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 EXTENDED SUMMARY 

The PhD thesis entitled "Socio-emotional education program for middle school students" aims 

to respond to the needs and educational interests of educators of self-discovery and personal 

development manifested by preadolescents at this age. 

Education represents the axis of value in the construction of the existential philosophy and 

evolution of mankind, of societies as a whole. Human knowledge becomes meaning and 

purpose in a society in the dynamics of development and transformation, and education 

becomes the major coordinate in achieving the goals proposed by society for the individual, as 

a goal, benchmark, means of development of his entire personality (Ionescu, 2011, p.46). 

Developing in a society based on the pillars of competence, quality and competitiveness, the 

individual becomes responsible for his or her own development and planning by assuming the 

mission and vision shared at community level. The personal and professional development path 

is structured and defined through active participation in one's own development, through in-

depth information and learning management, through effective self-awareness, but also 

through active and assertive interpersonal communication and relationships. The school, as a 

fundamental educational service institution, has undergone over the years measures of reform, 

restructuring and operation, becoming an instance that the community policy considers and 



integrates into the major projects of society at the level of community curriculum. The school, 

through the responsibility it has been invested with, is not only a provider of educational 

services, it becomes the community environment for structuring values; it is the environment 

for building communication and active interrelation at community level; and through the 

responsibility it has been invested with for cooperation and collaboration with the institutions 

of society, it is linked to the needs, problems and interests of the community through the 

educational projects it supports. 

In this sustained joint effort, teachers, students, parents, the community, determine the quality 

of the educational act, which has an impact on the development and evolution of the individual, 

implicitly on the evolution of the community. The implementation of educational programmes 

in schools (which address relevant aspects of self-awareness and personal development, 

increased effectiveness of communication in interpersonal relationships, information and 

learning management skills, but last but not least, knowledge and skills needed to develop 

realistic career plans for students, with a view to the most active social and professional 

integration and a lifestyle based on increasing the quality of the learner's mental, physical, 

social and occupational life) contributes at community level to sustainable development, 

technical and scientific progress, coherent and flexible social restructuring, with a view to 

economic and social cohesion based on the cultural and linguistic diversity of the community. 

The problem of dysfunctions in the social-emotional development of secondary school children 

has an impact on the onset of social life, on the structuring of the social self-concept and leads 

to their inability to establish and maintain effective communication in interpersonal 

relationships with adults and children. A dysfunction at the level of social interactions of 

secondary school students reorganizes the value system, the way they build their image of 

themselves and others, with decisive effects on the concept of self and academic performance, 

on learning and information management, their perspective on "the process of construction and 

career development" (Lemeni & Miclea, 2010, p.71), but also on the quality of life of the 

learner. 

The knowledge/recognition and evaluation of the factors that can influence the socio-emotional 

development of secondary school students from the perspective of educators and educators 

themselves, becomes essential with reference to the educational ideal, which aims at the 

formation/development of independent, responsible, functional personalities in a world in 

continuous transformation, and moreover, a society based on large-scale technological 



developments.Teachers and students need to establish their own ways of adapting to 

dysfunctional situations, and this requires knowledge/self-knowledge and awareness of their 

own characteristics and the educational context in which they work. 

Thus, we started from the reasoning that the development of social-emotional competences of 

pupils in secondary school is a prerequisite for supporting the development of complex 

cognitive processes in the pre-adolescent stage and for having fully formed neuro-functional 

mechanisms are necessary in the later schooling stage (high school or art and craft schools).  

From a theoretical point of view, the present research was based on meta-analyses published in 

the empirical literature, which aim at a diachronic and synchronic approach to the history and 

construct of the definition of socio-emotional education, implicitly the key areas addressed. 

 

The aim of the thesis is to valorise the socio-emotional education programme for secondary 

school students, with the status of a prevention, intervention and counselling programme for 

secondary school students ,,Adventures with the SocioEM SuperHero" used in the research in 

order to develop socio-emotional competences. 

The research considers the following general hypothesis: Systematic and rational application 

of the educational program called "Socio-Emotional Education Program for Middle School 

Students" with the status of prevention, intervention and counseling program for middle school 

students, "Adventures with the SocioEM SuperHero" will contribute to increased level of 

adaptation of students promoting adaptive behavior and emotional well-being. 

The paper aims at theoretical and practical grounding, being composed of two sections, 

theoretical and applications: part I - Theoretical grounding and part II - Experimental approach, 

considering the connection and continuity between the two parts of the thesis. The thesis is 

structured in four chapters, followed by conclusions, appendices and bibliography. 

Chapter I, entitled Pre-adolescent Developmental Profile: person, self and self-image, includes 

a synthetic analysis of the preadolescent developmental profile defined as person, self and self-

image, through a rigorous analysis of psycho-intellectual development, emotional development 

and the implications of this component on the overall development of preadolescents. The 

dynamics of the continuous process of transformation at the level of the cognitive, affective, 

attitudinal, actional or motivational dimension are highlighted. 



It is not just a simple enumeration of the type of review of these data on the construct, but many 

reflective approaches are undertaken, approaches that want to highlight the peculiarities of this 

stage that are clearly outlined at the level of value autonomy, affective autonomy, moral 

autonomy and action autonomy, emphasising the fact that pre-adolescence is a stage of 

schooling in which, under the influence of the security/inferiority dyad, the pre-adolescent is 

in a continuous search for identity, for the social environment and for group affiliation based 

on interests, needs and their satisfaction or emotional security.  

 

This chapter considers that at the heart of this construct of the individual's identity is emotion, 

as an affective state, it is emotion that has triggered so many conflicts and storms in social and 

private life. If one approaches an exercise of philosophical reflection, one can observe in the 

evolution of the history of ideas or metaphilosophy, the process begins as early as antiquity, 

with the concern of the individual or the philosopher, to live adapted, to build a "different, more 

authentic and autonomous way of life"; to experience the harmony of ideas and feelings. 

From this point of view for centuries man has been in a continuous search for the depth of the 

human mind, to understand and explain: How the individual mentalises, is aware of his own 

mental state, but also of the mentalising patterns of others, mentalising the self; the complex 

mechanism by which the individual self-protects his mind - defences as a mental operation; 

implicitly the awareness of one's own emotions, the manifestation of empathy, the capacity for 

emotional regulation in diversified social contexts, reinforcing his continuous action of 

emotional resilience at individual, group or institutional level. Regardless of era or generation, 

in this exercise of reflection, the individual designs an intervention plan, a therapy of the self, 

shows an alternative to the ideas generated, to his action through his own capacity for emotional 

regulation and cognitive reassessment of complex emotions involved in different cultural or 

social contexts. Even if, step by step, we analyse the dynamic life of the postmodern polis or 

of the character in the myths and great creations of universal literature, research has underlined 

that the repression of emotions by the subject leads to a decrease in his state of well-being, with 

negative influences at physiological, psychological and emotional levels. Also, the state of 

conflict to which we are subjected is closely related to the variation of emotions, their 

functionality and in particular to the subjective state of well-being of the individual felt in the 

family, in the group of friends, in professional life or in the community. Emotion influences the 

capacity to manifest behaviours directed towards oneself, in the intrapersonal dimension, but 



at the same time its influences are also focused on behaviours directed towards others, in the 

interpersonal dimension. Thus, in this dynamic of daily life, any internal or external event with 

the capacity to activate contributes to substantial changes in the cognitive, physiological and 

behavioural dimension of the individual, thus building the state, the subjective experience of 

the individual, the emotion in front of the activating event. In the dialogue with oneself, the 

individual becomes aware of the moment and the stage in which he begins the process of 

transformation, of discovering the meaning and the purpose in life; of analyzing the framework, 

of his capacity of "holding"; of reflecting on the construction of identity "born from integration 

and the accompanying bearing that derives from the reunion of the essential aspects of the self 

and their continuous reorganization into a unified self or rather in permanent attempt of 

unification" (Quinodoz, 2021, p.278). ) in the existential process, without cleavage, through 

which the individual organizes his experiences of social formation as efficiently as possible. 

Pre-adolescence, is the stage in which the emotional component becomes complex, provides 

the educable with the most pertinent information about the two constructs: good and evil, which 

influence his action. His tendency towards action begins to have a purpose, and this purpose is 

for the acquisition of emotional independence and the development of personal identity; in his 

initiation journey he develops the ability to self-evaluate his feelings, needs and desires, even 

step by step he learns to adapt to the complex process of being a ,,self" through an active and 

reflective involvement in the process of self-evaluation of desire, to a standard to which he 

aspires, he develops the ability to want or why not, to not want feelings and desires that are not 

functional. It is during this period that the two levels of emotion generation are founded: the 

experiential level of processing and the conceptual level (Greenberg, Malberg & Tompkins, 

2020, p.182 ), as the preadolescent's system of communication and human interaction becomes 

increasingly complex, accumulates more social experience develops cognitive-linguistic 

capabilities, automatic emotional responses also develop through more complex processing 

and refinement, generating emotional schemas, in which there is a connection of information 

at the level of sensory processes, at the level of storing information in memory but also at the 

level of ideational processes that connect in a much more complex internal network structure, 

which generates the activation of schemas in different contexts and contributes to the 

multiplication of emotional experiences. In this path of multiplication of emotional experience, 

preadolescents will symbolize the sensations felt at the physiological level, in the body, in the 

dimension of consciousness and will articulate them through the determinant of language, so 

that the educator learns to adapt to a new experience, but also learns to integrate new narratives.  



Pre-adolescence is the stage in the development of the individual, in which the system of 

interpersonal relations is optimised, and the learner learns through active listening and assertive 

expression to make the act of communication more effective in interpersonal relations in 

diversified communication contexts, but also to cope with peer pressure on social media. It is 

the stage in which they become aware of the need for self-knowledge, gradually adopting 

mature social behaviour by overcoming their displayed immaturity through social knowledge; 

they become responsible for their actions in the family, school or community environment by 

managing effective age-appropriate strategies for self-control and interpersonal relationships 

(Steinberg & Morris, 2001). In this social process they learn what values, attitudes and 

behaviours are valued by the community and that it is necessary to develop emotional 

management and resolute management in the social learning experiences in which they interact, 

regardless of the level of interaction with family, level of interaction with peers or teachers.  

The dynamics of daily life, as well as the particularities of school life, make the learner, as well 

as the specialist, concerned with the management of emotions, with the ability to manage as 

effectively as possible the "typhoons" resulting from emotional complexity. In this decade of 

neuroscience, the way in which a balance is achieved between the rational flow of 

consciousness and development through the capacity for cognitive and metacognitive 

reflection, originality, the blending of types of reasoning, has highlighted the need for 

individuals to be proactive and courageous in managing their own innovative ideas, a need for 

cognitive autonomy through the adoption of a new model of organisation and monitoring of 

the self corresponding to the way of managing social, cultural or professional events or to the 

"agenda" of personality development proposed by society. In this "behind-the-scenes game", 

the self becomes the true "art critic", who takes on the symandic, subtle, sometimes violent or 

uncouth feedback; he takes on the values, the beliefs with a strong capacity to influence 

decisions in support of the motivation that it implies, everything that society through the group 

of co-adolescents, the family projects on the preadolescent influenced by the tyranny of the 

"must", which will dictate in his life, the standards of behaviour, the fact that he is a valuable 

person or not. From this point of view his beliefs will erect real walls between a healthy lifestyle 

and a life dominated by dysfunctional cognitions, unhealthy emotions, all generated by 

repetitive events of negative emotional experiences. From this storm arises discomfort, 

negative affectivity, reproduced in educational or social life by lack of personal effectiveness, 

lack of perception of personal control by the preadolescent, thus contributing to the 

strengthening of the feeling of helplessness in social relationships; experiencing feelings of 



guilt, guilt, fear, anxiety, danger, all accompanied by strong somatic manifestations, generating 

emotional, cognitive, behavioral and physiological symptoms. 

Self-knowledge and personal development is the fundamental process of exploration that pre-

adolescents go through, of initiation with their own characteristics, implicitly a resource for 

getting to know the peculiarities of others, which makes the process of managing conflict 

situations more efficient, with effects at cognitive, emotional and behavioural level. The results 

of an effective process of self-discovery and personal development carried out at the level of 

educational activities contribute to self-knowledge through the exploration and objective 

analysis of one's own characteristics, combating the preadolescent's under- or over-

appreciation, low or high self-esteem, lack of organisation of personal life or school 

obligations, behavioural rigidity manifested in activities in the school or social environment. 

Focusing the preadolescent only on personal needs and not on the needs of others leads to 

problematic behavior that reinforces a maladaptive pattern manifested in the preadolescent's 

interpersonal relationship pattern (Jacob & Arntz, 2020) that will generate low frustration 

tolerance, anxiety and depression. In this "crisis of originality" (Debesse, 1939, in reference to 

Șchiopu, 1979, in reference to Verza, 2017, p. 455), an avoidant coping style with related 

emotions develops, leading to social withdrawal and poor emotional contact with adults or co-

adolescents, while other preadolescents may develop a coping style of overcompensation 

reverberating in interpersonal relationships through a tendency to threaten, dominate, provoke 

or through obsessive-controlling behaviour. 

In this desire for originality and uniqueness, oriented towards adaptation and integration, it is 

necessary for the preadolescent to reflect on their own emotions for self-awareness, as they are 

the gateways to the educator's previous relational experience and the black box of memory, 

requiring a connection of affective states to well-being and implicitly to a sense of security 

(Fonagy, 2005, apud, Greenberg, Greenberg & Tompkins, 2020, p.44).  As the preadolescent 

works with the process of change it creates the fundamental sense of safety and allows for a 

deeper exploration of the emotions that accompany learning experiences in everyday life or 

school settings. Thus, preadolescence is the stage in which the learner is required to self-

observe through focused attention, to openly self-monitor complex emotions and to address the 

state of kindness -love and compassion, to which is added the care with which the process of 

emotional awareness is traversed implicit in the development of the psychological structure 



that contributes to self-awareness and emotion tolerance in any context dominated by stress 

(Salzberg, 2011, Greenberg, Greenberg & Tompkins, 2020, p.102). 

In interpersonal relationships in the social context the preadolescent experiences social stress, 

in counselling activities it is important to identify the sources of stress, the potential stressor in 

the life of the preadolescent through an objective assessment of social stress, awareness of their 

own reactions to stress, development of assertive behaviour for actions at personal and social 

level, development of personal resources for a personal management of the state of emotional 

and physiological distress experienced by the preadolescent subjected to environmental and/or 

impersonal stressors. The development of management strategies is the preadolescent's 

resource through which he/she can defuse the experienced event (activating event) that 

overwhelms him. 

The vulnerability of the educable appears in psychosocial problems or problems related to the 

social environment in which he gravitates, where the preadolescent feels pressure and tension, 

feels the lack of adequate social support, feels the negative reactions of others. Thus, 

vulnerability in these contexts in educable children is manifested by maladaptive coping: 

avoidance, rumination or self-blame, lack of optimism and self-confidence, generation of 

dysfunctional beliefs related to the event, the dangers generated or by the manifestation of lack 

of control over one's own life, etc. contributing to poor anger management, low tolerance to 

frustration, development of feelings of self-blame, which will generate anxious and depressive 

symptoms.  

The effects of stress at this age lead to overstrain and overload of the preadolescent with 

immediate physiological, cognitive, emotional and behavioural implications. The pressure and 

danger felt from the social group has consequences on the quality of the child's health, the 

preadolescent's response is materialized in ineffective and unhealthy strategies, with 

aggravating consequences leading to severe psychosomatic problems. We have metaphorically 

defined pre-adolescence as the Sisyphean path of identity crises, emotional crises and self-

seeking. The complex process of self-knowledge, development of self-awareness, a 

fundamental component in the personality dimension of the preadolescent, self-regulation and 

self-evaluation mechanisms is triggered. Thus, the system of the self, through the three 

dimensions: self-knowledge, self-regulation and self-evaluation, is involved in the construction 

of the preadolescent's personal and social identity. It is the period of searches, but also of 

groping at the level of communication and interpersonal relationships in the social 



environment, of belonging to the group of friends that offer him the opportunity to socialize, 

of emotional security in the conflicting stages crossed in the family or in the school 

environment, thus allowing the preadolescent to overcome egocentrism, to acquire autonomy 

from the parents, even by triggering the parents' feelings of jealousy towards the peers in the 

preadolescent's relationship group; the "war" of identified, selected and processed information 

is triggered by confronting and comparing them at the level of the four fundamental sources: 

family/parents, the school institution, the group of friends/peers and social networks/digital 

media. In this struggle with change, states of anxiety, restlessness and tension, emotional 

lability, narcissism, dissonance at the level of mental representation of the self-image and 

interest in self-knowledge are sometimes felt. Thus, the preadolescent is in a constant struggle 

with the dyad of self-respect and mutual respect, self-acceptance and self-closure. 

The second chapter of the doctoral thesis focuses on the analysis milestones related to the 

development of socio-emotional education, specific purposes and concepts, through a rigorous 

curricular analysis of the Counseling and personal development program, specific work 

methodology . From this point of view, the curricular framework existing at national and 

international level for the promotion of socio-emotional education is presented, a meta-analysis 

of the programs that support the aims of socio-emotional education is highlighted, with input 

on the subjects in the five major areas of development : self-awareness (emotional) by 

identifying emotions and emotional patterns, understanding the causes and consequences of 

emotions, empathy, or self-confidence; Self-regulation through the manifestation of adaptive 

emotional reactions, control of emotional impulses, age-appropriate methods of stress 

management; Social awareness through the ability to generate functional social cognitions or 

acceptance of perspectives; Relationship skills: teamwork through cooperation and 

collaboration, initiating and maintaining relationships, building intimacy, tolerance to 

frustration, etc.; Decision-making responsibility assumed through collaboration and 

cooperation at the social group level, fair competitiveness, active participation in the leadership 

of peer groups. The influence that socio-emotional education has on the public health of 

citizens is highlighted, deliberately supported by the three premises: the school institution 

represents the ideal social laboratory for social learning as an indispensable activity of 

assimilation of norms and principles, knowledge, socio-cultural models specific to 

communities, the SEL program in school institutions represents the fundamental framework 

for the development and improvement of the social and emotional skills of learners, 



contributing to the increase in school performance of preadolescents, and the intervention 

programs represent the fundamental framework for supporting the public health of learners. 

 At the national level, going through a difficult period in terms of population health and 

restrictions for citizens during the COVID-19 pandemic, left its mark on the development of 

cognitive and non-cognitive skills in learners. The problems encountered at the level of school 

institutions, within families and at the community level related to the increase in violent 

behaviors, the problems of psychological vulnerability registered by preadolescents through: 

self-confidence and low self-image, dysfunctional beliefs about the physical self, compulsive 

behaviors, irrational cognitive style manifested by negative global self-evaluation, self-

deprecation in case of academic failure due to the consequences of never/always thinking; a 

low tolerance for frustration manifested in problematic situations, for states of criticism that 

come from parental or adult authority, negative emotional states and the inability to manage 

these states, etc., have contributed to the rethinking of evaluation and intervention programs at 

the level of school institutions . The two years of the pandemic have reshaped the value system 

of generation z and the way to understand themselves and others. The pandemic, the period 

with restrictions for citizens brought with it the worries and concerns (Albu, 2013) of the 

teaching staff and the family related to the manifestations of traditional bullying, which in the 

last three years has intensified, widened its spectrum of action at the digital level, transforming 

-se in cyberbullying, where you no longer need to have physical force to put your opponent on 

the ground, it is enough to have a device, phone or computer and harass, denigrate, threaten 

death generating a significant fear, and you enter the world of "digital aggressors". At the level 

of educational programs, a refresh of the methodological concepts and suggestions is necessary 

for the current generation Z, of digital citizens who communicate, collaborate, are actively 

connected to the digital environment and have a multitasking approach, where digital life has 

actually become life real dominated by complex and confused emotions, taking over some 

cognitive and behavioral schemes (Ceobanu, Cucoș, Istrate & Pânișoară, 2020; Albulescu & 

Catalano, 2021; Bonchiș, 2021). Within the dynamics of the family and the reference group, 

preadolescents refer to the socio-cultural models and implicitly to the goals pursued in the 

short, medium and long term; to social prejudices and stereotypes; to the related cognitive 

schemes regarding the perception and interpretation of the informational content, the 

characteristics of the social and psychosocial environment. This approach within the 

interpersonal communication and relational process aims at the individual's personal efficiency, 

but also his interpersonal and social efficiency manifested in the relational act that will lead to 



adaptation and relational flexibility (Cristea, 2015). This development scheme of the 

interrelationship process of the adult becomes a model of adaptive behavior for the 

preadolescent being taken over and integrated at the level of his personality structure, reducing 

the risk of managing maladaptive and less appropriate models in different situational contexts 

at the level of adequacy and relational flexibility. From this point of view, we want educable, 

preadolescents with an increased capacity for adaptability to the imminent social reality and 

implicitly an increased capacity for integration and participation in social life through 

awareness and acceptance of norms, social reference standards, but also through a coherent self 

structured, reflexive, which self-evaluates, develops and implicitly acts according to higher-

order needs and desires, due to the high capacity for self-valuation and social recognition. 

Based on these arguments, we emphasize the need to develop the emotional and social skills 

of pre-adolescents following an integrated and implicitly simultaneous approach on several 

levels: 

a. implementing strategies to develop the emotional and social skills of the preadolescent, 

appropriate to the age and stage of development; 

b. developing and/or optimizing the interpersonal relationship skills of the referent adults in 

the life of the preadolescent through: the overall self-world relationship through its capacity to 

expand, the cognitive style and the relational style; the ability to transform emotional states; 

internalized social and cultural patterns; prejudices and social stereotypes with negative effects 

in terms of adaptation and integration at the relational, behavioral and attitudinal level; effective 

style of communication and interpersonal relations; relational suitability and flexibility; 

decision making etc. 

c. Optimizing the intrapersonal skills of the relevant adults in the preadolescent's life by 

maintaining a mental health and a state of well-being that contributes to the capacity for 

resilience, to the development of a secure attachment reducing distress factors and implicitly, 

enhancing the preadolescent's positive coping; to the generation of a favorable emotional 

climate for the development of a coherent self. 

The programs implemented at the national level emphasized the fact that it is necessary to focus 

on the development of intrapersonal and interpersonal skills, which will facilitate 

preadolescents to better manage the construction of self-identity in relation to the socio-cultural 

models accredited by the groups social. Crossing this period of psychosocial development of 

the preadolescent represents responsibility on the part of the family, the teaching staff and the 



entire social system in its complexity; is a stage of vulnerability for the learner, it represents 

the assumption of a complex process of personal and interpersonal self-evaluation, well-

defined self-perception through which the subject builds a coherent system of representations 

about himself and about others/about the world through an objective reporting to the norms 

and the system of values, by assuming the statuses and roles of the social groups of peers or 

the social categories in which he is integrated. Thus, the educational intervention programs 

carried out in the last decade also aimed at objectives in the area of the identity of the learner, 

by overcoming the conflicting and confusing states in which the preadolescent finds himself or 

the self-perception of the state of inferiority due to the cultural context with the assumed 

sociocultural values and content, of disadvantaged social groups of which the subjects were a 

part. 

In the third chapter, the applied pedagogical research is addressed on the topic "Social-

emotional education program for secondary school students, with the status of Prevention, 

intervention and counseling program for secondary school students. In this chapter it is 

substantiated research methodology, delimitation of the research problem, design of the activity 

of research undertaken, the major coordinates of the research: research methods and tools, 

sampling (the subject sample, the content sample), the conduct of the investigation through the 

actual experimental approach: investigative study with diagnostic analysis, the pre-

experimental stage, the stage of the actual experiment and the post-experimental stage. The 

research carried out was based on the objectives below: 

Research objectives: 

1. Consultation of specialized literature regarding the development of socio-emotional skills of 

students in secondary school: 

a. Identifying the fundamental theoretical aspects regarding the relevant aspects of self-

awareness (emotional), self-regulation of secondary school students (emotional development); 

b. Identifying the fundamental theoretical aspects regarding social awareness, the role of 

interpersonal dynamics, the decision-making act in the adaptation and social integration of 

secondary school students (social development); 

2. Analysis of the school program in the Counseling and personal development discipline 

regarding socio-emotional development activities; 

3. Identification of tools for evaluating socio-emotional skills; 



4. Observing and noting the difficulties encountered, adapting the tool/methodology/content 

(content sample) according to the independent and dependent variable in order to achieve the 

immediate objectives of the research, but also the final goal; 

5. Elaboration of an educational program with the status of a prevention, intervention and 

counseling program for secondary school students, which meets the needs of the subjects 

included in the action research; 

6. Investigating the impact of the educational program for the development of socio-emotional 

skills of secondary school students. 

The main investigative method used in the research was the pedagogical experiment 

implemented at the level of the Counseling and personal development discipline, and to 

validate the working hypothesis, the educational program for socio-emotional development of 

secondary school students was implemented. 

Referring to the content area of the school program socio-emotional development and the 

content targeted by it, taking into account the bio-psycho-socio-cultural changes of the 

preadolescent, the content sample of the activities carried out over a year was built school, on 

the two areas of development: emotional and social, with all the issues that this concept raises 

and which, addressed in its depth, follows the socio-emotional development of the 

preadolescent, viewed on the five dimensions: 

  Self-awareness (emotional); 

  Self-regulation; 

  Social awareness; 

  Interpersonal relationship; 

  Decisional responsibility. 

Investigative study. Diagnostic analysis: in order to identify the need for such a socio-emotional 

development program for secondary school students, a questionnaire was applied to 361 

secondary school teachers, with the predominant teaching activity in secondary school or only 

in secondary school, counselors or psychologists schoolchildren, from the counties of Bacău, 

Cluj, Harghita, Mureș, Maramureș, Sălaj, the municipality of Bucharest, aged between 25 and 

65 years. We appreciate that the condition of representativeness was met, a fact that ensured 



the validity and relevance of the results obtained, allowing the extrapolation of the information 

found regarding the highlighting of the possible solutions advanced by the teaching staff in 

order to overcome the existing dysfunctions in the socio-emotional development of pre-

adolescents, but also in in order to optimize the strategies for developing emotional and social 

skills in the teacher-student relationship, but also to carry out a needs analysis regarding the 

continuous training of teachers in the development of socio-emotional skills and regulatory 

mechanisms in the preadolescence stage. The analysis of teachers' needs focused on the 

informational contents that were grouped around the following points of reference: 

• the opinion regarding the aspects that limit the understanding of the educational message 

associated with socio-emotional education; 

• ranking some aspects characteristic of the physical educational environment or situational 

and organizational factors, depending on their influence on the efficiency of socio-emotional 

education; 

•the inventory of educational invoices with a major role in the development of the social skills 

of secondary school students; 

• diversified strategies to stimulate personal reflection for teachers, in the educational approach 

and the appreciation of preferences in which they contribute to the self-knowledge and personal 

development of students; 

• the opinion regarding the variety of causes that can determine the appearance of barriers and 

blockages in the development of socio-emotional education and their ordering according to the 

intensity of the negative impact; 

• the attitude towards the activities that lead to the efficiency of the students' learning efforts, 

as a factor for improving the teacher-student relationship in the educational process; 

• suggestions for improving the techniques and strategies used in the development of socio-

emotional skills. 

 

The research methodology from the initial testing aimed at a multi-dimensional and multi-

method system used to evaluate the behavior and self-perception of children, the application of 

the screening tool, the Adolescent Self-Evaluation Scale and the Teacher-Adolescent 

Evaluation Scale. The scales were administered in a controlled environment, the classroom, 



prepared by the evaluator to prevent sources of error in the evaluation. the researcher opted for 

operating with raw scores in the analysis and interpretation of the statistical data performed. 

The processing of the statistical data was carried out in the SPSS program. In order to have an 

overview of the level at which the research subjects were from the perspective of the 

investigated variables, the raw composite scores, recorded in the pre-test stage, through both 

types of measurements (self-evaluation, teacher evaluation), were transformed in categorical 

variables, respecting the intervals provided by the authors of the scale. The comparative graphs 

(Bar Chart type) of the averages recorded by the experimental sample, respectively by the 

control sample indicated the existence of differences in the averages recorded by the two groups 

for all the subscales analyzed, both in the case of self-assessment type measurements and in 

the case of measurements based on the ratings made by the teaching staff. Considering the 

differences noted in the pre-test stage, the inferential statistical analysis procedures carried out 

on the post-test scores were selected in such a way as to allow the statistical control of the 

variance attributed to the scores recorded in the pre-test stage. The inferential statistical 

procedure was detailed in chapter IV of the paper. 

The formative experiment involved the implementation of the socio-emotional education 

program promoted with the status of prevention, intervention and counseling program for 

secondary school students "Adventures with the SocioEM Super Hero" in the experimental 

classes, using themes appropriate to the proposed objectives, existing in the literature of 

specialty or products and developed by the undersigned in the content sample; the most diverse, 

attractive and educationally impactful forms of activities for the Counseling and personal 

development discipline were also identified and carried out. The educational program aims to 

describe, explain, model, classify, improve, optimize counseling and personal development 

activities in the secondary school, contributing to the development of educational theory and 

practice, but also to solving the problems identified in the educational reality of Romanian 

education. The educational program presented in tabular form was designed as a system of 

educational interventions to support teachers and secondary school students in the development 

of social and emotional skills, the development of lifestyle management skills by increasing 

the quality of mental life, physical, social and vocational, but also in the management and 

correction by specialist teachers of undesirable behaviors of students with alternative 

behaviors. The vision of the program was a strategic one to offer teachers, but also educable 

beneficiaries, access to development directions in the field of emotional and social education, 

with the tendency to capitalize on acquisitions in the field of educational sciences and their 



capitalization in educational practice, with a view to the development of preadolescents from 

cognitive, affective-motivational and behavioral point of view in a complex bio-psycho-socio-

cultural structure. The curricular and structural-systemic approach to the educational processes 

implemented in the development of the educational program that promotes a global and open 

vision of socio-emotional education for secondary school students was also taken into account. 

The needs analysis carried out as a result of the application of the socio-emotional education 

questionnaire to teachers who teach at the secondary school level, highlighted the need to 

design a program of prevention, intervention and counseling activities for the development of 

the socio-emotional skills of students from secondary education. We mention the fact that these 

activities proposed for teaching staff with the status of teacher-directors offer the possibility to 

be designed, organized and carried out, both in the offline environment and in the online 

environment. The activities can be implemented by the head teacher, but also in a partnership 

with the institution's school counselor/ psychologist, adapted to the particularities of the 

students in the class and the educational climate. 

The post-experimental stage aimed at the same research methodology as the one in the pre-

experimental stage, in order to emphasize the progress made by the sample of subjects included 

in the educational program, which took place in the educational institution, in a formal setting, 

in the stage intervention of the actual experiment. From this point of view, the same screening 

tools used in the pre-experimental intervention stage were used. 

      In chapter four for statistical analyses, the researcher decided on operating on the basis of 

raw scores for calculating subscale scores and composite scores. Even though the tool offered 

the possibility to convert the raw scores recorded by the subject into T-scores, this procedure 

has much greater utility especially in screening and diagnostic situations. Following the fact 

that the purpose of this research is not included in the area of screening and diagnosis of 

emotional and/or behavioral disorders, but focused on following the evolution of the subjects 

enrolled in the intervention program, from this point of view it was opted for operating with 

raw scores within the statistical analyzes performed. In order to get an idea of the level at which 

the research participants were from the perspective of the investigated variables, the raw 

composite scores, recorded in the pre-test and post-test stage, through both types of 

measurements (self-evaluation, teacher evaluation), were transformed into categorical 

variables, respecting the intervals provided by the authors of the scale. In order to test the 



working hypotheses, it was decided to use the ANCOVA analysis. The variables were entered 

into a series of ANCOVA analyzes as follows: 

- post-test composite scores were entered as dependent variables; 

- the sample variable (with the experimental and control modalities) was introduced as a fixed 

factor. 

- pre-test composite scores were entered as covariate variables (these scores were partitioned, 

held constant, or "controlled"). 

In each analysis, the fulfillment of the fundamental ANCOVA assumptions was verified, 

respectively: 

- the correlation coefficient between the dependent variable and the covariate variable (pre-

posttest scores) was calculated: between these variables a high correlation is not allowed to 

preserve the robustness of the ANCOVA analysis results 

- the normality of the distribution of the standardized residual values was checked: the 

asymmetry values were checked, high values affecting the validity of the results, using the 

reference interval -2 - +2, recommended by Hair et al. (2021) 

- homogeneity of variance was checked: for valid results, it is necessary that the scores recorded 

by the groups have a similar homogeneity of variance (there should be no significant 

differences, Levene's Test - p> .05). 

The results of the ANCOVA analysis revealed a significant effect of the sample (experimental, 

control) on emotional symptoms, controlling the scores recorded in the pre-test stage F (1, 119) 

=501.74, p<.001. Comparing the means, it was found that the experimental sample had a lower 

mean of 41.07 points compared to the control sample. The effect size, η²=.81, indicated a large 

sample effect on scores for the emotional symptoms variable, measured at posttest. The result 

is illustrative of the positive effects of the intervention on the reduction of emotional symptoms. 

The data analyzed followed the assumptions of ANCOVA. The results revealed significant 

differences between the adaptive skills recorded by the control sample and the experimental 

one, in the post-test stage, controlling the pre-test scores, F(1,119)=140.53, η²=.54 p<.001. The 

experimental sample recorded a mean of adaptive skills higher by 23.33 points, compared to 

the control sample, in the post-test stage. The result points to the positive effects of the 

intervention on the development of adaptive skills. In addition to the analyzes in which the 



composite scores were entered as dependent variables, analyzes were conducted in which the 

scores of the subscales (dimensions subordinate to the composite scores) were entered as 

dependent variables, in order to obtain a more comprehensive picture of the effects of the 

intervention. The results of the statistical analyzes carried out showed significant differences 

between the control sample and the experimental one, the experimental sample recording in 

the post-test stage lower scores compared to the control sample for the variables that measured 

the existence of some difficulties (of a school, emotional, behavioral nature, etc.) and higher 

scores for the variables that measured adaptive skills. The results are suggestive of the 

ameliorative and positive effects of the intervention for the development of socio-emotional 

skills and add to a vast body of scientific literature that, both theoretically and empirically, 

presents the advantages of approaches of this type (Zins, Wwissberg, Wang & Walberg, 2004; 

Zins, & Elias, 2006; Roberts, Walton & Viechtbauer, 2006; Mearns & Thorne, 2007; Nelson-

Jones, 2007; CASEL 2003, 2013, 2017, 2019a, b, c; 2020; 2021; 2023; Goleman, 2007, 2008; 

Ellis & Mac Laren, 2018; Bailey, Meland, Brion-Meisels & Jones, 2019; Bailey, Stickle, Brion-

Meisels & Jones, 2019; Denham, 2019; Holdevici & Crăciun, 2019; Wilkins & Corrigan, 2019; 

Ellis , Gordon, Neenan & Palmer, 2020; Greenberg, Malberg & Tompkins, 2020; Opre, Balica, 

Buzgar, Dumulescu & Macavei, 2020; OECD, 2021; Jones, Brush, Ramirez, Mao, Marenu 

Wettje, Finney, Raisch, Podoloff, Kahn, Barnes, Stickle, Brion-Meisels, McIntyre, Cuartas, & 

Bailey, 2021; OECD, 2021; Vaida, 2021; Stannett, 2022; Loose, Graaf & Zarbock, 2022). The 

conclusions emphasize the social connection capacity of preadolescents achieved as a result of 

an emotional balance determined by a positive and integrated self, with an extensive capacity 

to restructure the inner experience, facilitating for the preadolescent the development of age-

appropriate emotional self-regulation strategies that allow coherent expression of needs 

towards family members, towards the peer group by understanding emotional causes and 

consequences, but also by achieving interpersonal relationships defined by the quality and 

adapted emotional security. Also, the positive results obtained following the implementation of 

the program reinforce the idea that functional interpersonal relationships based on emotional 

engagement and risk management within behavioral changes through alternative behaviors 

contribute to the transformation of functional interaction patterns into mental models that allow 

the reduction of distress factors determined by emotional vulnerability, low self-confidence and 

low self-esteem, poor social skills, maladaptive coping mechanisms, worries, sadness or why 

not, intolerance of uncertainty. In our opinion, the implementation of a socio-emotional 

education program for secondary school students represents a functional and effective 

specialized tool for developing socio-emotional skills, but also for validating the aims of socio-



emotional education. The doctoral thesis contains relevant information for teachers with the 

status of secondary school leaders, offering a model of best practices for education specialists 

in curriculum design, but also for practitioners of a socio-emotional education program model 

with the status of a program of prevention, intervention and counseling of secondary school 

students, with a broad structure of procedure and working methodology. The dissemination of 

the Doctoral Thesis and the content sample will be carried out within the specialized 

commissions organized at the level of school institutions. 

 

Selective References: 

Adler, A. (2018). Cazul domnișoarei R. Interpretarea unei povești de viață. București: Trei.  

Agabrian, M. (2008). Strategii de comunicare eficientă. Iaşi: Institutul European. 

Albu, G. (2008). Comunicare interpersonală. Iaşi: Institutul European. 

Albu, G. (2013). Grijile și îngrijorările profesorului. Pitești: Paralela 45.  

Albulescu, I. (2009). Doctrine Pedagogice. București: Didactică și Pedagogică.  

André, C. (2012). Stările sufletești. Învățarea seninătății. București: Trei.  

André, C. & Lelord, F. (2013). Cum să ne exprimăm emoțiile și sentimentele. București: Trei. 

André, C. & Légeron, P. (2011). Cum să ne eliberăm de frica de ceilalți. Tracul, timiditatea, 

inhibițiile, fobia socială. București: Trei. 

Allen, J.G, Fonagy, P. & Bateman, A.W. (2022). Mentalizarea în practica psihoterapiei. 

București: Trei. 

Ammann, R. (2012). Terapia prin jocul cu nisip- Sandplay. București: Trei.  

Andrei, A. (coord). (2021). Competențele sociale și emoționale. Colecție de bune practici 

pentru consilieri școlari și profesori. București: Editura Universitară. 

Arntz, A. (2020). Terapia schemelor. București: Trei. 

Arslan, S., & Demirtas, Z. (2016). Social emotional learning and critical thinking disposition. 

Studia Psychologica, vol. 58, no.4. pp. 276–285, disponibil 

pe URL: https://doi.org/10.21909/sp.2016.04.723 la 01.05.2021. 

Babbard, G.O. (2014). Tratat de psihiatrie psihodinamică. Bucureşti: Trei.  

Bailey R. & Jones S. M. (2019). An integrated model of regulation for applied settings. Clinical 

Child and Family Psychology. vol. 22, pp. 2–23, disponibil 

pe URL: https://link.springer.com/article/10.1007/s10567-019-00288-y, la 01.05.2021. 



Bailey R., Stickle L., Brion-Meisels G. & Jones S. M. (2019). Reimagining social-emotional 

learning: findings from a strategy-based approach. Phi Delta Kappan.vol. 100, 53–58, 

disponibil pe URL: 

https://journals.sagepub.com/doi/abs/10.1177/0031721719827549?journalCode=pdka. 

la 01.05.2021. 

Bailey, R., Meland, E. A., Brion-Meisels, S., & Jones, S. M. (2019). Getting developmental 

science back into schools: Can what we know about self-regulation help change how we 

think about “no excuses”? Frontiers in Psychology, 10 (1885), 2-3, disponibil 

pe URL: https://www.frontiersin.org/articles/10.3389/fpsyg.2019.01885/full la 

01.05.2021. 

Barkley, R. A. (2011). Copilul dificil. Manualul terapeutului pentru evaluare și pentru 

training-ul părinților. Cluj-Napoca:  ASCER. 

Barrett, L. F. (2017). Cum iau emoțiile. Viața secretă a creierului. Cluj-Napoca: ASCER. 

Baumeister, R. F. (2011). Sensuri ale vieții. Cluj-Napoca: ASCR. 

Băban, A. (coord.) (2011). Consiliere educațională. Ghid metodologic pentru orele de 

dirigenție și consiliere. Cluj-Napoca: ASCER. 

Bălțătescu S. (2014). Fericirea în contextul social al tranziției  postcomuniste din România. 

Cluj-Napoca: Eikon. 

Belmont, J. A. (2015). 103 Activități de grup. Idei de tratament și strategii practice. București: 

Trei. 

Benga, O. coord. (2012). Jocuri terapeutice. Cluj-Napoca: ASCR. 

Benga, O., Băban, A. & Opre, A. (coord.). Strategii de prevenție a problemelor de 

comportament. Cluj-Napoca: ASCR. 

B.I.E.F,  Gerard, F.M. & Pacearcă, Ș. (2012). Evaluarea Competentelor. Ghid Practic. 

București: Aramis. 

Berger, J. (2017). Influență invizibilă. București: Publica. 

Berke, J. H. (2017).  Vrăjitoare, giganți și oameni înspăimântători. Ostilitatea în viața 

cotidiană și depășirea ei. București: Trei. 

Berne, E. (2017).  Jocurile noastre de toate zilele. Psihologia relațiilor interumane. București: 

Trei. 

Bharwaney, G. (2020). Reziliența emoțională. Învață cum să devii adaptabil și să-ți atingi 

potențialul maxim. Iași: Polirom. 

Blackman, J. S. (2012). 101 apărări. Cum se autoprotejiază mintea. București: Trei. 

Blândul, V. C. (2008). Psihologia comportamentului deviant. București: Aramis. 



Bloch, H. ; Chemama, R. ; Gallo, A. ; Leconte, P. ; Leny, J. F. ; Postel, J. & Reuchlin, M. 

(coord.) (2006). LAROUSSE. Marele dicționar al psihologie. București: Trei. 

Bocoș, M. (2003). Cercetarea pedagogică. Suporturi teoretice și metodologice. Cluj-Napoca: 

Casa Cărții de Știință.  

Bocoș, M. (2003). Teoria și practica cercetării pedagogice. Cluj-Napoca: Casa Cărții de 

Știință. 

Bocoș, M. (2007). Didactica disciplinelor pedagogice. Un cadru constructivist. Pitești: 

Paralela 45. 

Bocoș, M.D. & Chiș, V. (2013). Management curricular. Repere teoretice si applicative. 

Vol.1. Pitești: Paralela 45. 

Bocoș, M. (coord); Taciu-Răduț, R. & Stan C. (2017). Dicționar Praxiologic de Pedagogie, 

vol. III, (I-L). Pitești: Paralela 45.  

Bocoș, M. (coord); Taciu-Răduț, R. & Stan, C., (2016). Dicționar Praxiologic de Pedagogie, 

vol. II, (E-H). Pitești: Paralela 45. 

Bocoș, M. (coord); Taciu-Răduț, R.; Stan, C.; Chiș, O. & Andronache, D. (2016). Dicționar 

Praxiologic de Pedagogie, vol. I, (A-D). Pitești: Paralela 45. 

Bocoș, M. & Albulescu, I., (coord.), (2008). Studii de pedagogie universitară. Cluj-Napoca: 

Presa Universitară Clujeană.  

Bocoș, M. Jucan, D. (2008). Teoria și metodologia instruirii. Teoria și metodologia evaluării. 

Repere și instrumente didactice pentru formarea profesorilor. Pitești: Paralela 45. 

Bocoș, M. & Jucan, D. (2017). Teoria și metodologia instruirii. Teoria și metodologia 

evaluării. Repere și instrumente didactice pentru formarea profesorilor. Pitești: Paralela 

45.  

Bohart, A. & Greenberg, L. S., (2011). Empatia în psihoterapie. București: Trei.  

Bonchis, E. (2021). Generația Z. Iaşi:  Polirom.  

Boncu, Ș. & Ceobanu C., (coord.) (2013). Psihosociologie școlară. Iaşi: Polirom. 

Boncu, Ș. & Holman, A., (coord.) (2019). Cum gândim în viața de zi cu zi. Iaşi: Polirom. 

Boncu, Ș. & Nastas, D. (2015). Emoțiile complexe. Iaşi:  Polirom.  

Boncu, Ș. (2013). Delăsarea în școală. În Boncu, Ș. & Ceobanu C., (coord.). Psihosociologie 

școlară. pp. 159-170. Iaşi: Polirom. 

Boncu, A., Costea, I. & Minulescu, M. (2017). A meta-analytic study investigating the 

efficiency of socio-emotional learning programs on the development of children and 

adolescents. In Romanian Journal of Applied Psychology, vol.19, no. 2, pp. 35–41. 

Botez, A. (2002). Filosofi ai mentalului despre conștiință. Revista Noema, vol. 1, Nr. 1, 



București, disponibilpe URL:   http://noema.crifst.ro/ARHIVA/2002_04.pdf , la 28.08.2027. 

Botiș, M. A. (2011). Disciplinarea pozitivă sau cum să disciplinezi fără să rănești. Cluj-

Napoca:  ASCR. 

Bouchard, N. (2006). Rezolvarea conflictelor la serviciu. Tipuri de personalitate. Iaşi: Polirom. 

Bowden, M.& Thomson, T. (2021). Cum gândesc oamenii în sinea lor. Descifrarea limbajului 

corporal. București: Trei. 

Bowlby, J. (2016). Crearea și ruperea legăturilor afective. București: Trei. 

Boza, M. (2010). Atitudinile sociale şi schimbarea lor. Iaşi:  Polirom.  

Brackett, M.(2016).  The Emotion Revolution. National Association of Independent Schools. 

disponibil 

pe URL: https://www.nais.org/magazine/independent-school/summer-2016/the-

emotion-revolution/. la 02.05.2022. 

Bradeberry, T. & Greaves, J., (2016). Inteligența emoțională. Strategii esențiale pentru 

succesul personal și profesional. București: Litera. 

Brătescu, G. (1984). Studiu introductiv. Descartes și dialectica pasiunilor, la Pasiunile 

sufletului, Descardes, Rene, București: Științifică și Enciclopedică. 

Brucăr, I. (1930). Filosofia lui B. Spinoza, București: Societatea Română de Filozofie.  

Burgo, J. (2019). De ce asta? Mecanismele psihice de apărare și căile ascunse prin care ne 

schimbă viața. București: Trei. 

Burns, G. W. (2012). 101 poveşti vindecătoare pentru adulţi. Folosirea metaforelor în terapie. 

București: Trei.  

Burns, G. W. (2011). 101 poveşti vindecătoare pentru copii şi adolescenți. Folosirea 

metaforelor în terapie. București: Trei. 

 Busch, F. N. (2019). Abordări psihodinamice ale schimbării comportamentale. București: 

Trei. 

CASEL. (2003). Safe and Sound: An Educational Leader’s Guide to Evidence-Based Social 

and Emotional Learning (SEL)Programs.  Creating Connections for Student Success, 

Annual Report. (consultat pe data de 14.02.2023).  

CASEL.  CASEL  Guide. (2013). Effective  Social  and  Emotional  Learning  Programs,  

disponibil 

pe URL: http://casel.org/guide/, 2013. 

https://ed.buffalo.edu/content/dam/ed/alberti/docs/CASEL-Guide-SOCIAL-

EMOTIONAL-LEARNING.pdf la 14.02.2023.  



CASEL. (2017). Promoting Positive Youth Development Through School-based Social and 

Emotional Learning Interventions: A Meta-Analysis of Follow-up Effects, disponibil 

pe URL:  https://casel.org/ 2017-meta-analysis/ la 14.02.2023.  

CASEL ASSESSMENT WORK GROUP. (2019).  Student social and emotional competence 

assessment: The current state of the field and a vision for its future, Chicago, IL: 

Collaborative for Academic, Social, and Emotional Learning. CASEL. (2021a). Systemic 

Implementation disponibil 

pe URL: https://casel.org/systemic-implementation/ la 03.08.2020. 

CASEL.(2021b). What Is the Framework? disponibil 

pe URL: https://casel.org/fundamentals-of-sel/what-is-the-casel-framework/ la 

23.08.2022. 

CASEL. (2019a). READY TO LEAD A 2019 Update of Principals’ Perspectives on How Social 

and Emotional Learning Can Prepare Children and Transform Schools, disponibil 

pe URL: https://casel.s3.us-east-2.amazonaws.com/CASEL-Resources-Ready-To-Lead-

2019.pdf la 06.08.2022. 

CASEL. (2020). REPORTS & GUIDANCE An Examination of K-12 SEL Learning 

Competencies and Standards in 18 States,  disponibil 

pe URL:  https://casel.org/casel-gateway-examining-kthru12-learning-competencies/ la 

06.08.2022. 

CASEL. (2019b). Casel Resource- Ten Criteria for Describing and Selecting SEL 

Frameworks, disponibil 

pe URL:  https://casel.s3.us-east-2.amazonaws.com/CASEL-Resource-10-Criteria-SEL-

Frameworks.pdf  la 06.08.2022. 

Catrinel, A. Ș. & Kallay, E. (2010). Dezvoltarea competențelor emoționale și sociale la 

preșcolari. Ghid practic pentru educatori. Cluj-Napoca: ASCR. 

Caudill, M. A. (2018). Învață să-ți controlezi durerea. Stă în puterea ta! București: Trei. 

Ceobanu, C. (2013). O perspectivă psihosocială asupra relațiilor dintre profesori și elevi. În 

Boncu, Ș. & Ceobanu, C. (coord.). Psihologie școlară. pp.185-196. Iași: Polirom. 

Cerghit, I. (2002). Sisteme de instruire alternative şi complementare. Structuri, stiluri şi 

strategii, Bucureşti: Aramis.  

Chatterjee Singh, N. & Duraiappah, A.K. (Eds.) (2020). Rethinking Learning – a review of 

social and emotional learning framework for education systems. New Delhi. UNESCO 

MGIEP, disponibil 



pe URL:  http://www.anc.edu.ro/wp-content/uploads/2020/07/Rethinking-Learning.-A-

Review-of-Social-and-Emotional-Learning-for-Education-Systems.pdf la 17.09.2021. 

Chiriac, V. trad. (2005). Etica și eficiența profesională. București: Ediția a-II-a, All. 

Chiriac, V. trad. (2005). Etica și eficiența profesională. Ediția a - II-a, București: All.  

Chiș, O. & Cuc, M.C. (2022). Organizing teaching activities through capitalizing educational 

resources in the online, vol. 2, ERD 2021, pp. 224 – 232, DOI: 10.15405/epes.22032.22. 

Chiş, V. (2001). Activitatea profesorului între curriculum şi evaluare, Presa Universitară 

Clujeană, Cluj-Napoca. 

Chiș, V. (2005). Pedagogia contemporană. Pedagogia pentru competențe. Cluj-Napoca: Casa 

Cărții de Știință. 

Chiș, V. (2014). Fundamentele Pedagogiei. Repere tematice pentru studenți și profesori. Cluj-

Napoca: Eikon. 

Chiș, V. (2002). Provocările Pedagogiei Contemporane. Cluj-Napoca: Presa Universitară 

Clujeană.  

Chomsky, N. (1965). Aspects of the theory of syntax. Cambridge Mass: The MIT Press. 

disponibil 

pe URL: http://library.navoiy-uni.uz/files/chomsky%20aspects%20teory%20sintax.pdf,  

la    17.09.2021. 

Cialdini, R. (2017). Pre - suasiune. O metodă revoluționară de a influența și de a convinge. 

București:  Publica. 

Cicu, G.; Georgescu, D.& Moldovan, A. M. (2007). Concepte de bază privind tulburările 

datorate consumului de substanțe. Agenția Națională Antidrog, București, disponibil 

pe URL:   http://masterdroguri.ro/wp-

content/uploads/2015/03/concepte_de_baza_privind_tulburarile_datorate_consumului_

de_droguri.pdf . la17.09.2020.  

Cohen J. (2006). Social, emotional, ethical, and academic education: Creating a climate for 

learning, participation in democracy, and well-being Harvard Educational 

Review ,201–237, disponibil pe URL:  https://www.isbe.net/Documents/sel-cohen.pdf  

la17.09.2020.  

Constantin - Stoica, A.; Neculau, A. (1998). Psihologia rezolvării conflictului. Iaşi: Polirom. 

Copleston, F. (2008). Istoria filosofiei, vol. I, Filosofia medievală. Bucureşti: All. 

Copleston, F. (2009). Istoria filosofiei, vol. II, Filosofia medievală. Bucureşti: All. 

Copleston, F. (2010). Istoria filosofiei, vol. III, Filosofia medievală târzie și renascentistă. 

Bucureşti: All. 



Copleston, F. (2011). Istoria filosofiei, vol. IV, Raţionaliştii. De la Descartes la Leibniz. 

Bucureşti: All. disponibil 

pe URL:   http://epistematic.blogspot.ro/. la 11.10.2021. 

Copleston, F. (2009). Istoria Filosofiei. vol. VII, Filosofia clasica germana. Bucureşti: All. 

Copoeru, I.; Szabo N. coord. (2008). Etică și cultură profesională. Cluj – Napoca: Casa Cărții 

de Știință. 

Corneanu, S. (2017). Ghid de dezvoltare emoțională. Bacău: Rovimed Publishers. 

Cosmovici, A.; Iacob L. (1999). Psihologia școlară. Iași: Polirom. 

Cosnier, J. (2007). Introducere in Psihologia emoțiilor și a sentimentelor. Iași: Polirom. 

Cozma, C. (1996). Etica și deontologie. Iași:  Universității ,,Alexandru Ioan Cuza”. 

Crețu, T. (2016). Psihologia vârstelor. Iași: Polirom. 

Cristea, D. (2015). Tratat de psihologie socială. Bucureşti: Trei. 

Cristea, S. (1996). Managementul organizațiilor școlare. Bucureşti:  Didactică și Pedagogică. 

Crossley, T. (2022). 8 pași pentru a depăși atașamentul anxios și evitant. Bucureşti: Trei. 

Cucoș, C. (2006).  Informatizarea în educație. Iași: Polirom. 

Cucoș, C. (2006). Pedagogie. Ediția a II a revăzută și adăugită. Iași: Polirom. 

Dafinoiu, I. & Boncu, Ș. (2014). Psihologie socială clinică. Iași: Polirom. 

Dafinoiu, I. & Vargha, J. L. (2005). Psihoterapii scurte. Iași: Polirom. 

Dafinoiu, I.& Enea, V. coord. (2017). Evaluarea psihologică. Manualul psihologului clinician.  

Iași: Polirom. 

Damasio, A. (2004). Eroarea lui Descartes. Emoțiile, rațiunea și creierul uman. București:  

Humanitas. 

Damasio, A. (2010). În căutarea lui Spinoza. Cum explică știința sentimentele. București:  

Humanitas.  

David, A. C. & Beck, A. T. (2012). Terapia cognitivă a tulburărilor de anxietate. Știință și 

practică. Volumul I. Cluj- Npoca: ASCR. 

David, A. C. & Beck, A. T. (2012). Terapia cognitivă a tulburărilor de anxietate. Știință și 

practică. Volumul II. Cluj- Npoca: ASCR. 

David, D. (2004). Prelucrări inconştiente de informaţie. Contaminarea psihologică în mass-

media, practica clinică şi juridică. București:  Tritonic. 

David, D. (2006). Tratat de psihoterapii cognitive și comportamentale. Iași: Polirom.  

David, D. (2006). Tratat de psihoterapii cognitive și comportamentale. Iași: Polirom. 

David, D. (2014). Dezvoltare personală și socială. Eseuri și convorbiri despre viață cu 

psihologul Daniel David. Iași: Polirom. 



David, D. (2015). Psihologia poporului român. Profilul psihologic al românilor într-o 

monografie cognitiv - experimentală. Iași: Polirom.  

David, D. (2017). Contaminarea psihologică: Manipulare și contaminare mentală, în Revista 

de cultură și gândire strategică- Sinteze, nr.  4/2017, disponibil pe URL:  

http://revistasinteza.ro/contaminarea-psihologica-manipulare-si-contaminare-mentala/, 

la 18.08.2017.  

Davidson, R. J.; Begley (2013). Creierul și inteligența emoșională. București:  Litera. 

Deacon, L. (2013). Psihologie. Cum să te înțelegi pe tine însuți și pe ceilalți. București: Meteor 

Publishing.  

De Bono, E. (2017). Creativitatea serioasă. București:  Curtea Veche. 

Descardes, R. (1957). Discurs asupra metodei, București: Științifică, disponibil pe URL:  

http://www.biblacad.ro/UPC_Personalitati/descartes2.pdf , la 18.08.2018. 

Descardes, R. (1984). Pasiunile sufletului, București: Științifică și Enciclopedică, disponibil pe 

URL: https://uituculblog.files.wordpress.com/2016/11/rene-descartes-pasiunile-

sufletului.pdf , la 18.08.2017. 

Diac, G. (2009). Personalitatea cadrului didactic, în Psihopedagogie pentru examenele de 

definitivare și de grade didactice, coord. Cucoș, C. Iași: Polirom.  

Deci, E. L., & Ryan, R. M. (2000). Intrinsic and Extrinsic Motivations: Classic Definitions and 

New Directions. Contemporary Educational Psychology, 25, 54-67, disponibil pe URL: 

https://doi.org/10.1006/ceps.1999.1020 , la 18.08.2017. 

Deci, E. L., & Ryan, R. M. (2008). Facilitating Optimal Motivation and Psychological Well-

Being across Life’s Domains. Canadian Psychology, 49, 14-23, disponibil pe URL: 

https://doi.org/10.1037/0708-5591.49.1.14, la 18.08.2017. 

Deci, E. L., & Ryan, R. M. (2012). Self-Determination Theory. In P. A. M. Van Lange, A. W. 

Kruglanski, & E. T. Higgins (Eds.), Handbook of Theories of Social Psychology (pp. 

416-437, Vol. 1). Thousand Oaks, CA: Sage, disponibil pe URL: 

https://doi.org/10.4135/9781446249215.n21 . , la 18.08.2017. 

Deci, E. L., & Ryan, R. M. (2000). Intrinsic and Extrinsic Motivations: Classic Definitions and 

New Directions. Contemporary Educational Psychology, 25, 54-67, disponibil pe URL:  

https://doi.org/10.1006/ceps.1999.1020 , la 18.08.2017.   

Deci, E. L., & Ryan, R. M. (2008). Facilitating Optimal Motivation and Psychological Well-

Being across Life’s Domains. Canadian Psychology, 49, 14-23, disponibil pe URL: 

https://doi.org/10.1037/0708-5591.49.1.14 , la 18.08.2017. 



Deci, E. L., & Ryan, R. M. (2012). Self-Determination Theory. In P. A. M. Van Lange, A. W. 

Kruglanski, & E. T. Higgins (Eds.), Handbook of Theories of Social Psychology (pp. 

416-437, Vol. 1). Thousand Oaks, CA: Sage, disponibil pe URL: 

https://doi.org/10.4135/9781446249215.n21 , la  19.09.2020. 

Denham, S. A. (2019). Keeping SEL Developmental: The Importance of a Developmental Lens 

for Fostering and Assessing SEL Competencies. In CASEL. (2019), disponibil pe URL: 

https://casel.s3.us-east-2.amazonaws.com/CASEL-Resources-Keeping-SEL-

Developmental.pdf , la 03.08.2020. 

Delory, C. (2002). L’ évaluation  des compétences dans l’ énseignement fondamental. De qui 

parle-t-on?, in vol. L’ évaluation  des compétences chez l’apprenant. Pratiques, 

méthodes est fondements,  

Dimitriu A. (1985). Condiția umană, în Cartea interferențelor. București: Științifică și 

Enciclopedică. 

Dower, N. (2006). Sărăcia – o problemă globală, în vol. Tratat de Etică. Iași: Polirom, editor 

Singer Peter.  

Drummond, S., Kamenetz, A., & Yenigun, S. (2016). The one-room schoolhouse that’s a 

model for the world. NPR.Org. disponibil pe URL: 

https://www.npr.org/sections/ed/2016/06/09/474976731/the-one-room-schoolhouse-

thats-a-model-for-theworld?t=1636719397283 , la 03.08.2020. 

Dumitru, I. A. (2000). Dezvoltarea gândirii critice şi învăţarea eficientă. Timişoara:  de Vest. 

Dulcan, D. C. (2015). Un promotor al noii spiritualității. Cluj-Napoca:  Școala Ardeleană. 

Dulcan, D. C. (2009). Inteligența materiei. Cluj-Napoca: Eikon.  

Dupouy, S. (2008). Mapping the face: Anatomy of passions by J. Parsons, P. Camper and C. 

Bell. The Global and the Local: The History of Science and the Cultural Integration of 

Europe Proceedings of the 2nd ICESHS (Cracow, Poland, September 6–9, 2006) / Ed. 

by Michal Kokowski., p. 878, disponibil pe URL: 

http://www.2iceshs.cyfronet.pl/2ICESHS_Proceedings/Chapter_28/R-

Varia_I_Dupoy.pdf, la 6.01. 2018.  

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D. & Schellinger, K. B. (2011). 

The impact of enhancing students’ social and emotional learning: A meta-analysis of 

school-based universal interventions. Child Development, vol.82, nr. 1, pp. 405–432, 

disponibil pe URL: https://casel.s3.us-east-2.amazonaws.com/meta-analysis-child-

development-1.pdf, la 01.05.2023.  



Ekman, P. (2019). Emoții date pe față. Cum să citim sentimentele de pe chipul uman. București: 

Trei.  

Ellis, A. & MacLaren, C. (2018). Terapia rațional-emotivă și comportamentală. Ghidul 

terapeutului. București: All. 

Ellis, A., Gordon, J., Neenan, M. & Palmer, S. (2020). Terapia stresului. O abordare 

comportamentală rațional-emotivă. București: Trei. 

Elias, M. J., Tobias, S. E. & Friedlander, B. S. (2007). Inteligența emoțională în educația 

copiilor. București: Curtea Veche.  

Elias, M. J., Zins, J. E., Craczyk, P. A. & Weissberg, R. P. (2003). Implementation, 

sustainability and scaling up of social-emotional and academic innovations in public 

schools. School Psychology Review, vol. 32, pp. 303-319, disponibil pe URL: 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment

_data/file/181718/DFE-RR049.pdf , la 5.01.2022).  

Elias, M. J. (1994). Capturing excellence in applied settings: A participant conceptualizer and 

praxis explicator role for community psychologists. American Journal of Community 

Psychology, vol. 22, no. 3, pp. 293-318, disponibil pe URL: 

https://www.academia.edu/4353394/Capturing_excellence_in_applied_settings_A_part

icipant_conceptualizer_and_praxis_explicator_role_for_community_psychologists, la 

5.01.2022.  

Elias, M. J. (1997). Reinterpreting dissemination of prevention programs as widespread 

implementation with effect dveness and fidelity. In R. P. Weissberg & T. P. Gullotta 

(Eds.), Healthy children 2010: Establishing preventive services. Issues in children's and 

families' lives, Vol. 9 (pp. 253-289). Thousand Oaks, CA: Sage.  

Elias, M. J., & Clabby, J. (1992). Building social problem solving skills: Guidelines from a 

school-based program. San Francisco: Jossey-Bass.  

Elias, M. J., Zins, J., Weissberg, R., Frey, K. S., Greenberg, M. T., Haynes, N. M., Kessler, R., 

Schwab-Stone, M.E.& Shriver, T. (1997). Promoting social and emotional learning: 

Guidelines for educators. Alexandria, VA: Association for Supervision and Curriculum 

Development, disponibil pe URL: https://earlylearningfocus.org/wp-

content/uploads/2019/12/promoting-social-and-emotional-learning-1.pdf , la 5.01.2022.  

Enea, V., Măirean, C. & Dafinoiu, I. (2016). Bulimia nervoasă. Teorie, evaluare și tratament.  

Iași:  Polirom. 

Enea, V., Moldovan, A. & Anton, R. (2017). Tulburările de comportament alimentar și 

obezitatea la copii și adolescenți. Iași: Polirom.  



Evans, D. (2005). Emoția. Foarte scurtă introducere. București: All. 

Faber, A. & Mazlish, E. (2013). Comunicarea eficientă cu copiii acasă și la școală. București:  

Curtea Veche.  

Fexeus, H. (2018). Manualul abilităților sociale superioare. București: Trei. 

Filipoi, S. (2012). Basme terapeutice pentru copii, adolescenți și părinți. Cluj-Napoca: ASCR. 

Floyd, K. (2013). Comunicarea interpersonală. Iași: Polirom. 

Freud, S. (1995). Psihologia colectivă şi analiza eului, traducere Daria Lăzărescu. București:  

Mediarex. 

Friedberg, R. D., McClude, J. M. & Garcia, J. H. (2013). Tehnici de terapie cognitivă pentru 

copii și adolescenți. Instrumente pentru optimizarea practicii clinice. Cluj-Napoca: 

ASCR.  

From, E. (2023). Arta de a asculta. București: Trei. 

Galimard, P. (2017). Psihologia adolescentului de la 11 la 15 ani. Transformări, conflicte și 

descoperiri ale adolescenței. București:  Meteor Publishing.  

Gallo, L. (2020). Emoțiile negative. Cum să ne eliberăm de frică, anxietate, tristețe, furie, 

agresivitate, rușine. București:  Niculescu 

Garnefski, N. & Kraaij, V. (2007). The Cognitive Emotion Regulation Questionnaire - 

Psychometric features and prospective relationships with depression and anxiety in 

adults. European Journal of Psychological Assessment. 23(3). pp.141-149. 

Geldard, K.; Geldard, David & Yin Foo Rebecca (2013). Consilierea copiilor. O introducere 

practică. Iași:  Polirom. 

Geangu, E. (2004). Dezvoltarea emoțională: abilitatea de a trăi emoții, în Anuarul Institutului 

de Istorie „George Bariţ” din Cluj-Napoca, Series Humanistica, tom. II, 2004, p. 41–60, 

disponibil pe URL: http://www.humanistica.ro/anuare/2004/Anuare%202004/Art.04.pdf 

, la 19.09.2018. 

Geldard, K., Geldard, D. & Yin Foo, R. (2013). Consilierea copiilor. O introducere practică. 

Iași:  Polirom.  

Germer, C. K., Siegel, R. D. & Fulon, P. R. (2016). Mindfulness în psihoterapie. București: 

Trei. 

Gherasim, L. R.; Butnaru, S. (2013). Performanța școlară. Iași: Polirom. 

Ghiațău, R. (2011). Codul deontologic al profesiei didactice. Iași:  Sedcom Libris SA. 

Glava, C. (2009). Formarea competențelor didactice prin intermediul ELearning. Modele 

teoretice și practice. Cluj-Napoca: Casa Cărții de Știință. 



Goldstein, N., J., Martin, S., J. & Cialdini, Robert, B., (2015). 50 de secrete ale artei 

persuasiunii. Cum ii convingem pe ceilalti ca avem dreptate. Iași: Polirom. 

Goleman, D. (2007).  Inteligența socială. București: Curtea Veche. 

Goleman, D. (2008).  Inteligența emoțională. București: Curtea Veche. 

Goleman, D. (2008). Emoţii vindecătoare. Dialoguri cu Dalai Lama despre raţiune, emoţii şi 

sănătate. București: Curtea Veche. 

Goleman, D. (2013). Emoţiile distructive. Cum le putem depăşi? Într-un dialog ştiinţific cu 

Dalai Lama. București: Curtea Veche. 

Goleman, D. (2014). Focus. Motivaţia ascunsă a performanţei. București: Curtea Veche. 

Goleman, D. (2015). Forța binelui - Viziunea lui Dalai Lama pentru lumea de azi. București: 

Curtea Veche. 

Goleman, D. (2018). Creierul și inteligența emoțională. Noi perspective. București: Curtea 

Veche. 

Goleman, D.; Boyatzis, R. & McKee A. (2007). Inteligența emoțională în leadership. 

București:  Curtea Veche.  

Goleman, D., Boyatzis, R. & McKee, A. (2007). Inteligența emoțională în lidership. București: 

Curtea Vechea. 

Golu, F. (1993). Manual de psihologia dezvoltării. O abordare psihodinamică. Iași: Polirom. 

Golu, M. (1993). Dinamica personalității. București: Geneze.  

Gorea, B.& Puha, E. (2010). Lecții de deontologie Juridică. Târgu Mureș:  Zethus. 

Greene, R. W. (2017). Pierdu și regăsit. Cum să îi ajutăm pe elevii cu probleme 

comportamentale (și, astfel, pe toți ceilalți), Cluj- Napoca: ASCR.  

Goldstein, S.& Brooks, R. B. (eds). (2007). Handbook of Resilience in Children.vol.1. Springer 

New York, NY, accesat  https://doi.org/10.1007/b107978 (consultat pe data de 

02.05.2023). 

Greenberg, L. S. (2014).  Terapia centrată pe emoții. Cum ne ajutăm clienții să lucreze cu 

sentimentele lor. București: Gestalt Books. 

Greenberg, L. S. (2017). Emotion-focused therapy (Revised ed.). Washington, D.C: American 

Psychological Association, disponibil pe URL: https://doi.org/10.1037/15971-000, la  

21.06.2023. 

Greenberg, L. S., Greenberg, N.T. & Tompkins, M.S. (2020). Lucrând cu emoția în terapia 

psihodinamică, terapia cognitiv-comportamentala și terapia centrată pe emoții. 

București: Trei. 



Greenberg, M. T., Domitrovich, C. E., Weissberg, R. P., & Durlak, J. A. (2017). Social and 

emotional learning as a public health approach to education. Future of Children. Vol. 

27. nr.1. pp. 13–32. 

Greenberg, M. T. (2023). Evidence for Social and Emotional Learning in Schools. Learning 

Policy Institute (LPI) Communications, disponibil pe URL: 

https://learningpolicyinstitute.org/media/3977/download?inline&file=Evidence_for_SE

L_REPORT.pdf , la 21.06.2023. 

Greenberg, M. T. (2023). Evidence for social and emotional learning in schools. Learning 

Policy Institute disponibil pe URL:https://doi.org/10.54300/928.269 , la 21.06.2023). 

Greenberg, M. T., Domitrovich, C. E., Weissberg, R. P., & Durlak, J. A. (2017). Social and 

emotional learning as a public health approach to education. Future of Children, vol. 27(1), 

pp.13–32, disponibil pe URL: https://files.eric.ed.gov/fulltext/EJ1144819.pdf , la 

21.06.2023). 

Grigoraș, I. (1968). Datoria etică. București: Științifică. 

Gueguen, N. (2007). Psihologia manipulării și a supunerii. Iaşi: Polirom. 

Gurian, M. (2017). Lecții pentru o relație trainică. Cluj-Napoca: ASCR. 

Habermas, J. (2000). Conştiinţă morală şi acţiune comunicativă. București: All. 

Habermas, J. (2008). Etica discursului și problematica adevărului. București: Art.  

Haddou, M. (2004). Cum să-ți întărești încrederea în tine. București:Trei. 

Haggerty, R.J., Sherrod, L., Garmezy, N. & Rutter, M. (2004). Stress, risk, resilience in 

children and adolescents: Processes, mechanisms, and interaction. New York: 

Cambridge University Press.  

Hair Jr, J. F., Hult, G. T. M., Ringle, C. M., & Sarstedt, M. (2021). A primer on partial least 

squares structural equation modeling (PLS-SEM). Sage publications.  

Haller, R. (2018). Capcana narcisismului. Îndrumar de cunoaștere a naturii umane și de 

autocunoaștere. București:Trei. 

Hallowell, E. M. (2013). Shine. Cum te ajută neuropsihologia să-i faci pe oameni să dea tot ce 

au mai bun. București: Amaltea. 

Harwood, R.; Miller, Scott A.; Vasta, Ross (2010). Psihologia copilului. Iaşi: Polirom. 

Hasson, G. (2016). Inteligența emoțională. Valorificați forța emoțiilor și veți avea succes în 

toate domeniile. București: Meteor Publishing.  

Havârneanu, C. (2013). Agresivitatea în mediul școlar. În Boncu, Ș. & Ceobanu, C. (coord.). 

Psihologie școlară. pp.197-207. Iași: Polirom. 

Hawkins, P.J. (2009). Hipnoza și stresul. Ghid pentru clinicieni. Iaşi: Polirom. 



Hayes, S.C. & Smith, S. (2013). Noua terapie prin acceptare și angajament. Iași: Polirom. 

Heiman, R. M. (2014). Diferențe individuale în emoție și decizie. Implicații pentru psihologia 

economică.  Cluj-Napoca: ASCR.  

Hemmen, L. (2022). Anxietatea. Ghid de supraviețuire pentru adolescente. Cluj-

Napoca: ASCR.  

Hess, U. & Thibault, P. (2009). Darwin and Emotion Expression. American Psychologist. Vol. 

64, No. 2, 120–128 disponibil pe URL: 

http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.572.4060&rep=rep1&type=p

df, la 5.01.2018. 

Holdevici, I. & Crăciun, B. (2019). Orientări contemporane în psihoterapie și consiliere 

psihologică. București: Trei. 

Holdevici, I. & Crăciun, Barbara (2015). Psihoterapia tulburărilor emoționale. Bucureşti:Trei. 

Holdevici, I. & Crăciun, Barbara (2017). Hipnoza în psihoterapie. Bucureşti: Trei.  

Holdevici, I. (2000). Ameliorarea performanţelor individuale prin tehnici de psihoterapie. 

Bucureşti: Orizonturi. 

Holdevici, I. (20111). Tratat de psihoterapie cognitiv-comportamentală. Bucureşti: Trei. 

Holdevici, I. (2015). Hipnoza clinică. Bucureşti: Trei.  

Hubert, R. (1965). Traite de pedagogie general, PUF, Ediția a VI a, Paris. 

Hughes, M. & Terrell, J. B. (2013). Inteligența emoțională în acțiune. Programe de trening și 

coaching pentru lideri, manageri și echipe. Bucureşti: Curtea Veche.  

Humphrey, N., Lendrum, A., & Wigelsworth, M. (2010). Social and emotional aspects of 

learning (SEAL) programme in secondary schools: National evaluation. London: 

Department for Education, disponibil pe URL: https://oxfordimpact.oup.com/wp-

content/uploads/2020/10/Wellbeing-Impact-Study-Report.pdf , la 5.01.2022).  

Ilica, A. & Herlo, D. (2006). Comunicarea în educaţie. Arad: Universitară „Aurel Vlaicu”. 

Ilica, A. (2003). Pedagogia comunicării educaţionale. Arad: Universitară „Aurel Vlaicu”. 

Iliescu, D. & Sulea, C. (2015). Tratat de psihodiagnostic al personalității. Iași: Polirom. 

Illeris, K. (coord.) (2014). Teorii contemporane ale învăţării, traducere din engleză de Zinaida 

Mahu. Bucureşti: Trei. 

Iluț, P. (coord.) (2015). Dragoste, familie și fericire. Spre o sociologie a seninătății. Iași: 

Polirom. 

Ionescu, D. (2020). Analiză și dezvoltare personală. Psihologia autodeterminării. Iași: 

Polirom. 



IBM Corp. Released (2015). IBM SPSS Statistics for Windows. Version 23.0. Armonk. NY: 

IBM Corp. 

Ionescu, M. & Bocoș, M. coord. (2009). Tratat de didactică modernă. Pitești: Paralela 45. 

Ionescu, M. (2011). Instrucție și Educație. Paradigme educaționale moderne. Cluj-Napoca: 

Eikon. 

Jacob, G. & Arntz, A. (2020). Terapia schemelor. Ghid practic. Bucureşti: Trei. 

Jigău, M. (2006). Violența în școală. București: Institutul de Științe ale Educației. 

Jinga, I. (2000). Managementul învățământului. București: Corint – EDP. 

Jinga, I.(1993). Conducerea învățământului. Profesorul manager, roluri, și metodologie. 

București: Didactică și Pedagogică.  

Jones, S.M., Brush, K.E, Ramirez, T., Mao, Z.X., Marenus, M.,  Wettje, S.,  Finney, K., Raisch, 

N.,  Podoloff, N., Kahn, J.,  Barnes, S.,  Stickle, L., Brion-Meisels, G., McIntyre, J.,  

Cuartas, J. & Bailey,R. (2021). Navigating SEL from the inside out. Looking inside & 

across 33 leading SEL PROGRAMS:A  practical resource  for schools and ost providers 

preschool & elementary focus. THE EASEL LAB @ THE HARVARD GRADUATE 

SCHOOL OF EDUCATION WITH FUNDING FROM THE WALLACE FOUNDATION 

REVISED & EXPANDED SECOND EDITION,  disponibil pe URL: 

https://www.wallacefoundation.org/knowledge-center/Documents/navigating-social-

and-emotional-learning-from-the-inside-out-2ed.pdf , la 5.01.2022. 

Jonnaert, P.; Ettayebi, M. & Defise, R. (2010). Curriculum și competențe. Un cadru 

operațional. Cluj-Napoca: ASCR.  

Jonson, S.M. (2020). Teoria atașamentului în practică. Terapia centrată pe emoții aplicată la 

indivizi, cupluri și familii. București: Trei. 

Kaduson, H. G. & Schaefer, C. E. (2018). Alte 101 tehnici ale terapiei prin joc. București: Trei. 

Kaduson, H. G. & Schaefer, C. E. (2022). Încă 101 tehnici ale terapiei prin joc. București: 

Trei. 

Kant, I. (2010). Psihologia copilului. Iaşi: Polirom. 

Kern, M. L., Waters, L. E., Adler, A., & White, M. A. (2015). A multidimensional approach to 

measuring well-being in students: Application of the PERMA framework. The Journal of 

Positive Psychology, 10(3), 262–271, disponibil pe URL: 

https://doi.org/10.1080/17439760.2014.936962 

https://www.ncbi.nlm.nih.gov/pmc/articles/PMC4337659/ , la 5.01.2022).  

Kohut, H. (2016). Psihologia sinelui. Prelegeri de la Institutul de Psihanaliză din Chicago. 

București: Trei.  



Kohut, H. (2021). Analiza sinelui. București: Trei. 

Konya, Z. & Konya, A. (2012). Terapia familială sistemică. Iaşi: Polirom. 

Laviola, G., Macrı̀, S., Morley-Fletcher, S., & Adriani, W. (2003). Risk-taking behavior in 

adolescent mice: psychobiological determinants and early epigenetic 

influence. Neuroscience & Biobehavioral Reviews, 27(1-2), 19-31.  

Leahy, R. L. (2017). Terapie centrată pe schemele emoționale. Cluj-Napoca: ASCR. 

LeDoux, J. (2018). Anxios. Cum ne ajută creierul să înțelegem și să tratăm frica și 

anxietatea. Cluj-Napoca: ASCR.  

Leman, K. (2013). Cum să-ţi schimbi adolescentul până vineri. De la obraznic şi capricios, la 

respectuos şi responsabil în 5 zile. București: Curtea Veche. 

Lemeni, G. & Miclea, M. (2010). Consiliere și orientare. Ghid de educație pentru cariera. 

Cluj-Napoca: ASCR. 

Levine, A. & Heller, S.F. (2015). Stilurile de atașament. O nouă teorie a atașamentului. 

Cum să găsești și să păstrezi o relație de cuplu fericită. Cluj- Napoca: ASCR.  

Leung, L. (2019) What Are Basic Human Needs? A Challenge to the Self-Determination 

Theory in the SST Context. Psychology, 10, 958-976. disponibil pe URL:  

doi: 10.4236/psych.2019.107063, la 18.08.2017. 

Lindorff, A. (2020). The impact of promoting student wellbeing on student academic and non-

academic outcomes: An analysis of the evidence. Oxford University Press, disponibil pe 

URL: https://oxfordimpact.oup.com/wp-content/uploads/2020/10/Wellbeing-Impact-

Study-Report.pdf , la 5.01.2022).  

Loose, C., Graaf, P. & Zarbock, G. (coord.). (2022). Terapia schemelor pentru copii și 

adolescenți. București: Trei. 

Lucas, S. E. (2014). Arta de a vorbi în public. Iaşi:Polirom. 

Lupu, D., A. (2013). Activități de consiliere. Reușita și stima de sine în viața preadolescenților. 

Cluj-Napoca: ASCR.  

Luthar, S. S., Cicchetti, D., & Becker, B. (2000). The construct of resilience: A critical 

evaluation and guidelines for future work. Child Development, vol.71(3), 543–562. 

Luthar, S. S., & Cicchetti, D. (2000). The construct of resilience: Implications for interventions 

and social policies. Development and Psychopathology, vol.12, pp. 857–885.  

Lv, B., Zhou, H., Guo, X., Liu, C., Liu, Z., & Luo, L. (2016). The Relationship between 

Academic Achievement and the Emotional Well-Being of Elementary School Children in 

China: The Moderating Role of Parent-School Communication. Frontiers in Psychology, 

7, 948, disponibil pe URL:  https://doi.org/10.3389/fpsyg.2016.00948 , la 15.01.2021.  



Maier, R. & Roșan, A., (coord.) (2021). Ghid de bune practici. Colegiul Psihologilor din 

România. Comisia de psihologie educațională, consiliere școlară și vocațională, 

disponibil pe URL: https://www.copsi.ro/images/files/interviuri-

filiale/R_1749_26.08.2021_-_CPECSV_-_Ghid_de_bune_practici.pdf, la 5.01.2022.  

Marinescu, V. (2017). Practica supervizată în psihologia clinică. Validată științific. Cluj-

Napoca: ASCR.  

Maslow, A. H. (2013). Motivație și personalitate. București: Trei. 

Masten, A. S. (1999). Resilience comes of age: Reflections on the past and outlook for the next 

generation of research. In M. D. Glantz, J. Johnson, & L. Huffman (Eds.), Resilience 

and development: Positive life adaptations. pp. 289–296. New York: Plenum. 

Masten, A. S., & Coatsworth, J. D. (1995). Competence, resilience, and psychopathology. In 

D. Cicchetti & D. J. Cohen (Eds.), Developmental psychopathology: Vol. 2. Risk, 

disorder, and adaptation. pp. 715–752. New York: Wiley. 

Masten, A. S., & Coatsworth, J. D. (1998). The development of competence in favorable and 

unfavorable environments: Lessons from successful children. American Psychologist, 

vol. 53, pp.205–220. 

Masten, A. S., & Powell, J. L. (2003). A resilience framework for research, policy, and 

practice. In S. S. Luthar (Ed.), Resilience and vulnerability: Adapatation in the context 

of childhood adversities. pp. 1–25. New York: Cambridge University Press. 

Masten, A. S., & Reed, M.G. (2002). Resilience in development. In C. R. Snyder & S. J. Lopez 

(Eds.), The handbook of positive psychology. pp. 74–88. New York: Oxford University 

Press. 

Masten, A. S., Best, K. M., & Garmezy, N. (1990). Resilience and development: Contributions 

from the study of children who overcome adversity. Development and 

Psychopathology, vol.2, pp.425–444.  

Matthews, G., Deary, I. & Whiteman, M.C. (2005). Psihologia personalității. Trăsături, cauze, 

în consecință. Iași: Polirom. 

Mearns, D. & Thorne, B. (2007). Consilierea centrată pe persoană în acțiune.  București: Trei. 

Mennuti, R, B.; Christner, R. W. & Freeman, A. (2016). Intervenții cognitiv- comportamentale 

în educație.  Cluj-Napoca: ASCR. 

Mertens, W. (2018). Introducere în terapia psihanalitică. București: Trei. 

Miclea, M. (1998). Psihologie cognitivă. Iaşi: Polirom. 

Miclea, M. (2003). Modificări cognitiv-comportamentale, suport de curs, Cluj-Napoca. 

Milcu, M. (2008). Psihologia relaţiilor interpersonale. Conflict şi competiţie. Iaşi: Polirom. 



Milcu, M. (2008). Psihologia relaţiilor interpersonale. Conflict şi competiţie. Iaşi: Polirom. 

Minulescu, M. (2015). Complexele. Creativitate și distructivitate.  București: Trei. 

Miu, A. C. (2013). Emoție și cogniție. Lateralizare cerebrală diferențe individuale și de gen. 

Cluj-Napoca: ASCR. 

Moors, A.; Ellsworth, P. C; Scherer, Klaus R. & Frijda, NicoH. (2013). Appraisal Theories of 

Emotion: State of the Art and Future Development. Emotion Review, 5(2), 119-124.   

Moreau, A. (2005). Viața mea acum și aici. Gestalt- terapia, drumul vieții. București: Trei. 

Moreno, J. L. (2009). Scrieri fundamentale. Despre PSIHODRAMA metoda de grup și 

spontaneitate. București:Trei. 

Moscovici, S. (2011). Influență socială și schimbare socială. Iaşi: Polirom. 

Mucchielli, A. (2015). Arta de a comunica. Metode, forme și psihologia și situațiilor de 

comunicare.  Iaşi: Polirom.  

Mucchielli, A. (2015). Arta de a influența. Analiza tehnicilor de manipulare.  Iaşi:  Polirom. 

Nagaoka, J., Farrington, C. A., Ehrlich S.B., Heath R. D., Johnson, D. W., Dickson,S.,  Turner, 

A. C. , Mayo, A. & Hayes, K. (2015). Foundations for Young Adult Success A 

Developmental Framework. The University of Chicago Consortium on Chicago School 

Research. disponibil pe URL: https://www.wallacefoundation.org/knowledge-

center/Documents/Foundations-for-Young-Adult-Success.pdf, la 03.08.2020. 

Nastas, D. (2013). Motivația și autodeterminarea în școală. În Boncu, Ș. & Ceobanu C., 

(coord.). Psihosociologie școlară. pp.115-130. Iaşi: Polirom.  

Neacșu, I. & Suditu, M. (2020). Educația emoțional-afectivă. Noi explorări, noi strategii. Iași: 

Polirom. 

Neamțu, C. (2003).  Devianța școlară. Ghid de intervenție în cazul problemelor de 

comportament ale elevilor. Iaşi: Polirom. 

Neculau, A. (2003). Violența. Aspecte psihosociale. Iaşi: Polirom. 

Nelson- Jones, R. (2009).  Manual de consiliere. Învață ce să spui ca să ajuți! București: Trei. 

Nica, D. (2016). Afectivitate și anti-modernitate. Spinoza și Nietzsche despre afecte, în vol. 

Cercetări filosofico-psihologice, anul VIII, nr. 2, p. 43-52, Bucureşti, disponibil pe URL: 

http://www.cercetari.institutuldefilosofie.ro/e107_files/downloads/Extrase%20C.F.P.%

20anul%208,%20nr.%202%20[2016]/DANIEL%20NICA,%20Afectivitate%20si%20a

nti-modernitate.pdf , la 18.08.2017, 5.01.2018. 

Nicu, A. & Conțiu, E., R. (2010). Instrumente pentru învățarea prin cooperare. București: 

Aramis. 

Nietzsche, F. W. (1998). Dincolo de bine şi de rău, traducere F. Grunberg. București: Teora. 



Nilles, S. G. & Harris- Bowlsbey (2015). Intervenții în dezvoltarea carierei în secolul 21. Cluj-

Napoca: ASCR.  

OECD. (2021). Beyond academic learning: First results from the Survey of Social and 

Emotional Skills. OECD Publishing, disponibil pe URL:  https://www.oecd-

ilibrary.org/docserver/92a11084 

en.pdf?expires=1685871602&id=id&accname=guest&checksum=2AD39B7107167091

7611B70A2D3E5998  , la 15.10.2012. 

Onici, O. (2013). Amenintarea stereotipului în context școlar. În Boncu, Ș. & Ceobanu C., 

(coord.). Psihosociologie școlară. pp.171-184. Iaşi: Polirom. 

Opariuc Dan, C. (2009). Statistică aplicată în științele socioumane. Noțiuni de bază – Statistici 

univariate, Cluj-Napoca: ASCR@ COGNITRON.  

Opre, A. (coord.), Balica,M., Buzgar, R., Dumulescu, D.&  Macavei, B. (2020). Dezvoltare 

socială și emoțională. Ghid pentru licee. București: S.C. Advans Print & Promo S.R.L. 

Opre, D. (2010). Expertiza didactică universitară.  Cluj-Napoca: ASCR.  

Ozdemir, H. & Yalcinkaya, R. (2011). Zero Tolerance in Implementation of GunFree School 

Zones Act of 1995 in the USA, mai 2011, -www.ipes. Info, www.dcaf.ch, 

www.coginta.org, International Police Executive Symposium, Geneva Center for the 

democratic control of armed forces, Coginta – for Police Reforms and Community 

Safety, Working paper no 32, disponibil pe URL: 

https://www.google.ro/#q=zero+tolerance+in+implementation+of+gunfree+school+zon

es+act+of+1995+in+the+usa-habib+ozdemir , la 18.08.2017. 

Papuc, I.; Albu, M. & Jurcău, N. (2011). Procesul decizional managerial în sfera educațională.  

Cluj-Napoca: ASCR. 

Pânişoară, I. O. (2003). Comunicare eficientă, Metode de interacţiune educaţională. Iaşi: 

Polirom. 

Pânişoară, I. O. (2008). Comunicare eficientă, Ediția a III a, revăzută și adăugită. Iaşi: Polirom. 

Pânişoară, G.; Sălăvăstru, D. & Mitrofan, L. (2016). Copilăria și adolescența. Provocări 

actuale în psihologia educației și dezvoltării. Iaşi: Polirom. 

Pânişoară, G. & Pânişoară, I. O. (2016). Managementul resurselor umane. Iaşi: Polirom. 

Pânişoară, G. (2011). Psihologia copilului modern. Iaşi: Polirom. 

Pânişoară, I. O. (2017). Ghidul profesorului. Iaşi: Polirom. 

Peteeson, C. (2000). The future of optimism, în American Psychological Association, Inc., 

vol.55(1), pp. 44-55.  

Peretti, A.; Legrand, J. & Boniface, J. (2001). Tehnici de comunicare. Iaşi: Polirom. 



Perrenoud, P. (2002). La place de la sociologie dans la formation des enseignants: réflexions 

didactiques, Faculté de psychologie et des sciences de l’éducation, Université de Genève, 

Éducation et Sociétés, n° 9/2002/1, pp. 8799, disponibil la http://ife.ens-

lyon.fr/publications/edition-electronique/education-societes/RE009-7.pdf. - 

Petty, J. (2007). Profesorul azi.  București:  Atelier Didactic. 

Pleșa, R. (2017). Psihologie socială clinică și psihologie medicală. Cluj-Napoca:Presa 

Universitară Clujeană.  

Piaget, J. (2022). Probleme de psihologie genetica. Copilul si realitatea. București:Trei. 

Piaget, J. & Inherder, B. (2005). Psihologia copilului. București: Cartier. 

Popa, C.; Sava, F. A. & David, D. (2018). Psihoterapiile cognitive și comportamentale în 

tulburările de personalitate.  Aplicații practice și noi direcții.  București: Trei.  

Porter, T. (2023). Ghid psihologic pentru adolescente și tinere. Tot ce dorești să știi despre 

emoții și corp, școală și prieteni. București: Trei. 

Potolea, D.; Toma, S. & Borzea, A., coord. (2012). Coordonate ale unui nou cadru de referință 

al curriculumului național.  București: EDP. 

Potts, C. & Potts, S. (2017). Asertivitatea. Cum să rămâi ferm indiferent de situație.  București: 

Trei. 

Preda, V. (1981). Profilaxia delincvenţei şi reintegrarea socială. București: Ştiinţifică şi 

Enciclopedică. 

Preda, V. (1998). Delincvenţa juvenilă. O abordare multidisciplinară. Cluj-Napoca: Presa 

Universitară. 

Preda, V, Radu, I., Golu, P., Schiopu, U. & Todorescu, St. (1983). Psihologia educaţiei şi 

dezvoltării.  București:  Academiei. 

Preda, V. & Radu, I. (1991) Introducere în psihologia contemporană. Cluj-Napoca:  Sincron. 

Rapee, R.; Spence, S.; Cobham, V. & Wignall, A. (2011). Cum să ajuți copilul cu probleme de 

anxietate. Un ghid pas cu pas pentru părinți, Cluj-Napoca: ASCR. 

Rapee, R.; Wignall, A.; Hudson, J. & Schniering, C. (2011). Tratamentul anxietății la copii și 

adolescenți. O abordare fundamentă științific. Cluj-Napoca: ASCR. 

Rhode Island Department of Education (RIDE). Social and Emotional Learnng, disponibil pe 

URL: 

https://www.ride.ri.gov/StudentsFamilies/HealthSafety/SocialEmotionalLearning.aspx, 

la 6.08.2021.  

Râmbu, N. (1997). Filozofia valorilor. București: Didactică şi Pedagogică. 



Râmbu, N. (2006). Tirania valorilor – Studii de filosofia culturii și axiologiei. București:  

Didactică și Pedagogică, R.A. 

Râmbu, N. (2010). Valoarea sentimentului şi sentimentul valorii. Cluj-Napoca: Grinta.  

Rey, B., Carette, V. & Defrance, A. (2012). Competențele în școală. Formare și evaluare. . 

București: Aramis. 

Reynolds, C. R. & Kamphaus, R. W. (2011). trad. adapt. Ion, A.; Mitrofan, N.& Iliescu, D., 

Manual tehnic pentru BASC-2. Sistemul de evaluare a comportamentului copiilor. 

București: O.S. Romania.  

Roberts, B., Walton, K., & Viechtbauer, W. (2006). Patterns of mean-level change in 

personality traits across the life course: A meta-analysis of longitudinal studies. 

Psychological Bulletin, vol.132, nr. 1, pp. 1-25, disponibil pe URL:  

http://dx.doi.org/10.1037/0033-2909.132.1.1 , la 01.05.2023.  

Ruppert, F. (2015).  Simbioza și autonomia. Traumă și iubire dincolo de complicațiile 

simbiotice. București: Trei.  

Ruppert, F. (2019). Traumă, anxietate și iubire. Constelarea intenției: calea către o autonomie 

sănătoasă. București: Trei. 

Russ, R. (2015). Cum poate Adam Smith să vă schimbe viaţa. Bucureşti: Publica.  

Ryan, R. M., & Deci, E. L. (2000). Self-determination theory and the facilitation of intrinsic 

motivation, social development, and well-being. American Psychologist, 55(1), 68-78, 

disponibil pe URL: https://doi.org/10.1037/0003-066X.55.1.68 , la  14.04.2018. 

Sava, F., A. (2011). Analiza datelor în cercetarea psihologică. Cluj-Napoca: ASCR@ 

COGNITRON. 

Sandu, A. (2012). Etică și deontologie profesională. Iași: Lumen. 

Shapino, L. E. (2016). Inteligența emoțională a copiilor. Iași: Polirom. 

Sălăvăstru, C. (1995). Logică și limbaj educațional. Bucureşti:  Didactică şi Pedagogică. 

Sălăvăstru, C. (1996). Raţionalitate şi discurs. Bucureşti:  Didactică şi Pedagogică. 

Săvulescu, S. (2001). Retorica și teoria argumentării. Bucureşti:  SNSPA. 

Sartre, J. P. (1997). Psihologia Emoției, Editura IRI, București, disponibil pe URL: 

https://www.scribd.com/doc/24943362/Jean-Paul-Sartre-Psihologia-Emotiei, la 

3.12.2017. 

Schaefer, C. E. & Drewes, A. A. (2021). Terapia prin joc. 20 de factori cheie ai schimbării. 

Cluj-Napoca: ASCR. 

Scherer, K. R. (2005). What are emotionans? And how they be measured? Social Science 

Information, 44(4), pp. 695-729, disponibil pe URL: 



http://citeseerx.ist.psu.edu/viewdoc/download?doi=10.1.1.818.2716&rep=rep1&type=p

df la 3.12.2017. 

Schiraldi, G. R. (2013). Manualul stimei de sine. Bucureşti: Curtea Veche. 

Schutzenberger, A. A. (2014). Psihogenealogia. Vindecarea rănilor familiale și regăsirea de 

sine.  Bucureşti: Trei.  

Schutzenberger, A. A. (2020). Psihodrama. București:Philobio. 

Senge, P.; Cambron - McCabe, N.; Lucas, T.; Smith, B.; Dutton, J. & Kleiner, A. (2016). Școli 

care învață. A cincea disciplină aplicată în educație. Bucureşti: Trei. 

Shell, G. R. (2005). Negocierea în avantaj. Strategii de negociere pentru oamenii rezonabili.  

Bucureşti: Codecs. 

Shoenberg, P. (2017). Psihosomatica. Utilizări ale psihoterapiei. Bucureşti:Trei. 

Siegel, D. (2022). Neuroștiința fericirii. Dezvoltarea conștientă a creierului către armonie și 

integrare. București: Herald. 

Singer, P. (coord.) (2006).  Tratat de etică. Iași: Polirom. 

Smith, A. (2017). Teoria sentimentelor morale. Bucureşti: Publica. 

Spinei, A. E. (2006). Teorii ale caterizării lumii şi practici ale comunicării. Compendiu de 

hermeneutica al relațiilor interpersonale. Iaşi: Lumen. 

Spinoza, B. (1960). Tratatul teologico-politic. Bucureşti: Ştiinţifică. 

Spinoza, B. (1981). Etica.  Bucureşti: Ştiinţifică şi Enciclopedică. 

Spinoza, B. (2006).  Etica demonstrată după metoda geometrică și împărțită în cinci părți, 

traducere Al. Posescu.  Bucureşti: Humanitas. 

Stan, E. (1999). Profesorul între autoritate şi putere. Bucureşti: Teora. 

Stan, L. (2003). Problema idealului. Perspective moral-pedagogice. Iaşi: Universității 

Alexandru Ioan Cuza. 

Stan, L. (2004). Etica și deontologie, în volumul Pedagogie - Psihologie. Cursurile anului II, 

I.D, Iaşi: Universității Alexandru Ioan Cuza.  

Stan, L. (2013). Succesul și eșecul în educație. În Boncu, Ș. & Ceobanu C., (coord.). 

Psihosociologie școlară. pp. 131-141. Iaşi: Polirom. 

Stanton, N. (1995). Comunicarea. București: Societatea de Știință și Tehnică S.A.   

Stannett, K. (2022). TIRF insights: Social and emotional learning. TIRF & Laureate 

International Universities. disponibil pe URL: 

https://www.tirfonline.org/wp-

content/uploads/2022/02/TIRF_Insights_SocialEmotionalLearningFINAL.pdf,la 

6.01.2023.  



Stauffer, K.A. (2022). Neglijarea emoțională și adultul în terapie. Consecințele de lungă 

durată ale dez acordajului timpuriu. Bucureşti: Trei. 

Stoica, M. (2016). Psihologia muncii și a personalului. Cluj-Napoca: Risoprint. 

Stolovitch, H. D; Keeps, E. J. & Rosenberg, M. J. (2017). Formarea prin transformare. 

Dincolo de prelegeri.  București: Trei. 

Stroud, K.  C. & Reynolds, C. R. (2010), coord. trad. adapt. Porumb, Mihaela, Chestionarul de 

evaluare a strategiilor de învățare și a motivației școlare SMALSI. Adaptarea și 

standardizarea pe populația din România, Cluj-Napoca: ASCR. 

Style, C. (2015). Psihologia pozitivă.  București: All. 

Style, C. (2015). Psihologia pozitivă.  București: All. 

Style, C. (2015). Psihologia pozitivă. Bucureşti: All. 

Szentagotai - Tătar, A. & David, D. (2017). Tratat de psihologie pozitivă.  Iaşi: Editura 

Polirom. 

Șerbănescu, L., Bocoș, M. D. & Ioja, I. (2020). Managementul programelor de formare 

continuă a cadrelor didactice. Ghid practic. Iași:  Polirom. 

Şoitu, L. (1997). Comunicare şi acţiune. Iaşi: Institutul European. 

Şoitu, L. (2001). Pedagogia comunicării. Iaşi:  Institutul European.  

Tardif, J. (2003). Développer un programme par compétences : de l’intention à la mise en 

œuvre. In revue Pédagogie Collégiale, vol.16, no 3, pp.36-44, Montréal: Association 

Québécoise de Pédagogie C Collégiale (AQPC) disponibil pe URL:  

https://eduq.info/xmlui/handle/11515/21499 , la 6.01.2023.  

Talvio, M., Berg, M., Litmanen, T. & Lonka, K. (2016). The Benefits of Teachers’ Workshops 

on Their Social and Emotional Intelligence in Four Countries. Creative Education, vol.7, 

No18, 2803-2819, disponibil pe URL:  http://dx.doi.org/10.4236/ce.2016.718260 , la 

6.01.2023.  

Taylor, R. D,  Oberle, E., Durlak, J. A. & Weissberg, R. P. (2017). Promoting Positive Youth 

Development Through School-Based Social and Emotional Learning Interventions: A 

Meta-Analysis of Follow-Up Effects. Child Development, vol. 88. pp. 1156-1171 

disponibil pe URL: https://doi.org/10.1111/cdev.12864 , la 6.01.2023.  

Tenney, M. & Gard, T. (2017). Mindfulness și leadership. Cum să-ți dan resetez mintea pentru 

excelență, fără să-ți aglomerezi programul. București: Trei. 

Terzea, V. (2014). Noul Cod civil. Vol. I. ( Art. 1-1163) - Ediția a 2-a. Adnotat cu doctrină și 

jurisprudență. București: Universul Juridic. 



Terzea, V. (2023). Codul civil adnotat cu doctrină și jurisprudență. Volumul II, art. 953-1.395. 

București: Universul Juridic.   

Treisman, K. (2018). Instrumentar de tehnici terapeutice creative. Cum lucrăm cu adolescenții 

și copiii cu traumă de dezvoltare. București: Trei. 

Thomas, J.; Vas- Cerniglia, C.& Willems, G. (2011). Tulburările de atenție la copii. Iaşi: 

Editura Polirom. 

Toma Zoicaș, L. (2011). Etimologia formării omului de artă în spiritul unei societăți a 

cunoașterii. Cluj-Napoca:  Media Musica. 

Tomulețiu, E. A. (2014). Psihologie socială. Teorie, cercetare și aplicație. Cluj-Napoca: 

Eikon. 

Truţa, E. & Mardar, S. (2007). Relaţia profesorelevi, blocaje şi deblocaje.  București: Aramis. 

Turturean, M. (2009). Formatorul de nivel universitar – un profil al competenţelor. Iaşi: 

Sedcom Libris.  

Tyborowska, A., Volman, I., Smeekens, S., Toni, I., & Roelofs, K. (2016). Testosterone during 

puberty shifts emotional control from pulvinar to anterior prefrontal cortex. Journal of 

Neuroscience, 36, 6156, disponibil pe URL:  

https://www.jneurosci.org/content/36/23/6156.full, la 02.05.2023. 

UNESCO.(2021). SOCIAL AND EMOTIONAL LEARNING (SEL) in and through education: 

taking stock for improved implementation, disponibil pe URL:  

file:///C:/Users/User/Desktop/2023-%20TEZA%20DOCTORAT%20-

FINAL/MATERIALE%20TRADUSE/social-emotional-learning-though-education-

february2021-cn-en.pdf , la 22.04.2023. 

Văideanu, G. (1988). Educația la frontiera dintre milenii.  București:  Didactică și Pedagogică. 

Văideanu, G. (1993). Education pour et par la valeur ou L’education axiologique, Analele 

științifice ale Universităţii Alexandru Ioan Cuza, Iaşi: seria Psihologie Pedagogie, vol.2. 

Văideanu, G. (1996). UNESCO – 50 Educație,  București: Didactică și Pedagogică.  

Vaida, S., (2021).  Replicarea datelor psihometrice ale scalei de competențe socioemoționale. 

In Revista de Psihologie, vol. 67, nr. 2, p. 101–212, Bucureşti. 

Vallieres, S. (2012). Trucuri psihologice pentru părinți. Cum să ne educăm copilul (9-12 ani). 

Iaşi:  Polirom.  

Vallieres, S. (2013). Trucuri psihologice pentru părinți. Educația adolescenților. Iaşi: Polirom. 

VandenBos, G.R.(coord.). (2020). Dicționar de psihologie clinică, Asociația Americană de 

Psihologie,  București: Trei. 

Vârgă, D. (2007). Decizie și schimbare organizațională. Timișoara: Universitatea de Vest. 



Vedhara, K. & Irwin, M.R. (2017). Psihoneuroimunologie umană. București:Trei. 

Verza, E.& Verza, F. (2017). Psihologia copilului. București:Trei. 

Vianu, T. (1982). Studii de filosofia culturii. București: Eminescu. 

Viscu,L.I & Cadariu, I. E. (2019). Studii în psihoterapie. Abordare integrative. București: 

Universul Academic. 

Vogler, J. (2000). Evaluarea în învățământul preuniversitar. Iaşi: Polirom. 

Voiculescu, F. (coord.) (2004). Analiza de resurse – nevoi şi management strategic în 

învăţământ.  București:  Aramis. 

Voiculescu, F. (coord.) (2010). Ghid metodologic de pedagogie universitară. Alba- Iulia: 

Aeternitas. 

Voiculescu, V. (coord.). (2010). Pedagogie Universitară. Alba Iulia: Aeternitas.   

Vrij, A. (2012). Detecția minciunii și a comportamentului simulant. Dileme și oportunități. 

Cluj-Napoca: ASCR.  

Walker, T. D. (2018). Să predăm ca în Finlanda. 33 de strategii simple pentru lecții de bună- 

dispoziție,  București:  Trei.  

Wilkins, V., & Corrigan, E. (2019). What US Schools Can Learn from Finland’s Approach to 

Education. Stanford Social Innovation Review, disponibil pe URL:  

https://doi.org/10.48558/EKYE-MA55 , la 02.05.2023. 

Wright, D. B. (2006). Comparing groups in a before–after design: When t test and ANCOVA 

produce different results. British journal of educational psychology, 76(3), 663-675. 

Yalom, I. & Leszcz, M. (2013). Tratat de psihoterapie de grup. Teorie și practică. București: 

Trei. 

Yalom, I. (2010). Soluția Schopenhauer. București: Vellent. 

Yalom, I. (2011). Darul psihoterapiei. Scrisori deschise către noua generație de psihoterapeuți 

și pacienți.  București: Vellent. 

Yalom, I. (2011). Mama și sensul vieții. Povești de psihoterapie. București: Humanitas. 

Yalom, I. (2011). Privind soarele în față.  București: Vellent. 

Yalom, I. (2012). Călăul dragostei și alte povești de psihoterapie. București: Trei. 

Yalom, I. (2012). Psihoterapia existențială. București: Trei. 

Yalom, I. & Elkin, G. (2012). Cu fiecare zi mai aproape.  București: Trei. 

Zlate, M. (2002). Tratat de psihologie organizaţional – managerială, vol. I. Iaşi:  Polirom. 

Zlate, M. (2004). Eul și personalitatea.  București: Trei.  

Zimbardo, P. & Leippe, M. R. (2022). Psihologia influenței sociale și a schimbării de atitudine. 

București: Trei. 



 


