist System: 

Concepts for Comparative Analysis. Comparative Studies in Society and History, 16(4), 

387–415. http://www.jstor.org/stable/178015 

Wallerstein, I. (2004). World-Systems Analysis: An Introduction. Duke University Press. 

https://doi.org/10.2307/j.ctv11smzx1 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.jstor.org/stable/178015

