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Introduction 

The concept of belongingness, in both school and university contexts, has been widely 

discussed in the literature as a significant predictor of academic success and psychosocial well-

being (Begen & Turner-Cobb, 2015; Christopher, 2016). Researchers in various fields have 

examined this construct (e.g., Poulton, Caspi, & Milne, 2002; Wadsworth et al., 2001), finding 

that individuals with stronger sense of belongingness tend to exhibit more favorable individual 

and social functioning. This includes higher levels of well-being, greater self-esteem, improved 

memory, smoother transitions across life stages, academic performance, and educed levels of 

stress (Begen & Turner-Cobb, 2015; Christopher, 2016). 

The literature review conducted for this PhD thesis emphasizes the importance of teachers 

developing a thorough understanding of key concepts such as belongingness, social 

connectedness, trust in interpersonal relationships, and the relationships between these factors 

with self-efficacy. The studies references in this thesis indicate a positive association between 

an increased sense of belongingness, self-efficacy, and trust, and students` engagement and 

perseverance in the educational environment. When students experience positive social and 

emotional conditions, they become more motivated to exert in their academic and social 

activities.  

The objective of this academic initiative is to provide teachers with the context and resources 

to create effective plans that support student learning and foster interpersonal relationships, 

both with students and other adults in the school environment. This PhD thesis provides an 

overview of the methodology and results of studies conducted to investigate and anhance the 

sense of belongingness, interpersonal functioning, and teacher`s self-efficacy in pre-university 

schools. The research utilizes a mixed-methods approach, combining quantitative and 

qualitative data analysis in an effort to obtain a comprehensive understanding of these concepts.  

The studies presented in this paper examine the outcomes of two group intervention 

programmes, that aimed to develop the sense of belongingness within interpersonal 

relationships. These programmes where implemented among several groups of pre-university 

teachers, designated as experimental groups. The participants included teachers from both state 

and private schools in Romania. The research methodology involved data collection through 

the use of questionnaires and interviews, using validated instruments adapted to the specific 
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context of pre-university teachers. The collected data was analyzed using appropriate statistical 

techniques for quantitative data and thematic analysis for qualitative data.  

Based on the findings from these studies, a set of recommendations were formulated, wich hold 

both theoretical and practical segnificance. These reccomendations primarly concentrate on 

enhancing teachers' well-being while fostering the development of emotional self-regulation 

skills and improving the quality of interpersonal relationships, within school communities. 

They address various facets, encompassing both individual aspects of personal lifestyle and  

interpersonal functioning in the school context, and are based on relevant literature from 

psychology, education science, and other social sciences. Furthemore, these recommendations 

incorporate the findings of the research presented in this doctoral paper, and are supported by 

the author`s professional experience gained in the psychology office and through collaboration 

with various teams from  multiple organizations and schools, both in Romania and in 

international contexts.  

Presentation of the research problem 

The effectiveness of the educational process, as highligted by the reaserchers cited in the PhD 

thesis (Baumaister & Leary, 1995; Resnick et al, 1997, Roffey, 2012; Rowe, 2011) is closely 

interwined with the ability to address psycho-emotional needs, particularly through the 

formation of relationships within school communities. In a society characterized by complexity  

and constant change, it is important to entrust the education of future generations to intrinsically 

motivated teachers who demonstrate a genuine interest in supporting student learning, 

nurturing the development of essential psycho-social skills, and attending to psycho-emotional 

needs. According to the authors mentioned above, the teacher profile encompasses qualities 

such as commitment, responsibility, active involvement, flexibility and openness to change. 

These personal characteristics are essential, particularly as a well-functioning school 

environment relies on a continuous exchange of trust and connection between students and the 

adults involved. This fosters a sense of belongingness within the school community and 

communicates to students that their development is valued and cared for. 

This paper examines the practical and psychological components necessary for fostering 

integration in relationships and interpersonal functioning. Successful collaboration within 

teams involves employing strategies and practices that encourage sharing, reflection, and the 

willingness to take risk necessary for change (Vescio et al., 2007). Such a collaborative culture 
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involves active engagement from the team members in implementing practices and skills that 

build trust, create genuine social connection, and enhance a sense of belongingness (Hallam, 

2015).  

Considering the importance of belongingness in educational settings for both the learning 

process and students` social-emotional development, it is essential for teachers, who serve as 

relational and emotional role models, to understand and incorporate key aspects of this 

fundamental psychological dimension. By understanding and effectively applying the key 

aspects of belongingness, teachers and other members of school communities can exert a 

positive impact on students' individual grouth and education, thereby strengthening their social-

emotional foundation in a meaningful and sustainable manner. While the effects of 

belongingness on students have been extensively documented, it is encouraging to note that 

there is growing potential for developing and implementing effective interventions and 

strategies in our culture. 

Knowledge gap in the field - Research needs identified 

The literature review conducted in this paper indentified significant research on various aspects  

of belongingness, interpersonal trust and self-efficacy in school settings. However, it also 

revealed a need for further exploration  and a more nuanced understanding of these concepts.  

One notable gap in the existing research is the lack of comprehensive studies investigating the  

association relationships between belongingness, trust and teacher self-efficacy. This 

represents a significant research opportunity to explore and better understand the 

interconnectedness and reciprocal influences among these crucial components of teachers` 

professional experience in pre-university settings.  

Additionally, there is a dearth of research in the literature regarding the association between 

early maladaptive schemas and the sense of belongingness in interpersonal relationships within 

pre-university schools. This discovery brings a unique perspective to the research undertaken 

in this PhD thesis and highlights the need to further address and investigate the impact these 

schemas on the implementation of educational programmes in schools. Moreover, it highlites 

their potential influence on concepts such as of belongingness, social connectedness, 

interpersonal trust, and self-efficacy in teaching. The results of this research indicate that 

certain early maladaptive schemas can significantly impact social-emotional development 
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programmes in schools, emphasizing the necessity of addressing and resolving them in order 

to optimize the effectiveness of educational programmes and promote the emotional well-being 

of members within the school community.  

Research objectives   

The proposed PhD thesis, titled „Investigating and developing the sense of belongingness, 

interpersonal functioning and self-efficacy in teaching among pre-university teachers”, aims 

to establish a theoretical foundation and analyze the outcomes of programmes designed to 

enhance belongingness, self-efficacy, social connectedness, thereby impacting teacher well-

being and interpersonal relationships within school settings. The programmes were 

implemented in various groups of teachers in schools located in Romania, encompassing both 

pilot and main phases. Based on the results obtained from these studies, a set of 

recommendations with theoretical and practical value were formulated, with a primary focus 

on improving teachers' well-being while nurturing emotional self-regulation skills and 

fostering quality of interpersonal relationships. These recommendations encompass individual 

aspects of personal lifestyle and functioning within the context of school communities.  
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1. THEORETICAL FOUNDATIONS  

1.1. The theoretical framework of the research  

The theoretical framework of the doctoral research embraced a comprehensive approach in 

conceptualizing the factors involved in individual and occupational well-being within the 

school context. To achieve this objective, the study incorporated theoretical elements from 

various disciplines of psychology, including Psychoeducation, Social Cognitive Theory, Social 

Learning Theory, Bellongingness Theory, Ecological Systems Theory, Schema Therapy, Self-

efficacy Theory, Attachment theory and Motivation theory (Bandura, 1960, 1977, 1986; 

Bowlby, 1969; Bronfenbrenner, 1979; Maslow, 1943; Young, 2003). By integrating and 

synthesising these theoretical perspectives, a holistic understanding of the research topics was 

attained.  

1.2. Belongingness Theory   

While various psychological and educational theories have explored the concept  of 

belongingness (Bowlby, 1969, Connel & Wellborn, 1991; Josselson,), a significant study in 

this field is the work published by Baumaister and Leary in 1995 (as cited in Christopher, 

2016). Theis study introduced a seminal hypothesis that belongingness serves as a fundamental 

motivator of human behaviour. The authors defined the need for belongingness as the inheret 

drive to establish and maintain a minimum number of interpersonal relationships (Baumeister 

& Leary, 1995).  

Belongingness in the school context is a complex construct that includes psychological, 

behavioral, and emotional components such as respect, acceptance, connection, and inclusion 

(Arslan & Duru, 2017; Goodenow & Grady, 1993; Karcher & Lee, 2002). Haugen, Morris, and 

Wester, (2019) assert that belongingness significantly contributes to a number of factors that 

promote student performance, mental health, and well-being. Central themes associated with 

belongingness in schools include teacher support, close friends, commitment to academic 

progress, and fair and effective disciplinary practices (Libbey, 2004;). Research by Allen et al. 

(2013, 2018) focuses primarily on three central components of this construct: experiences and 

relationships within the school, the teacher-student relationship, and the student's overall 

perception of the school as a cohesive entity.  
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1.3. Self-efficacy Theory 

The concept of self-efficacy, initially introduced and studied by Albers Bandura in the late 

1970s and early 1980s, pertains to an individual`s belief system regarding their own capability 

to perform the necessary actions to achieve specific goals (APA, 2021). Self-efficacy reflects 

an individual`s confidence in their ability to exert control over their motivations, behaviours, 

and social environment (Hardin, 2021). As a psychological construct, self-efficacy has found 

applications and significant impact in domains of research, education, and clinical practice. 

Teachers` self-efficacy plays a crucial role in the educational process, as well as in fostering 

motivation, engagement, and resilience within pre-university school settings (Day, 2008; 

Flores, 2006; Gu & Day, 2007). Educators with high self-efficacy firmly believe in the learning 

potential of all students and invest additional time and effort into educational activities. They 

proactively manage challenging student relationships and employ personalized approaches to 

support students' self-efficacy development (Dunn & Rakes, 2011; Zee & Koomen, 2016). 

Consequently, teacher self-efficacy not only positively influences student engagement and 

performance, but also has a significant impact on how students cope with challenges and 

difficulties in the school environment. Understanding and developing teacher self-efficacy is a 

particularly important aspect in promoting a supportive school climate and enhancing student 

motivation and success.  

1.4. Early maladaptive schemas Theory 

The early maladaptive schema model, proposed by Jeffrey Young in 2003, builds upon the 

cognitive therapy framework introduced by Aaron T. Beck in 1967. Early maladaptive schemas 

are cognitive structures that encompass overarching themes or patterns about the self and 

interpersonal relationships, which emerge and develop during childhood or adolescence and 

continue to significantly influence an individual's life and relationships (Young, Klosko, & 

Weishaar, 2003). These patterns are considered dysfunctional and are believed to be the 

underlying cause of psychological and emotional issues, impacting relational dynamics and 

contributing to the development and persistance of dysfunctional emotions, behaviours, 

relations, and personality disorders. Early maladaptive schemas function as lenses through 

which reality is interpreted and guide behavioral responses (Young, Klosko, & Weishaar, 2003, 

cited in Dumitrescu & Rusu, 2012). 
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The objective of Schema Therapy, as described by Young (2003), is to cultivate adaptive 

coping strategies through the therapeutic and psychoeducational process. This process 

facilitates the emergence of the Healthy Adult Mode and the Happy Child Mode, fostering the 

individual`s ability to address areas related to work, professional responsibilities, stable 

commitments, satisfying relationships, a healthy sex life, hobbies, and experiencing pleasure 

and joy. The ultimate aim of schema therapy is to liberate individuals from the limitations 

imposed by early maladaptive schemas, enabling them to build a more enriching and gratifying 

life (Young, 2003).  

1.5. Ecological Systems Theory 

Ecological systems theory, also known as the bioecological model developed by 

Bronfenbrenner (1979, 1979, 1994) and his collaborator (Bronfenbrenner & Morris, 1998) 

elucidates the development of the individuals as a consequence of the complex interaction of 

factors and mechanisms in different environments. This theory identifies five interrelated 

systems that exert influence on individual development: microsystem, mesosystem, exosystem, 

macrosystem and chronosystem. Given the interconnectedness of the systems, the impact of 

any one system on an individual is contingent upon its relationship to the others (Evans, 2020). 

This theory emphasises the significance of interaction and reciprocal influence among the 

diverse systems, and highlights that understanding individual development necessitates 

considering the social and cultural context in which it unfolds.  

The intervention programmes implemented in this paper have placed considerable emphasis 

on enhancing teachers' relational, emotional and social skills and competencies. The research 

conducted and discussed in the latter part of the paper sought to assess the effects of these 

programmes on improving teachers' self-efficacy within the classroom context, their ability to 

comprehend emotional needs, and their development in relationships, with a primary focus on 

the microsystems level.  

1.6. Social learning theory 

In the school context, the teacher assumes a central figure as a role model for students, 

influencing their behavior and adaptation in life even before the formal educational process 

begins, based on the information they gather from adults within their family. Having an 

important role in how students will adapt their behaviours in life, teachers' thinking, emotional 

competences and motivation are fundamental aspects in the learning process and in school 



9 
 

communities. As professional learning is a ongoing process for teachers (Danielson, 2008), the 

most effective teachers are often those who actively engage in continuous development and 

learning. They reflect on their experiences in schools and effectively apply the knowledge they 

have aquired. Furthemor, this process is enhanced through interaction with other professionals, 

both within and outside their fields, allowing them to develop skills and effectively implement 

student learning.  

The social learning theory, proposed by Albert Bandura in 1977, highliths thesignificamce of 

observing, modelling and imitating the behaviours, attitudes and emotional reactions of others. 

According to this theory, learning occurs through interpersonal relationships and the 

observation of behaviors exhibited by role models. The social learning theory emphasises the 

importance of learning through direct or indirect observation of role models` behaviours and 

the consequences of those behaviours.  

1.7. Psychoeducation and training 

Psychoeducation, in a broad sense, refers to the process of providing the necessary information 

and education to those seeking or receiving mental health services (AIPC, 2014). While the 

concept of psychoeducation has been used predominantly in medical settings or within 

psychology offices, today the concept has significantly branched its involvement into various 

fields of work. Within school contexts, psychoeducation is utilized to educate students and 

teachers about behavior, emotional challenges such as stress and anxiety, and the underlying 

principles of cognitive and emotional processes (Bauml, 2014). In such setings, 

psychoeducation holds implications for enhansing teachers` ability to support students, parents 

and colleagues facing emotional and behavioural difficulties, with the goal of fostering 

development of emotional and behavioural self-control skills and impacting social interactions.  

In the school context, psychoeducation can serve as a preventative measure, addressing some 

significant and frequently encountered issues among students, or teachers. These topics include 

emotional regulation, anger management, eating disorders, body image issues, aggression, 

sexual behaviour, sexual orientation and bullying. By integrating psychoeducational concepts 

into the school curriculum, it is possible to reduce stigma and foster higher levels of acceptance  

among students (myVMC, 2014).  
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1.8. Positive psychology  

One of the significant transformations in school practice has been the emergence of positive 

psychology, which challenges traditional approaches by shifting the focus on developing 

positive learner characteristics to maximize their potential (Seligman, 1998; Terjesen, 2004). 

Positive psychology takes a proactive approach and integrates psychological concepts yhat are 

crucial for thee well-being of students and members of school communities, such as optimism, 

inspiration, hope, resilience, appreciation, and gratitude (Waters, 2019).   

It is important to note that positive psychology does not aim to create an environment where 

all individuals are always positive, but rather recognizes that every student has the potential to 

develop valuable skills through the educational process. A positive classroom experience 

involves creating an environment that fosters a friendly atmosphere, a sense of belongingness, 

trust between teachers and students, openness for students to ask questions and take risks, clear 

expectations, honest and fair feedback from teachers (Reachout, 2022). Schools today are 

increasingly integrating humanitarian and positive principles into classroom activities, 

reflecting an awareness of the negative effects of punitive approaches and the need to promote 

a more empathetic and understanding educational environment. 

 

2. RESEARCH DESIGN AND METHODOLOGY 

2.1 Overview of research design by study  



11 
 

Table 1. A detailed research project, its process and methodology 

 

Study 

 

  

Objectives Participants Research 

questions 

Research hypothesis Instruments Analises 

Study 1 

Pilot study - 

Feeling of 

belonging and 

early 

maladaptive 

schemes: 

Testing a group 

intervention 

programme for 

teachers in the 

pre-university 

environment 

 

 

 

 

 

 

 

 

Objective 1. Testing 

the effectiveness of a 

group psychological 

intervention 

programme ( pilot 

study ) in terms of 

increasing teacher 

membership, 

analyzing the 

variables social 

reinsurance and 

social connection. 

Objective 2.  

Investigating the 

relationship between 

early maladaptive 

schemes and the 

evolution of the sense 

of belonging. 

N=25 

 

The research was 

conducted on a sample 

of 25 participants aged 

between 25 and 47 

years. The sample 

included both female ( 

17 ) and male ( 8 ). 

 Hypothesis 1. Following the pilot 

programme „ Teacher 

membership development ” ( 

DARP 1.0 – face-to-face version ) 

higher values of the social 

reinsurance variable will be 

recorded. 

Hypothesis 2.  Following the 

DARP 1.0 programme, higher 

values of the social connection 

variable will be recorded. 

Hypothesis 3.  An increased 

number of dysfunctional cognitive 

schemes ( Young, 2003 ) will be 

associated with lower values of the 

variables social connection and 

social reinsurance following the 

DARP 1.0 programme. 

Method:  

In this research, an experimental design 

with repeated measurements was 

chosen to examine the relationship 

between the intervention / pilot 

programme and two variables 

dependent on social connection and 

social reinsurance. 

Young Questionnaire, Short Form 1 ( 

Young Scheme Questionnaire, Short 

Form 3 / YSQ - S3, Young, 2007 ) 

 

Social Connection Scale ( Social 

Connectedness Scale / SCS; Lee & 

Robbins, 1995 ) 

Social Reinsurance Scale ( Social 

Assurance Scale / SAS; Lee & 

Robbins, 1995 ) 

Descriptive data analysis 

 

Multivariate analysis 

 

Moderation analysis 
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Study 2 

Quantitative 

experimental 

study - 

Development 

and testing of an 

online 

programme for 

the 

Development of 

Trust and 

Abstention in 

Interpersonal 

Relations of 

Teachers in the 

pre-university 

environment ( 

DARP 2.0 ) 

Development and 

quantitative testing of 

the effects of the 

online programme „ 

Development of trust 

and membership in 

interpersonal 

relationships of pre-

university teachers ” ( 

DARP 2.0 – online 

version of the 

programme ) on 

general membership 

variables, self-

efficacy of teachers 

and social 

connection.  

N=300 

The research was 

conducted on a sample 

of 475 participants in 

the pre-intervention 

phase. They were 

teachers and directors 

from pre-universal 

schools in Romania, 

aged between 21 and 

63 years.  

In the final phase of the 

study, there were 300 

responses to the 

instruments applied in 

the pre- and post-

intervention phases. 

  Hypothesis 1. Following the 

programme ( DARP 2.0 – 

online version of the 

programme ), higher values of 

the membership variable will 

be recorded. 

 Hypothesis 2.  Following the 

DARP 2.0 programme, higher 

values of the teacher's self-

efficacy variable will be 

recorded. 

 Hypothesis 3.  Following the 

DARP 2.0 programme, higher 

values of the social 

connection variable will be 

recorded. 

 Hypothesis 4. An increased 

score of the self-efficacy 

variable, pre-intervention, 

will be associated with a 

greater difference between the 

post-test and pre-test scores of 

the membership variable ( 

regression analysis ) 

The experimental design with repeated 

measurements was chosen in this study 

to examine the relationship between the 

intervention and the three dependent 

variables: social connection, general 

membership and self-efficacy of 

teachers. This approach offers the 

possibility to establish causal 

relationships between the independent 

variable and the dependent variables. 

Social Connection Scale ( Social 

Connectedness Scale; SCS; Lee & 

Robbins, 1995 ) 

General Abroad Scale ( The General 

Belongingness Scale; GBS; Malone, 

Pillow, Osman, 2011 ) 

Teacher self-efficacy scale ( Teachers` 

Sense of Efficacy Scale, short form, 

Tschannen-Moran & Woolfolk Hoy, 

2001 ) 

 

To test the proposed 

assumptions, the SPSS 26 

programme was used. The first 

three hypotheses with paired t-

test samples and the last 

hypothesis with linear 

regression were tested 

 

 

Pre- and post-test descriptive 

analyzes in study II 

 

Linear regression analysis 

Study 3 

 

This qualitative study 

aimed to explore 

teachers' perceptions 

To carry out this 

research, a group was 

formed, whose final 

 What is teachers' 

perception of the 

impact of the 

  This research has adopted a qualitative 

design. The data were analyzed based 

on the principle of structuring the 

Content analysis based on 

category setting 
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Qualitative 

focus group 

study related to 

the perception 

of the 

development 

programme and 

the impact 

perceived at 

subjective level 

by the 

participants. 

 

that participated in 

the „ programme. 

Developing trust and 

belonging to 

interpersonal 

relationships among 

pre-university 

teachers ” ( DARP 

2.0 ), presented in 

Study 2. The 

objective was to 

obtain additional 

qualitative 

information support 

and a deeper 

understanding of the 

data presented in 

Study 2.   

 

 

form was composed of 

8 participants, who had 

some common 

characteristics. All 

participants went 

through the online 

Trust course. The basis 

of authentic relations; 

all participants were 

included in the national 

Story programme; and 

they all had the 

professional role of 

teacher in the pre-

university 

environment. The 

population was 

composed entirely of 

female people, aged 

between 28 years and 

52 years. 

programme on their 

personal development? 

 How do teachers 

describe the influence 

of the programme on 

their interpersonal 

relationships? 

 How do teachers 

consider that the 

programme has 

contributed to the 

development of their 

socio-emotional skills 

and competences? 

 What is teachers' 

perception of the 

impact of the 

programme on the 

development of 

professional skills and 

abilities? 

content and identifying themes, codes 

and categories of codes within the 

themes, following the steps in the 

content analysis guide presented by 

Erlingsson and Brysiewicz ( 2017 ). 

 

Semi-structured interview 

 

Transcription analysis 
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Study 4 

Elaboration of 

educational 

recommendatio

ns regarding the 

development of 

the feeling of 

belonging 

among teachers 

The purpose of this 

chapter is to 

formulate 

psychoeducational 

and preventive 

recommendations on 

the cultivation of a 

sense of belonging, 

focusing in particular 

on aspects related to 

mental health, the 

quality of 

interpersonal 

relationships and 

individual lifestyle. 
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2.2 Research tools 

2.2.1 Research instruments for study 1. Pilot study: Sense of Belongingness and Early 

Maladaptive Schemas. Testing a group intervention programme for Pre-University Teachers 

Young Schema Questionnaire, short form 1 (YSQ; Young, 2007) 

To assess the early maladaptive schemas, Young and Brown (2003) developed the Young 

Schema Questionnaire, Short Form 3 (YSQ-S3; Young & Brown, 2007). The YSQ-S3 is a 

short version of the Cognitive Schema Questionnaire, cosisting of 75 items that measures 15 

of the 18 early maladaptive schemas. The psychometric properties of the YSQ-S2 were studied 

by Welburn, Coristine, Dagg, Pontefract, and Jordan (2002) on a sample of 203 patients in 

psychiatric treatment. In the pilot programmeme, the short form of the questionnaire was used 

(Young, 2007).  

Social Connectedness Scale (SCS; Lee & Robbins, 1995) 

The scale used in the research is composed of items covering the three categories of 

belongingness proposed by the researchers (connectedness - 4 items; affiliation - 3 items; 

companionship/ companionship -1 item), according to the classification proposed by Lee and 

Robbins (1995). These items reflect a general emotional distance between the individual and 

others, which may be experienced in the relationship with close friends or colleagues. 

Cronbach's alpha coefficient for the Social Connectedness Scale is .91, indicating high internal 

consistency of the scale. Also, the test-retest correlation performed over a two-week interval 

was .96, suggesting that participants' responses were stable over time. Thus, measurements for 

this scale are characterized by high fidelity and validity scores.  

Social Assurance Scale (SAS; Lee & Robbins, 1995)  

Items in this scale highlight the need for assurance and reassurance from others in order to feel 

a sense of belongingness. This quality is exemplified by items such as I am more relaxed when 

I do things with other people or My life is incomplete without a friend by my side, It is difficult 

for me to use my skills and talents without someone being there for me. Cronbach's alpha 

coefficient for the Social Connectedness Scale is .77, indicating good internal consistency of 

the scale. Also, the test-retest correlation over a two-week interval was .84, suggesting that 

participants' responses were relatively stable over time. 
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2.2.2 Research Tools for Study 2. Experimental Quantitative Study: Development and testing 

of an Online Programme for enhancing Trust and Belongingness in Interpersonal 

Relationships among Pre-university Teachers (DARP 2.0) 

Social Connectedness Scale (SCS; Lee & Robbins, 1995) 

The scale used in the research is composed of items covering the three categories of 

belongingness proposed by the researchers (connectedness - 4 items; affiliation - 3 items; 

companionship/ companionship -1 item), according to the classification proposed by Lee and 

Robbins (1995). These items reflect a general emotional distance between the individual and 

others, which may be experienced in the relationship with close friends or colleagues. 

Cronbach's alpha coefficient for the Social Connectedness Scale is .91, indicating high internal 

consistency of the scale. Also, the test-retest correlation performed over a two-week interval 

was .96, suggesting that participants' responses were stable over time. Thus, measurements for 

this scale are characterized by high fidelity and validity scores. 

The General Belongingness Scale (GBS; Malone, Pillow, Osman, 2011) 

Studies conducted to construct the General Belongingness Scale (Malone, et al., 2011) have 

provided a valid and reliable tool for measuring belongingness. The process of constructing the 

scale involved reviewing the literature and identifying key words, themes and tools associated 

with belongingness. Through the initial generation of 30 items, the research team then selected 

the 12 most relevant items for the final version of the scale, 6 with positive wording and 6 with 

negative wording. The items were assigned to two categories of factors, namely 

Acceptance/Inclusion and Rejection/Exclusion. Negatively worded items were reverse-scored 

so that the final scale could be used as a single instrument. The psychometric properties of the 

scale were evaluated and good results were obtained. The internal consistency coefficient alpha 

for the scale is .95, with a mean inter-item correlation (AIC) of .62 (M = 69.4, SD = 13.5), 

suggesting a satisfactory relationship between items.  

Teachers` Sense of Efficacy Scale, short form (Tschannen-Moran & Woolfolk Hoy, 2001)  

The study by Tschannen-Moran and Woolfolk Hoy (2001) aimed to identify the psychometric 

properties of the Teachers` Sense of Efficacy Scale, an assessment instrument designed to 

investigate teachers` confidence in their teaching and management skills in school. There are 
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two versions of the scale: a long one containing 24 items and a short one containing 12 items, 

which was used in this study. The three subscales of the teacher self-efficacy scale include: 

self-efficacy in student engagement (items 2, 4, 7, 11), self-efficacy in instructional practices 

(items 5, 9, 10, 12), and self-efficacy in classroom management (items 1, 3, 6, 8). To assess the 

psychometric properties of the scale, researchers Tschannen-Moran and Woolfolk Hoy (2001) 

used several measures. Coefficient alpha was calculated to assess the internal consistency of 

the scale, and the result obtained was .94, indicating good reliability of the scale. The mean of 

the scores obtained on the scale was 7.1, and the standard deviation (SD = .98) was .98, 

suggesting moderate variation in the scores obtained. 

2.2.3 Research tools for study 3. Qualitative Focus Group Study on the Perception and 

Subjective Impact of the Development Programme  among Participants. 

Instrument no. 1. Focus Group 

At the end of the intervention programmeme “Developing Trust and Belonging in 

Interpersonal Relationships among Pre-University Teachers" (DARP 2.0), 8 of the participants 

took part in a focus group where they were interviewed about their subjective perception of the 

impact of the programmeme, in a semi-structured interview. They were asked a series of 

questions about the subjective impact of the intervention programmeme and their responses 

were categorised in a qualitative content analysis form. The questions were:  

 How was the DARP 2.0 experience for you? How was it on an emotional level? How did 

you feel? What was the experience in relation to the trainer? How did you feel in relation 

to the other colleagues who participated? What do you think about the information you 

received? 

 What did you take away from the programmeme and what do you think it helped you and 

is helping you? How does it help you in the classroom in relation to your students? How 

does it help you at home in relation to friends/partner/community? 

 What would you improve about DARP 2.0? Structure, homework, different materials, the 

approach of the trainer?  

 How would you define well-being? What is your personal definition? What does it mean 

to you? 
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Instrument no. 2. Content analysis method  

This research adopted a qualitative design. The data was analysed based on the principle of 

content structuring and identifying themes, codes and code categories within themes, following 

the steps in the content analysis guide presented by Erlingsson and Brysiewicz (2017). As 

Erlingson and Brysiewicz (2017) note, a key aspect of the content analysis was the transcription 

of the audio recording of the session, which served as the basis for identifying themes, codes 

and code categories. Prior to making the recordings, participants were informed of the need for 

audio recording and asked for their preliminary consent, assuring them that their names would 

be anonymised and replaced with acronyms in order to protect confidentiality.  

2.3 Research population  

2.3.1. Characteristics of participants in Study 1  

The research was conducted on a sample of 25 participants, ranging in age from 25 to 47. The 

sample consisted of both females (17) and males (8). All participants were teachers at 

Transylvania College, an international school in Cluj-Napoca, Cluj county. Some of them also 

held administrative and coordination responsibilities as members of the school's management 

team, referred internally as 'Heads of Faculties'.   

The selection of participants was done in collaboration with the school principal, who provided 

information about the pilot programmeme as part of the school's wellbeing development 

programmeme. The participants included both bilingual Romanian and English speakers, as 

well as English speakers. The programme and study were implemented over a period of 5 

months, carried out between February and June 2019. Data analysis and processesing took 

place between September and November 2020.  

2.3.2. Characteristics of participants in Study 2  

The research was conducted on a sample of 475 participants durin the pre-intervention phase. 

The participants were teachers and principals from pre-university schools in Romania, with  

ages raging from 21 to 63. They were selected from various counties in Romania: Bucharest, 

Brasov, Cluj, Baia Mare, Alba Iulia, Oradea and Iasi. Most respondents (84.2%) were women, 

while 15.8% were men. In terms of their level of education, 56.7% of respondents had a 
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university degree, 38% had a postgraduate degree, 4.3% were high school graduates, and the 

rest of the respondents had other types of education (e.g. primary school).    

The population from which the sample was selected consisted of teachers and principals of 

schools that applied for the Școala Încrederii education project. The main objectives of this 

broad project are to improve relationships within schools in Romania and to increase the 

general well-being of teachers and other members of school communities.  In the final phase 

of the study, 300 responses to the instruments applied in the pre- and post-intervention phases 

were recorded.  

2.3.3 Characteristics of participants in Study 3  

For the purpose of this qualitative research, a group of 8 participants was formed. These 

participants shared several common characteristics. Firstly, all of them completed the online 

course ”Încrederea, baza relațiilor autentice”. Additionally, all participants were included in 

the national programmeme ”Școala Încrederii”; and they all held a professional teaching role 

in a pre-university setting. The population was composed entirely of females, aged between 28 

and 52. 

2.4 Ethical considerations 

Education research is complex and diverse, offering valuavle solutions to many existing 

challenges (BERA, 2018). However, it is considered essential to improve the understanding 

and knowledge in education, as it contributes to better well-being and equality of the 

population. As researchers, it is our responsability to adhere to the latest and most rigorous 

ethical standards in all aspects of research and writing of scholarly work. Given the nature of 

research in an educational context, particular attention was paid to the ethical considerations. 

Reliable sources such as the Ministry of Education (Law no. 8, MEN, 1996), the British 

Educational Research Association (BERA), the American Psychological Association (APA), 

the Romanian College of Psychologists (COPSI), as well as other specialists and authoritative 

sources (Nichici, 2019; Rucker, 2016), were consulted to ensure compliance with ethical 

standards. 

To maintain a high standard of quality in the research, ethical rules and principles were 

followed throughout the entire process. Participants, including relavant individuals such as 

principals and parents, were adequately informed and their informed consent was obtained 
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prior to the research. Clear communication of expectations and possible risks is essential when 

active human participants are involved. It was also important that participants were informed 

about potential benefits of the study, such as receiving personalised results or financial 

compensation (APA, 2003). Participants' names, addresses/locations and any other personal 

information have been omitted from the transcripts, in order to protect their confidentiality.  

Participants in the experimental group voluntarily agreed to be interviewed at the end of the 

intervention programme. If, at any point during the programme, any of the interviewees 

decided that they no longer wished to participate in the interview, they were immediately 

excluded and backup volunteers were contacted.  
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3. ORIGINAL CONTRIBUTIONS OF THE RESEARCH STUDY 

3.1 Findings from Study 1 

3.1.1 Pilot study: Sense of Belongingness and Early Maladaptive Schemas. Testing a group 

intervention programme for Pre-University Teachers  

The present study makes an important research contribution, with the unique element of 

investigating the association between early maladaptive schemas (SDT) and the development 

of a sense of belongingness in the context of interpersonal relationships of pre-university 

teachers. The indings provide support for the importance of examining the impact of early 

maladaptive schemas on teachers' relationships with different stakeholders in the educational 

process, such as students, colleagues, parents and principals. The results confirm the hypothesis 

that the number of SDTs present in an individual moderates the effect of the intervention and 

the effectiveness of the programme in increasing the sense of belongingness.  

When analysing the early maladaptive schemas that significantly influence the development of 

sense of belongingness, it was observed that schemas such as:  Abuse/ Mistrust, Emotional 

Deprivation, Deficiency/ Shame, Social Isolation, Unrealistic Standards were among the most 

relevant. Specifically, participating teachers who exhibit a higher presence of these early 

maladaptive schemas showed smaller differences in the development of their sense of 

belongingness at post-test stage. 

3.1.2 Discussion and conclusions 

The findings of the study emphasize the significance of integrating early maladaptive schemas 

into interventions and programmemes that aim at enhance a sense of belongingness. Therefore, 

we recommend that wellbeing and interpersonal relationship development activities for 

teachers should consider these dysfunctional schemas to maximize the effectiveness of such 

programmemes and interventions in promoting belongingness. As a final note, to gain a deeper 

understanding of how we can increase the sense of belongingness as well as its association with 

early maladaptive schemas, an extensive quantitative as well as qualitative approach is needed. 

The present study makes a valuable contribution to our understanding of the field and the 

constructs investigated, providing a founsation for further research and advancements in 

educational practices and interventions.  
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3.2 Findings from study 2 

3.2.1 Experimental Quantitative Study: Development and testing of an Online Programme for 

enhancing Trust and Belongingness in Interpersonal Relationships among Pre-university 

Teachers (DARP 2.0) 

The purpose of Study II is to extend the research on the concept of belongingness and to 

evaluate a new intervention programme, adapted to the previous findings. By incorporating the 

concept of interpersonal trust in the development of the intervention programme, the aim is to 

gain a more comprehensive understanding of the dynamics between variables in association 

relationships. This extension of the research has ofers new insights and relevant information 

about future educational recommendations and practices. This study also statistically analyzed 

the impact of the DARP 2.0 intervention on teachers' self-efficacy construct and its moderation 

in relation to belonging. Using appropriate statistical methods, the study examined the effect 

of the programme on teachers' self-efficacy and it`s influence belongingness within educational 

contexts. 

In the final phase of the study, 300 responses to the pre- and post-intervention instruments were 

obtained. The analysis was conducted using SPSS 26 software to test the proposed hypotheses. 

The first three hypotheses were tested with paired t-tests and the last hypothesis with linear 

regression. Descriptive statistics, including means, standard deviations, and correlations are 

presented in Table 2. Regarding the scores for sense of belongingness, the mean pre-

intervention score is 4.39 (±0.46) and the mean post-intervention score is 4.46 (± .46). For self-

efficacy the mean pre-intervention score is 4.44 (± .51), while the post-intervention score is 

4.53 (± .46). As for social connectedness, the mean pre-intervention score is 4.35 (± .54), while 

the post-intervention score is 4.41 (± .54). 
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Tabel 2. Descriptive statistics pre- and post-test in study II. 

Variabile Mean (sd) 1 2 3 4 5 6 7 

Belongingness Pre-test 4.39 (0.46) 1       

Belongingness Post-test 4.46 (0.46) .74** 1      

Self-Efficacy Pre-test 4.44 (0.51) .38** .37** 1     

Self-Efficacy Post-test 4.53 (0.46) .33** .39** .74** 1    

Conectedness Pre-test 4.35 (0.54) .82** .65** .38** .28** 1   

Conectedness Post-test 4.41 (0.54) .68** .83** .32** .34** .66** 1  

Belongingness 

differences Pretest - 

Posttest 

-.07 (0.33) .36** - .36* .03 -.08 .23** -.21** 1 

Pre-test  –  Post-test         

     ** p ≤ 0.01         

 

3.2.2. Discussion and conclusions 

Overall, the study`s findings indicate that the DARP 2.0 online programme was effective in 

increasing overall belongingness, teachers self-efficacy and social connectedness among pre-

university teachers. These results suggest that the programme effectively contributed to the 

development of specific psychological aspects related to well-being, interpersonal 

relationships, and mental health within the educational context.  

The assesment of DARP 2.0`s impact on these variables and confirmation of their growth make 

a valuable contribution to the existing literature. The results of this study can be utilized to 

support future implementations of similar programmes that integrate the concepts addressed in 

DARP 2.0. Furthermore, they provide theoretical and empirical support for the design of 

intervention programmes in educational settings and can serve as a foundation for the 

development of educational policies and practices that foster belongingness and trust in 

schools. 

In conclusion, this study reinforces the idea that the effectiveness  of the educational process 

extends beyond academic matters and necessitates the establishment of a favorable school 
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climate that values interpersonal relationships. By investing in and cultivating suitable learning 

environments, it can contribute to enhancing students' learning experiences and holistic 

development.  

Note: We mention that the description of the DARP 2.0 programme and its theoretical 

foundation was included in an article published in the Proceedings in Social and Behavioral 

Sciences of the International Conference Education, Reflection, Development 2021.  

 

3.3 Findings from study 3 

3.3.1. Qualitative Focus Group Study on the Perception and Subjective Impact of the 

Development Programme  among Participants 

This qualitative study aimed to explore the perceptions of teachers who participated in the 

„Developing trust and belonging to interpersonal relationships among pre-university teachers 

” (DARP 2.0) programme. The objective was to gather additional qualitative information  ang 

gain a deeper understanding of the data presented in Study II.  While Study II focused on 

developing bellongimgness among participants through the implementation of a well-being a 

programme for teachers in the pre-university education environment, this study employed a 

qualitative design and utilized the focus group method.  

The collected data were analyzed using a content analysis approach, following the steps in the 

content analysis guide presented by Erlingsson and Brysiewicz ( 2017 ). The analysis involved 

structuring themes, codes and categories within those themes. Through the analysis process, 

the codes were revised, re-evaluated and replaced as needed, ultimately leading to the 

identification of main categories and themes. The two themes identified in this study,  presented 

in Table 3 and Table 4, align with the research questions and the inquiries posed during the 

focus group session. 
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Table 3. Presentation of categories and codes corresponding to the topic ” Participants' experience 

of the programme” 

Theme Categories Codes Information units 

Participants' 

experience of 

the 

programme 

Quality of 

materials 

presented 

Interesting content 
- You've always brought real, tangible examples 

- You've given us examples of interesting books that have helped me 

Novelty degree 
- I didn't stumble upon abstract notions 

- Each theme also had a degree of novelty 

Balancing theory and 

practice 

- I will return to the contents of the course many times 

- I also have the bibliographical recommendations that I   will 

research if necessary 

Professionalism 

- A very good balance between information and exercises 

- The professional hand was seen 

Level of 

understanding of 

information 

The need to return to the 

informations 

- I will come back to the course content many times  

- There are still many things that need to be clarified 

Provoking reflection 

- There were thoughts, questions 

- It didn't remain at the level of theory 

Challenge 
- We were challenged 

- Sometimes I need to see the same thing 10 times 

Awareness and 

personal 

revelation 

Increasing self-

confidence 

- Emotionally it made me more confident, able to give a fluent speech  

- I feel now that confidence starts with me 

Increasing confidence in 
communicating with 

others 

- It helps you find the confidence to share with people 

- This experience has been a journey for me in myself 

Therapeutic value of the 

programme 

- The experience itself I found inspiring. 

- I was also inspired by the way everything was conveyed 

- It was a therapeutic experience 

Clarifying concepts 

related to emotional 
well-being 

- I'm left with these awareness things 

- All the experiences you have influence your well-being 

- It's really clarified for me the concept of trust 

- To think more about the emotional and relational health part to take 

better care of myself, to take care of my daily routines 

- Balance, to have moderation in my life 

- I understand that it's very much about me, what choices I make 

Positive effects 

associated with 

the programme 

by participants 

Educational experience 

- You've always brought real, tangible, educational, useful examples  

- "You've given us examples of books that are interesting and that 

have helped me 

Pleasant experience 

- Every meeting was enjoyable, gave me a sense of confidence 

- I really enjoyed the course, it's phenomenal 

- It was very, I don't know the word, magical 

- Everything went so calm, natural, friendly  

Interactive experience 
- It was interactive 

- I think I learned a lot, a lot, a lot 

Challenging experience 

- The language accessible and related to our life experience  

- I think we learned a lot of things 

- It is the course I needed for my personal development 

- Everything was very interesting, thought provoking 

Interaction with 

the trainer 

Openness to 
communication 

- The trainer is very open, very well prepared, explains things very 
well 

Apreciation of the 

experience 

- Together with your help we were able to get answers to these 

questions.  

- An open, friendly trainer 

Providing a supportive 
and safe space 

- I felt beyond the room through which we communicate a warmth 
and support 

- It was a course with a very experienced trainer 
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Theme Categories Codes Information units 

- He punctuated well the moments of information with the moments 

of dicussion 

Suggestions for 

improving the 

programme 

Adjusting to work 

schedule 

- Let it be in a time when we are relaxed 

- If only it was maybe later to rest my brain 

The need for a post-

programme discussion 

forum 

- I'll feel the need at some point to revisit, to reread 

- After the access period is over, I don't know how I'll be able to 
access the course again 

- As an idea if there's a segment where we can discuss concrete 

situations of ours 

- To discuss a specific situation, somehow we can come up with 
something that's bothering us 

More time allocated to 

the programme 

- What it would be like if we were face to face 

- This course if it could be extended, i.e. during the holiday period 
because during school we are busy 

- I would have liked a bit more time, I would have liked that platform 

not to close in May  

 

Tabel 4. Presentation of categories and codes corresponding to the topic ” Effects of the 

programme on the participant” 

Theme Categories Codes Information units 

Effects of the 

programme on 

the participant 

Classroom 

functioning 

Self-confidence in 
relation to the teaching 

process 

 

 In front of the class I'm much more in control 

- I figured that's exactly what we do in class with the little ones. 

- What I've already applied in the classroom with my students, to 
value exactly who we are 

Self-confidence in 

everyday life in relation 

to well-being 
 

- In my personal life, but more importantly, in my work with 

children. 

- Finding our strengths 

Increased ability to 

value self and others 
 

- Practicing these things with myself helps me to do the same with 

the children. 

- Let's also start the day with a nice message because the good mood 

gives us even those little words 

Interaction with 

others 

 
 

 

 
Importance of empathy 

in interpersonal 

interactions 
 

- You've always brought real, tangible examples 

- Some needs that if we understand them and know how to act, we 
can probably help a lot. 

- I've learned that I need a little tempering 

- Empathetic when someone comes to you 

- We each have these patterns somewhere in our structure but that we 

can work on it 

- I found a lot of common ground with the trainers, with many of the 
colleagues and then with many of the parents  

Programme as an 

opportunity for new 
social networks 

 

- I have related to a lot of colleagues from a lot of schools 

- I really enjoyed working in small groups too 

- I met new people 

Awareness of the 

importance of social 

connection 

- Many aspects of life were discussed 

- Lots of useful information about relationships 

- We have the same needs, yet face the same situations  

Conflict 

management 

 
 

 

Conflict prevention 

capacity 

 

- To be able to get past the snide remarks 

- Let the other person have his say 

Atitudinea față de 

diversitate 

Acceptance of others 

 

- This programme has helped me to look at people, their attitudes, 

their behaviours and also through the eyes of others in a different way. 

- I begin to understand people differently 
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Theme Categories Codes Information units 

- I really enjoyed learning about other points of view  

Adjusting value 

judgements 

 

- It can be gradual without judgement 

- Now more patient to understand what lies beyond behaviour 

- Now I literally understand why they react the way they do 

Creșterea 

eficienței 

personale 

Critical thinking 

 

- Be more analytical, more aware that everything has two sides 

- I perceive certain moments in life slightly differently 

Self-reflection - More self-reflection 
 

- Perceive certain moments in life slightly differently 

Emotional regulation 

 

- Judge differently what happens to me 

- Increase my level of resilience 

- Judge differently what happens to me 

Awareness of personal 

values 
 

- Helped me clarify my values 

- To value myself 

- Set realistic, achievable goals 

Reconnecting with self 

 

- We can each start with ourselves on a personal level 

- So being realistic 

- Now I'm taking a step, it's a gesture we make 

 

 
 

Mindfulness 

- Balance generated by harmony 

- A state in which I feel comfortable 

- When I can detach myself from all kinds of thoughts 

- Aware that life is not all good things in life 

- The state that allows me to be calm, to have balance 

 

3.3.2 Discussions and conclusions 

This qualitative study aimed to explore the reflections of eight participants who took part in 

the „ Development of trust and belonging in interpersonal relationships among pre-university 

teachers ” ( DARP 2.0) programme. The objective was to gain a deep understanding of the 

programme`s impact on the personal and professional development of the participants, by 

analyzing their subjective reflections. The data analysis resulted in two main themes, supported 

by specific codes, which will provide a strong foundation for the development of educational 

tools tailored to the specific needs of teachers identified in the study.  The obtained results will 

contribute to the development of future intervention programmes and enhance the professional 

experience of teachers in pre-university environment. Based on the suggestions provided by 

the participants for future interventions, several aspects for improvement were proposed. These 

included adjusting to programme`s schedule to accomodate periods when participants are more 

relaxed, establishing a forum for further discussions to explore in depth the concepts and topics 

addressed, integrating more discussions on real-life situations faced by participants, and 

allocating more time for the programme. 
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4. GENERAL DISCUSSIONS AND CONCLUSIONS 

4.1 Theoretical implications 

This doctoral research paper aimed to make a substantial contribution to the field of education 

sciences by examining the relationship between the sense of belongingness, interpersonal 

functioning and teachers` self-efficacy. By adopting an interdisciplinary theoretical approach, 

and exploring various psycho-educational theories relevant to the proposed concepts, this paper 

has provided a comprehensive and integrated understanding of these concepts. Furthermore, it 

has identified ways in which these concepts can be integrated into interventions aimed at 

promoting the well-being of teachers and school communities.  

One significant contribution of this paper is the conceptualization and exploration of multiple 

perspectives on the concept of bellongingness. The findings of this study align with existing 

theories in the field of education sciences, emphasizing the importance of belongingness in 

fostering the well-being of teachers and other members of school communities. These results 

underscore de significance of cultivating a sense of belongingness in educational environments.   

Another theoretical contibutions of this paper consists in the analysis of the association 

relationship between the sense of belongingness and the early maladaptive schemas within the 

context pre-university teachers. By exploring this association in a unique way, the study offers 

a deeper understanding of how early maladaptive schemas can impact the development of the 

sense of belongingness in the pre-university school context. The findings highlight the impact 

of early maladaptive schemas on the interaction of teachers with various stakeholders involved 

in the educational process, such as students, colleagues, parents and principals. The pilot study 

conducted within this paper demonstrates that teachers` sense of belongingness in the pre-

university environment can be influenced by specific early maladaptive schemes. Schemas 

such as „ Abuse / Distrust ”, „ Emotional Deprivation ” Deficiency / Shame „, ” Social isolation 

„, ” Non-realistic standards „ were identified as particularly relevant in the context of teachers` 

relationships and the development of the sense of belongingness. Through careful analysis of 

the impact of these early schemas on the evolution of the sense of belongingness, it was 

observed that teachers exhibiting a higherd presence of these schemas showed smaller 

differences in terms of evolution of the sense of belongingness during post-testing.  
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By identifying the early maladaptive schema „ Mistrust / Abuse ” and its impact on the 

development of a sense of belongingness, the paper contributes both theoretically and 

practically to the understanding of multiple facets of trust in interpersonal functioning. This 

particular schemas predisposes individuals to approach interactions with caution, perceiving 

the others have negative intentions, making them hesitant to seek support, which can result in 

anxiety or other unwanted psychological conditions. Thus, this idea suggests the need to 

incorporating trust into the design and implementation of future psycho-educational 

intervention programmes in school contexts. 

Concequently, this doctoral research paper provides significant theoretical contributions to the 

field of education in Romania. It presents innovative perspective on the psychological factors 

that can impact the experience of school community members and their influence on the 

educational process of students, and other school members.  

4.2 Methodological implications 

The doctoral research paper makes significant contributions to the research methodology of 

intervention programmes in education through its utilization of a pre- post-test design and by 

examining the interactions between various proposed variables. The pre-test and post-test 

approach enabled the evaluation of the effects and changes occuring before and after the 

implementation of the intervention programmes. Thus, the changes and results obtained could 

be accurately identified and analyzed, providing a complex perspective and accuracy in their 

impact analysis. Also, the implementation of both the pilot and the extended programme 

provided an opportunity to control the variables and to examine in depth their interactions and 

influences on the individuals involved in the educational environment. This facilitates a more 

nuanced understanding of the processes and mechanisms involved in interpersonal 

relationships and the development of a sense of belongingness within the educational context. 

Another notable methodological contribution of this paper consists in the translation and testing 

of the General Belongingness measuring scales ( Malone et al., 2011 ), Social Connectedness 

(Lee & Robbins, 1995 ), Social Reasurance ( Lee & Robbins, 1995 ) and Teacher` Self-efficacy 

(Moran & Hoy, 2001). These scales were translated by two specialists in the field of 

psychology and subsequently tested, alongside with the questionnaire assesing the early 

maladaptive schemas ( Young, 2007 ), on a significant sample from Romania. This process of 

adaptation and validation, specific to the Romanian cultural and linguistic context, provides 
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distinct contributions for research conducted in the country and offers the possibility for other 

researchers in the field of educational sciences to utilize these scales..  

Finally, the use of mixed research methods within this paper, combining quantitative and 

qualitative methods, provides a comprehensive investigation of intervention concepts and 

programmes. By integrating measurment scales, statistical analysis, focus group and content 

analysis, a deeper understanding of the phenomena was achieved. This mixed approach 

captures nuances, complexity, and diverse perspectives, enhancing the richness and credibility 

of the findings.  

4.3 Practical implications 

The initial study presented in this PhD thesis examines the impact of early maladaptive 

schemas on the sense of belongingness, enhansing understanding to the psychological 

vulnerabilities associated with interpersonal functioning. In the subsequent phase, the second 

intervention programme integrates the concepts of self-efficacy and interpersonal trust to 

mitigate the negative effects of the identified schemas, improving teachers functionality and 

creating a conductive environment for information assimilation and programme outcomes. 

Furthermore, the findings regarding the impact of early maladaptive schemas have directly 

influenced the formulation of recommendations and practices outlines in the doctoral paper, 

supported by carefully selection and relevant bibliographic resources. This ensured a coherence 

and effectiveness of the proposed recommendations and practices, providing the necessary 

support for their implementation in the educational context.   

Additionally, the analysis of the pilot programme revealed distinct effects on social 

connectedness and social reinsurance, underscoring the importance for further exploration of 

the concept of bellongingness and the use of other measurement tools. The inclusion of the 

General Belongingness Scale ( Malone et al., 2011 ) in the second study broadens the 

perspective for comprehensive assessments and understanding of the concept of belongingness 

within the  educational context.  

Another significant aspect of this paper is the development and adaptation of  the intervention 

programme, guided by the findings, to address specific needs of teachers. These programme 

was grounded on an extensive review of literature and informed by prior professional expertise 

in the field of psychology. It integrated complex theoretical and practical concepts, in order to 
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cover a wide range of psycho-social needs. Therefore, the programme was built to be 

comprehensive and ecologically relevant, in order to support and improve the professional 

functioning and well-being of teachers.  

In addition, research has highlighted the fundamental role of trust in such intervention 

programmes, stressing that its absence can have a negative impact on the effectiveness of these 

programmes and on the development of a sense of belongingness among participants. It 

emphasizes that the absence of  trust  can impede the desired outcomes of psycho-educational 

interventions on pre-university teachers. Hense, this study emphasizes the importance of 

aknowledging and cultivating trust during the implementation process, possibly through 

dedicated courses, or other specific modules. The study also highlighted the absence of an 

effect of moderating teachers' self-efficacy on the development of a sense of belonging, through 

intervention programmes. This observation suggests the opportunity to develop additional 

research that can more specifically analyze the relationship between these two concepts.   

One last important aspect mentioned in this chapter is the impact brought by qualitative 

research in the subjective and profound understanding of the effects of the programmes on the 

participants. These results have significantly amplified our knowledge and ability to identify a 

wider range of elements that contribute to the well-being and sense of belongingness of 

teachers in the pre-university settings. By conducting the focus group discussions and 

analyzing participants`narratives, individual perspectives and perceptions regarding their lived 

experiences and the personal impact of intervention programmes were captured. This in-depth 

understanding provides valuable insights for further adaptation and optimization of 

programmes, taking into account the unique needs and perspectives of teachers in terms of 

belongingness, self-efficacy and well-being.  
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