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Rezumat

Prezentul studiu analizeaza dezvoltarea competentelor orale in limba engleza ca limba
straind la elevii din prima treapta de liceu prin expunerea la o noud metoda de predare.
Competentele orale sunt exersate prin exercitii de comunicare si sunt implementate n
afara clasei. In acest scop, am conceput o noud metodd de predare bazati pe valori
sociale si/sau nevoi relevante pentru viata elevilor, metoda experimentata in cadrul unui
grup de interventie. Noul program are ca scop practicarea conversatiei in limba engleza
in afara clasei si imbunatatirea competentei de comunicare orald a elevilor. Am optat
pentru cercetarea bazata pe metode mixte si am efectuat un studiu de caz pentru a
analiza aceastd metoda si efectele ei asupra nivelului de anxietate a elevilor in ceea ce
priveste limba engleza ca limba straind. Populatia de cercetare este reprezentata de 65
de eleve israelieni din prima treapta de liceu in varsta de 14 ani, de la doua licee
religioase de stat din partea de nord a Israelului: 32 de eleve incluse n grupul de
interventie si 33 in grupul de control. Rezultatele indica faptul cd imbunatatirea
competentelor de comunicare orala ale elevilor deriva din numarul crescut de cuvinte
si nivelul acestor cuvinte din vocabularul lor. mai mult, respectivii elevi si-au
imbunatétit capacitatea de a utiliza morfeme gramaticale complexe si au reusit sa
producd propozitii coerente si sd comunice peste nivelul lor de varsta in ELS.
Rezultatele indica, de asemenea, faptul ca scorul total la Discurs 1 al participantilor (la
inceputul programului) este de 3.80 (SD = 1.69), in timp ce la Discurs 2 (la finalul
programului) scorul total pentru toti participantii este 7.50 (SD=0.71). Acest aspect
ilustreaza o diferenta semnificativa (p< .01) intre nivelul de performanta a elevilor la
toate categoriile de comunicare orala si o imbunatétire semnificativa in ceea ce priveste
distributia scorurilor. Aceastda imbunatatire este suficientd pentru a demonstra
eficacitatea noii metode de predare si nevoia de a practica conversatia in limba engleza
ca limba straina in afara clasei. In plus, oferim o descriere amanuntiti a tuturor etapelor
prezentei cercetari si un program de instruire pe care profesorii il pot urma si adapta la
nevoile specifice claselor lor. in partea finala, prezentdm un model al noii metode de
predare in capitolul dedicat concluziilor.

Cuvinte cheie: Limba engleza ca limba straina (ELS), anxietatea cu privire la limbile
straine, engleza ca a doua limba (ESL), Outdoor Practice of Speaking (Practicarea
conversatiei in afara clasei) (OPOS), Outdoor Education (Educatia in afara clasei) (OE),
Competente de comunicare, Competente orale, Aprehensiune in comunicare (AC),
anxietate la testare, evaluare formativa, auto-eficientd, invatare cooperanta, invatare
bazata pe proiect (IBP).

vii



INTRODUCERE

Fundamentele cercetarii

Aspectul initial de la care am pornit si lacunele in domeniul cunoasterii care stau la baza
prezentei cercetari rezulta din faptul ca elevii israelieni care invata limba engleza ca
limba straina (ELS) incep sa studieze engleza din clasa a patra (de la varsta de 8-9 ani)
si continud pana la absolvirea liceului, respectiv varsta de 18 ani. Cu toate acestea,

acesti elevi experimenteaza un nivel de anxietate in ceea ce priveste comunicarea in

limba engleza (Pundak, 2012; Reshef, 2008).

In acceptiunea Ministerului Israelian al Educatiei (2013), prezentati in Curriculumul
Revizuit pentru Limba engleza, limba engleza este perceputa ca fiind Tnainte de toate o
limba internationald, esentiala pentru vorbitorii de araba si ebraica (cele doua populatii
majoritare din Israel). Mai mult, curriculum-ul traseaya obiectivul de invatare a unui
numar de 3200 de cuvinte pana la finalul clasei a 9-a (varsta de 15 ani), si 5400 de
cuvinte pana la absolvirea liceului (varsta de 18 ani). Profesorilor de limba engleza din
Israel li se oferd o gama de activitdfi pentru lucrul la clasd legate de utilizarea si
evaluarea practicii comunicative sociale orale. Cu toate acestea, numerosi elevi se
confruntd cu anxietate la comunicare si evita sa vorbeascd in limba engleza chiar si
dupd terminarea liceului. Mai mult decat atat, daca privim aceste aspecte din
perspectiva globala, elevii ELS din toata lumea se confrunta cu anxietate la comunicare
(Al-Bzour, 2017; Bygate, 1987; Horwitz, Horwitz, & Cope, 1986). In calitatea mea de
profesor de limba engleza si formator de cadre didactice, consider cd aceasta stare de
fapt necesitd o examinare in detaliu a metodelor de predare a limbii engleze ca limba
strdina care sunt legate de practicarea abilitatilor de comunicare orald. Este necesara o
investigatie amanuntitd a inabilitatii sistemului scolar de a se adapta la noile situatii
sociale (Labov, 1972a). De aceea, prezenta cercetare exploreza dezvoltarea
competentelor orale in limba engleza ca limba straina la elevii din treapta intéi de liceu

prin expunerea la o metoda de cunoastere bazata pe valori si / sau nevoi sociale.

Autoarea prezentului studiu este absolventa a sistemului de Tnvatdmant israelian. A
trebuit sa faca eforturi pentru a deveni un bun vorbitor al limbii engleze din cauza lipsei
de practica, si astfel a decis sd gaseasca noi metode pentru practicarea limbii engleze ca
limba straind, ajutandu-i si pe elevii sdi sa-si depdseasca anxietatea cu privire la

conversatia in engleza. A fost conceputd astfel o noud metoda de predare menita sa



imbunatateasca abilitatile de comunicare orald in limba engleza ca limba straina ale
elevilor din prima treaptd de liceu. Noua metoda de predare poate fi adaptata si
implementata in orice scoala. Aceasta poate facilita construirea unui nou model de
predare si poate imbunatati abilitatile de comunicare ale elevilor, atat in Israel cat si in

alte tari.
Obiectivele cercetarii, intrebarile de cercetare si ipotezele de cercetare

Prezenta cercetare a fost efectuata pe baza metodelor mixte de cercetare si un studiu de
caz asupra unei metode mixte de predare bazatd pe expunerea de cunostinte asupra
valorilor si/sau nevoilor sociale relevante pentru viata elevilor. Acestea sunt practicate
in cadrul conversatiei si sunt implementate Tn afara clasei. Caracterul inovator al
cercetdrii constd in legatura dintre practicarea limbii engleze ca limba strdina prin
conversatie in afara clasei si evaluarea efectelor acestor practici asupra competentei lor

lingvistice si a nivelului de anxietate.
Obiectivele cercetarii sunt:

1. De a examina efectele unei noi metode de predare asupra anxietatii de legate de
comunicare si asupra competentelor de comunicare in limba englezd ca limba

straina in randul elevilor din prima treapta de liceu (clasa a 8-a).

2. De a efectua o cercetare cantitativa cu scopul de a colecta date legate de nivelul de
anxietate la comunicare al elevilor din prima treaptd de liceu (clasa a 8-a) de la doua

scoli diferite, la inceputul anului, pe parcursul anului si la sfarsitul anului scolar.
Pe baza obiectivelor cercetarii, am formulat doua intrebari de cercetare:

1. Cum afecteazd noua metodd de predare nivelul de anxietate al elevilor din prima

treapta de liceu (clasa a 8-a) care studiaza limba engleza ca limba straina?

2. Cum afecteaza noua metoda de predare nivelul de competenta in comunicarea oralad
al elevilor din prima treapta de liceu (clasa a 8-a) care studiaza limba engleza ca

limba straina?
Investigarea acestor intrebari de cercetare a pornit de la urmatoarele ipoteze de
cercetare:
1. Nivelul de anxietate al grupului de interventie va scadea semnificativ si liniar, n

timp ce nivelul de anxietate al grupului de control va scadea in maniera moderata.

2



2. Noua metoda de predare va imbunatafi rezultatele participangilor din grupul de

interventie la testul de engleza de 100 de cuvinte.

3. Noua metoda de predare va ilustra o diferentd semnificativa in ceea ce priveste
competentele de comunicare orald in limba engleza ca limba straind in randul

participantilor in programul de interventie.
Granitele cercetarii

La aceasta cercetare au participat saizeci si cinci de eleve, fete cu varsta de 14 ani;
treizeci si doud de eleve au format grupul de interventie, iar 33 de eleve au constituit
grupul de control. Elevele au provenit de doua licee de stat religioase diferite, din nordul
Israelului, Golan Heights. Ambele grupuri au rdspuns de trei ori la un chestionar legat
de anxietate in cadrul orelor de limbi straine (FLCAS) si au rezolvat un test de 100 de
cuvinte in limba engleza. Elevele din grupul de interventie au participat la un program
de interventie, in care au studiat limba engleza in conformitate cu o noud metoda de
predare. Aceastd metodd de invatare incurajeaza elevii sa: (a) sa lucreze in grupuri pe
un subiect degat de o nevoie si / sau o valoare sociala relevanta pentru viata lor; si (b)
sd preia si sd rezume informatii despre subiectul respectiv, sd rezolve teme scrise, din
care sd extragd suficiente cunostinte pentru a construi o activitate de conversatie.
Activitdtile de conversatie au fost prezentate de eleve ca jocuri de rol in timp ce au
vorbit in public in englezd, ca ghizi sau ca reprezentanti ai scolii. Pe parcursul

procesului, elevele au primit feedback de la colegii de clasa si de la profesorul lor.
Importanta cercetarii

Obiectivul principal al cercetarii noastre a fost acela de a acoperi lipsa de situatii
pragmatice, de viata reald in predarea limbii engleze ca limba strdina. Acest element nu
a fost parte a procesului de achizifie a limbii engleze ca limba straind si nu a fost parte
a programei de limba engleza ca mod de a Incuraja elevii sd vorbeasca in engleza.
Produsul final al acestei cercetari este propunerea unui nou model de predare a limbii
engleze ca limba straind in Israel. Mai mult, cercetarea noastrd a avut scopul de a oferi
Ministerului Educatiei din Israel o metoda aditionald de predare care sd fie incorporata
in programa. Aceasta noud metoda va ajuta elevii sd acumuleze competente si sa devina
vorbitori de limba engleza increzatori la absolvirea liceului, ajutandu-i in acelasi timp
sd reducd nivelul de anxietate legat de conversatia n limba engleza. Cercetitoarea a

plecat de la premisa ca elevii care invatd limba engleza ca limba strdind pot dobandi
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mai multd experientd In vorbirea limbii engleze daca abordeaza subiecte relevante
pentru valorile si nevoile lor sociale si practica vorbirea limbii in afara clasei. Astfel,
abilitatile lor de comunicare orald se vor imbundtati. Profesorii de engleza si profesorii
stagiari vor putea utiliza structura noii metode adaptédnd-o la diverse contexte de
predare. Noua metoda de predare poate fi, de asemenea, eficienta si in alte tari pentru
profesorii de limba engleza ca limba straind, ajutandu-i pe elevii care se confrunta cu

aceeasi lipsa de oportunitafi pragmatice pentru practicarea limbii engleze.

Cuvinte cheie: Limba engleza ca limba straina (ELS), anxietatea cu privire la limbile
straine, engleza ca a doua limba (ESL), Outdoor Practice of Speaking (Practicarea
conversatiei in afara clasei) (OPOS), Outdoor Education (Educatia in afara clasei) (OE),
Competente de comunicare, Competente orale, Aprehensiune in comunicare (CA),
anxietate la testare, evaluare formativa, auto-eficienta, invatare cooperanta, invatare

bazata pe proiect (PBL).



CAPITOLUL I: CADRUL TEORETIC

1.1  Predarea limbii engleze ca limba straina (ELS) sau ca a doua limba
(ESL)
In Israel, engleza ca limba striind (ELS) a devenit o cerintd de baza pentru angajare in
majoritatea locurilor de munca. Este, de asemenea, o limba necesara pentru accesul in
invatamantul superior, deoarece oamenii bine educati trebuie sa stie engleza. Deciziile
politice, motivele culturale si istorice, locatiile geografice si disponibilitatea cadrelor
didactice de engleza sunt unii dintre factorii care afecteaza sfera vorbirii limbii engleze.
Acest fapt distinge in mare masura intre cursantii limbii engleze ca limba straina si cei
care nvata engleza ca a doua limba (SL). Cele mai multe motive mentionate mai sus
sunt supuse schimbarilor si, prin urmare, este foarte important sd ludm in considerare
efectul predarii limbii engleze asupra vietii de zi cu zi a oamenilor. Pe de alta parte,
distinctiile dintre limba engleza ca a doua limba (ESL) si engleza ca limba strdina (ELS)

nu sunt clare (Broughton, Brumfit, Flavell, Hill si Pincas, 1980).

1.2  Competenta lexicala

Stubbs (1986) sustine ca toti cei care detin competenta fonologica intr-o anumita limba
o pot achizitiona doar pana la varsta de aproximativ sapte ani. Acelasi lucru este valabil
s1 pentru gramatica unei limbi, considerandu-se cd majoritatea caracteristicilor se invata
in L1 pana la varsta de 6 ani, In timp ce structurile mai complexe pot fi invatate si mai
tarziu. Stubbs argumenteaza ca nici in L1 competenta lexicald nu ajunge si fie
completa. Literatura de specialitate arata faptul ca achizitia vocabularului este un proces
rapid care are loc 1n copilarie si Incetineste pe parcursul vietii, atunci cand cuvintele noi
sunt puse in relatie cu cele vechi (Harely, 2006; Stubbs, 1986, Weisler & Milekic,
2000). Mai mult, Weisler si Milekic (2000) specifica faptul ca etapa ontogenetica, pe
parcursul careia este insusita o Intreaga limba, difera de la un individ la altul. Cu toate
acestea, abilitatea de a produce propozitii fara accent intr-o limba straina, precum si
sistemul sintactic, se insuseste pana la varsta de aproximativ 6-7 ani. Achizitia
cuvintelor are un punct de inceput, dar nu si unul de sfarsit. Weisler si Milekic (2000)
afirma ca achizitia de vocabular se bazeaza pe semnificatia cuvintelor, care este asociata

cu experiente §i concepte care transcend granitele sistemului lingvistic. Cu toate



acestea, meritd mentionate cercetarile recente efectuate de Hartshorne, Tenenbaum si
Pinker (2018) care sustin ca decalajul intre achizitia unei limbi si abilitatea de a-i invata

gramatica se mentine pana la varsta de aproximativ 17 ani si 4 luni.

1.3  Efectul teoriilor despre predarea limbilor

1.3.1 Teoria gramaticii universale (GU) a lui Chomsky

Chomsky (2007/1975-79) percepe lingvistica si modul in care este invatata o limba ca
parte a disciplinei numita psihologie. Prin psihologia limbajului, Chomsky se refera la
studiul sistemului achizitionat care include gramatica, metodele de achizitie care sunt
reprezentate de gramatica universala (GU), precum si modelele de perceptie si
productie. Potrivit lui Chomsky (1986), gramatica universald reprezinta un set de
constrangeri biologice care exista 1n fiecare individ si care ii conditioneaza pe oameni
sd-si administreze cunostintele extinse legate de o limba. Sistemul GU este activat cu
interactiunea cu diverse experiente. Acesta converteste fiecare experienta in cunostinge

privitoare la o limba sau alta.

Ipoteza de la care am pornit pentru noua metoda de predare este bazata pe existenta
abilitatilor innascute si nevoia de a oferi o comunitate cu care elevii care invata limba
englezd ca limba striind si poatd comunica. In cadrul acestei comunitati, elevii pot
utiliza reprezentari si optiuni oferite de structurile lor lingvistice cu scopul de a-si activa

sistemul de gramatica universala.

1.3.2 Teoria lui Dewey cu privire la empirism

Ideea de a facilita practicarea limbii engleze ca limba strdina in randul elevilor in locatii
din afara clasei este sprijinita de teoria conceputa de Dewey (1938), conform careia este
necesara o relatie intre experienta realad de viata si educatie. Ipoteza de baza a lui Dewey
(1916, 1938) a fost faptul ca pentru a atinge scopul educatiei, aceasta trebuie sa se
bazeze pe experientele de viata ale individului, in beneficiul acestuia si al intregii
societati. In cadrul teoriei, autorul enuntid doud principii de bazi: continuitate si
interactiune, strans legate si menite sd promoveze valorile experientei educationale.
Experientele educationale au scopul de a incuraja libertatea de gandire a elevilor care,

potrivit lui Dewey (1938), este corelata cu libertatea de miscare. Cu alte cuvinte,



gandirea inseamna experienta. Autorul sustine ca lipsa libertatii de miscare 1i impiedica

pe oameni sa-si exerseze inteligenta.

1.3.3 Teoria lui Vygotsky cu privire la invitarea sociala

Pe aceeasi acceptiune se bazeaza si conceptia lui Vygotsky (1978/1930-34) care a
dezvoltat teoria invatarii sociale, care se axeaza mai degraba pe metodele si procesele
dintr-un experiment decat exclusiv pe rezultatele si produsele acestuia. Vygotsky
sustine ca elevii care invatd L2 pot de fapt sa sara peste etapa ,,vorbirii egocentrice” n
acre vocea interioard si vocea exterioara a copilului incurajeaza dezvoltarea vorbirii. Tn
consecinta, este esential ca elevilor care invata limba engleza ca limba straind sa li se
ofere oportunitati naturale si autentice in care sa faca eforturi si sa-si foloseasca

instrumentele de rezolvare a problemelor pentru a-si dezvolta abilitatile lingvistice.

1.3.4 {invitarea de bazi de proiect (IBP)

Markham (2011) discutda o metoda de predare care a starnit interesul profesorilor inca
din 2006 — metoda Invatarii pe Baza de Proiect (IBP). Autorul introduce IBP ca metoda
care integreazd conceptul de a sti cu acela de a face, un proces care diferd de oricare
altd activitate sau proiect. IBP se bazeazd pe cunostinte asupra unor elemente din
programa, care ii ajutd pe elevi si se descurce in fata problemelor autentice. In cadrul
IBP, elevii se concentreaza asupra unei probleme sau provocdri, lucreaza in grup pentru
a rezolva respectiva problemd si 1si prezintd munca in fata unui public la finalul
proiectului. Se planificd o evaluare detaliatd a continutului si abilitatilor si elevii
primesc feedback pentru proiectul la care au lucrat. Aceasta este o altd metoda de
predare eficientd care Inlocuieste acele metode invechite in care profesorul expune
lectia, iar elevii sunt simpli ascultatori. Metoda IBP reprezinta o metoda de Invatare
bazata pe implicare si activitate, ale carei produse sunt bazate pe intelegere (Harpaz,

2008).
Invatarea pe bazd de cooperare

Potrivit lui Slavin (2014), invatarea pe baza de cooperare se refera la o metoda de
predare care implica grupuri de 4-5 elevi care sa se ajute intre ei in timp ce asimileaza

continut academic. Este bazatd pe teoria constructivismului social conceputa de



Palincsar (1998), axata pe convingerea ca elevii isi construiesc bagajul de cunostinte
colaborand cu ceilalti. Acest lucru ii angajeaza in procesul de invatare si astfel creste

motivatia intrinseca, elevii simtind ca detin controlul asupra vietii lor (Jacobs, 2015).

1.4 Aprehensiunea in comunicare (AC)

Pentru a aplica noua metoda de predare, este esential sa constientizam obstacolele care
intervin in procesul de comunicare, ce constituie componenta principald a acestei
metode. Aprehensiunea in Comunicare a fost pentru prima oara definita de McCroskey
(1977) ca trasatura specifica ce demonstreaza nivelul de teama si anxietate al unei
persoane asociate cu o situatie de comunicare reala sau anticipata cu alta pesoana sau
un grup de persoane. In studiul efectuat de McCroskey (1984), AC a fost definiti ca
»anxietate legatd de comunicarea orald bazatd pe o gama larga de elemente” (p. 13).
Alti cercetatori (Fremouw & Zitter,1978; McCroskey, 1977) sugereaza ca este necesara
concentrarea pe programe de preventie si pe predarea unor abilitdti specifice axate pe

comunicare.

.5 Anxietatea cu privire la a doua limba

Toate observatiile mentionate mai sus conduc cercetatorul spre prezumptia ca
persoanele care se confruntd cu AC au dificultati mai mari n a vorbi o a doua limba.
Acest lucru este In mod particular evident atunci cand se defineste vorbirea ca si
componentd majord care provoaca anxietate in situatii de comunicare in a doua limba
(Ellis, 1994; Horwitz et al., 1986; Young, 1990). Potrivit lui Horwitz et al. (1986),
invatarea celei de-a doua limbi implica asumarea de riscuri, precum si operatii mentale
ne-spontane necesare in vederea comunicarii. Acest lucru reprezintd o provocare cu
care individul se confrunta si care conduce la un sentiment de teama sau chiar panica.
Horwitz et al. (1986) concluzioneaza ca invatarea celei de-a doua limbi este afectata de
problema anxietatii. Autorii descriu anxietatea cu privire la o limba straina ca fiind un
complex anxios care include perceptiile despre sine, credinte, sentimente si
comportamente legate de invatarea unei limbi in cadrul scolar si care provin din
unicitatea procesului de invatare a unei limbi. Cercetarea efectuata de Horwitz (2001)
defineste anxietatea legatd de o a doua limba ca fiind un tip de anxietate specificd mai

degraba decat o anxietate caracteristica.



1.6  Diferentele de gen in anxietatea legata de vorbitul Tn public

Analizarea diferentelor de gen este relevanta datorita faptului ca participantii la studiul
nostru sunt eleve din prima treapta de liceu. Potrivit lui Cakici (2011), un cercetator nu
ar trebui sd stipuleze cd existd diferente notabile intre abilitdtile intelectuale ale
subiectilor de gen feminin sau masculin. in plus, chiar dacd se suspecteaza unele
diferente de gen, acestea sunt infime si se pot modifica. Cakici sustine ca acest aspect
se aplica si in cazul diferentelor privitoare la utilizarea limbii. Rezulta astfel ca nu exista

diferente majore 1n ceea ce priveste achizitia de catre copii a limbii materne.

.7  Interventia pe baza de instructiuni

Programul de interventie oferit de noua metoda de predare este un program conceput
pentru a fi flexibil, potrivit nevoilor de invéatare In permanentd schimbare ale elevilor.
Acest program are scopul de a afecta nivelul de anxietate al elevilor ELS si de a le
imbunatati competentele de exprimare orald intr-o perioada de timp scurtd. Cu toate
acestea, toate activitatile de invatare incluse 1n acest program pot fi adaptate in functie

de nivelul de invatare (Ledford & Sleeman, 2000).

1.8  Evaluarea rezultatelor invatarii

Kennedy (2006) explica faptul ca numarul de rezultate al invatarii pentru un modul
depinde de dimensiunile acestuia. In orice caz, autorul sugereazi ci ar trebui sugerate
in medie cinci rezultate ale invatarii bine concepute si nu ar trebui depasi numarul de
noua rezultate. Modul in care sunt scrise/concepute rezultatele invatarii ar trebui sa
faciliteze evaluarea lor, care poate fi descrisd ca evaluare formativa sau evaluare
sumativa. Stiggins (2002) defineste evaluare formativa ca evaluare pentru invatare si
evaluarea sumativd ca o evaluare a procesului de Invatare care mdsoara produsele

procesului de predare / invatare.

1.9  Educatia in afara scolii
Educatia in afara scolii este bazata pe activitati care se desfasoara in afara clasei. Gertel
(2013) afirma ca abordarile experimentale, in afara scolii, 1si au radacinile in filosofia

educationald si dateaza inca din secolul al 16-lea, cand oamenii 1si impuneau standarde



pentru a naaliza diferite fenomene ale naturii si a discuta esenta universului. Oamenii
vremii faceau acest lucru aplicand abilitati de gandire inaltd precum abstractizarea si
generalizarea in detrimentul rationamentelor si gandirii intuitive. Gertel 1si exprima
regretul asupra faptului ca, desi au trecut 400 de ani, oamenii nu au gasit nca metode

de a incorpora teoria educatiei n afara scolii in sistemul public de invatamant.

.10 Noua metoda de predare

Dupa ce examineaza diferite aspecte al programului de interventie si ale importantei
educatiei in afara scolii, acest sub-capitol prezinta noua metoda de predare (Anexele nr.
9 sinr. 11) care pune bazele unui program de interventie dezvoltat in mod special pentru
practicarea conversatiei in limba engleza ca limba straina in afara scolii. Noua metoda
de predare se bazeaza pe doua proiecte diferite, concepute in conformitate cu metoda
de predare IBP discutatd in sectiunea 1.3.4. Fiecare proiect consta intr-0 intrebare
esentiala (Harpaz 2010), care trebuie investigata si care este legata de diverse valori din
viata elevilor. In unele proiecte elevii trebuie si organizeze cadrul din afara scolii, si-I
decoreze si sa adauge elemente care sa-i ajute la sustinerea discursului in fata
publicului. In cadrul altor proiecte, acestia pregitesc diverse echipamente pentru
drumetii in aer liber, obtin aprobarea parintilor, pregétesc provizii, microfoane, aparate

de fotografiat, etc.

1. Dupa ce-si organizeaza cunostintele nou dobandite, elevii 1si prezintd discursul n
public. Elevii isi pot prezenta discursul in public angajandu-se in jocuri de rol (ghid
turistic pentru elevii mai mici sau elevi de aceeasi varsta, sau prezentarea
discursului in fata parintilor prin organizarea unui targ si actionand ca reprezentanti
care vor sa creasca nivelul de constientizare asupra unei anumite valori sau nevoi).
Elevii pot sa se inregistreze si sa-si incarce filmarile pe website-ul liceului sau sa
foloseasca orice altd idee care Incurajeaza prezentarea rezultatelor muncii lor in fata
altor persoane.

2. Elevii isi evalueaza munca in scris.

3. Elevii sunt evaluati potrivit rubricilor specifice pentru evaluare (Anexa nr. 10 si

Anexanr. 12).
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In acceptiunea noii metode de predare, educatia in afara scolii se refera la orice locatie
aflata in afara cadrului clasei. Nu se refera numai la locatii in aer liber sau in mijlocul

naturii, ci si la anumite locatii din zona scolii sau din vecinatatea acesteia.
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CAPITOLUL Il: CONCEPTUALIZAREA
CERCETARII

1.1 Conceptele discutate in prezenta cercetare
Anxietatea la ora de ELS este definita de Horwitz et al. (1986) ca un ,,un complex
distinct de auto-perceptii, credinte, sentimente si comportamente legate de invatarea

limbii in cadrul scolii, care deriva din unicitatea procesului de invatare a unei limbi” (p.

128).

Noua metoda de predare este o noud metodda dezvoltatd de cercetatoare pentru a
imbunatati competenta de exprimare orala a elevilor ELS si a-i ajuta sa depaseasca
anxietatea legatd de vorbirea limbii engleze ca limba straind. Metoda este conceputa in
conformitate cu metoda de predare a Invatirii Bazatd pe Proiecte si se bazeazd pe
practica ELS prin intermediul céreia elevii isi exerseaza abilitatile de comunicare orala
in afara clasei, lucrand pe o tema care trateaza o nevoie sau valoare specifica vietii

elevului.

Practicarea abilitatillor de exprimare orala in afara clasei este 0 metoda pragmatica

prin care elevii ESL exerseazd comunicarea orala in afara clasei.

Metoda Invatarii bazate pe Proiecte este o metoda de predare bazatd pe teoria
constructivista, prin care elevii sunt incurajati sa lucreze pe baza de colaborare si sa-si
foloseascd cunostintele anterioare pentru Intelegerea si rezolvarea problemelor.

Cunostintele sunt implementate pe baza intelesului si contextualizarii.

Valorile si nevoile din viata elevilor sunt componente esentiale in cadrul procesului de

invatare, motivandu-i pe elevi sa se angajeze in procesul de invatare.

Invdtarea pe bazdi de cooperare se referd la o metoda de invitare potrivit cireia elevii
lucreaza impreuna in grupuri de 4 sau 5 persoane cu scopul de a se ajuta reciproc in
asimilarea continutului academic (Slavin, 2014). Metoda este bazata pe teoria
constructivismului social conceputa de Palincsar (1998), bazata pe ideea ca elevii isi

construiesc bagajul de cunostinte prin colaborarea cu ceilalti.

Competenta orala in limba engleza ca limba straina este rezultatul procesului de
achizitie al unei limbi strdine care intervine dupd un proces lent in care abilitatea de

exprimare orald se activeaza dupa cea de ascultare si care este bazata pe input de
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comunicare si intelegere (Krashen, 1982). Include competenta de comunicare care

analizeaza abilitatea de a produce vorbire coerentd in ELS.

Figura 1.1 prezinta cadrul conceptual pentru dezvoltarea competentelor orale in ELS la
elevii din prima treapta de liceu prin expunerea la 0 noua metoda de predare bazata pe
valori si/sau nevoi sociale. Competenta orala este exersata prin activitati de comunicare
implementate Tn afara scolii si se bazeaza pe principiile metodei IBP, cum ar fi cel al
invatarii prin cooperare. Aceste principii, la randul lor, faciliteazi imbunatatirea
competentelor de comunicare sub constrangerile anxietatii asociate cu comunicarea

orala.

|
dis Mbunataire,
I.,Cl,ll’slm‘,iir.I -

Predare

Expunere |
Nevoile g
Valorila
S0ciale

Figura 1.1 Cadru conceptual pentru dezvoltarea competentelor orale in ELS a

elevilor din prima treapta de liceu
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CAPITOLUL III: METODOLOGIA SI
ABORDARILE DE CERCETARE

I11.1 Obiectivele cercetarii

1.

De a examina efectele unei noi metode de predare asupra anxietatii de legate de
comunicare §i asupra competentelor de comunicare in limba englezd ca limba

straina in randul elevilor din prima treapta de liceu (clasa a 8-a).

De a efectua o cercetare cantitativa cu scopul de a colecta date legate de nivelul de
anxietate la comunicare al elevilor din prima treapta de liceu (clasa a 8-a) de la doua

scoli diferite, la Tnceputul anului, pe parcursul anului si la sfarsitul anului scolar.

111.2 Intrebirile de cercetare

1.

Cum afecteaza noua metoda de predare nivelul de anxietate al elevilor din prima

treapta de liceu (clasa a 8-a) care studiaza limba engleza ca limba straina?

Cum afecteaza noua metoda de predare nivelul de competenta in comunicarea orala
al elevilor din prima treaptd de liceu (clasa a 8-a) care studiaza limba engleza ca

limba straina?

111.3 Ipotezele de cercetare

1.

Nivelul de anxietate al grupului de interventie va scadea semnificativ si liniar, in

timp ce nivelul de anxietate al grupului de control va scaddea in maniera moderata.

Noua metodd de predare va imbunatati rezultatele participantilor din grupul de

interventie la testul de engleza de 100 de cuvinte.

Noua metodad de predare va ilustra o diferentd semnificativa in ceea ce priveste
competentele de comunicare orald in limba engleza ca limba strdind in randul

participantilor in programul de interventie.

111.4 Variabilele cercetarii

Variabila independenti: o noud metoda de predare
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Variabile dependente:

1.

Diferenta intre scorurile elevilor in legatura cu nivelul de anxietate in ELS in stadiul
pre-interventie (de inceput), implementarea programului de interventie (de mijloc)
si stadiul post-interventie (la sfarsitul anului) in grupul de interventie versus

scorurile obtinute in grupul de control.

Diferenta intre scorurile elevilor la testul de engleza de 100 de cuvinte in stadiul
pre-interventie (de inceput), implementarea programului de interventie (de mijloc)
si stadiul post-interventie (la sfarsitul anului) in grupul de interventie versus

scorurile obtinute in grupul de control.

Diferenta intre scorurile elevilor legate de competentele de comunicare in stadiul
de implementare a programului de interventie (de mijloc) si stadiul post-interventie

(la sfarsitul anului.

Variabile confuzive

10.

11.

Expunerea la limba engleza prin intermediul productiei orale a profesorului.

Expunerea la limba engleza prin intermediul filmelor urmarite la televizor sau

calculator, trimiterea de mesaje, ascultarea de cantece si lectii de limba engleza.
Perceptiile elevilor asupra importantei studiului limbii engleze.
Auto-eficacitatea elevilor.

Teama de a vorbi in public in limba ebraica.

Scorul final la engleza in anul scolar anterior.

Scorul final la ebraica in anul scolar anterior.

Scorul final la matematica in anul scolar anterior.

Nivelul de educatie al mamei elevului.

Nivelul de educatie al tatalui elevului.

Perceptia elevului cu privire la exersarea limbii engleze in afara clasei cu scopul de

a depasi teama de a vorbi in engleza.
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1.5 Paradigma de cercetare: Abordarea prin metode mixte de cercetare
Alegerea metodelor si paradigmei de cercetare constituie procedura de cercetare,
rezultatele si recomanddrile. Paradigma metodelor mixte este conceputd de catre
Creswell si Plano Clark (2007) ca o paradigma ce integreaza nu numai metodele de
cercetare, ci si o filosofie de cercetare, stabilind orientarea planului de cercetare.
Johnson si Onwuegbuzie (2004) explica faptul ca obiectivele paradigmei metodelor
mixte este de a face legitura intre metodele de cercetare calitative si cantitative,
compensand astfel pentru deficientele fiecareia dintre ele. Autorii sustin ca in pofida
diferentelor paradigmatice intre cercetarea cantitativa si cea calitativa, exista multe
asemanari intre ele. Ambele metode se bazeazd pe observatii empirice pentru a
raspunde intrebarilor de cercetare, confera argumente explicative pentru date, desprin
concluzii si fac speculatii. In cazul ambelor metode cercetatorii iau masuri de precautie
suplimentare pe tot parcursul cercetarii pentru a evita abordarile subiective si a produce
o cercetare valida. Cercetatorii ar trebui sa decida care abordare este mai avantajoasa,
precum si unde si in ce maniera ar trebui implementata (Creswell & Plano Clark, 2007;
Johnson & Onwuegbuzie, 2004). Astfel, paradigma prezentei cercetari se bazeaza pe
abordarea metodelor mixte de cercetare pentru a conferi raspunsuri intrebarilor de
cercetare, si anume pe examinarea efectului noii metode de predare asupra nivelului de
anxietate la comunicare si nivelului de competenta in exprimarea orala in ELS la elevii

din prima treapta de liceu (clasa a 8-a).

111.5.1 Cercetarea cantitativa

Cercetarea cantitativd reprezinta abordarea cea mai comund 1In cercetarea
sociolingvistica traditionala. Este o metoda stiingifica deductiva bazata pe masuratori
exacte, aplicarea de structuri si colectarea de informatii valide (Ayiro, 2012; Rasinger,
2013). Rasinger (2013) afirma ca aceasta metoda necesita o cantitate suficienta de date
pentru a functiona bine si se bazeazd pe numararea ocurentelor cu trasaturi particulare
sau pe rezultatele unei anumite variabile. Autorul explica in continuare ca punctul forte
al acestei metode este faptul ca ofera siguranta si fiabilitate. Metoda permite toturor
celor care urmaresc toti pasii de cercetare sa obtind aceleasi sau aproape aceleasi
rezultate, indiferent de cine este cercetatorul. Pentru a reduce la minimum efectele
factorilor externi, unele din aceste variabile pot fi masurate ca variabile confuzive, in

care cercetatorul incearca sa analizeze efectele ,,variabilelor externe” (Knaanie, n.d).
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11.5.2 Cercetarea calitativa

Spre deosebire de cercetarea cantitativa, atunci cand se efectueaza o cercetare calitativa,
cercetatorii sunt sfatuiti sa-si chestioneze metodele in mod critic si sa fie deschisi la
critica constructiva. Potrivit lui Breuer si Schreier (2007), proprietatile cercetarii
calitative sunt urmatoarele: (a) caracteristicile psiho-sociale, culturale si istorice ale
participantilor trebuie sa fie similare; (b) trebuie sa existe o potrivire intre metoda si
caracteristicile participantilor; (C) nu se exploreaza doar o teorie sau o ipoteza, ci se
genereaza cunostinte si se elaboreaza teorii. Cercetdtorii se axeazd pe intelegerea
diverselor aspecte ale lumii. Pe de o parte, cercetarea calitativa depinde de
epistemologia cercetdtorului, iar pe de altd parte cercetatorii pot apartine chiar grupului
examinat, cu conditia ca acesta sa fie dinamic. Johnson si Onwuegbuzie (2004)
subliniaza faptul ca cercetarea calitativa ete utild pentru descrierea in detaliu a unui

fenomen complex si pentru analiza in profunzime a unui numar limitat de cazuri.
Studiul de caz

Baxter si Jack (2008) definesc studiul de caz ca abordare care permite cercetatorilor sa
investigheze un fenomen social in situatii complexe. Studiul de caz ofera cercetatorilor
oportunitatea de a raspunde Intrebarilor cu privire lla ,,cum” si ,,de ce” care analizeaza
diverse fenomene sociale in contextul lor, prin colectarea datelor din diverse surse. Yin
(2018) adauga si faptul ca studiile de caz permit analiza in profunzime si concentrarea
pe un caz din perspectiva lumii reale, asa cum se intdmpld in studiul schimbarilor
individuale, al comportamentului in cadrul grupurilor de mici dimensiuni, al proceselor
organizationale §i manageriale, cartierelor, performantei scolare, relatiilor

internationale si maturizarii.

Prezenta cercetare este un studiu de caz intreprins potrivit abordarii prin metode mixte
de cercetare. Cazul examinat se referd la eficienta unei noi metode de predare care i
ajuta pe elevii care invata limba engleza ca limba strdinad sa-si exerseze abilitatile in

afara clasei.
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111.6

Procedura de cercetare

Tabelul 111.1: Procedura de cercetare

Etape de o Instrumente de Populatia de .
Pirti Obiectiv Analiza datelor
interventie cercetare cercetare
Partea 1 Compararea Un chestionar 65 de eleve din Evaluare statistica
grupului de treapta intai de
Cercetare . . . .
interventie cu liceu care studiaza
cantitativa . 5
grupul de control limba engleza ca
potrivit celor 11 limba strdina in
Etapa1- variabile confuzive Israel
Etapa de pre-
interventie -
Partea 2 Masurarea Chestionarul 65 de eleve din Evaluare statistica
Inifierea fiabilitatii FLCAS treapta intai de
iului Cercetare . . . .
studiului chestionarului liceu care studiaza
cantitativa N . .
FLCAS tradus in limba engleza ca
ebraica limba strdind in
Israel
Partea 3 Comparatie intre Chestionarul 65 de eleve din Evaluare statistica
grupul de FLCAS treapta inti de potrivit modelului
Cercetare . L . L
interventie si liceu care studiaza
cantitativa + . _ GEE
grupul de control limba engleza ca
Tnainte de Un test de engleza | limba strdind in
adoptarea noii de 100 de cuvinte Israel
metode de predare
— ianuarie 2019
Partea 4 Comparatie intre Chestionarul 65 de eleve din Evaluare statistica
grupul de FLCAS treapta ntai de potrivit modelului
Cercetare . L . -
interventie si liceu care studiaza
cantitativa + . . GEE
Etapa2 — grupul de control — limba engleza ca

Implementarea
programului de

interventie -

Martie 2019

Cercetare

calitativa

martie 2019

Colectarea datelor
din inregistrarile
elevilor pentru

primele proiecte

Un test de engleza

de 100 de cuvinte

+

inregistrarile
elevilor din grupul
de interventie care
vor fi analizate n
parteaa 7-a

limba strdina in

Israel
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CAPITOLUL IV: REZULTATE

IV.1 Rezultate cantitative derivate din Tntrebarea de cercetare nr. 1 si
ipotezele de cercetare nr. 1 si nr. 2

IV.1.1 Partile trei, patru si cinci — Analiza variantei cu cadrul de ecuatii de
generalizare estimate (GEE)
In aceastd sectiune am examinat urmitoarele intrebari de cercetare si ipoteze de

cercetare:

Tntrebarea de cercetare nr. 1: Cum afecteazd noua metodd de predare nivelul de
anxietate al elevilor din prima treapta de liceu (clasa a 8-a) care studiaza limba engleza

ca limba straina?

Tntrebarea de cercetare nr. 2: Cum afecteazd noua metodd de predare nivelul de
competentd in comunicarea orala al elevilor din prima treapta de liceu (clasa a 8-a) care

studiaza limba engleza ca limba strdina?

Ipoteza de cercetare nr. 1: Nivelul de anxietate al grupului de interventie va scadea
semnificativ si liniar, in timp ce nivelul de anxietate al grupului de control va scddea in

manierd moderatd — a fost respinsa.

Ipoteza de cercetare nr. 2: Noua metodd de predare va imbundtati rezultatele
participantilor din grupul de interventie la testul de engleza de 100 de cuvinte — a fost

confirmata.

S-au efectuat trei masuratori pentru a verifica rezultatele elevilor la testul de engleza de
100 de cuvinte (scorurile elevilor), si pentru a permite o comparatie longitudinala intre
grupul de interventie si cel de control. De fiecare data, scorul (0 — 100) la testul de
cuvinte in engleza a fost calculat pentru fiecare elev in parte. Alte efecte de control sau
confuzive au fost invariabile in timp si s-au bazat pe chestionarul cu mai multe puncte.
Acesta nu a inclus chestionarul referitor la anxietate, Foreign Language Classroom
Anxiety Scale (FLCAS) / Scala anxietatii la ora de limba straind, care a fost masurata
de fiecare data, impreuna cu textul de limba engleza de 100 de cuvinte (Anexele 3, 4,
si 5). Chestionarul FLCAS a fost tradus din engleza (Anexa 2) in ebraica (Appendix
No. 1). Inainte de modelarea performantei elevilor pe o perioada de timp, cercetitoarea

a comparat rezultatele grupului de interventie si ale grupului de control la testul de
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engleza de 100 de cuvinte, la prima sustinere, inainte de interventie. Pentru majoritatea
celorlalti parametri nu au existat diferente intre grupuri. Insi in ceea ce priveste testul
de engleza de 100 de cuvinte cercetatoarea a constatat ca rezultatele elevilor din grupul
de interventie erau aproape de 2 ori mai bune decat cele ale colegilor lor din grupul de
control (55 versus 34 pe o scarda de la 0 la 100 la testul de vocabular). Mai mult,
cercetatoarea a comparat cele doud grupuri in mai multe masuratori de referinta, cum
ar fi rezutatele precedente la engleza, ebraica si matematica sau nivelul de educatie al
parintilor. Obiectivul a fost de a ne asigura ca rezultatele au fost valide si interpretabile

in ceea ce priveste schimbarile survenite Tn grupul de interventie si grupul de control.

In continuare am efectuat o comparatie prin intermediul cadrului GEE (Ecuatii
Estimative Generalizate) (Hardin & Hilbe, 2013), care a permis integrarea itemilor
repetati. In plus, comparatia post-hoc a perechilor a indicat ce schimbri s-au produs la
nivelul fiecarui grup. Comparatia a indicat, de asemenea, si daca in cadrul celor doua
grupuri s-au produs imbunatatiri similare sau daca grupurile diferd in ceea ce priveste
performanta la valorile nivelului de anxietate si scorurile la testul de engleza de 100 de
cuvinte. Modelul GEE a fost efectuat de 2 ori. Prima oara s-a inclus timpul si efectele
principale asupra grupului si efectul de interactiune intre aceste doud efecte. A doua
oara s-au adaugat variabilele confuzive despre care s-a crezut ca afecteaza rezultatele
modelului GEE. Cu alte cuvinte, in prima runda cercetatoarea s-a axat pe diferentele
intre grupuri la scorurile celor patru factori pentru anxietate si scorul general la engleza
dincolo de punctele repetate si de-a lungul celor trei puncte dincolo de diferenta de
grup. Pentru a evidentia posibilele schimbdri care intervin in timp, cercetatoarea a
construit un termen de interactiune intre momentele fiecarui grup si vice versa. Astfel,
cele doua grupuri au fost comparate in fiecare moment. A doua runda a inclus
variabilele confuzive care au indicat corelatii preliminarii cu scorurile pentru cei patru

factori.

Tabelul nr. 1VV.1 descrie rezultatele GEE fara a controla variabilele confuzive.
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Tabelul 1V.1: Rezultatele ecuatiilor estimative generalizate (GEE) pentru efecte de grup si de timp neconditionate

Grup Timp Grup
X
Timp
Wald Cont. Inter. Wald Timp Timp Timp Wald Cont. Cont. Cont. Inter.  Inter.  Inter.
1 2 3 Timpl Timp2 Timp3 Timp Timp Timp
1 2 3
Scorurile 16.82*** 31.107 55.07° 79.20%** 44.49° 33.75% 51.01¢ 7.46* 33.23° 24.69% 36.75° 55.75° 42.89% 64.89¢
elevilor (4.48) (3.78) (298) (3.23) (3.13) (4.73) (455) (452) (3.65) (442 (4.29
AC 0.48 2.66 2.56 6.08* 277 255% 2512 118 2.78 2.59 2.63 2.76 2.50 2.40
(0.13) (0.08) (0.10) (0.10) (0.10) (0.14) (0.149) (0.14) (0.14) (0.13) (0.13)
Anxietate  0.59 2.62 2.53 9.60** 272> 253% 248 149 2.72 2.57 2.58 2.73 2.49 2.38
la testare (0.10) (0.07) (0.08) (0.08) (0.08) (0.10) (0.11) (0100 (0.11) (0.11) (0.12)
Teamade  2.26 2.52 2.75 1.88 2.70 2.67 2.54 0.40 2.54 2.56 2.46 2.85 2.78 2.62
evaluare (0.112) (0.112) (0.10) (0.10) (0.11) (0.11) (0.12) (0.13) (0.16) (0.15) (0.17)
negativa
Anxietatea  0.003 2.62 2.61 5.64 2.73 2.58 2.53 1.03 2.69 2.58 2.58 2.77 2.58 2.49
generala (0.10) (0.08) (0.08) (0.08) (0.08) (0.10)0 (0.10)0 (0.10) (0.12) (0.12) (0.13)

*p<.05. **p<.01. ***p<.001; Prescurtarile cu litere din alfabetul latin pentru scorul de medie marginald au urmatoarea semnificatie, a cel mai scazut; Cont.=grup

de control, Inter.=grup de interventie; erorile standard intre paranteze
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Tabelul 1V.1 a indicat rezultatele GEE fara controlarea variabilelor confuzive.
Cercetatoarea a observat ca scorul la testul de 100 de cuvinte (scorurile elevilor) au
diferit de la grupul de control la grupul de interventie dincolo de efectul de timp
(Wald=16.82, p<.001). Timpul a avut un efect asupra scorurilor elevilor dincolo de
afilierea lor la un grup (Wald=79.20, p<.001). Clasamentul post hoc a indicat ca cel
mai scazut scor obtinut la al doilea test, la fel ca si cel mai mare, a fost la ultimul punct
de timp. In ceea ce priveste efectul de interactiune, ultimul scor la testul de 100 de
cuvinte a fost cel mai mare in randul elevilor din grupul de interventie, fiind
semnificativ mai mare decét acela din grupul de control. Tn cadrul grupului de
interventie, ultimul scor mediu a fost mai mare decat primul scor la testul de engleza
de 100 de cuvinte, care a fost mai mare decét al doilea scor (c,b,a). Oricum, primul si
ultimul scor al elevilor din grupul de control nu a diferit in medie de de celalalt grup.
In ceea ce priveste scorurile pentru cei patru factori legati de anxietate, nu s-au
identificat nici efecte de interactiune, nici efecte de grup. Efectul de timp a indicat ca
la AC si anxietatea la testare a existat o descrestere de la primul la ultimul scor, (b)
versus (a). Pe de alta parte, in ceea ce priveste scorurile medii, nu au existat diferente
intre primul si ultimul scor (ab). Nu s-au descoperit nici efecte de timp, nici de grup in

ceea ce priveste teama de evaluare negativa si scorurile generale pentru anxietate.

Rezultatele au indicat ca ipoteza de cercetare nr. 1 a fost respinsa. Nivelul de anxietate
al grupului de interventie nu a descrescut semnificativ si in mod liniar, in comparatie
cu nivelul de anxietate al grupului de control, care s-a presupus ca va descreste in
manierd moderata. In orice caz, AC si anxietatea la testare au descrescut in ambele

grupuri.

Ipoteza de cercetare nr. 2 a fost confirmata. Scorurile elevilor din grupul de interventie
la testul de englezd de 100 de cuvinte s-au imbunatatit semnificativ fatd de cele ale
elevilor din grupul de control. Acest lucru indica probabil ca noua metoda de predare a
avut un efect asupra cresterii vocabularului elevilor, care a reprezentat primul rezultat

al nivelului lor imbunatatit de conversatie.
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IV.1.2 Partea a sasea — Efectul variabilelor de control asupra modelului GEE

Tn continuare, s-a aplicat un test preliminar, datorita faptului ci cercetitoarea a corelat
primele doua variabile dependente la prima masurare (timp 1) cu setul de variabile
confuzive definite ca fiind capabile sa afecteze rezultatele GEE. Pentru variabilele
continue s-a utilizat coeficientul de corelatie Pearson, iar pentru variabilele de categorie

sau ordinale s-a utilizat coeficientul de corelatie Spearman.

Testul de limba engleza de 100 de cuvinte s-a corelat cu expunerea la limba engleza
prin uitatul la televizor, trimiterea de mesaje si testul final la engleza din anul anterior.
Expunerea la limba engleza prin vizionarea filmelor la cinema a fost, de asemenea,
corelata cu nivelul de anxietate la testare. Alte corelatii au fost considerate prea mici
sau nesemnificative. Pe baza acestor rezultate, cercetitoarea a decis care variabile
confuzive se vor aplica pentru controlul modelului GEE: auto-eficienta, expunerea la
limba engleza si scorul la engleza din anul anterior. Mai mult, cele trei surse de
expunere la limba engleza, respectiv uitatul la televizor, vizionarea de filme la cinema
si mesajele scrise au fost integrate intr-un singur indicator al expunerii la limba engleza
(0=.71) deoarece cei trei itemi referitori la expunere erau strans corelati. Masurarea
auto-eficientei a fost pozitiv legata de testul de 100 de cuvinte si negativ legatd de
anxietate. In orice caz, o comparatie detaliati a factorului definit anterior ca expunere
la limba engleza si scorurile din anul precedent la grupul de interventie si grupul de
control au indicat diferente nesemnificative (t=-0.83, p=.36). Tabelul IV.2 prezinta
rezultatele ecuatiilor estimative generalizate pentru grup si timp care au facut obiectul

variabilelor confuzive.

Tabelul IV.2: Rezultatele ecuatiilor estimative generalizate (GEE) pentru grup si

timp care au facut obiectul variabilelor confuzive

Scorurile AC Anxietate la Teama de Anxietate
elevilor testare evaluare generala
negativa
Rezultatele
modelului
Grup Wald=13.54*** Wald=0.12 Wald=0.11 Wald=2.69 Wald=0.09
Timp Wald=81.48*** Wald=6.35* Wald=9.71** Wald=1.91 Wald=5.72
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Auto-eficienta 5.13* (2.21) -0.28*** (0.06)  -0.18** (0.05) -0.27*** -0.21*** (0.05)
(0.07)

Expunerea la Ib. 9.42** (2.92) -0.09 (0.06) -0.08 (0.05) -0.09 (0.06) -0.07 (0.05)

engleza (prin uitatul la

televizor)

Rezultatul la engleza ~ 7.19 (4.35) 0.03 (0.13) -0.05 (0.11) 0.33**(0.13)  0.06 (0.11)

din anul anterior

Medii marginale

Grup de control 33.717 (3.46) 2.63 (0.10) 2.59 (0.08) 2.52 (0.09) 2.60 (0.08)

Grup de interventie 52.72" (3.66) 2.59 (0.09) 2.56 (0.08) 2.75(0.11) 2.63 (0.08)

Timp 1 44.62° (2.54) 2.77° (0.09) 2.72 (0.07) 2.69 (0.10) 2.73 (0.07)

Timp 2 33.85%(2.72) 2.55% (0.09) 2.53 (0.08) 2.67 (0.09) 2.59 (0.08)

Timp 3 51.18° (2.72) 2.51% (0.09) 2.47 (0.08) 2.54 (0.10) 2.53 (0.08)

Interactiune Grup X Wald=7.77* Wald=1.03 Wald=1.49 Wald=0.45 Wald=1.03

Timp

Medii marginale

Cont. Timp 1 35.46° (3.80) 2.75 (0.10) 2.69 (0.09) 2.53 (0.09) 2.67 (0.08)

Cont. Timp 2 26.91% (3.64) 2.57 (0.12) 2.55 (0.10) 2.56 (0.09) 2.57 (0.09)

Cont. Timp 3 38.94" (3.46) 2.59 (0.12) 2.54 (0.09) 2.45 (0.11) 2.55 (0.09)

Inter. Timp 1 53.79" (3.57) 2.79 (0.15) 2.76 (0.12) 2.85 (0.17) 2.79 (0.12)

Inter. Timp 2 40.95% (4.07) 2.53 (0.13) 2.51(0.12) 2.78 (0.16) 2.60 (0.12)

Inter. Timp 3 63.04° (4.31) 2.42 (0.13) 2.41(0.12) 2.62 (0.16) 2.50 (0.12)

*** p<.001, ** p<.01, * p<.05; Prescurtarile cu litere din alfabetul latin pentru scorul de medie

marginald au urmatoarea semnificatie, a cel mai scazut; Cont.=grup de control, Inter.=grup de

interventie; erorile standar intre paranteze
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Tabelul 1V.2 indica faptul cd mediile marginale in modelul GEE model au facut
obiectul efectelor confuzive. Rezultatele GEE au fost similare cu rezultatele modelului
neconditional, implicand faptul ca nu au fost adaugate efecte confuzive la efectele de
timp si de grup. Concluzia desprinsd pe baza acestor rezultate este ca ipoteza nr. 2 a
fost confirmata. Nu au existat efecte externe asupra rezultatelor factorului scor la limba
engleza pe parcursul cercetdrii. Acest lucru inseamna cd noua metoda de predare a

imbunatatit in mod semnificativ scorurile elevilor la testul de engleza de 100 de cuvinte.

Pe scurt, ipoteza de cercetare nr. 1 nu s-a confirmat aga cum ne-am asteptat. Scaderea
nivelelor de anxietate, ale aprehensiunii la comunicare si ale anxietatii la testare in
grupul de interventie a fost aproape similara cu cea inregistrati in grupul de control. Tn
ambele grupuri nu s-au inregistrat modificari ale nivelului general de anxietate de la
inceputul la finalul programului de interventie. In consecint, intrebarea de cercetare
nr. 1 care a examinat efectul noii metode de predare asupra anxietatii elevilor de clasa
a 8-a care invata limba englezi ca limba striind nu a indicat un efect semnificativ. In
schimb, in mod interesant, rezultatele elevilor din grupul de interventie la testul de 100
de cuvinte nu a indicat un efect semnificativ al noii metode de predare asupra
competentelor semnificative ale elevilor care invata limba engleza ca limba straina.

Astfel, partea a saptea a ecrcetdrii calitative a fost necesara pentru a examina mai in

detaliu aceasta legatura.

IV.2 Rezultate calitative derivate din intrebarea de cercetare nr. 2 si
Ipoteza de cercetare nr. 3

Intrebarea de cercetare nr. 2: Cum afecteazi noua metodd de predare nivelul de

competentd in comunicarea orala al elevilor din prima treapta de liceu (clasa a 8-a) care

studiaza limba engleza ca limba straina?

Ipoteza de cercetare nr. 3: Noua metoda de predare va ilustra o diferenta semnificativa
in ceea ce priveste competentele de comunicare orald in limba engleza ca limba straina

in randul participantilor in programul de interventie.

Pentru a examina efectul noii metode de predare si maniera in care competenta de
exprimare orald s-a imbunatatit de la primul la cel de-al doilea proiect, ambele proiecte

trasind fundamentul noii metode de predare, s-au transcris inregistrarile discursului
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celor 10 elevi din grupul de interventie (Anexa 6). Fiecare elev s-a angajat in doua
activitati discursive diferite, cate una pentru fiecare proiect (definite drept Discurs 1 si
Discurs 2). Dupa citirea cu maxima atentie a tuturor transcrierilor, s-au identificat opt
teme diferite. Apoi au fost dispuse in categorii diferite parti ale proiectului fiecarui elev.
Datele au fost analizate din punct de vedere al continutului in manierd cantitativa
(Anexa 7). Urmatorul pas a fost calcularea fiecarui scor mediu in functie de nivel (1 sau
2) pentru fiecare parte a activitatii discursive a fiecarui elev pe fiecare tema data
(Anexa8). S-a efectuat o comparatie intre scoruul mediu al performantei tuturor celor
10 elevi in cadrul primului proiect (Discurs 1) cu scorul mediu al performantei lor n

cadrul celui de-al doilea proiect (Discurs 2).

Raspunsurile au fost codate "0" pentru nivelul scazut si "1" pentru nivelul ridicat, iar
testul McNemar s-a aplicat pentru a analiza diferentele intre discursuri. Acest test
statistic a fost conceput pentru a analiza diferentele intre doud esantioane inrudite,
atunci cand marimea esantionului este mica (McNemar, 1974). Testul a comparat

ipoteza nula pentru care prezumptia a fost de omogenitate marginala cu alternativa.

Rrezultatele au indicat o diferentd semnificativa intre performantele elevilor la Discurs
1 si Discurs 2. Cu alte cuvinte, au existat diferente semnificative pentru toti cei zece
participanti n ceea ce priveste performantele la activitatile discursive intre primul si al
doilea proiect cu privire la folosirea vocabularului, structura propozitiei, gramatica si
coerenta discursului. Tabelul V.3 prezinta rezultatele pentru fiecare tema, precum si
scorul total general pentru toate activitatile discursive ale tuturor celor 10 elevi in cadrul
primului proiect, in comparatie cu activitatile discursive din cadrul celui de-al doilea

proiect.

Tabelul nr. 1V.3: Rezultatele la testul McNemar pentru fiecare masuratoare si

scorul total general

Discurs 1 Discurs 2 Test McNemar
valoare-p
Valoare de referinta .80 .80 1.00
Abilitate .80 .90 1.00
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Utiilizarea vocabularului .30 1.00 .016*

Structuura propozitiei .30 1.00 .016*
Coerenta 20 1.00 .008**
Gramatica .10 .80 .039*
Numar de cuvinte 1.00 1.00 .250
Timpul de conversatie .60 1.00 125
Scor total 3.80 7.50 .004**

(SD=1.69)  (SD=0.71)

Procentul de raspunsuri corecte in coloanele; *p<.05, **p<.01; N=10

Tabelul 1V.3 arata ca in ceea ce priveste competentele de vocabular, toti cei zece
participanti au demonstat diferente semnificative in utilizarea vocabularului. In primul
proiect au obtinut un rezultat mediu de.30, iar in cel de-al doilea proiect rezultatul
mediu a fost 1.00. Scorul mediu total pentru utilizarea vocabularului a diferit
semnificativ de la Discurs 1 la Discurs 2 (McNemar=0.16, p< .05).

In ceea ce priveste structura propozitiei, in Discurs 1 rezultatul mediu a fost .30 in timp
ce pentru Discurs 2 rezultatul mediu a fost 1.00. Scorul mediu total pentru structura
propozitiei a diferit semnificativ de la Discurs 1 la Discurs 2 (McNemar=0.16, p< .05).
in primul proiect, elevii au folosit propozitii simple, precum propozitii cu acord intre
subiect, predicat si complement, inclusiv propozitii afirmative, negative si contructii de
tipul ,.there is”, ,there are”. Tn cadrul celui de-al doilea proiect insa, toti participantii
au demonstat o mai bund abilitate de a utiliza propozitii mai complexe pentru a-si
exprima ideile si dorintele. Elevii au aratat ca, pe langd itemii mentionati mai sus, au
fost capabili sa utilizeze subordonate relative (who, that, which), subordonate
circumstantiale de timp (since, while, until), si cuvinte de legaturda mai sofisticate
(whereas, however, in spite of, etc.). Au fost capabili sa produca propozitii de genul

"Eli Cohen stayed at the guest house in EI-Hama while serving in the Mossad (Israeli
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intelligence) in Syria"™ (Eli Cohen a stat la casa de oaspeti in El-Hama Tn timp ce lucra
pentru Mossad (serviciile de securitate israeliene) in Siria), sau "The opposition in Syria
wanted a public trial, but, after his French lawyer came, the trial was conducted behind
closed doors” (Oponentii din Siria si-au dorit un proces public, dar dupa ce a sosit

avocatul lui francez, procesul s-a desfasurat cu usile inchise) (Anexa 6).

In ceea ce priveste coerenta productiei orale, in Discurs 1 rezultatul mediu a fost .20, i
timp ce in Discurs 2 rezultatul mediu a fost 1.00. Scorul mediu total pentru coerenta in
exprimare a diferit semnificativ de la Discurs 1 la Discurs 2 (McNemar=.008, p< .01).
Tn primul proiect, propozitiile erau legate unele de altele la nivel semantic si chiar
pragmatic si urmau o anumitd ordine, fiind relevante pentru subiectul discutat. In
schimb, 1n al doilea proiect, elevii au emis propozitii care exprimau relatii mai puternice

la nivel semantic si pragmatic.

In ceea ce priveste performanta la nivel gramatical, rezultatele medii in Discurs 1 au
fost .10, n timp ce valoarea rezultatului mediu n Discurs 2 a fost .80. Scorul mediu
total la gramatica a diferit semnificativ de la Discurs 1 la Discurs 2 (McNemar=.039,
p< .05). Toti cei 10 participanti au demonstrat un progres semnificativ in utilizarea
itemilor gramaticali de mai mare complexitate in cadrul celui de-al doilea proiect.

Redam cateva exemple: "had lost", "was taught", “at first", "but within a month..", "By

the second time..", "We would appreciate", "...who came back", "While serving in the

Mossad", "at first", "in order to", si "due to" (Anexa 6).

Nu s-au observat diferente semnificative intre rezultatele medii pentru referinte si
abilitatile facilitatoare. Nu au existat diferente semnificative nici intre cantitatea de
cuvinte si durata conversatiei intre Discurs 1 si Discurs 2. In orice caz, scorul total
pentru toti cei zece participanti la toate cele opt teme din Discurs 1 a fost 3.80 (SD =
1.69), in timp ce la Discurs 2 scorul total pentru toti cei zece participanti la toate temele
a fost 7.50 (SD=0.71). Acest lucru indica o diferenta semnificativa (p< .01) in ceea ce
priveste performanta elevilor la toate cele opt categorii si o imbunatatire semnificativa
in ceea ce priveste distributia scorurilor. SD in Discurs 2 a fost semnificativ mai mare
decét in Discurs 1, anume majoritatea rezultatelor de la Discurs 2 au fost la fel sau mai

mari decat cele din primul proiect.

Este important sa mentionam cd urmatoarele doud figuri completeaza Tabelul 1V.3 si

ilustreaza grafic diferentele. In figura IV.1, unde se prezinti fiecare rezultat
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correspondent, liniile albastre de langa coloane indica diferenta intre nivelul initial de
comunicare orald (Discurs 1) si nivelul ulterior (Discurs 2). Figura V.2 prezinta

rezultatele la test pentru scorul total.
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Figura 1V.1: Comparatie intre performanta la Discurs 1 si Discurs 2 prin testul

McNemar.

Total Score

1
W Speech 1 MSpeech 2

Figura nr 1V.2: Comparatie intre scorurile totale la Discurs 1 si Discurs 2

Rezultatele derivate din ipoteza de cercetare nr. 2 si efectul noii metode de predare,
indicd o imbunatdtire semnificativa in activitatile de comunicare ale elevilor de la
primul la al doilea proiect in ceea ce priveste performanta generald la toate cele 8
categorii. Rezultatele indica, de asemenea, cad elevii isi imbunatifesc semnificativ
nivelul de vocabular si abilitatea de a construi propozitii complexe. Acestia au fost mai

coerenti in exprimare si au aplicat un nivel crescut al structurilor gramaticale.
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Astfel, ipoteza de cercetare nr. 2 a fost coroborata in ceea ce priveste imbunatatirea
competentei de exprimare orald a elevilor. Acest lucru inseamnd ca programul de
interventie bazat pe noua metoda de predare a avut un efect semnificativ asupra
imbunatatirii competentei elevilor de comunicare orald in limba engleza ca limba

straind, confirmand intrebarea de cercetare nr. 2.
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CAPITOLUL V: CONCLUZII S RECOMANDARI

V.1 Concluzii derivate din intrebarea de cercetare nr. 1 si Ipoteza de
cercetare nr. 1
Concluziile derivate din discutii aratd ca programul de interventie bazat pe vorbirea in
afara clasei a fost asociat cu un anumit grad de anxietate, cauzat de teama de a vorbi in
public. Mai mult decat atat, evaluarea formativa a elevilor care au practicat conversatia
in afara scolii a indicat un proces care ar putea reduce anxietatea la testare promovand
astfel competenta in ELS. In plus, noua metodd de predare bazati pe activitati de
conversatie desfasurate in aer liber, in afara scolii a fost caracterizata de o descrestere
a aprehensiunii in comunicare. In final, am concluzionat ci noua metoda de predare
stabileste un mediu productiv pentru un proces eficient de invatare, in care elevii se
simt motivati sa depdseasca obstacole, ceea ce le sporeste sentimentul de auto-

eficacitate.

V.2 Concluzii derivate din intrebarea de cercetare nr. 2 si Ipotezele de
cercetare nr. 2 si 3
Concluziile derivate din discutiile expuse anterior indica faptul ca noua metoda de
predare, bazata pe practicarea conversatiei in ELS in afara clasei a crescut atat numarul
cat si nivelul cuvintelor din vocabularul elevilor. Mai mult, respectivii elevi si-au
imbunatatit capacitatea de a utiliza morfeme gramaticale complexe si au reusit sa
produca propozitii coerente si conversatii peste nivelul lor de varsta in ELS. Tn plus,
efectul semnificativ al noii metode de predare a fost demonstrat nu numai de catre
fiecare elev in mod individual, ci si de toate cele 10 discursuri ale grupurilor de
participanti. Datele colectate din aceastd cercetare indicd faptul cd s-a constatat
imbunatatirea competentelor de comunicare orald ale elevilor ELS din prima treapta de
liceu. Acest lucru s-a datorat faptului ca au lucrat conform noii metode de predare,
bazata pe practicarea conversatiei in limba engleza in afara clasei, pe subiecte legate de

valori si nevoi sociale relevante pentru viata elevilor.
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V.3 Aplicatii de ordin practic

La nivel conceptual, rezultatele prezentei cercetari au generat o noua teorie cu privire
la imbunatatirea competentelor de exprimare orald ale elevilor ELS bazata pe
practicarea conversatiei in afara scolii, in aer liber. Astfel, prezenta cercetare propune
o noud metoda de predare menitd sa imbunatiteasca abilitatile de invatare ale elevilor
care, la randul lor, Ti vor ajuta si-si depaseasca anxietatea cu privire la ELS si sa-si

imbunatateasca abilitatile de exprimare orala.

Capitolul dedicat rezultatelor cercetdrii a prezentat sapte domenii in care elevii au
demonstrat progrese: reducerea nivelului de anxietate la testare, reducerea AC,
cresterea suto-eficientei, cresterea numarului si nivelului cuvintelor din vocabularul
elevilor, cresterea abilitatilor gramaticale si cresterea abilitatii de a construi propozitii
si a produce vorbire coerentd. Aceste rezultate sustin perspectiva conform careia
modalitatea de a maximiza competentele de comunicare orald ale elevilor consta in
maximizarea expunerii lor la activitati de invatare prin cooperare pe teme cu impact
semnificativ asupra vietii lor, care se concretizeaza prin activitafi de comunicare orala

desfasurate in afara clasei.

Figura V.1 prezintd un model interactiv ce incorporeaza toate componentele
programului de interventie care au afectat imbunatéfirea competentelor de exprimare
orald ale elevilor ELS. Este vorba despre o noud metoda de predare, practicarea vorbirii
in afara clasei pe baza unor teme legate de valori si/sau nevoi sociale relevante pentru

elevi, invatarea pe baza de cooperare si evaluarea formativa.
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Figura V.1: Model pentru imbunatitirea competentelor de vorbire ale elevilor

care invata limba engleza ca limba straina

Figura V.1 descrie interactiunile intre componentele metodei de predare si efectele
acestora asupra performantei conversationale a elevilor, rezultatul fiind o imbunatatire
semnificativa a competentei de exaprimare orala a elevilor care invatd limba engleza ca
limba straina.

Concluzia derivata din discutii este ca eficacitatea noii metode de predare demonstreaza
importanta prezentei cercetari. Aceasta ofera formatorilor si profesorilor ELS din Israel
si din alte tari un plan conceput pe baza a doua proiecte diferite. Temele acestor proiecte
sunt interschimbabile cu orice altd notiune sau idee si au fost concepute pentru a activa
invatarea ELS in afara clasei ca parte a procesuului de achizitie a unei limbi strdine.
Respectarea principiilor cestui plan i-a ajutat pe elevi s se expuna la experiente care sa
genereze un proces intens de gandire, in timp ce au practicat si implementat limba
straind. In acelasi timp, s-a activat abilitatea lor inniscutd, instrumentul de gramatica
universala, care a ajutat la imbunatatirea competentelor de comunicare orald in ELS

ntr-o perioada scurta de timp.
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Initiativa noii metode de predare se bazeaza pe exersarea comunicdrii orale de catre
elevi in locatii din afara scolii, o practica ce nu a mai fost implementata pand acum. De
aceea, prezenta cercetare recomanda cu caldurd Ministerelor Educatiei din Israel si din
alte tari sa utilizeze rezultatele si concluziile cercetarii si sd elaboreze planuri pentru a
integra proiecte precum cele expuse in planurile noastre didactice (Anexele nr. 11 si
13). Este in primul rand recomandat sa nu 1i impiedicam pe elevii ELS sa practice limba
engleza ca limba straina in afara clasei. Este, de asemenea, recomandabil si fie instruiti
profesorii calificati si cei stagiari pentru a promova lucrul cu elevii in grup, pentru a-i
face sa inteleagd importanta invatarii pe baza de cooperare si pentru evaluarea
formativa. Cercetatoarea recomanda utilizarea evaluarii formative la scara larga si cu
precadere in predarea ELS, deoarece scade anxietatea la testare si permite studentilor
sda se concentreze pe conversatia liberd. Rezultatele prezentei cercetari ofera
formatorilor si profesorilor ELS noi dovezi pentru intelegerea factorilor care contribuie
si Incurajeaza elevii ELS sa-si imbunatateascad nivelul conversational si sa-si
depaseasca nivelul de anxietate. Rezultatele indica si faptul ca predarea vocabularului,
a structurilor gramaticale, a structurilor sintactice si a coerentei comunicarii in context
prin analizarea in cadrul unui grup a unei teme legate de viata reald a elevilor precum
si practicarea acestor elemente in afara clasei au rolul de a imbunatati abilitatile de
comunicare orala ale elevilor. Mai mult decat atat, va creste astfel numarul
absolventilor ale caror competente de exprimare orala ii vor ajuta sa faca fata anxietatii

legate de exprimarea orala.

In cadrul prezentei cercetiri, un factor suplimentar pentru anxietatea generala a fost
adaugat la chestionarul FLCAS care a fost initial impartit in trei factori principali —
anxietatea la testare, AC si teama de evaluarea negativa. Obiectivul a fost de a masura
suma acestor trei factori si a obfine scorul pentru nivelul general de anxietate. Acest
aspect a ardtat ca in pofida scaderii valorilor anxietate la testare si AC, scorul general
pentru anxietate in randul elevilor ELS a ramas acelasi, dar nu i-a impiedicat pe elevi

sd-si sustind discursul in public, in afara clasei.

V.4  Limitele cercetarii
Asa cum nu exista conditii perfecte pentru nicio cercetare, §i cercetarea noastra este
expusd unor limitari. Prezentul studiu a fost efectuat in partea de nord a Israelului in
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doua scoli religioase de stat. Literatura empirica nu indica diferente majore intre baieti
si fete in ceea ce priveste anxietatea legatd de vorbirea limbii engleze ca limba straina.
Populatia de cercetare a fost formata din eleve de 14 ani datoritd naturii scolilor
respective. Mai mult, unele persoane ar putea considera ca implicarea cercetatorului in

studiul de caz poate da nastere unor perspective subiective.

V.5 Directii viitoare de cercetare

Se recomanda efectuarea unei cercetari similare cu alte grupuri de varsta in alte locatii
si 1n alte scoli din Israel si din alte tari. Practicarea conversatiei in limba engleza ca
limba straind ar trebui sa fie prioritard, iar situatiile de viata reale, pragatice in locatii
din afara scolii ar trebui sa fie obiectivul principal al procesului de invatare a limbii

engleze ca limba straina.
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ANEXE

Appendix 1 - The FLCAS questionnaire in its translated version to Hebrew
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Foreign Language Classroom Anxiety Scale (FLCAS)

Horowitz, E.K., Horowitz, M. B., & Cope, J. (1986). Foreign language
classroom anxiety. 7The modern Language Journal, 70(2), 125-132.
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Appendix 2 — The Foreign Language Classroom Anxiety Scale (FLCAS)
by Horwitz, Horwitz, & Cope, (1986)

1. I never feel quite sure of myself when I am speaking in my foreign

language class.
Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree

2. I don't worry about making mistakes in language class.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree

3. I tremble when I know that I'm going to be called on in language class.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree

4. It frightens me when I don't understand what the teacher is saying in the
foreign language.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree

5. It wouldn't bother me at all to take more foreign language classes.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree

6. During language class, 1 find myself thinking about things that have
nothing to do with the course.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
7.1 keep thinking that the other students are better at languages than I am.
Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
8. I am usually at ease during tests in my language class.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
9. I start to panic when I have to speak without preparation in language
class.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
10. I worry about the consequences of failing my foreign language class.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
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11. T don't understand why some people get so upset over foreign language
classes.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
12. In language class, I can get so nervous I forget things I know.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
13. It embarrasses me to volunteer answers in my language class.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
14. 1 would not be nervous speaking the foreign language with native
speakers.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
15. T get upset when I don't understand what the teacher is correcting.
Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
16. Even if I am well prepared for language class, I feel anxious about it.
Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
17. T often feel like not going to my language class.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
18. 1 feel confident when I speak in foreign language class.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
19. T am afraid that my language teacher is ready to correct every mistake I
make.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
20. I can feel my heart pounding when I'm going to be called on in language
class.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
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21. The more I study for a language test, the more con- fused I get.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
22. 1 don't feel pressure to prepare very well for language class.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
23. T always feel that the other students speak the foreign language better
than I do.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
24. I feel very self-conscious about speaking the foreign language in front of
other students.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
25. Language class moves so quickly T worry about getting left behind.
Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
26. I feel more tense and nervous in my language class than in my other
classes.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
27.1 get nervous and confused when I am speaking in my language class.
Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
28. When I'm on my way to language class, I feel very sure and relaxed.
Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
29. 1 get nervous when 1 don't understand every word the language teacher
says.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
30. I feel overwhelmed by the number of rules you have to learn to speak a

foreign language.
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Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
31. I am afraid that the other students will laugh at me when I speak the
foreign language.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
32. T would probably feel comfortable around native speakers of the foreign
language.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
33. 1 get nervous when the language teacher asks questions which I haven't
prepared in advance.

Strongly agree Agree Neither agree nor disagree Disagree Strongly disagree
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Appendix 3 — English 100-word test — January 2019

English 100-word test - January 2019
(Based on the Revised English Curriculum 2013, Band IT, p. 52 - 58)

,M7' NN

.NN'YAN NINn D'7'n NI'Y Nnd NNy NnYpald mMann

N'72182 NYTNN D'TIN'70 NN NY'DIAN 0'7'NN INIX NN NNAT [0 D'7'R01 'R RID (178U
77 NTIN IR KW 701VN 17NNA 770 NNRY 17w NiRd 270 X7 nain N1kt iR ynisnnwn . 2013
.NT APNNY7 AN NISNNYN 2y

2MIT'0 ‘'on
No. English Hebrew | No. English Hebrew
1 argue 25 |in common
(with)
2 around 26 | carry
3 air 27 | celebrate
4 add 28 | chance
5 adult 29 | character
6 advertisement 30 | choose
7 | advice 31 |city
8 Arab 32 | clever
9 article 33 |climb
10 | behave 34 | clothes
11 | become 35 | coast
12 | date of birth 36 |code
13 | blood 37 | collect
14 | was born 38 | communication
15 | boat 39 | company
16 | both 40 | complete (v)
17 | brother 41 | cook
18 | camera 42 | course
19 | cancel 43 | cream
20 | capital (city) 44 | cupboard
21 | card 45 | dance
22 | cause 46 | dangerous
23 | take care of 47 | death
24 | cash 48 | delete

49



No. English Hebrew No. English Hebrew

49 | describe 73 | forever

50 | desk 74 | fruit

51 |difference 75 | gas

52 | digital 76 | hate

53 | dinner 77 | history

54 | direction 78 |island

55 | disappear 79 | joke

56 | discover 80 | link

57 | dream 81 | meet

58 | earth 82 | modern

59 | empty 83 | nervous

60 | environment 84 | normal

61 | exciting 85 | opinion

62 | excellent 86 | party

63 | explain 87 | police

64 | false 88 | quite

65 | famous 89 |river

66 | fat 90 | safe

67 | feed 91 |second (n)

68 | feel like 92 | shopping

69 | festival 93 | smell (v)

70 | finger 94 | team

71 | floor 95 | teenager

72 | forest 96 | ticket
97 | vacation
98 | touch

Total no. of correct words: 99 |yours
100 | zero
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Appendix 4 — English 100-word test — March 2019
English 100-word test - March 2019

(Base on the Revised English Curriculum 2013, Band II, pp. 52 - 58)

,M' TN

.NN'YAN NInn D'7'n NI'Y Nnd NNy NYpald mMann

N'72182 NYTNN D'TIN'70 N1DINA NY'DINN 0'7'NN INIX NN NNAT [N D'7'001 'R RID (178U
17 NTIN IR KW 701YN W7NN2 270 NPT 17w Ndm 270 X7 2N N1k Nt kv ynisnnwn . 2013

0T APNNY ANRNNENIDNNYN 2y

2170 'on
No. | English Hebrew No. | English Hebrew
1 wake up 26 | advertisement
2 appearance 27 | comfortable
3 was born 28 | fish (n)
4 on the other hand 29 | rice
5 dead 30 | floor
6 free 31 | description
7 difference 32 | warn
8 north 33 | power
9 service 34 | pair
10 | whatever 35 | There is cream on
the cake
11 | plus 36 | lucky
12 | condition 37 | responsible (for)
13 | bother (v) 38 | credit card
14 | file (n) 39 | sweet
15 | adult 40 | hate (v)
16 | technology 41 | article
17 | explain 42 | Which
18 | wood 43 | serious
19 | maximum 44 | horrible
20 | cream 45 | height
21 | digital 46 | throw
22 | noidea 47 | excellent
23 | recognize 48 | vegetables
24 | cash 49 | take care of
25 | worried (about) 50 |lose
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No. | English Hebrew No. | English Hebrew
51 | notice (V) 76 | thought (n)

52 | actually 77 | getup

53 | awful 78 | usual

54 | train (n) 79 | expect

55 | connect 80 | social

56 | search 81 | map

57 | succeed (n) 82 | text

58 | exciting 83 | forest

59 | order (V) 84 | instead of

60 | heat 85 | west

61 | delete 86 | machine

62 | clue 87 | terrible

63 | type (V) 88 | minimum

64 | role 89 | character

65 | visit (V) 90 | nature

66 | disappointed 91 | travel (V)

67 | site 92 | nervous

68 | single 93 | unit

69 | only 94 | make a difference
70 | weather 95 | east

71 | during 96 | trash (n)

72 | cover (V) 97 |sale

73 | record (V) 98 | more and more
74 | free 99 | death

75 | activity 100 | no matter
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Appendix 5- English 100-word test, June 2019

English 100-word test - June 2019

(Based on the Revised English Curriculum 2013, Band IT, p. 52 - 58)

,M7' TN

.NN'WIN JINN D7 N ANd 1Ny nwpad mann
N'72182 NYTNN D'TIN'70 N1DINA NY'DIAN 0'7'NN INIX NN NNAT [0 D'7'R01 'R RID (178U

77 NTIN "X XYW 201V 7NNA 770 NNRY 17w nindm 270 X7 nain N1k nr ke nisnnwn 2013

0T APNNY ANRNNENIDNNYN 2y

:MIT'0 'on
No. English Hebrew | No. English Hebrew
1 in danger 26 | We walked a
little
2 member 27 | public
3 sea 28 | celebrate
4 | adult 29 | go shopping
5 argue 30 | character
6 chance 31 | choose
7 clothes 32 |city
8 Jew, Jewish 33 | thin
9 ticket 34 | fight (v)
10 | Moslem/Muslim 35 | clothes
11 | garbage 36 | first of dll,
12 | relax 37 | code
13 | normal 38 | collect
14 | alphabet 39 | communication
15 | camera 40 |dance
16 | collect 41 | complete (v)
17 | once more 42 | cook
18 | wind 43 | course
20 | interview(n) 44 | cream
21 | second (n) 45 | discover
22 | worry 46 | dance
23 | bright 47 | dangerous
25 | useful 48 | invitation
26 | basic 49 | both
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No. English Hebrew No. English Hebrew
50 | club 74 | forever
51 | takes place 75 | finally,
52 | another 76 |gas
53 | digital 77 | hate
54 | dinner 78 | history
55 | direction 79 | nature
56 | disappear 80 | joke
57 | spend 81 | Anarticle in
money/time the
newspaper
58 | dream 82 | information
59 |earth 83 | modern
60 | In my opinion 84 | nervous
61 | environment 85 | meat
62 | exciting 86 | opinion
63 | excellent 87 | party
64 | explain 88 | police
65 | false 89 | island
66 | famous 90 | river
67 | fat 91 | safe
68 | feed 92 |wife
69 | feel like 93 | shopping
70 | festival 94 | long ago
71 | finger 95 | team
72 | mail 96 | teenager
73 | forest 97 | ticket
98 | vacation
99 |goup
Total no. of correct words: 100 | look after

54




Appendix 6 — Transcription of the recording of students' speech activities

Recordings of Project no. 1 - "Saving Special Places in the Golan Heights"
No. of words; 47

Time: 16 seconds

Student no. 8 (27.3.19): "Hello my nameis .
We would like to tell you about "Ein -Amphi".
This is "Ein- Amphi" (pointing on a picture).
"Ein-Amphi™ is a spring located near Beit-Hameches.
It is a round pool surrounded by rocks and the spring was built in the
shape of the amphi-theater.

We chose the spring Ein-Amphi because of the Following reasons.

Recordings of Project no. 2 — "Eli Cohen — The life of a spy"
No. of words:55

Time: 21 seconds

Student no. 8 (17.6.19); " ... on top of the rock there is a statue of a lock that
symbolizes work of the intelligence.
In one of the rooms on the second floor of the headquarter there is a
passing permit in Hebrew and Arabic.
Eli Cohen used to get a passing permit from the Syrian officers in

this room."
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Recordings of Project no. 1 - "Saving Special Places in the Golan Heights"

No. of words; 36

Time: 11 seconds

Student no. 27 (27.3.19): I'm
.....In addition the spring area is shaded.
The spring is well known, many people know about it.
Nowadays, the spring is dirty and Neglected.

Therefore, do not always be in the spring area.

Recordings of Project no. 2 - "Eli Cohen — The life of a spy"

Time: 28 seconds

Student no. 27 (17.6.19): "In 1960 Israeli intelligence approach him (Eli Cohen) to

work for them again.

At first, he refused but within a month he had lost his Tel — Aviv
base accountancy job.

When the intelligence came by the second time, he jumped at it.
His training was extensive and exhaustive.

He was taught high speed driving techniques, weapons proficiency,
topography, maps reading, sabotage and most importantly radio
transmission"
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Recordings of Project no. 1 - "Saving Special Places in the Golan Heights"

No. of words; 30

Time: 10 seconds

Student no. 1 (27.3.19); ....But it is possible to arrange comfortable sitting so the
visitors who can enjoy sitting around.
We want to cultivate the spring, therefore we would appreciate your

donation. Thank you.

Recordings of Project no. 2 - "Eli Cohen — The life of a spy"
No. of words: 41

Time: 11 seconds

Student no. 1 (17.6.19) : ..." At the beginning of 1962 he (Eli Cohen) moved to
Damascus in the identity of a Syrian who came back to his homeland
after many years.

He rented a flat near the Syrian General headquarter in order to

to find information more easily.
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Recordings of Project no. 1 - "Saving Special Places in the Golan Heights"
No. of words: 41

Time: 15 seconds

Student no. 17 (27.3.19) : ....You may think that this place (Ein Gamla) is not worth the
investment.
But we think that this place has a big potential to be successful.
Finally, we will appreciate if you donate us money as much as you can for

our project.

Recordings of Project no. 2 - "Eli Cohen — The life of a spy"
No. of words: 55

Time: 18 seconds

Student no. 17 (17.6.19): The main charge against him was a ridiculous offence.
Because of his patrols on the border with senior officers, he entered a field
that civilians are forbidden to cross.
The area is marked by a sign that stands next to moshav (= country side in
Hebrew) Eliad.

Before he died he wrote a letter to his wife and three children.
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Recordings of Project no. 1 - "Saving Special Places in the Golan Heights"
No. of words; 44

Time; 17 seconds

Student no. 20 (27.3.19): Hello, my name is

In our English classes we are doing a project about saving special
places in the Golan Heights.

We wanted to save "Hamat Gader"
"Hamat Gader" is a hot spring, it's located in south of the Golan.

It's the remain of the Syrian's Bath from the Roman period.

Recordings of Project no. 2 - "Eli Cohen — The life of a spy"
No. of words: 47

Time: 23 seconds

Student no. 20 (17.6.19): ...."His live story is commemorated at the espionage
museum at Washington D.C. in the United States.
Streets, schools, synagogues and the moshav (= country side in
Hebrew) Eliad in the Golan Heights were called after him and many
songs and books were written about his life.

At 2013 the Eli Cohen trail was established.
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Recordings of Project no. 1 - "Saving Special Places in the Golan Heights"
No. of words: 32

Time: 10 seconds

Student no. 26 (27.3.19) (about Hamat Gader):

The place is special because there is hot water
that come out from earth and fill up the spring.

Secondly, the place has a lot of animals that is
their living place.

Recordings of Project no. 2 - "Eli Cohen — The life of a spy"
No. of words: 55

Time: 19 seconds

Student no. 26: (17.6.19): "Eli Cohen was staying at the guest house in EI-Hama
while serving in the Mossad (Israel intelligence) in Syria.
Next to the guest house there is a statue with two men, spies,
carrying grapes on a branch, sent by Moses to tour the land.

This reminds us of Eli Cohen who was also a spy.
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Recordings of Project no. 1 - "Saving Special Places in the Golan Heights"
No. of words: 64

Time: 24 seconds

Student no. 21 (16.6.19) : Secondly, It (Mitzpe Hasahlom) has a breathtaking view,
but it is hard to get there, because the path is narrow and not
accessible.

We would like to put some garbage cans to place benches.
We think in top of that the place has great potential to be a beautiful
place and needs to be acknowledged.

We will be happy to give us a bit of help.

Recordings of Project no. 2 - "Eli Cohen — The life of a spy"
No. of words: 55

Time: 22 seconds

Student no. 21: " Eli Cohen was very close to the top of the government.
The opposition in Syria wanted a (closed trial), a public trial but
after his French lawyer came the trial was held behind closed doors.

On May 18 on 0200 am Eli was hanged in the center of EI-Marga
square in the heart of Damascus.
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Recordings of Project no. 1 - "Saving Special Places in the Golan Heights"
No. of words:33

Time: 13 seconds

Student no. 7 (1.4.19) (about No way to get out); If we just take out the concrete, we
can go straight into the spring without any
difficulties.
Secondly, the place has great potential due to
its location and beautiful view from the

spring.

Recordings of Project no. 2 - "Eli Cohen — The life of a spy"
No. of words: 58

Time: 23 seconds

Student no. 7 (17.6.19): "Eli Cohen visited this place and looked at the Kinneret and
Israel.
The station is called Mt. Nevo terrace to say that here Eli Cohen

looked at the country, so close but also so far away like Moses stood
on the Mt. Nevo and watched Israel.

The officers club of camp pick was built in 1950 by Rosh (Russia).
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Recordings of Project no. 1 - "Saving Special Places in the Golan Heights"
No. of words: 27

Time: 9 seconds

Students no. 5 (1.4.19) (about No way to get out); ....Thirdly, around the spring there
is an open space suitable for families
who want to enjoy nature.

But the entrance into the spring is
challenging and difficult.

Recordings of Project no. 2 - "Eli Cohen — The life of a spy"
No. of words: 55

Time: 19 seconds

Students no. 5 (17.6.19) : "Levi Eskol, prime minister of Israel at that time said that
Eli Cohen's actions saved the state of Israel and many divisions of
soldier (not correctly pronounced).

The information he bro (brought) the six days war led to the great
victory of the six days war.
Eli worked in Syria and became the most important spy that Israel

had.
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Recordings of Project no. 1 - "Saving Special Places in the Golan Heights"
No. of words: 49

Time: 16 seconds

Student no. 22 (1.4.19) : We would like to tell you about: "Mitzpe Hashalom".
It has an interesting history. In 1967 when Syria controlled
the Golan Heights there were a lot of battles next to Mitzpe
Hashalom. After the war ended, the members of Kibutz
"Kfar Haruv" (a name of a place in the Golan Heights)
named the observatory """Mitzpe Hashalom™ because of the

peace that was there.

Recordings of Project no. 2 - "Eli Cohen — The life of a spy"
No. of words: 38

Time: 15 seconds

Student no. 22 (17.6.19) : "We are standing on the junction of the settlement Eliad.
The name of the settlement is under the name of the Israeli
spy and intelligence officer.

At first the settlement was called Eli-Al and later changed to

Eli-Ad.
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Appendix 7: Content Analysis of Particular Language Development for 10

Intervention Group Participants

Speech 1 (from Project 1) - conducted as part of the implementation stage on March
27+, 2019 (pre-program).

Speech 2 (from Project 2) - conducted as part of the post-intervention stage on June
17, 2019 (post-program).

Topic Students Benchmark Enabling Vocabulary Sentence Coherence Grammar No. Time
l.d. skill use structure of in
words | sec.
Saving Student No. | Showing Elicit Name. tell, "This is Ein- "This is Ein- Was built, 47 16
Special 8 awareness of important round, pool, Amphi". Amphi" Located
places Speech 1 of context, facts froma | rocks, spring, "Ein-Amphiis | Chose
pre- audience and | text reasons "Ein-Amphi a spring surrounded
program purpose is a spring located near because of
(proficiency located near | Beit-
level) Beit- Hameches."
Hameches."
The life | Student No. | Showing Elicit Symbolizes, "On top of "In one of the | Eli Cohen used | 55 21
ofaspy | 8 awareness of important Intelligence the rock rooms on the | to..
Speech 2 of context, facts Headquarter there is a second floor
post- audience and | froma Passing permit | statue of a of the On top of..
program purpose text lock lock that headquarter
(proficiency on top of symbolizes | thereisa It symbolizes
level) second floor the work of | passing permit | the work of
the in Hebrew and | the
intelligence" | Arabic" intelligence
. Eli Cohen used | (proficiency)
"In one of togeta
the rooms passing permit
on the from the
second floor | Syrian officers
of the in this room."
headquarter
thereis a
passing
permitin
Hebrew and
Arabic"
Eli Cohen
used to get a
passing
permit from
the Syrian
officers in
this room."
Saving Student No. | Express ideas, | Summarize In addition, "The spring Nowadays, Nowadays, 36 11
Special 27 providing in- material, spring, area, is well- the spring is Therefore
places pre- depth Organize shaded known; dirty and
program explanations materialina | Well-known, many people | neglected.
(proficiency chronologica | many people, know about | Therefore, do
level) | order dirty, it." not always be
neglected
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"Therefore, in the
do not spring."
always be in
the spring."
The life Student No. | Express ideas, | Summarize Israeli "He was "At first he At first, 63 28
ofaspy | 27 providing in- material, intelligence, taught refused but But within a
Speech 2 depth Organize approached, high speed within a month,
post- explanations materialina | him, driving month he had | had lost,
program (proficiency chronologica | refused, base, | techniques, lost his Tel- When...
level) | order accountancy weapons Aviv base By the second
job, proficiency, accountancy time
extensive and | topography, | job." He jumped at
exhaustive maps "When the it.
high speed reading, intelligence Was taught
driving sabotage came by the
techniques, and most second time,
weapon importantly | he jumped at
proficiency, radio it"
topography, transmission
maps reading, | ."
most
importantly,
sabotage,
radio
transmission
Saving Student No. | Learners Compare possible, ".butitis "We want to Therefore, 30 10
Special 1 interact and contrast | arrange, possible to cultivate the We would
places pre- fluently using between comfortable, arrange place, appreciate,
program appropriate different visitors. comfortable | therefore we
register situations cultivate sitting so the | would
and draw donation visitors who | appreciate
conclusions can enjoy your
sitting donation"
around"
The life Student No. | Learners Compare Identity, "At the "At the rented, 41 11
ofaspy |1 interact and contrast | homeland, beginning of | beginning of moved
Speech 2 fluently using between flat, 1962, he 1962, he in order to,
post- appropriate different headquarter, moved to moved to at the
program register situations in order to, Damascus in | Damascus in beginning,
and draw easily the identity | the identity of | who came
conclusions of a Syrian a Syrian who back,
who came came back to
back to his his homeland
homeland after many
after many years"
years" "He rented a
flat.....in order
to find
information
more easily."
Saving Student No. | Learners use Practice interesting, "we would "In 1967 when | Controlled, 49 16
Special 22 appropriate their speech | history, like to tell Syria Ended,
places pre- vocabulary in-front of battles, you about." controlled the | There were,
program and accurate others and war, Golan... After the war
adjust it members of, ended,
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grammar for according to | observatory, "It has an After the war "Kfar Haruv
this level their peace interesting ended...." named...
(proficiency) feedback observatory. Because of..."
" "I would like
to tell you...
The life Student No. | Learners use Practice Junction, "The name "At first the At first, 38 15
ofaspy | 22 appropriate their speech | Settlement, of the settlement Later,
Speech 2 vocabulary in-front of Intelligence settlement is | was called Eli- | Named after..,
post- and accurate others and officer, under the Al and later Changed to
program grammar for adjust it Under the name of the | changed to Eli | Was called,
this level according to | name of, Israeli spy - Ad."
(proficiency) their Later, and
feedback intelligence
officer"
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Topic Students Benchmark Enabling Vocabulary Sentence Coherence Grammar No. Time
l.d. skill use structure of In
words | sec.
Saving Students Interact for a Make place, "You may You may You may 41 15
Special No.17 wide variety of connection | investment, think that think think..,
places Speech 1 purposes, such as | s between | think, this place that...." It is not
pre-program | persuading events potential, (Ein "But we worth the
successful, Gamla) is think that investment,
appreciate, not worth ! Finally,
donate, the "Finally, we We'll
money, investment | will appreciate,
project . appreciate if | isyou
"But we you donate donate...
think that us money as | As much as,
this place much as you | To be...,
has a big can.."
potential
to be
successful.
The life Students Interact for a Make main charge, "The main | "Because of | Because of 55 18
of a spy No.17 wide variety of connection | ridiculous, charge his patrols his patrols...,
Speech 2 purposes, such as | between offence, against on the Wrote,
post- persuading events patrols, him was a boarder with | Died,
program border, ridiculous senior It is marked
senior officer, | offense." officers, he by a sign..,
entered, entered a Are
field, field that forbidden,
civilians, civilians are Stands next
forbidden to forbidden to | to,
cross, cross"
marked by,
Saving Students Learners meet To our, "We "Hamat wanted, 44 17
Special No.20 the standard understand | doing, wantedto | Gaderisa located,
places Speech 1 when they the history | special, save hot spring,
pre-program | express ideas of the topic | places, Hamat it's located
providing in- and hot spring, Gader" in south of
depth transfer south, the Golan."
explanations informatio | the remain of, | "Hamat
n from bath, Gaderis a "It's the
context to Roman period, | hot spring" | remain of
another save the Syrian's
Bath from
the Roman
period."
The life Students Learners meet To live story, "His live "Streets, Were called, | 47 23
of a spy No.20 the standard understand | commemorat | storyis schools,....w | Were
Speech 2 when they the history | ed, commemo | ere written,
Post- express ideas of the topic | espionage, rated at called after Was
program providing in- and synagogues, the him and established
depth transfer established, espionage | many songs
explanations informatio | trail, museum at | and books
n from written Washingto | were written
nD.C.in
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context to the United | about his
another State" life"
"At 2013 the
Eli Cohen
trail was
established"
Saving Students No. | Learners organize | Describe place, "The place | "The placeis | Secondly, 32 10
Special 26 and present ideas | and explain | special, has a lot of | special their,
places Speech 1 and information placesand | hot, animals because
pre-program | orally and in casual water, that is thereis a lot
writing about relationshi | come out their living | of water..."
general topics, ps from.., place"
suiting register between earth, "Secondly,
and text type to events. fill up, the place
purpose and their, has a lot of
audience. living place, animals ..."
a lot of,\
spring
The life Student No. | Learners organize | Describe staying at, "Eli Cohen | "Nexttothe | Was staying | 55 19
of a spy 26 and present ideas | and explain | while, was guest house | at,
Speech 2 and information places and | servingin ..., staying at thereis a While
post- orally and in casual spies, the guest statue with serving in
program writing about relationshi | carrying, house in two men, the
general topics, ps branch, El-Hama spies, Mossad...,
suiting register between tour the land, | while carrying Two men
and text type to events. reminds us of, | servingin grapes on a carrying
purpose and the branch, sent | grapes...,
audience. mossad by Moses to | sent by,
(presentation, (Israeli tour the was also..
intermediate- intelligenc | land".
level of e)in This reminds
progression) Syria. us of Eli
Cohen who
was also a
spy.
Saving Student No. | Learners express | Understan | breathtaking, "We would | "We would We would 64 24
Special 21 idea and d the value | view like to put | like to put like to...
places Speech 1 opinions, and need hard, some some We think
pre-program | providing in- of the topic | narrow, garbage garbage It has
depth and feel accessible cans to cans to place | We will be..
explanations" engaged to | bench place benches."
And it. potential benches."
use appropriate to be We think in
vocabulary and learners acknowledged | We think top of that
accurate can a bit of help in top of the place
grammar for this | present garbage cans, | thatthe has great
level well- to place, place has potential to
(proficiency level) | organized great be a
arguments potential beautiful
based on tobea place ..."
relevant beautiful
evidence place ..."
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The life Students No. | Learners express Understan | government, The "Eli Cohen Was close, 55 22
of a spy 21 idea and d the value | opposition, opposition | was very The trial was
Speech 2 opinions, and need public trial, in Syria close to the held
post- providing in- of the topic | lawyer, wanted a top of the hanged
program depth and feel held, (closed government.
explanations" engaged to | hanged trial), a "
it. square public trial, | "The
Learners use in the heart of | but after opposition
appropriate learners his French | in Syria
vocabulary and can lawyer wanted a
accurate present came the (closed trial),
grammar for this | well- trial was a public trial,
level organized held but after his
(proficiency level) | arguments behind French
based on closed lawyer came
relevant doors the trial was
evidence held behind
closed
doors"
Saving Students No. | Learners interact | Learners around " Thirdly, " Thirdly, Thirdly, 27 9
Special 5 fluently using have to spring around the | around the There is,
places Speech 1 appropriate be familiar | open space spring spring there | Who want
pre-program | register for a with the suitable thereisan | isan open to...
limited range of material in- | families, open space But,
social contexts depth, enjoy space suitable for Challenging
(intermediate- practice nature suitable families who
proficiency level) | their entrance for families | want to
speech in challenging who want | enjoy
Or learners groups and | difficult to enjoy nature."
interact for get their nature."
complimenting feedback "But the
and giving advice entrance is
challenging
and difficult”
The life Students No. | Learners interact | Learners Prime minister | "Levi "Levi Eshkol, | said 55 19
of a spy 5 fluently using have to At that time, Eshkol, prime saved
Speech 2 appropriate be familiar | actions prime minister of led
post- register for a with the save minister of | Israel at that | worked
program limited range of material in- | state Israel at time said became
social contexts depth, divisions of that time that Eli the most
(intermediate- practice soldiers said that Cohen's had
proficiency level) | their information Eli Cohen's | actions
speech in led actions saved the
Or learners groups and | the great saved the state of
interact for get their victory state of Israel and
complimenting feedback became Israel and many
and giving advice spy many divisions of
divisions of | soldiers."
soldiers." "The
information
he bro
"He (brought)
worked in the six days
Syria and war led to
became the great
the most victory of
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important | the six days
spy that war"
Israel had"
Saving Student No. | Express and Students Concrete "If we just | "..., wecan Secondly 33 13
Special 7 elaborate on have to straight take out go straight has
places Speech 1 personal wishes study the spring the into the take out
pre- and opinions place in- difficulties concrete, spring due to
program depth and place we cango | withoutany | its
in groups potential straight difficulties.
decide how | location into the
to present | beautiful spring Secondly,
its view without the place
potential in | without any has great
writing and | into difficulties | potential
speaking great " duetoit
location..."
The life Student No. | Express and Students station "The "Eli Cohen visited 58 23
of a spy 7 elaborate on have to called station is visited this looked
Speech 2 personal wishes study the terrace called Mt. place and called
post- and opinions place in- country Nevo looked at watched
Program depth and "so close but terraceto | the Kinneret | stood
in groups also so far" say that and Israel." was built
decide how | Like he here Eli
to present | stood.. Cohen "The station
its Officers club looked at is called Mt.
potential in | Camp the Nevo terrace
writing and | was built by country, so | to say that
speaking Mountain close but here Eli
(Mt.) alsoso far | Cohen
away like looked at
Moses the country,
stood on so close but
the Mt. also so far
Nevo and away like
watched Moses stood
Israel (the | onthe Mt.
promised Nevo and
land). watched
Israel (the
"The promised
officers land).
club of
camp pick
was built
in 1950 by
Rosh
(Russia)."
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Speech 1 (Pre-program) — 27.3.19, Speech 2 (Post program) — 17.6.19

Appendix 8: Content Analysis of Particular Language Development for Each

Participant Categorized as Level 1 and Level 2

Topic Students Benchmark | Enabling | Vocabulary Sentence | Coherence | Grammar No. Time of
1.d. skill use structure of words | speech
in sec.
Saving Special 8 2 1 2 1 1 2 2 2
places Speech 1
Pre-program
The life of a spy 8 2 1 2 2 2 1 2 2
Speech 2
Post-program
Saving Special 27 2 2 1 1 1 1 2 1
places Speech 1
Pre-program
The life of a spy 27 2 2 2 2 2 2 2 2
Speech 2
Post- program
Saving Special 1 2 2 1 2 1 1 2 1
places Speech 1
Pre-program
The life of a spy 1 2 2 2 2 2 2 2 2
Speech 2
Post-Program
Saving Special 22 2 2 2 1 1 1 2 2
places Speech 1
Pre-program
The life of a spy 22 2 2 2 2 2 2 2 2
Speech 2
Post-program
Saving Special 17 2 2 1 2 1 1 2 2
places Speech 1
Pre-program
The life of a spy 17 2 2 2 2 2 2 2 2
Speech 2
Post-program
Saving Special 20 2 2 1 1 2 1 2 2
places Speech 1
Pre-program
The life of a spy 20 2 2 2 2 2 2 2 2
Speech 2
Post-program
Saving Special 26 1 1 1 1 1 1 1 1
places Speechl
Pre-program
The life of a spy 26 1 2 2 2 2 2 2 2
Speech 2
Post-program
Saving Special 21 2 2 2 1 1 1 2 2
places Speech 1
Pre-program
The life of a spy 21 2 2 2 2 2 2 2 2
Speech 2
Post-program
Saving Special 5 2 2 1 1 1 1 1 1
places Speech 1
Pre-program
The life of a spy 5 2 2 2 2 2 1 2 2
Speech 2
Post-program
Saving Special 7 1 2 1 2 2 1 1 2
places Speech 1
Pre- program
The life of a spy 7 1 2 2 2 2 2 2 2

Speech 2
Post-Program
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Project No. 1

Appendix 9 — The New Teaching Method (An Intervention Program),

Aim of the program: to improve students' skills in EFL in general and speaking in particular.

Duration: 8 weeks

No. of 45-minute lessons: 27 + 1 day of the fair

Level: Intermediate

Weeks Domain Benchmark Activity Time
(SWBAT)
Week one- | Social Interaction 1. Recognize the Exposure of the 90
day one topic and its topic, and the minutes
importance essential question.
2. Name different Conducting a class
values which are discussion.
derived from this
topic
Week one- | 1.Social Interaction | 1. Explain the 1.Watching a shared | 90
day two 2.Presentation criteria for Power Point minutes
3.Access to choosing their Presentation, and
information place. choosing one place
2. Give examples to | to be
justify their choice. | cultivated/saved.
2.Getting into
groups.
3.Students start
looking for
information about
their place.
Week two- | 1.Appreciation of 1. Explain the 1.Extracting 90
day three language criteria of choosing | information from minutes
2.Presentation their place. various sources.
2. Give examples to | 2.Writing arguments
justify their choice.
3. Construct a
correct sentence in
English-SVO.
Week Social Interaction 1.Understand the Planning and 45
two— expected outcomes | understanding the minutes
day four of this project. process of
2. Use the rubric of | assessment.
evaluation to
monitor their work
Week 1. Access to 1.Extract important | 1.Looking for 180
three — information facts from texts on | information on the minutes
days five 2. Presentation the net. net or other sources
& six 2.Compare and about the chosen
contrast between place.
the situation of the | 2.Writing a
place at presentto | comparison of how
how it should be in | the place is at
the future. present and how it
should look like.
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Weeks

Domain

Benchmark
(SWBAT)

Activity

Time

Week four
-day seven

1. Access to
information
2. Presentation

1.Generalize the
information they
have studied.

2, Integrate the
information into
one piece of writing
— a letter.
3.1llustrate their
arguments in order
to convince the
head of the local
council to help
them in
saving/cultivating a
place.

Writing a formal
letter to the head
of the local
council.

90

minutes

Week
four- day
eight

Presentation

1.Revise and
compose the
passages they
wrote in the letter
to the head of the
local council into
one coherent
paragraph.

2. Choose which
arguments they
wish to include in
this paragraph.

Writing a
coherent
passage.

90

minutes

Week five-
days nine
& ten

Social Interaction

1.Practice their
speaking parts with
their group
members.
2.Evaluate and
relate to their peers'
speeches.

Practice of
speaking in the
classroom and
outdoor.

180
minutes

Week six —
days
eleven &
twelve

1. Social Interaction
2.Presntation

1.Practice their
speaking parts with
their group
members.

2. Evaluate and
relate to their peers'
speeches.

3. Design a stand in
which they present
their speeches and
written material in
public.

1.Practice of
speaking in the
classroom and
outdoor.
2.Designing a
stand for the fair.

180
minutes
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Weeks Domain Benchmark Activity Time
(SWBAT)

Week 1.Social Interaction | 1.Practice their 1.Practice of 90
seven -day | 2.Presentation speaking parts with | speaking in the minutes
thirteen their group classroom and

members. outdoor, in front

2. Evaluate and of other group

relate to their peers’ | members.

speeches. 2.Designing a

3. Design a stand in | stand for the fair.

which they present

their speeches and

written materials in

public.
Week 1.Social Interaction | 1.Practice their The day of the 8 hours
seven- day | 2.Presntation speaking parts with | fair - Final
fourteen their group preparation of

members. designing the

2. Evaluate and stand and

relating to their practice of

peers’ speeches. speaking

3. Design a stand in | outdoor.

which they present

their speeches and

written material in

public.
Week 1.Social Interaction | Reflect on the The day after the | 90
eight- day | 2.Presentation process they were fair - minutes
fifteen undergoing. Summarizing the

project.
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Saving Special Places in the Golan Heights

Week Domain Time
Week one - day one Social Interaction 90 min.
Session One

Activity: Exposure of the topic and the essential question.

Conducting a discussion.

Learning Outcomes - SWBAT = Students will be able to:

Recognize the topic and its importance.

Name and present different values which are derived from this topic.

Materials: Laminated pictures of neglected places in Israel, presented as an exhibition.

Procedure:

1.

Students walk around the room in silence while looking at different pictures of
neglected places in Israel and around the world, taking notes and trying to find
out what do all pictures have in common. The room is set up as an exhibition.
Students suggest different values which are derived from this topic

Students discuss in pairs and write notes that answer the following essential
question:

"What makes a place worth saving? "

10.

Students present their notes.

Teacher conducts a class discussion.

Students are required to think about a special place in the Golan Height, which
is worth to be saved as well as to find pictures of it.

Teacher instructs students to upload pictures and documents to a Google
spreadsheet.

Students are required to upload a picture of their chosen place to a shared
power point presentation.

One student is assigned as the project manager. This student is responsible for
collecting all students' emails, creating a google power point spreadsheet and
sending it to all students in order to upload their suggestions of different
places.

Students are requested to bring a folder for keeping their project's
assignments.
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Saving Special Places in the Golan Heights

Week Domain Time

Week one - day two 1.Social Interaction 90 min.

2.Presentation
3.Access to information

Session Two

Activity: Watching a shared Power Point Presentation of different places students

have chosen to "save" in the Golan Heights.
Students are divided into groups of four and choose to save one place in the

Golan Heights.

Learning Outcomes. SWBAT

Explain the criteria of choosing their place.

Give examples to justify their choice.

Materials: A shared Power Point Presentation of neglected places in Israel.

Procedure:

1.

10.

Watching a shared Power Point Presentation of different places that students
suggested, and decide about the places that should be first to be saved and
nurtured.

Students are divided into groups of four.

Students discuss the different options of different places, and choose one place
they want to save or cultivate.

In groups - students start writing their arguments for choosing their specific
place. Arguments are written at this point only according to the picture and
students' general knowledge.

Students use dictionaries to look up new words for their arguments.

The new words are in a separate list (see the form below), which should be
inserted in the folder of this project.

Some students prepare flash cards of the new words, decorate them and hang
them on the classroom's walls.

In a class discussion, students decide how they want to present their final
projects: fair, exhibition, museum, shared clip, etc.

Students are being asked to look for information about their place on the net,
books, or encyclopedia. They are expected to print and bring it to their next
lesson.

Teacher does a closure to the lesson to discuss and monitor each group's
progress in this lesson.
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Saving Special Places in the Golan Heights
Dear Students,

Please list all the new words you have used for expressing your ideas.

English Hebrew English Hebrew
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Saving Special Places in the Golan Heights

Week Domain Time
Week two - day three | 1.Appreciation of language 90 min.
2.Presentation

Session Three
Activity: Extracting information from various sources, and writing arguments.
Learning Outcomes. SWBAT

Explain the criteria for choosing their place.

Give examples for justifying their choice.

Construct a correct sentence in English according to the sequence: SVO.
Materials: Texts from different sources about the chosen place that students bring to

the class.

Procedure:

1. The teacher asks students to give several examples of arguments from their
texts:
"We would like to cultivate the place because... ", "We think the place should

have..."etc.

2. The teacher writes the sentences on the board and elicit from students their
basic structure: Subject-Verb-Object.

3. The teacher asks students to list the connectors they know, and teaches some
new connectors.

4. The teacher demonstrates to the class how to skim and scan a long text and
extract important facts.

5. Students rewrite their arguments for choosing the specific place — the
arguments should now be written with an emphasis on correct sentence
structure.

6. Teacher summarizes the lesson in order to discuss and monitor each group's
progress in this lesson.
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Saving Special Places in the Golan Heights

Week Domain Time
Week two- day four Social Interaction 45 min.

Session four
Activity: Planning and understanding the process of evaluation.
Learning Outcomes. SWBAT
Understand what is expected as outcomes of this project.
Use the rubric of evaluation to monitor their work.
Materials: Texts or any other materials about the chosen place.

Procedure:

1. The teacher presents a "call for assignment™ that invites students to
perform as representatives in a fair. This is a form that specifies what is
required for setting up a fair as a final product. It includes the basic details
about the topic and students' assignments (see the form below).

2. The teacher goes over the rubrics of evaluation in the assessment form and
replies to students' answers.

3. Students and their teacher go over the different stages of the project and
the expected learning outcomes at each stage.
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A Call for Assignment

Marketing and Raising Awareness of Saving
a Special Place in the
Golan Heights

Your main assignment in this project is to raise people's
awareness, in order to save a special place that your group has
chosen.

For the purpose of convincing the visitors in the fair, the group
members are required to:

¢ Play a role of representatives in a fair.

¢ Present and speak about their special place in a fair.

o Prepare a stand for presenting their special place.

o Decorate their stand in an attractive way.

¢ Add and create visual aids for presenting their special place.
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Saving Special Places in the Golan Heights

Week Domain Time

SIX

Week three - day five & | 1. Access to information 180 min

2. Presentation

Session five & six (double lessons)

Activity: Looking for information on the net or other sources about the chosen place.

Writing a comparison of how the place is at present and how it should

look like.

Learning Outcomes: SWBAT...

Extract important facts from texts on the net.
Compare and contrast the situation of the place at present

and how it should be in the future.

Materials: Presentation of a Venn diagram, internet connection, printer.

Procedure:

1.

10.

11.
12.
13.

At the beginning of the lesson the teacher instructs how to compare and
contrast items, while using a Venn diagram to present the comparison.
Students look for information about the place on the net.

If there is no available or appropriate information in English, students are
instructed to look for information in their mother tongue and translate it into
English with the help of dictionaries, google translate and their teacher.
Students print the information they have found. Students are instructed to find
at least three sources of information.

Students read the information they have printed

Teacher provides learners with a text about the topic of ‘raising awareness'.
Students start marking important facts in order to describe the place and its
importance.

Students write sentences that describe the condition of the place at present.
Students continue writing their arguments from the previous lesson, and use
their arguments to save the place. New words are added to the vocabulary list.
Students fill out a table and divide their arguments into two columns:

(i) How the place is now and how it should be according to the group's
arguments; and (ii) what should be improved and cultivated.

Students have to submit their work for teacher's feedback.

All material should be kept in the project folder of each student.

Teacher summarizes the lesson to discuss and monitor each group's progress
in this lesson.
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Compare and Contrast

Please divide your arguments for saving/cultivating your place into this table and
submit your work to your teacher for approval.

Student's name Date:
How the place is now How you think the place should be
(Present) (Future)
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Saving Special Places in the Golan Heights

Week Domain Time
Week four - day seven 1.Presentation 90 min.
2.Access to information

Session seven
Activity: Writing a formal letter to the head of the local council.
Learning Outcomes: SWBAT

Generalize the information they have studied.

Integrate the information into one piece of writing-a letter.

Illustrate their arguments in order to convince the head of the local council to help
them save/cultivate a place.

Materials: Stationery for writing a formal letter and an envelope.
Procedure:

1. The teacher elicits and demonstrates the structure of writing a paragraph.

2. Teacher goes over the structure of a formal letter and shows an example of a

formal letter.

The teacher hands out the students' arguments after corrections.

4. Students correct their arguments and get their teacher's approval to start
writing the letter.

5. Students choose the most important arguments to include in their letter.

6. Students write two paragraphs according to the structure of a paragraph — an
opening sentence, the writer's stand, 2-3 supporting facts including examples,
a conclusion and future recommendation.

7. Students submit their work for the teacher's feedback.

8. Teacher summarizes the lesson in order to discuss and monitor each group's
progress in this lesson.

w
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Saving Special Places in the Golan Heights

Week Domain Time
Week four- day eight | 1. Social Interaction 90 min.
2. presentation

Session eight

Activity: Writing a coherent passage.

Learning Outcomes: SWBAT

Revise and compose the passages they wrote in the letter to

the head of the local city council into one coherent paragraph,
which includes an introduction of the topic and its aim.

Choose which arguments they wish to include in this paragraph

and decide whether now it is important to elaborate.

Materials: Students’ folder.

Procedure:

1.

N

O N ko

The teacher demonstrates how to revise and compose a new passage based on
the material students wrote in their letter to the head of the local council.

The teacher explains to students that this paragraph constitutes the baseline for
their speech activities.

Students work on the passage.

Students submit their work for the teacher's feedback.

Students can now transform their paragraph/ paragraphs into a speech activity.
Students divide their passages into parts.

Students decide which part each student has to practice speaking.

In the last part of this lesson - By making a decision together, and with the
help of their teacher, the students choose words from their vocabulary lists to
learn for a level test.
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Saving Special Places in the Golan Heights

Week Domain Time
Week five- day nine & Social Interaction 180 min.
ten

Session nine + ten (double lessons)
Activity: Practice of speaking in the classroom and outdoor.
Learning Outcomes: SWBAT
Practice their speaking parts with their group members.

Evaluate and relate to their friends' speeches.

Materials: Students’ folder

Procedure:

1. Students take a vocabulary level test. Students can retake the test if they are
not satisfied with their score (30 minutes).

2. The teacher demonstrates the appropriate body language for speaking to other
people as representatives.

3. Students practice their speeches with each other in class and outdoor.

4. Students give their peers a feedback about their speech coherence, correct use
of vocabulary, body language, and tone of voice.

5. Teacher gives students a feedback about their, speech coherence, correct use
of vocabulary, body language, and tone of voice.

6. Teacher summarizes the lesson in order to discuss and monitor each group's
progress in this lesson.
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Saving Special Places in the Golan Heights

Week Domain Time
Week six — days eleven 1.Social Interaction 180min.
& twelve 2. Presentation

Session eleven + twelve (double lessons)
Activity: Practice of speaking in the classroom and outdoor.
Designing a stand for the fair.
Learning Outcomes: SWBAT
Practice their speaking parts with their group members.
Evaluate and relate to their peers' speeches.
Design a stand in which they present their speeches and written

materials in public.

Materials: Materials for designing the stand.
Procedure:

1. Teacher discusses with the students the importance of setting up an attractive
stand. There, they are supposed to attract visitors in the fair to approach their
stand and listen to their speeches.

2. Teacher suggests to the students to create a model that presents their vision of
their project.

3. Students conduct a brainstorming session in groups about different ideas on
how to present their speeches and decorate their stand.

4. Students continue practicing their speeches. Students who feel they had
enough practice create decorations for their stand.

5. The teacher listens to each student's speech and gives a feedback.

6. Teacher summarizes the lesson in order to discuss and monitor each group's
progress in this lesson,
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Saving Special Places in the Golan Heights

Week Domain Time
Week Seven- 1. Social Interaction 90 min.
day thirteen 2. Presentation

Session thirteen

Activity: Practice of speaking outdoor in front of other group members.
Designing a stand for the fair.

Learning Outcomes: SWBAT

Practice their speaking parts with their group members.

Evaluate and relate to other group member's speeches.

Design a stand in which they present their speeches and written material in public.

Materials: Materials for designing the stand.
Procedure:

1. Each group presents their speeches in front of all other students.
2. Students who listen to their friends give them their feedback.
3. The teacher gives a feedback to each group on their design of a creative stand,
according to the following rubrics of evaluation:
Rubrics of Evaluation for a creative stand

Students present enough written material about
the place they want to cultivate;

- Students include description of the place as it is
and as it should be (a compare and contrast table)
-the letter to the head of the local council

-a written paragraph about their place

Students’ material is typed

Students’ material has no spelling mistakes
Students use capital letters in their written
material

Students handwriting on different signs is clear
Students designed a model of the place

Students include a description of the place as it is
and as it should be

Students stand is decorated and attractive

88



Saving Special Places in the Golan Heights

Week Domain Time

Week seven — day Social Interaction 8 hours
fourteen

Session fourteen

Activity: The day of the fair.

Learning Outcomes: SWBAT

Practice their speaking parts with their group members.
Evaluate and relate to their peers 'speeches.
Design a stand in which they present their speeches and written

materials in public.

Materials: Materials to design the stand.

Procedure:

1.

w

On the day of the fair students decorate their stand with their written materials
and pictures of their place.

Students present a model of their place which demonstrates how they want it
to be.

Students practice their speeches.

In the evening students welcome their visitors (parents, friends, teachers etc.)
and present their speeches in public.

The teacher records students' speeches and takes photos.
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Saving Special Places in the Golan Heights

Week Domain Time

Week eight- day fifteen | 1. Social Interaction 90 min.

2. Presentation

Session fifteen

Activity: The day after the fair - Summarizing the project

Learning Outcomes: SWBAT

Reflect on the process they were undergoing.

Materials: Plain papers for writing a reflection.

Procedure:

1.

Teacher and students discuss and summarize their adventures from the fair and
from the process.

The teacher instructs students to fill out an evaluation form (see the form
below).

Teacher and students watch the video clips and pictures, and listen to their
recordings.

Each student gives the teacher the folder of the project for assessment.

The teacher summarizes the project and thanks all students for their
participation and contribution.
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Evaluation Form - Saving Special Places in the Golan Heights

Student's name:

1. Write TWO advantages of working on this project:

2. Write TWO disadvantages of working on this project :

a.

b.

3. Write advantages/disadvantages of working in groups:

a.

b.

4. Write advantages/ disadvantages of practicing speaking outdoor:

5. Write a new idea for the practice of speaking in English.

Thank you!
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Appendix 10- Rubrics for Evaluation - Project 1

be reminded to stay on
task frequently.

One or two people did
all the work.

Students argued with

one another or left some

students out of the
process.

0-4 points

project but not equally.

The student had to be reminded
occasionally to stay on task.

The student tried to include all
group members in the process.

5-12 points

Student’s name; Date:
Performance | Needs Improvement Satisfactory Excellent
Level
Group work | The student needed to The student contributed to the The student contributed equally to the

project.

The student stayed on task at all
times.

Students worked with each other in a
friendly manner.

13-15 points

Organization

+

Submitting
the projects'
assignment

There is no organized
folder and no
completion of the
project's assignments

O points

There is an organized folder and
completion of most project's
assignments

1-7 points

There is an organized folder and
completion of all project's
assignments

8-10 points

Subject
Content

of Four written
assignments:

1. arguments for

cultivating your

place (Compare
&Contrast)

2. a letter to the
head of the
council

3.an
argumentative

paragraph that

No evidence of written
assignments

Subject knowledge is evident in
most of the written assignments.

Most information is clear, and
correct.

Most Drafts were submitted,
corrected and typed.

Subject knowledge is evident in all of
the written assignments.

All information is clear, and correct
and includes original ideas.

All drafts were submitted, corrected
and typed.
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sets a baseline
to the speaking
activity

4. student's
evaluation form

0 points

1-14 points

15-20 points

Subject Subject knowledge is Subject knowledge is evident in Subject knowledge is evident
Content not evident. much of the speech. throughout the speech.
of speech Information is Most information is clear, All information is clear, appropriate
N confusing and incorrect | appropriate, and correct. Partly and correct. Fluent
nd not fluent. fluen .
y and not fluent uent 14-20 points
uency 0-5 points 6-13 points
Body Body language is not | Student's body language follows the | Student's body language follows the
Language confident instruction and expresses the instruction and expresses the students'
: students' confidence in most parts confidence in all parts of the speech
of speech 0-1 points
of the speech .
4-5 points
2-3 points
Sources: There is no information | 2-3 sources collected from different | More than 3 sources collected from
. Il I ifferent pl
(Written, collected places different places
Interviews, 0 points 1-5points 6-10 points
Sites...)

Presentation

There is not creativity

Most products are aesthetic,

All products are aesthetic,

and in presentation appropriate, and include most of the | appropriate, original and include most
. . martial collected in the process of the martial collected in the process
Creativity of 0-5 points
stand 6-14 points 15-20 points
Total
Project
Grade
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Appendix 11 — The New Teaching Method (An intervention program),

project no. 2

Aim of the program: to improve students' skills in EFL in general and speaking in particular.

Duration: 9 weeks

No. of 45-minute lessons: 28 + 1 day of the trip

Level: Intermediate

were extracted by
their group
members.
2.Choose the best
sources with
which they prefer
working or
deciding to work
with all sources
available to them.
3.Extract
important facts
from the texts
which are
relevant to the
sub-topic

chosen by the
group.

related material that
their group members
have brought to class

Weeks Domain Benchmarks Activity Time
SWBAT....
Week one - Social Interaction | 1. Recognize the | Exposure of the topic 90
day one topic and its and the essential minutes
importance question.
2.Name different | Conducting a
values which are | discussion.
derived from this
topic.
3.Choose
different sub-
topic related to
the main topic.
Week one - Social Interaction | 1.Understand the | Planning and 90
day two expected understanding the minutes
outcomes of this | process of evaluation.
project.
2. Use the rubric
of evaluation to
monitor their
work
Week two - 1. Access to 1.Examine the Students get into 180
days three & | information different groups of four and go minutes
four 2. Presentation materials that over all the topic-
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Weeks Domain Benchmarks Activity Time
SWBAT
Week three — 1. Access to 1.Extract Looking for 180
days five & six | information important facts information on the net | Minutes
2. Presentation | from the net about | or other sources about
the station. Eli Cohen's trail in the
2.Summarize Golan Heights, and
information about | deciding on a station at
the station. which each group is
3.Compose a going to act as tour
coherent guides.
paragraph, which
includes
information about
one station and
about the sub-
topic they have
chosen.
Week four - Presentation 1.Revise and Writing a coherent 90
day seven compose a passage minutes
passage into one
coherent
summary,
which includes
an introduction
of the topic, and
information
about the
station.
2.Choose the
relevant facts to
be presented.
Week five - Presentation 1.Generalize the | Correcting draftsand | 90
days eight & information they | transforming the minutes
nine have studied written passage into a
2.Integrate the speech
information into
one piece of
writing.
Week six — Social 1.Practice their Practice of speaking in | 180
days ten & Interaction speaking parts the classroom and minutes
eleven outdoor.

with their group
members.
2.Evaluate and
relate to their
peers’ speeches.
written material in
public.
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Weeks

Domain

Benchmarks
SWBAT...

Activity

Time

Week seven -
day twelve

Social
Interaction

1.Practice their
speaking parts
with their group
members.

2. Evaluate and
relate to their
peers’ speeches.
3.Design an
activity based on
their speeches at
each station.

Practice of speaking in
the classroom and
outdoor.

90
minutes

Week seven -
day thirteen &
fourteen

Social
Interaction

1.Practice their
speaking parts
with their group
members.
2.Evaluate and
relate to other
group members’
speeches.
3.Prepare an
activity that
activates their
peers at the
station in which
they present their
speech.

1.Practice of speaking
in the classroom and
outdoor.

2.Final preparation for
the trip

180
minutes

Week eight -
day fifteen

Social
Interaction

1.Present their
speeches in
public.

2.Guide other
students on a
social topic
relevant to their
lives.

The day of the trip -
Speaking and guiding
other students from
another school* and
other students from
their class, outdoor.

8 hours

Week eight-
Day sixteen

1.Social
Interaction
2. Presentation

Reflect on the
process they have
undergone

The day after the trip —
Summarizing the
project.

90
minutes
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Eli Cohen — The Life of a Spy

Week Domain Time
Week one - day one Social Interaction 90 min.
Session One

Activity: Exposure of the topic and the essential question.
Conducting a discussion.
Learning Outcomes - SWBAT = Students will be able to:
Recognize the topic and its importance.
Name different values which are derived from this topic.
Choose different sub-topic related to the main topic.
Materials: 1. YouTube clip of a student who participated in the project in the previous
year.
2. YouTube clips about the eight stations of Eli Cohen's trail in the
Golan Heights.
Procedure

11. Students suggest different values which are derived from this topic.

12. The teacher writes students suggestions on the board.

13. Students discuss in pairs and write different sub-topics related to the following
essential question:
"What made Eli Cohen an important and well-known figure? "

14. Students present their ideas.

15. Teacher conducts a class discussion

16. The teacher writes on the board the different sub-topics suggested by the
students.

17. Examples of sub-topics are: Eli Cohen's background, Eli Cohen's family, Eli
Cohen's contribution to Israel, etc.

18. Students are divided into groups of four, according to the sub-topic they wish
to inquire.

19. One student is assigned as the project manager. This student makes a list with
all sub-topics of the project and the students' names in each group.

20. Students are required to find information about their topic, print it and bring it
to the next lesson.

21. The teacher gives students different internet sites related to the topic.

22. Students are asked to bring a folder for keeping their project assignments.
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Eli Cohen — The Life of a Spy

Week Domain Time
Week one - day two Social Interaction 90 min
Session Two

Activity: Planning and understanding the stages of the project.
Learning Outcomes. SWBAT
Understand what is expected as outcomes of this project.
Use the rubric of evaluation to monitor their work.
Materials: Rubrics of evaluation sheet.
Procedure:

4. The teacher instructs students to choose one sub-topic they wish to inquire,
and be aware of the fact that the final product of this project is to act as
tour guides, instructing other students about their sub-topic. Teacher gives
students a "call for assignment”, in which their final product is specified
(see the form below).

5. The teacher goes over the rubrics of evaluation and replies to students'
answers.

6. Students and their teacher go over the different stages of the project and
the expected learning outcomes at each stage.
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A Call for Assignment

Eli Cohen's English Trail

Your main assignment in this project is to guide other students on
Eli Cohen’'s trail in the Golan Heights. Your main topic is - Eli
Cohen as a figure in the history of Israel.

You are required to ...

e Act as a tour guide in one of the eight stations of Eli Cohen's
trail.

o Speak about your station and topic related to Eli Cohen's
life.

¢ Create an activity about your topic, which is going to engage
other students on the day of the trip.
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Eli Cohen — The Life of a Spy

Week Domain Time
Week two - days three & | 1.Access to information 180 min.
four 2. Presentation

Session Three + Four (double lessons)
Activity: Students get into groups of four and go over all the topic-related material that
their group members have brought to class
Learning Outcomes. SWBAT
Examine the different materials that were extracted by their group members.

Choose the best sources with which they wish to work, or decide to work with all
sources they have.

Extract important facts from the texts, which are relevant to the sub-topic chosen by the
group.

Materials: Different texts from the internet, books or encyclopedia about Eli Cohen.
Procedure:

11. The teacher asks students to give several examples of important facts from
their texts.

12. The teacher writes the sentences on the board and elicits from students their
basic structure - Subject-Verb-Complement, with an emphasis on long
subjects and prepositional phrases.

13. The teacher demonstrates to the class how to skim and scan a long text and
extract important facts.

14. The teacher gives students a text from their course book about the topic.

15. Students are requested to make a list of new words they have learnt while
reading and extracting important facts.

16. The new words are written in a separate list (see the form below), which
should be included in the project's folder.

17. Students use the dictionaries to look up new words while writing sentences.

18. Some students prepare flash cards of the new words, decorate them, and hang
them on the classroom's walls.

19. Teacher summarizes the lesson in order to discuss and monitor each group's
progress in this lesson.
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Eli Cohen — The Life of a Spy

Dear Students,

Please list all the new words you have used for expressing your ideas.

English Hebrew English Hebrew
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Eli Cohen — The Life of a Spy

Week Domain Time

SIX

Week three - day five & | 1.Access to information 180 min.

2. Presentation

Sessions five + six (double lessons)

Activity: Looking for information on the net or other sources about Eli Cohen's trail

in the Golan Heights, and deciding on a station, at which each group is going

to act as tour guides.

Learning Outcomes: SWBAT...

Extract important facts from the net about the station.
Summarize information about the station.
Compose a coherent paragraph, which includes information about

the topic and about the sub-topic they have chosen.

Materials: Worksheet with rubrics of evaluation for each assignment.

Procedure:

14.

15.
16.
17.

18.

19.
20.

At the beginning of the lesson, the teacher presents Eli Cohen's trail in the
Golan Heights and instructs students to look for information on the net about
their station. Students have to understand their role play as guides of the trail,
and the importance of including information about the station and the sub-
topic they have to instruct.

Teacher reminds students to use connectors.

Students look up information about their station on the net.

Students extract and summarize important facts about their station and its
importance.

Students continue writing and rewriting the facts from the previous lesson.
New words are added to the vocabulary list.

All material should be kept in each student's folder.

Teacher summarizes the lesson in order to discuss and monitor each group's
progress in this lesson.
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Eli Cohen — The Life of a Spy

Week Domain Time

Week four - day seven Presentation 90 min.

Session seven
Activity: Writing a coherent passage.
Learning Outcomes: SWBAT

Revise and compose a passage into one coherent summary which, includes
introduction of the topic and information about the station.

Choose the relevant facts to be presented.

Materials: Students’ folder and rubrics sheet for students to follow up their works.

Procedure:

9. Teacher reminds students how to write a paragraph.

10. Teacher explains to students that this paragraph is going to be the baseline for
their speech activities, and instructs students to follow the rubrics' sheet (see
the form below) in order to make sure that all the components are included.

11. Students write the paragraph.

12. After completing their writing assignments, students follow the rubrics as
presented in the next document: rubrics for a summary about a stage in Eli
Cohen’'s life, and rubrics for a summary about the station they guide in Eli
Cohen's trail.

13. Students submit their work for teacher's feedback.

14. Teacher summarizes the lesson in order to discuss and monitor each group's
progress in this lesson.
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English Trail

Group members' names

Station no.

Date:

Dear Students,
1.Please summarize the main points in Eli Cohen's life into one coherent paragraph.
2.Please summarize the main points about your station.

Use the rubrics below to check your progress.

Rubrics for a summary about A stage in Eli Cohen'’s life

We had enough information about Eli Cohen's life
We understood what we had read

We presented important facts and examples in
order to write a summary about a period in Eli
Cohen's Life

We used connectors in our writing

We checked spelling of words

We checked correct use of language (grammar)
We checked capital letters and punctuation

We typed our summary

Rubrics for a summary about Station No. in Eli Cohen's life

We had enough information about our station
We understood what we had read

We had at least three important facts for writing
a summary about our station

We used connectors in our writing

We checked spelling of words

We checked correct use of language (grammar)
We checked capital letters and punctuation

We typed our summary
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Eli Cohen — The Life of a Spy

Week Domain Time

Week five- Presentation 90 min.
day eight & nine

Session eight + nine
Activity: Correcting drafts and transforming the written passage into speech.
Learning Outcomes: SWBAT

Generalize the information they have studied.

Integrate the information into one piece of writing.

Materials: Students' folder.
Procedure:

7. Teacher hands out the students' drafts after corrections and feedback.

8. Students correct their drafts and get their teacher's approval to transform their
coherent paragraph into a coherent speech.

9. Inthe last part of this lesson — By making a decision together, and with the
help of their teacher, the students choose words from their vocabulary lists to
learn for a level test.

10. Teacher summarizes the lesson in order to discuss and monitor each group's
progress in this lesson.
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Eli Cohen — The Life of a Spy

Week Domain Time

Week six- Social Interaction 180 min.
day ten & eleven

Session ten + eleven (double lessons)
Activity: Practice of speaking in the classroom and outdoor.
Learning Outcomes: SWBAT
Practice their speaking parts with their group members.

Evaluate and relate to their peers’ speeches.

Materials: Students' folder.
Procedure:

1. Students take a vocabulary level test, which they can retake if they are not
satisfied with their score (30 minutes).

2. The teacher demonstrates the appropriate body language for speaking to other

people as tour guides.

Students practice their speeches with their peers.

4. Students give their peers a feedback about their speech coherence, correct use
of vocabulary, body language, and tone of voice.

5. The teacher gives students a feedback about their speech coherence, correct
use of vocabulary, body language, and tone of voice.

6. Teacher summarizes the lesson in order to discuss and monitor each group's
progress in this lesson.

w
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Eli Cohen — The Life of a Spy

Week Domain Time

Week seven - day twelve Social Interaction 90 min.

Session twelve

Activity: Practice of speaking in the classroom and outdoor.

Learning Outcomes: SWBAT
Practice their speaking parts with their group members.
Evaluate and relate to their peers’ speeches.

Design an activity based on their speeches at each station.

Materials: Materials for designing an activity (e.g. fill in Eli Cohen's details in a
certificate, questions and answers about the topic, riddles, etc.).
Procedure:

7. Students and teacher get ready for the day of the trip. Parents’ approvals are
sent to parents.

8. Students conduct a brainstorming session about different ideas for presenting
their speeches and activating the other students on the day of the trip.

9. Students continue practicing their speeches. Students who feel they have had
enough practice can start creating an activity.

10. Teacher summarizes the lesson in order to discuss and monitor each group's
progress in this lesson.
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Eli Cohen — The Life of a Spy

Week Domain Time

Week seven +eight Social Interaction 180 min.
days thirteen &fourteen

Session thirteen + fourteen (double lessons)

Activity: Practice of speaking outdoor in front of other students from other groups.

Final preparations for the trip.

Learning Outcomes: SWBAT

Practice their speaking parts with their group members.

Evaluate and relate to other group members’ speeches.

Prepare an activity that activates their peers at the station at which they present their

speech.

Materials: Materials for preparing an activity.

Procedure:

4.
5.
6.

Each group presents their speeches in front of all other students.

Students who listen to their peers give them their feedback.

In a class discussion, the groups have to coordinate and simulate the sequence
of their presentations of the different stations on the day of the trip. Each
group is supposed to present the next station of the trail.

The teacher gives a feedback to each group on their speeches and the activities
they have planned.

Teacher and students go over all required equipment for the trip.

Teacher summarizes the lesson by going over the sequence of events on the
day of the trip, as well as by answering the students' questions.
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Eli Cohen's Trail in the Golan Heights

Week Domain Time

Week eight- days fifteen Social Interaction 8-9 hours

Session fifteen

Activity: The day of the trip - Speaking and guiding other students from another

school* and other students from their class, outdoor.

Learning Outcomes: SWBAT

Present their speeches in public.

Guide other students on a social topic relevant to their lives.

Materials: Materials for preparing an activity, different products for the trip, such as
water, food, etc.

Procedure:

1.

Each group presents their speeches in front of all other students at each station
of the trail.

The groups work in coordination.

While moving from one point to another by bus, students present the next
station.

After presenting their topic, students activate their peers with different tasks at
each station.

The teacher records students' speeches and takes photos.

In this project, the intervention group students invited the control group
students to join the trip — to the English trail, Eli Chon's trail.

109



Eli Cohen — The Life of a Spy

Week Domain Time

Week nine-day sixteen Social Interaction 90 min.

Session sixteen
Activity: The day after the trip — Summarizing the project.
Learning Outcomes: SWBAT

Reflect on the process they have undergone.
Materials: Papers to write a reflection.
Procedure:

6. Teacher and students summarize the process and the trip.

7. The teacher instructs students to fill out an evaluation form (see the form

below ).

Teacher and students watch the video clips, look at pictures, and listen to their

recordings.

9. Each student gives the teacher the folder of the project for assessment.

10. The teacher summarizes the project and thanks all students for their
participation and contribution.

©
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Evaluation Form -Eli Cohen — The Life of a Spy

Student's name:

1. Write TWO advantages of working on this project:

2. Write TWO disadvantages of working on this project:

3. Write advantages/disadvantages of working in groups:

4. Write advantages/ disadvantages of practicing speaking outdoor:

5. Write a new idea for the practice of speaking in English.

Thank you!
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Appendix 12- Rubrics for evaluation - Project 2

Student’s name: Date:
Performance Level Needs Improvement Satisfactory Excellent
Group work The student needed to be The student The student contributed equally to the

reminded to stay on task
frequently.

contributed to the
project but not

project.

The student stayed on task at all time.

. equally.
One person did all the work. . .
P Students worked with each other in a
. The student had to i
Students argued with one . friendly manner.
o be reminded
another or left their pair out . i
occasionally to stay 13-15 points
of the process.
on task.
0-4 points 5-12 points
Organization There is no organized folder There is an There is an organized folder and

Of your folder

and no completion of the
project's assignments

organized folder
and completion of
most project's

completion of all project's assignments

8-10 points

0 points :
assignments
1-7 points
Subject Content No evidence of written Subject knowledge | Subject knowledge is evident in all of

of Three written
assignments:

1. a paragraph about the
sub-topic that sets a
baseline to the speaking
activity

2. a paragraph about the
station

3. student's evaluation form

assignments

0 points

is evident in most
of the written
assignments.

Most information is
clear, and correct.

Most Drafts were
submitted,
corrected and
typed. 1-14 points

the written assignments.

All information is clear, and correct
and includes original ideas.

All drafts were submitted, corrected and
typed.

15-20 points

Subject Content

of speech

Knowledge + fluency is not
evident.

Knowledge +
fluency is evident

Knowledge + fluency is evident
throughout the practice of speech.
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+

Fluency

Information is confusing
and incorrect and not fluent.

0-5 points

in most of the
practice of speech.

Most information
is clear,
appropriate, and
correct. Partly
fluent

6-19 points

All information is clear, appropriate and
Fluent
20 -27 points

Body Language

Body language is not

Student's body

Student's body language follows the

confident language follows instruction and expresses the students'
of speech > . i )
0-1 points the instruction and confidence in all parts of speech
P expresses the 4-5 points
students' P
confidence in most
parts of speech
2-3 points
Sources : There is no information 2-3 sources More than 3 sources collected from

(Written , Interviews,
Sites...)

collected

0 points

collected from
different places

1-5points

different places

6-10 points

Creative assignments

There is not creativity in the

Most products are

All products are aesthetic, appropriate,

for the day of the trail assignment aesthetic, original and include the martial
. appropriate, and collected in the process
0-5 points . Pprop . P
include the martial 10- 13 point
collected in the points
process
5-9 points
Total

Project Grade
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