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Glossary

Bilingualism — one’s ability to understand/use two languages to maintain daily conversation
(Myers-Scotton, 2006)

CEM - The Cumulative Enhancement Model — impact of cumulative knowledge of
previously acquired languages on L3 acquisition (Flynn et al, 2004)

CLI — Cross-linguistic influence — an interaction between previously acquired languages and
the TL (Sharwood Smith and Kellerman, 1986)

Code-switching — shifting from one language to another within the same utterance in order to
compensate for insufficient knowledge of a TL (Ringbom, 2001). Might appear in the form of
interactional strategy or transfer lapses (Cenoz, 2001)

FL — foreign language is the language learnt and used for the purposes other than survival
(Eddy, 2011)

FLP — family language policy

FSU — Former Soviet Union

Interactional Strategy — use of a non-target language for appeals to an interlocutor for help
(Cenoz, 2001; Williams and Hammarberg, 1998)

L1 — native language acquired from birth (Hammarberg, 2010)

L2 — language acquired subsequently to L1 (Hammarberg, 2010)

L3 — language acquired subsequently to L1 and L2 (Hammarberg, 2010)

Ln — any language learnt subsequently to L2 (De Angelis, 2007)

Language acquisition/learning — used synonymously to denote language learning in both
formal and natural contexts

Lexical Transfer — transfer of lexical items from one of the background languages into the
TL; appears on the formal and/or semantic levels (DeAngelis, 2007)

Linguistic transfer — inclusion of elements from one of the background languages into the TL
(used interchangeably with CLI) (Heltai, 2018)

LPM - Linguistic Proximity Model — CLI is determined by the general similarity of
structures between L1/L2 and L3 (Mykhaylyk, Mitrofanova, Rodina, & Westergaard, 2015)
Multilingualism — one’s ability to understand/use more than two languages in different
situations and for various purposes (Neuser, 2017)

Semantic Extensions — overgeneralization of L1/L2 words over the TL word (Neuser, 2017)
SES — socio-economic status of a family measured by a compond of parental education, family

income and number of children in a family (Ghaemi & Yazdanpanah, 2014)



Source Language — a language used for linguistic transfer (Neuser, 2017)

SLA — second language acquisition

Syntactic Transfer — transfer of grammatical constructions from the non-target languages into
the TL (Ortega, 2008)

The Scalpel Model — L1/L2 grammatical systems perform as a scalpel to facilitate acquisition
of L3 grammar (Slabakova, 2016)

TL — target language is the language being learnt (Neuser, 2017).

TLA — third language acquisition

Transfer Lapses — erroneous insertion of a non-target lexical item into the TL utterance (not
marked by pauses or interrogative intonation) (Cenoz, 2001)

TPM — Typological Primacy Model — syntactic transfer is conditioned by typological distance
between L1/L2 and L3 (Rothman, 2010)



Abstract

This research addressed acquisition of English as L3 by bilingual Russian-Hebrew speaking
children who live in Israel. The research aimed to explore how bilingual children born to the
Russian-speaking immigrants in Israel acquire English as L3 in a formal educational context.
To that end, the impact of the socio-cultural, psychological and linguistic factors on L3
acquisition of English was investigated.

Thus, the study employed a mixed methods approach comprising quantitative and qualitative
research methods. 64 participants, learners and their parents, took part in this investigation.
The quantitative data were obtained from the English and Russian Proficiency tests completed
by the learners in addition to the self-administered closed-ended questionnaire filled out by the
learners’ parents. Statistical tests were performed to analyze the quantitative data. The
qualitative data were collected by the means of the audio- and video recordings of the wordless
picture story told individually by the learners. The data were analyzed for the occurrences of
cross-linguistic influence (CLI) in the L3 English oral production by employing a content
analysis. The findings that emerged from the study show that learners’ ethno-cultural
background determines the source language used for the linguistic transfer which in turn affects
acquisition of English as L3. The facilitative effect of CLI in L3 acquisition is more likely
when source and target languages share semantically corresponding lexical items. However,
transfer of non-target Hebrew words into the English language does not facilitate L3
acquisition of English. Also, a linguistic transfer from a typologically distant language, i.e.
Russian, does not endorse L3 acquisition of English. Besides, learners’ Russian proficiency
does not promote L3 English acquisition, conversely, lexical transfer from Russian causes
erroneous L3 English oral production. Finally, L3 acquisition of English is not associated with
learners’ previous knowledge of the Hebrew syntax.

Ultimately, an evidence-based model which explains and describes how the ethno-cultural
factors combined with the linguistic factors create synergy that enables those Russian-Hebrew
speaking bilingual children to acquire English as L3 emerged. The new model embodies
contribution to knowledge in the area of language acquisition in general and English as L3 in
particular.

Key words: bilingual children; English as L3; ethno-cultural background; cross-linguistic
influence (CLI); lexical transfer; syntactic transfer; Russian-speaking immigrants in Israel;

language acquisition



INTRODUCTION

In this day and age acquisition of additional languages has become a common practice for a
vast amount of people around the globe (Cenoz, 2008). People choose to learn languages
guided by diverse reasons such as broadening their linguistic-cultural repertoire, assimilating
within a new linguistic-cultural community, perusing career opportunities, etc. Technological
progress, great mobility, social and cultural development promoted English, which had been
already used as an international language of global communication owing to political and
commercial reasons, even further (Cenoz, 2004; Ellinger, 2000). Moreover, since in today’s
era of globalization English is frequently seen as a prognosticator of financial and social
prosperity among the rest (Kernerman, 1994; Yuko, 2013; Ellinger, 2000), it has gained a
tremendous popularity among people worldwide (Cenoz & Hoffmann, 2003; Safont-Jorda,
2005; Yuko, 2013). In turn, this growing popularity has enhanced learning of English as the
main international language throughout the world for personal and communicational purposes
(Kernerman, 1994; Yuko, 2013; Ellinger, 2000; Halimi, 2012). For example, Halimi (2012)
speaks of underdeveloped South Eastern European countries in general and Macedonia in
particular which had neglected learning of English in the past, but recently have entirely
changed their attitude towards it. The author attributes the increased interest towards learning
of English to the acknowledgement of the fact that English is the language of global
communication which also postulates economic and social success (Halimi, 2012). Bago
(2018) as well speaks of the expanded public awareness of the importance of additional
language learning in Croatia, however, beside English, learning French, German, Italian and
Russian are highly encouraged in that country as well. Also in Israel, where English is the main
foreign language (FL), educational authorities recognize its value for all areas of modern life
and unlike any other languages taught in Israeli schools, English is a compulsory subject on a
school curriculum (Shohamy, 2014).

Even though English has been taught as a foreign language in most European countries for
decades, the significant role English plays in the modern world has led to the increased
demands towards language instruction in schools today both in Europe (Cenoz, 2003; Halimi,
2012) and in Asia (Yuko, 2013). As a result, in many European countries, it has become a
common practice to begin teaching English as a foreign language starting from a very young
age (Cenoz, 2003; Bago, 2018). A similar tendency can be seen in Israel where English is
extensively present in varied domains such as tourism, business, technology, media and

academic education (Ellinger, 2000; Shohamy, 2014; Haim, 2014). Further, in Israel, where
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English has a privileged status of being approximate to the second language (Ellinger, 2000),
it is taught as a foreign language in most schools through third to twelfth grades. In addition,
the English language education is an obligatory part of the Israeli educational program (ibid.)
and a secondary school diploma is obtained only when all requirements in FL education are
met (Ministry of Education [ME], 2018). Moreover, due to the great importance of the English
language for people living in a modern society, Israeli education policy makers have
established a goal of improving the quality of FL education in the country (ibid.). Yet, in order
to achieve this aim and reach the required standards of excellence in both teaching and learning
English as a FL in Israel, various sociological, psychological and linguistic factors have to be
taken into consideration (Lightbown & Spada, 1999). The current research, however, limits
itself to examining only some of these factors that affect acquisition of English as L3 among a
particular population of learners, namely, bilingual children ages 11-12 born and raised in

families of the Russian-speaking immigrants in Israel.

Motivation for the Research

Multiple studies in the field of L2 and L3 acquisition were conducted and various sociological,
psychological and linguistic factors that contribute to second and third language acquisition
were established both in Israel (Abu Rabia, 2010; Ellinger, 2000; Haim, 2014) and elsewhere
(Lightbown & Spada, 1999; Cenoz, 2001; Cenoz, 2003; Hammarberg, 2010; Dornyei, 2003;
Cenoz, 2004; De Angelis, 2015, among others). Nevertheless, no accurate formula determining
which factors predominantly contribute to successful acquisition of English as L3 has been
articulated yet. For instance, findings of the studies conducted in European countries show that
learners’ attitudes and motivation towards an additional language learning (Gardner, 1985;
Cenoz, 2003; Halimi, 2012; Lightbown & Spada, 1999); learners’ motivational and self-
motivating strategies (Dornyei, 2003) together with learners’ intelligence, aptitude and
personality (Gardner, 1985; Lightbown & Spada, 1999) are the factors that promote additional
langauge learning. Moreover, parental attitudes toward FL, their involvement in children’s
language education (Bartram, 2006; Gardner, 1985; Jones, 2009; Sung & Padilla, 1998) and
parental education (Bartram; 2006; De Angelis, 2015) were found to be strong predictors of
L3 acquisition.

As for the studies conducted in Israel, it was noticed that factors such as learners’ cultural
background (Abu Rabia, 1996) and ethnolinguistic identity (Ellinger, 2000) can predict
acquisition of English as L2 or L3, respectively. In the study conducted by Haim (2014), which



involved bilingual learners of English (L3) with Russian as L1 and Hebrew as L2, it was found
that socio-psychological, linguistic and demographic variables had the greatest impact on
academic performance in L3 English as well as on a skill of reading comprehension. These
findings corroborate the ones of Abu Rabia (1996) who maintained that linguistic and cultural
factors have a positive impact on certain aspects of language acquisition, e.g., reading
comprehension.

With regard to linguistic factors, it was established that knowledge of previously acquired
languages has a strong influence on an additional language learning (Bialystok, 2001;
Bialystok, Craik, Green, & Gollan, 2009; Halimi, 2012). To be more specific, bilingualism is
found to be advantageous for any additional language learning as it predicts the overall
language proficiency unrelated to such factors as age, capabilities and motivation of a learner
(Mesaros, 2008). Moreover, bilingual learners who have a rich linguistic background may rely
on their knowledge of previously acquired languages while learning an additional language
(Herdina & Jessner, 2002). Also, in addition to cognitive flexibility of a bilingual’s mind and
high metalinguistic awareness typical of bilinguals, previous experience in language learning
facilitates further acquisition of additional languages (Hammarberg, 2010; Cenoz, 2000,
2003a; Cenoz & Jessner, 2000). That might be attributed to bilinguals’ ability to apply learning
strategies they developed while learning other non-native languages. Furthermore, since
previously acquired languages influence TL, it must be considered that cross-linguistic
influence (CLI) has also an impact on L3 acquisition (Hammarberg, 2001; Slabakova, 2016;
Westergaard, Mitrofanova, Mykhaylyk, & Rodina, 2017; Cenoz, 2001, etc.).

The diverse combinations of socio-cultural, psychological and linguistic factors that contribute
to L3 learning were explored as well. For instance, it was noticed that a combination of parental
education and L2 exposure predict L3 acquisition (De Angelis, 2015). Out of manifold
demographic, social-psychological and linguistic variables, Haim (2014) indicated that the age
of a learner, learner’s proficiency in the background languages and learner’s developed written
skills in L2, most certainly promote L3 English acquisition. Besides, the same author noted
that L1 literacy, in addition to the above-mentioned factors, facilitates development of reading

and writing skills in L3 (Haim, 2014).



Gap in Knowledge

Despite multiple studies in the field of L3 acquisition, there is no absolute and unanimous
answer to the question which factors, or combination of what factors, promote L3 acquisition
among young bilingual learners. This is owing to the fact that L3 acquisition is conditioned to
socio-cultural, psychological or linguistic variables. Therefore, the purpose of the present study
is to understand which of the previously reported factors contribute to acquisition of English
as L3 learnt in a formal educational context by bilingual sixth grade learners born to the
Russian-speaking immigrants in Israel. Apart from that, this study hopes to contribute to

understanding of the role of the aforementioned factors in L3 acquisition.

Research goal

This study aimed to understand how bilingual children born to the Russian-speaking
immigrants in Israel acquire English as L3 in a formal educational context. To this end, factors
promoting acquisition of English as L3 learnt in a formal educational context by bilingual

children born to the Russian-speaking immigrants in Israel must be recognized.

Research questions

In order to identify factors contributing to L3 acquisition of English by bilingual Russian-
Hebrew learners, four research questions pertaining to the impact of socio-cultural,
psychological and linguistic factors in L3 English acquisition were formulated.

1. To what extent do socio-cultural and psychological factors, such as parental attitudes
towards English, parental involvement in children’s L3 education, family’s socio-
economic status (SES) and learners’ ethno-cultural and linguistic backgrounds, predict
acquisition of English as L3 by bilingual children?

2. To what extent does a linguistic factor, namely, Cross Linguistic Influence (CLI),
predict acquisition of English as L3 by bilingual children?

3. To what extent do young bilingual learners from the Russian speaking families in Israel
benefit from their knowledge of Russian while learning English as L3?

4. How do previously acquired languages, namely, Russian and Hebrew, affect

acquisition of English as L3 by young bilingual learners?

According to the literature, socio-cultural, psychological and linguistic factors can be

predictors of L3 English acquisition. Thus, the independent variables to be considered within



this study are parental attitudes towards English, parental involvement in children’s L3
education, family’s SES and learners’ ethno-cultural and linguistic backgrounds as well as CLI
from both Russian and Hebrew. Acquisition of English as L3 is defined as the dependent
variable.

This study was driven by the belief that a profound understanding of the relationship between
such factors as parental attitudes towards English, parental involvement in children’s L3
acquisition, family’s SES, learners’ ethno-cultural and linguistic backgrounds, CLI and L3
acquisition will enrich the existent body of knowledge on the topic. Moreover, the findings of
this study might be employed by instructors of English as FL in developing an efficient model
for language teaching and learning in a bilingual or/and multilingual context, not only in Israel,

but in any country inhabited by a bilingual/multilingual population.

Research Boundaries

This study was conducted according to the mixed methods approach while employing a
combination of quantitative and qualitative research tools. The research took place in Israel
during the years 2017-2018. It included a research population comprising a total of 64
participants, 32 learners and their parents (n=32) all of whom were immigrants from the FSU.
It was assumed that all parents speak both Russian and Hebrew. Out of the total number of
children, only 3 were born in the FSU and arrived in Israel at a young age, the rest of the

children (n=29), were born in Israel. All children spoke Hebrew.

Thesis Structure

Chapter I displays the most fundamental terms and concepts which provide a theoretical
underpinning for the current investigation of language acquisition in general and acquisition of
English as an additional language in particular.

Chapter II presents the theoretical perspectives in language acquisition and reviews the most
pertinent for the current study theories in L1, L2 and L3 acquisition.

Chapter III provides a literature review of the research in the field of L3 acquisition of
English. Also, it offers four linguistic models explaining the patterns of CLI in L3 acquisition
as well as its impact on L3 learning.

Chapter IV provides a historical background of languages used in Israel as well as the
overview of the relationship between ethno-cultural and linguistic identities of people living in

Israel. Further, it focuses on Russian speaking immigrants and their linguistic behaviour. It also



sheds some light on the relationship between English and Hebrew languages and the method
of teaching English in Israel. Chapter IV ends with the conceptual framework that underpinned
this study.

Chapter V is the methodology chapter which opens with the research paradigm and approach,
research design, research population and sampling. Also, it includes information on the
research tools and qualitative and statistical approaches to data analysis. Moreover, the research
quality parameters are included within this part as well as the researcher’s position and ethical
considerations.

Chapter VI focuses on the findings that emerged from the study. The chapter first presents the
research variables, then deals with the research hypotheses testing. It also offers a multivariate
model for predicting L3 acquisition of English. Finally, there is a summary of the answers to
the research questions.

Chapter VII provides a discussion of the main research findings rising from the quantitative
and qualitative constituents of this investigation whilst comparing them to the former research
in the field of L3 acquisition of English.

Chapter VIII presents research models based on the conclusions and insights of this study.
Also, possible contribution to the field of study is offered. Finally, future directions in the

research of L3 English acquisition are suggested.



I. Theoretical Framework
I.1 First Language Acquisition (FLA)

Undoubtedly, a unique ability to acquire a language distinguishes humans from all other living
creatures (Lightbown & Spada, 1993). Therefore, for quite a while linguists alongside
psychologists and neurologists have been striving to explain the process of language
acquisition from various perspectives. However, the current research intends to examine only
the most prominent theories that might be essential for understanding the processes behind L3
learning.

Foremost, Piaget (1926/2002) claimed that child’s cognitive knowledge is thorough only when
he/she acquires a language whilst language growth is conditioned to a child’s cognitive
development. This standpoint, though, was challenged by Vygotsky (1962/1986) who argued
that language is an internalized thought which emerges in the course of social interaction while
a supportive interactive environment allows children to excel in language knowledge and
performance (Lightbown & Spada, 1993).

Another theory of L1 acquisition which considered a child’s environment as one of the most
pivotal factors in the language development was proposed by Skinner (1957). This Verbal
Behaviour Theory argued that language acquisition is not much different from developing any
other behaviour as it comprises a particular action which is being reinforced a certain amount
of times until a habit is formed (Skinner, 1957). In other words, language acquisition emerges
from positive reinforcement principles based on association of words with meanings, i.e.
children imitate the language used around them and when correct utterances are positively
reinforced, children keep producing the same language until it becomes a habit (Lemetyinen,
2012; Lightbown & Spada, 1993).

However, Skinner’s behaviourist approach was criticized by Chomsky who contended that all
humans are born with a set of universal constructs that allows them to acquire a language
(Chomsky, 1959). In this view, inasmuch children know more than the language samples they
hear, there must be an internal biologically programmed Language Acquisition Device (LAD)
in children’s brain that allows them to learn the native tongue naturally with some minimal
contribution from the environment (Lightbown & Spada, 1993). Later on, Chomsky (1965)
expanded his idea of innate knowledge of certain linguistic rules into the Universal Grammar

(UG) theory.



1.2 Second Language Acquisition (SLA)

Even though the aforementioned theories pertain to L1 acquisition, most of them were
successfully adjusted to SLA. For instance, Skinner’s (1957) behaviouristic theory was adopted
by the language teachers in the form of the audio-lingual method (Harmer, 2016). As for the
Chomsky’s (1965) approach, it was never entirely embraced by language teaching experts.
However, learners’ inborn ability to understand the underpinning language rules and to exhibit
this comprehension by producing the correct language of their own, is being expected at the
more advanced stages of language learning (Harmer, 2016).

In addition, Krashen (1978, 1981, 1982) contended that SLA is affected by a combination of
learner’s inner processes and background factors. The author proposed the Monitor Model
which explains devolvement of language skills among L2 learners on the individual level
Krashen (1981). This model comprises five hypotheses and joined together, they provide
insights into the process of SLA.

Other scholars address L2 acquisition from a social-psychological perspective claiming that
attitudes towards TL and motivation to acquire it promotes the process of language learning

(Gardner, 1985; Lambert, 1963, 1974).

1.3 Third Language Acquisition (TLA)

According to the literature, despite certain similarities between SLA and TLA, they are not
entirely identical processes (Cenoz, 2000; Herdina and Jessner, 2000; Safont Jorda, 2005).
TLA is a far more complex action during which three languages begin to form one linguistic
system through the development of new interlanguage connections, while previous linguistic
experiences affect consolidation of new linguistic knowledge (Safont Jorda, 2005). Previous
research shows that background languages influence L3 acquisition on various levels and to a
diverse degree (Cenoz, 2001; De Angelis, 2007; Dewaele, 2001; Ringbom, 1987, 2001;
Williams and Hammarberg, 1998). Namely, such factors as typological distance between
languages (Kellerman, 1983), L2 proficiency and learners’ exposure to L2 (Ringbom, 2001),
as well as L.2’s status (Hammarberg, 2001; De Angelis & Selinker, 2001) determine source

language for linguistic transfer within TLA.



1.4 The English Language in Israel

In Israel, English has started to gain its popularity since 1960s due to the development of
connections with the US and the growth of Western, especially, American influence (Or &
Shohamy, 2017; Shohamy, 2014). After being neglected and treated as a residue of the British
authority during the early years of the Israeli state (Or & Shohamy, 2017), English obtained
prestige in politics, demography and economics (Grosjen, 1982; Nadel et al., 1977) owing to
people’s changing attitude towards this once highly unpopular language (Grosjen, 1982). It
could be also due to the status of English as the language of global communication or owing
to the new wave of immigration from the Western countries, particularly North America
(Shohamy, 2014; Or & Shohamy, 2017; Nadel et al., 1977).

Today, English is present in various domains of Israeli life and has a great impact on Israeli
culture (Or and Shohamy, 2017). Thereof, English is taught as the main FL in most Israeli
schools both in secular and religious Jewish sectors through third to twelfth grades (ages 9-18)
(Spolsky & Shohamy, 1999) and is a mandatory part of the Israeli educational programme
(IMECS, 2013). Moreover, the higher education institutions require a certain proficiency level
in English in order to enroll in academic studies (Cenoz & Hoffmann, 2003; Shohamy, 2014).
Moreover, all university applicants must pass a Scholastic Assessment Test in English
(alongside with Math and Hebrew) to exhibit their ability to cope with academic texts written

in English (Nadel et al., 1977).

1.5 Immigrants from the FSU in Israel

Israel is a home to people from more than 30 different linguistic backgrounds (Ellinger, 2000).
One of the largest minority groups living in Israel is the one of the immigrants from the FSU
who arrived in the last three decades, i.e., around one million people (Central Bureau of
Statistics [CBS], 2018). According to the records from 2001 provided by the CBS (2013), 55
percent of all immigrants from the FSU were not of a Jewish origin. These numbers are
especially significant in the context of a strong ethnic identity as the Non-Jewish immigrants
form a separate ethnic subgroup distinct from both the group of the Jewish immigrants and the
one of indigenous people regarding their sense of belonging (Ben-Rafael, 1994). Most of the
Russian speaking immigrants who hold onto the Russian culture and typically do not have a
sufficient knowledge of Judaism (Ben-Rafael et al., 1997), have a strong impact on both the
language and the culture of Israel (Splosky & Shohamy, 1999).



I1. Conceptual Framework

In line with this study’s aim, the main theories and approaches underlying this research were
chosen and explained in the context of L3 acquisition. Thus, the behavioristic theory (Skinner,
1957) of language acquisition was discussed, as well as the cognitive theory (Vygotsky,
1986/1962), the constructive theory (Piaget, 2002/1926), and Krashen’s (1978) Monitor Model
theory. Furthermore, the social-cultural and psychological approaches to SLA/TLA (Arkan &
Ghani, 2013; Bartram, 2006; Cenoz, 2008; Ellinger, 2000; Haim, 2016; Gardner, 1985;
Ginsborg, 2006; Jones, 2009; Pavlenko and Blackledge, 2004; Portes & Macleod, 2005;
Young, 1994) were used to underpin this study.

The main concepts that emerge from the theories and the literature review are:

CLI , namely, lexical transfer, in L3 acquisition as one of the affecting factors.

Lexical Transfer

Semantic

\

Code Switching / L Semantic
[ Borrowing ][ Foreignisings ] [ Cognates ][ axtansions ][ Calques ]

BZN

Interactional ] Transfer Lapses ]

strategies

Content words [ Function words

Figure II.1: Types of lexical transfer in the present study

Parental attitudes toward English, since according to the literature they influence L3
acquisition by their children.

Parental involvement, since according to the literature it contributes to L3 acquisition.
10



Family’s SES as a factor that predicts L3 acquisition.

Ethno-cultural and linguistic background, since the research population consists of Russian-
Hebrew speaking children who are brought up in Jewish and Non-Jewish families by Russian-
speaking immigrants from the FSU in Israel.

Bilingualism since the participants in the current research are bilingual children with Russian

and Hebrew as their L1 and L2.

Figure II.2 presents a visual representation of the conceptual framework.

Russian
community in
Israel

Language
acquisition

L3 English
Acquisition

Early
Bilingualism

Figure I1.2: The conceptual framework underpinning this study

Acquisition of English as L3 is in the center of this investigation as according to the literature,
it is predicted by various socio-cultural and linguistic factors.

Russian community in Israel: since this research takes place in the immigrant context, socio-
cultural and linguistic facets of this community must be considered. Such factors as parental
attitudes toward English, parental involvement in children’s FL education, family’s SES,
learners’ ethno-cultural and linguistic background, all pertain to a particular community of the
Russian-speaking immigrants residing in Israel. Also, as this community comprises Jewish and

11



Non-Jewish families, ethno-cultural and linguistic identity of its members might affect
acquisition of English as L3.

Language acquisition: since this research aims to explore what factors affect acquisition of
English, theories explaining how languages are acquired, are fundamental for understanding
the process of language teaching and learning.

English as L3: English is the third language learners acquire. It involves additional aspects of
language learning such as linguistic transfer, learners’ previous experience, etc.

Bilingualism: has a twofold purpose since first of all it relates to the learners’ characteristics
(Russian-Hebrew bilinguals) and secondly, it provides a background for how bilinguals acquire
a third language.

CLI: since English is being acquired in a bilingual context, influence of previously acquired
languages must be considered and explored.

Furthermore, this conceptual framework was designed according to the research aims and
questions. Hence, as the main aim of this study was to propose a framework that would describe
and explain how Russian-Hebrew speaking bilingual children, who belong to families that
immigrated from the FSU, and are exposed to Russian as the language spoken at home, learn
English as L3 within the Israeli educational system. The following chapter discusses the

methodological considerations that were employed in designing and conducting this research.
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III. METHODOLOGY
II1.1 Research Goals

The aim of the present study was to understand how bilingual children born to the Russian-
speaking immigrants in Israel acquire English as L3 in a formal educational context. To this
end, factors promoting acquisition of English as L3 learnt in a formal educational context by

bilingual children born to the Russian-speaking immigrants in Israel had to be recognized.

II1.2 Research Questions

1. To what extent do socio-cultural and psychological factors, such as parental attitudes
towards English, parental involvement in children’s L3 education, family’s SES and
learners’ ethno-cultural and linguistic backgrounds predict the acquisition of English
as L3 by bilingual children?

2. To what extent does the linguistic factor, namely CLI, predict the acquisition of English
as L3 by bilingual children?

3. To what extent do young bilingual learners from Russian speaking families in Israel
benefit from their knowledge of Russian while learning English as L3?

4. How do previously acquired languages, namely Russian and Hebrew, affect the

acquisition of English as L3 by young bilingual learners?

I11.3 Research Hypotheses

1. It will be found that parental attitudes towards English, parental involvement in
children’s L3 education, family’s SES and learners’ ethno-cultural and linguistic
backgrounds will predict the children’s L3 acquisition on various levels.

2. It will be found that the linguistic factor, namely CLI, will predict the acquisition
of English as L3 by bilingual children.

3. It will be found that the more proficient learners are in Russian, the greater influence
it will have on their L3 acquisition.

4. Tt will be found that Russian affects L3 acquisition especially in the area of lexis
while in the area of syntax, namely adjective-noun and noun-copula-adjective

structures, Hebrew might have a greater impact.
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1I1.4 Research Variables

Table II1.1: Research Variables

Acquisition of English as L3 Accumulated points obtained from the English Proficiency Test Score
Parental Attitudes towards English Accumulated points counting 30 items
Parents’ Involvement Accumulated points counting 15 items
Family’s SES Recipients’ report (parents)
Ethno-cultural background Recipients’ report (parents)
(Jewish/Non-Jewish)
Linguistic Background Recipients’ report (children)
Total Percentage of Transfer Errors Calculated percentage of TTE from Russian and Hebrew out of total
from Russian and Hebrew number of produced tokens
Percentage of Lexical Transfer from Calculated percentage of LTE from Russian out of total number of LTE
Russian from Russian and Hebrew
Percentage of Syntactic Transfer from = Calculated percentage of STE from Russian out of total number of STE
Russian from Russian and Hebrew
Percentage of Lexical Transfer from Calculated percentage of LTE from Hebrew out of total number of LTE
Hebrew from Russian and Hebrew
Syntactic Transfer from Hebrew Calculated percentage of STE from Hebrew
out of total number of STE from Russian and Hebrew
Percentage of Lexical Transfer from Calculated percentage of LT out of total Transfer Errors

Russian and Hebrew

Percentage of Syntactic Transfer from | Calculated percentage of ST out of total Transfer Errors

Russian and Hebrew

Interactional strategies from Russian Calculated percentage of IS from Russian out of total LTE from Russian

Transfer lapses from Russian Calculated percentage of TL from Russian out of total LTE from Russian
Semantic extension from Russian Calculated percentage of SE from Russian out of total LTE from Russian
Interactional strategies from Hebrew Calculated percentage of IS from Hebrew out of total LTE from Hebrew

Transfer lapses from Hebrew Calculated percentage of TL from Hebrew out of total LTE from Hebrew
Semantic extension from Hebrew Calculated percentage of SE from Hebrew out of total LTE from Hebrew

IIL.5 Research Paradigms and Approaches

This study was designed in order to understand how bilingual children of the Russian-speaking
immigrants in Israel learn English as L3. A mixed methods approach, which is also known as
multi-method, combined methods, mixed research, or triangulation (Creswell, 2014; Mackey
& Bryfonski, 2018) was chosen for the purpose of this investigation due to the multiplicity and
complexity of factors affecting L3 acquisition. In accordance with the pragmatic philosophy
assumptions, the mixed methods approach advocates for a combination of various research
techniques, methods and approaches that assist in obtaining extensive knowledge about the
research problem (Creamer, 2018; Creswell, 2014). This type of approach is frequently used
in the field of applied linguistics since a combination of qualitative and quantitative methods
is highly efficient in exploring and understanding the processes behind language teaching,

learning and using (Mackey & Bryfonski, 2018).
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II1.5.1 Qualitative Research Approach

A qualitative research approach is an inductive method of investigation which aims to explore
and understand new patterns of a behavior or a problem as seen by a person or a group of
people (Creswell, 2014). Based on the obtained information, new theories and hypotheses can
be developed (Johnson & Onwuegbuzie, 2004; Rasinger, 2013). Within the qualitative
approach, the participant’s environment is the main field for data collection (Creswell, 2014)
whilst a researcher performs as the main tool for gathering information (Johnson &
Onwuegbuzie, 2004). Also, the qualitative approach allows for generation of comprehensive

themes based on particular instances (Creswell, 2014; Rasinger, 2013).

II1.5.2 Quantitative Research Approach

A quantitative research approach is a deductive method of investigation which stems from the
existing objective theories and statements (Creswell, 2014; Johnson & Onwuegbuzie, 2004;
Kawulich, 2012; Rasinger, 2013). A research employing this type of approach starts with
identifying a problem and making certain predictions regarding the possible outcomes
(Creswell, 2014; Rasinger, 2013). Defining research problem leads to the establishment of
research variables and the possible relationships between them (Kalwuich, 2012) by collecting
and examining empirical evidence that either supports or refutes these hypotheses and theories

(Nunan, 1992).

II1.5.3 Case Study

A case study is an empirical research method which rigorously explores a present event (a case)
within its real-life setting (Yin, 2018). Case studies are typically used for a thorough
investigation either of a single individual or a small group of people (Hua & David, 2008;
Nunan, 1992). This design is frequently used in studying various phenomena concerning
bilingualism (ibid.). Additionally, the current investigation employed a case study method
aiming to investigate how Russian-Hebrew bilingual high-achieving learners from the
Northern part of Israel acquire English as L3 in a formal educational context. In order to answer
this question, first and utmost it was important to understand which factors affect acquisition
of English as L3 and to examine the relationship between diverse variables, e.g., parental
attitudes and L3 acquisition (Yin, 2018). For this purpose, the hypotheses predicting L3

acquisition and guiding the study’s design, data collection and analysis were formed (Yin,
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2018). The data were be collected by applying various research tools to allow for triangulation

of the findings (ibid.).

IT1.6 Research Design

The current research took a concurrent mixed methods approach and combined both qualitative
and quantitative methods at different stages of the investigation. Table III.2 illustrates the

research design.

Table III.2: Research Design

Aim Research Tool Research Data Analysis
Population
Stage 1: 1.To establish the English Proficiency Test |39 bilingual Evaluation
quantitative learners’ proficiency children, ages 11-12 |according to the
research in English born to the Russian- | 100-point score
2.To select the Speaking system
participants for this immigrants residing
study in Israel
Stage 2: 1. To elicit A closed-ended 33 adults, Russian | Statistical analysis
quantitative demographic, questionnaire speaking immigrants
research linguistic and social- in Israel, parents of
psychological the learners
variables of the
participants
2. To establish a
relationship between
the variables
Stage 3: To establish the Russian Proficiency Test|33 bilingual Evaluation
quantitative learners’ level of children, ages 11-12,|according to the
research proficiency in the born to the Russian- | 100-point score
Russian language speaking immigrants | system
residing in Israel
Stage 4: To establish Audio- and video 32 bilingual Content Analysis
qualitative occurrences of CLI  |recordings of the children, ages 11-12,
research from Russian and wordless picture story  [born to the Russian-
Hebrew test speaking immigrants
residing in Israel
IT1.7 Research Tools

Considering that the present study employed a mixed-methods design, the instruments used for
obtaining the data were adopted from both quantitative and quantitative research. A closed-

ended questionnaire and tests are distinctive tools used in quantitative research; while audio-
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and video-recordings are typically used in qualitative research (Creswell, 2014). The English
Proficiency Test (See Appendix 1) was used to establish learners’ proficiency level in English.
A closed-ended self-administered questionnaire was employed to elicit socio-cultural and
psychological variables (See Appendix 2). The Russian Proficiency Test (See Appendix 3)
aimed to establish bilingual learners’ proficiency level in Russian. The audio- and video
recordings were used in order to obtain both verbal and non-verbal data of CLI occurrences in
oral production; all obtained data were transcribed for the purpose of qualitative analysis (See

Appendix 4).
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IV. FINDINGS

This study was designed in order to understand to what extent socio-cultural, psychological
and linguistic factors predict acquisition of English as L3 among bilingual children born to the
Russian-speaking immigrants in Israel. To this end, four main research questions were
articulated, and four main hypotheses were suggested. The first research question was further
divided into five sub-questions each followed by a sub-hypothesis. Also the fourths research
question was split into two sub-questions.
In this section, the main conclusions of the findings are presented in accordance with the
research questions.
Research Question 1: To what extent do socio-cultural and psychological factors, such as
parental attitudes towards English, parental involvement in children’s L3 education, family’s
SES and learners’ ethno-cultural and linguistic backgrounds predict acquisition of English as
L3 by bilingual children? This research question was divided into 5 sub-questions:
1. To what extent do parental attitudes towards English predict acquisition of English as
L3 by bilingual children?
It was assumed that parental attitudes towards English promote acquisition of English as L3 by
bilingual children.
This hypothesis was refuted. The children’s acquisition of English as L3 is not affected in any
way by the parental attitudes toward the language.
2. To what extent does parental involvement predict acquisition of English as L3 by
bilingual children?
It was predicted that parental involvement promotes acquisition of English as L3 by bilingual
children.
This hypothesis was not confirmed, and children’s achievements in English are not conditioned
to the degree of parental involvement.
3. To what extent does family’s SES predict acquisition of English as L3 among bilingual
children?
It was anticipated that family’s SES predict acquisition of English as L3 by bilingual children.
This hypothesis was refuted, and a level of family’s socio-economic status does not have any
impact on acquisition of English as L3 by the children.
4. To what extent does ethno-cultural background predict acquisition of English as L3

among bilingual children?
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It was hypothesized that learners’ ethno-cultural background predicts acquisition of English as
L3 and children from the Jewish and Non-Jewish families do not acquire English in a similar
manner due to dissimilarities in their ethno-cultural and linguistic backgrounds. Figure V.1

presents differences between two groups of learners regarding CLI impact on L3 English.

L3 Acquisition, Ethnicity and CLI
in Young Bilingual Learners

English Test Score

Total Transfer Errors (%)

Figure IV.1: Total Transfer Errors vs English Proficiency Test Score

This hypothesis was confirmed by the data obtained from the proposed multivariate model. It
was found that:

a) Ethno-cultural background affects the source language for linguistic transfer. The
Jewish learners tend to rely more heavily on Hebrew as a source language while their
Non-Jewish peers use Russian as a supplier language. The facilitative effect of the
source language is conditioned to the psychotypological proximity between the source
and the target languages.

b) The Jewish learners tend to transfer less lexical items from their background languages
than their Non-Jewish peers, hence exhibiting a better performance in the English
language.

5. To what extent does learners’ linguistic background predict acquisition of English as
L3 among bilingual children?

It was hypothesized that learners’ main home language, i.e. Russian, Hebrew or a combination
of both languages, predict acquisition of English as L3 as it determines the source language for
CLL

This hypothesis was not confirmed, and the main home language does not affect acquisition of

English as L3 by young bilingual learners.
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Research Question 2: To what extent does a linguistic factor, namely, Cross Linguistic
Influence (CLI), predict acquisition of English as L3 by bilingual children?

It was predicted that the linguistic factor, namely CLI, will influence the acquisition of English
as L3 by bilingual children.

Table IV.1: The Correlation Coefficient between CLI and the English Proficiency Test score

. Correlation Coefficient -516%**
Total Transfer Errors from Russian and Hebrew - -
Sig. (2-tailed) .003
i . Correlation Coefficient -.382%*
Lexical Transfer from Russian Sig. (2-tailed) 031
. Correlation Coefficient .382%*
Lexical Transfer from Hebrew Sig. (2-tailed) 031
. Correlation Coefficient -.095
Total Lexical Transfer Errors Sig. (2-tailed) 607
) . Correlation Coefficient -.016
Syntactic Transfer from Russian Sig. (2-tailed) 929
. Correlation Coefficient 130
Syntactic Transfer from Hebrew Sig. (2-tailed) 178
. Correlation Coefficient .095
Total Syntactic Transfer Errors Sig. (2-tailed) 607
) ) . Correlation Coefficient -.268
Interactional Strategies from Russian Sig. (2-tailed) 138
) ) Correlation Coefficient -211
Interactional Strategies from Hebrew Sig. (2-tailed) T
. Correlation Coefficient -313
Transfer Lapses from Russian Sig. (2-tailed) 082
Correlation Coefficient -377*
Transfer Lapses from Hebrew Sig. (2-tailed) 034
) ) ) Correlation Coefficient -.063
Semantic Extensions from Russian Sig. (2-tailed) LD
. . Correlation Coefficient S07**
Semantic Extensions from Hebrew Sig. (2-tailed) 003

This hypothesis was confirmed. Semantic Extensions from Hebrew (which is a sub-type of
Lexical Transfer) has a positive effect on acquisition of English as L3 by bilingual children.
Children who performed Semantic Extensions from Hebrew achieved higher scores in the
English Proficiency Test.

Also, Lexical Transfer from Russian as well as Transfer Lapses from Hebrew (which is a sub-
type of Lexical Transfer) have a negative impact on acquisition of English as L3 by bilingual
children. Children who performed Lexical Transfer from Russian as well as Transfer Lapses

from Hebrew achieved lower scores in the English Proficiency Test.
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Therefore, CLI might have both positive and negative effects on the acquisition of English as

L3 by bilingual children.

Research Question 3: To what extent do young bilingual learners from the Russian speaking
families in Israel benefit from their knowledge of Russian while learning English as L3?

It was hypothesized that the more proficient learners are in Russian, the greater influence it
will have on their L3 acquisition.

This hypothesis was refuted, and a level of knowledge in the Russian language does not predict

acquisition of English as L3 among young bilinguals.

Research Question 4: How do previously acquired languages, namely Russian and Hebrew,
affect acquisition of English as L3 by young bilingual learners?
This research question was divided into 2 sub-questions:
1. How does the Russian language affect the acquisition of English as L3 by young
bilingual learners?
It was predicted that the Russian language affects L3 acquisition in the field of lexis. It was
found that transfer of lexical items from Russian results in a lower score in English. Thus, in

the field of lexis, Russian language does not promote acquisition of English as L3.

Table IV.2: The Correlation Coefficient between CLI from Russian and the EPT Score

. . Correlation Coefficient -.382%
Lexical Transfer from Russian - -
Sig. (2-tailed) .031
. . Correlation Coefficient -.016
Syntactic Transfer from Russian - -
Sig. (2-tailed) 929
. . . Correlation Coefficient -.268
Interactional Strategies from Russian - -
Sig. (2-tailed) 138
. Correlation Coefficient =313
Transfer Lapses from Russian - -
Sig. (2-tailed) .082
. . . Correlation Coefficient -.063
Semantic Extensions from Russian - -
Sig. (2-tailed) 732

2. How does the Hebrew language affect acquisition of English as L3 by young bilingual

learners?
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It was predicted that the Hebrew language affects L3 acquisition in the field of syntax. This

hypothesis was not confirmed, and Hebrew does not have any impact in the field of syntax on

acquisition of English as L.3. However, it was found that Hebrew has a positive influence in

the field of lexis therefore contributing to L3 acquisition.

Table IV.3: The Correlation Coefficient between the CLI from Hebrew and the EPT Score

Lexical Transfer from Hebrew Correlation Cocfficient 382%
Sig. (2-tailed) .031
. Correlation Coefficient 130
Syntactic Transfer from Hebrew Sig. (2-tailed) 178
Interactional Strategies from Correlation Coefficient -211
Hebrew Sig. (2-tailed) 246
Transfer Lapses from Hebrew Correlation Coefficient -377*
Sig. (2-tailed) .034
Semantic Extensions from Hebrew Correlation Cocfficient S07H
Sig. (2-tailed) .003

22




V. CONCLUSIONS AND RECOMENDATIONS

This chapter presents the conclusions and recommendations as they emerged from the current
research. Thus, the factual conclusions are presented according to the order of the research
questions. Then, an evidence-based model explaining the relationship between socio-cultural,
psychological and linguistic factors affecting acquisition of English as L3 is presented.
Furthermore, practical implications and recommendations and the research limitations are
offered. The chapter ends with the theoretical and practical contribution to knowledge, and,

finally, a few ideas about future research are suggested.

V.1 Factual conclusions emerging from the research questions and hypotheses

The factual conclusions arising from the discussion of the findings are presented for each

research question and hypothesis.

V.1.1 Factual conclusions emerging from the research question 1 and hypothesis 1

Research question 1: To what extent do socio-cultural and psychological factors, such as
parental attitudes towards English, parental involvement in children’s L3 education, family’s
SES and learners’ ethno-cultural and linguistic backgrounds predict acquisition of English as
L3 by bilingual children?

Research Hypothesis 1: Parental attitudes towards English, parental involvement in children’s
L3 education, family’s SES and learners’ ethno-cultural and linguistic backgrounds predict L3
acquisition of English on various levels.

The first hypothesis was partially confirmed as out of various factors this research question
aimed to explore learners’ ethno-cultural background has the most significant impact on
acquisition of English as L3 by the bilingual children of the Russian-speaking immigrants in
Israel.

The conclusion emerging from the discussion is that L3 acquisition of English by the bilingual
Russian-Hebrew speaking learners from the families of the Russian-speaking immigrants in
Israel is characterized by positive parental attitudes towards high achievements in their
children’s overall schooling, including English as one of the main subjects. Moreover, the
findings show that in the case of the Russian-Hebrew bilingual learners in Israel, L3 acquisition
of English is not necessarily connected to the parental involvement in L3 acquisition. Instead,

learners’ high achievements in the English language, as one of the main school subjects, imply
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that pertaining to the Russian-speaking community in Israel, parental involvement in children’s
overall schooling predicts children’s acquisition of L3 English. Additionally, the findings show
that L3 acquisition of English by bilingual Russian-Hebrew speaking learners is not always
bound to the family’s SES whilst pertaining to the Russian-speaking community in Israel but
is driven by the parents’ high aspirations for their children’s success in life. Furthermore, the
conclusions that emerged from the discussion show that L3 acquisition of English by bilingual
Russian-Hebrew speaking learners is associated with the learners’ perception of their ethno-
cultural identity. In other words, when learners believe that they are members of the Jewish-
Israeli community and culture, Hebrew performs as their main source language for CLI in the
process of L3 acquisition of English. At the same time, if children see themselves as Russians
and associate themselves with the Russian culture, Russian becomes their source language for
linguistic transfer. The research also shows that L3 acquisition of English by bilingual Russian-
Hebrew speaking learners is not influenced by their main home language per se but rather by
the language they identify with. Therefore, learners’ ethno-cultural background determines

their linguistic preference which in turn affects acquisition of L3.

V.1.2 Factual conclusions emerging from the research question 2 and hypothesis 2

Research question 2: To what extent does a linguistic factor, namely, Cross Linguistic
Influence (CLI), predict the acquisition of English as L3 by bilingual children?

Research hypothesis 2: It was predicted that the linguistic factor, namely CLI, influences the
acquisition of English as L3 by Russian-Hebrew bilingual children in Israel.

This hypothesis was confirmed since a particular aspect of Lexical Transfer from Hebrew has
a positive influence on the acquisition of English as L3 by bilingual children. Namely,
Semantic Extensions from Hebrew facilitates learners’ oral production in L3 English.

The conclusion emerging from the discussion is that if source and target languages share
semantically corresponding lexical items, a facilitative effect of CLI in L3 acquisition is
foreseeable.

On the other hand, another instance of Lexical Transfer from Hebrew, i.e. Transfer Lapses, has
a negative effect on L3 English. That is, insertion of the non-target items from Hebrew into
English utterances which results in an inadequate language activation leading to an inaccurate

TL production.
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The conclusion emerging from the discussion is that transfer of non-target Hebrew words into
the English language indicates a non-facilitative impact of CLI in L3 acquisition of English by
Russian-Hebrew speaking bilinguals.

Furthermore, a comprehensive Lexical Transfer from Russian into English has a negative
influence on L3 English acquisition in the case of Russian-Hebrew speaking bilingual children.
Learners tend to transfer lexical items from Russian into English based on perceived
typological similarities between the two languages. However, since Russian and English are

typologically distant languages, CLI has a negative impact on L3 acquisition of English.

V.1.3 Factual conclusions emerging from the research question 3 and hypothesis 3

Research question 3: To what extent do young bilingual learners from the Russian-speaking
families in Israel benefit from their knowledge of Russian while learning English as L3?
Research hypothesis 3: It was predicted that the more proficient learners are in Russian, the
greater influence it will have on their L3 acquisition.

This hypothesis was refuted by the findings, namely, proficiency in the Russian language does
not predict acquisition of English as L3. In other words, based on this study’s findings, the fact
that learners acquired Russian as L1 and are capable of using it effectively, does not correspond
with their knowledge of English as L3.

The conclusion emerging from the discussion is that in the case of the Russian-Hebrew
speaking bilinguals in Israel, knowledge of the Russian language is not beneficial for L3
English learning. It is owing to the fact that L2 Hebrew, which is a learners’ dominant language,
blocks access to L1 Russian. Also, since Russian-Hebrew speaking children are mostly
illiterate in the Russian language, they cannot benefit from knowing it while learning English
as L3. Eventually, in the process of L3 acquisition of English learners cannot gain from their
knowledge of Russian since the two languages are typologically distant. Thereby, learners’

Russian proficiency does not promote L3 English acquisition.

V.1.4 Factual conclusions emerging from the research question 4 and hypothesis 4

Research question 4: How do previously acquired languages, namely Russian and Hebrew,
affect acquisition of English as L3 by young bilingual learners?

Research Hypothesis 4: It was assumed that the Russian language affects L3 acquisition of
English in the area of lexis whilst the Hebrew language affects L3 acquisition of English in the

area of syntax.
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This hypothesis was partially confirmed. It was expected that the Russian language has a
positive effect on the English vocabulary acquisition, while in reality, its impact was found to
be negative. In other words, learners’ knowledge of the Russian language does not promote L3
vocabulary acquisition, but instead causes erroneous L3 English oral production. That is, when
lexical transfer from Russian to English is represented by the means of Interactional Strategies,
it implies that learners’ knowledge of English is inadequate, and learners cannot convey
complete messages in L3 only. Also, an inclusion of non-target words into a target language
utterance as in the cases of Transfer Lapses, suggests that learners’ knowledge of a TL
vocabulary is not enough to produce a correct comprehensible phrase in a target language. In
addition, learners’ tendency to overgeneralization of word’s semantic properties, as in the cases
of Semantic Extensions, impede L3 acquisition rather than support it. However, this type of
transfer was almost nonexistent in the case of this study. Finally, leaners’ underdeveloped
metalinguistic abilities could be the reason for the negative influence of Russian on L3 English
lexis. Putting it differently, because of their young age learners were not able to perform a
comparative analysis between two languages in order to profit from certain properties two
languages have in common.

The conclusion emerging from the discussion is that L3 learners tend to rely on their L1
Russian in L3 English production when their L3 knowledge is scanty, and whilst L1 facilitates
communication, it does not contribute to L3 vocabulary acquisition.

Also, the assumption that Hebrew influences L3 English acquisition in the area of syntax was
refuted. That is, whereas it was believed that learners rely on L2 Hebrew for affirmative
sentence structure as well as for the noun-copula-adjective constructions in L3 English, in
practice, no correlation between Hebrew syntax and L3 English acquisition was found.
Meaning, L2 Hebrew grammar does not influence L3 English grammar which develops
independently of learners’ linguistic background. Therefore, it was concluded that L3
acquisition of English by bilingual Russian-Hebrew speaking learners is not associated with

their previous knowledge of L2 syntax.

V.2 Conceptual Conclusions: Rethinking L3 acquisition by bilingual Russian-Hebrew
speaking children in Israel

The conceptual conclusions arising from the current research allow for the emergence of an
evidence-based model that can describe and explain the process of L3 English acquisition by
bilingual Russian-Hebrew speaking children born to the Russian-speaking immigrants living

in Israel. Figure V.1 presents the model.
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Figure V.1: Model of L3 English acquisition within the Russian immigrant community in Israel

Figure V.1 shows that acquisition of English as L3 by bilingual Russian-Hebrew speaking
children comprises four main elements. Three elements depict the parents’ role in their
children’s L3 acquisition. In other words, when parents exhibit positive attitudes towards
English, when they are highly involved in their children’s functioning in school, and when they
express high aspirations regarding their children’s success in school, then all these elements
facilitate their children’s L3 acquisition. As for the fourth element, namely, Cross-Linguistic
Influence which is the linguistic aspect involved in L3 acquisition, it is determined by the
learners’ ethno-cultural background. In other words, learners raised in the Jewish families in
Israel associate themselves with the Jewish - Israeli culture and use Hebrew as the main source
language for the linguistic transfer. Since the overall Lexical Transfer from Hebrew results in
a positive transfer, it is safe to claim that in the case of this study, CLI from Hebrew facilitates
L3 acquisition of English.

On the other hand, learners raised in the Non-Jewish families in Isracl associate themselves
with the Russian culture and use Russian as the main source language for the linguistic transfer.

Owing to the fact that comprehensive Lexical Transfer from Russian has to a negative effect
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on L3 production, it implies that in the case of the current study, CLI from Russian has a non-
facilitative impact on L3 acquisition of English. Thus, the combination of the ethno-cultural
elements with the linguistic ones creates a synergy that can promote L3 acquisition of English
as a subject in school among bilingual children.

This is a modular model as it pertains to the children from the Russian-speaking families
learning English as a foreign language in the Russian immigrant community with Hebrew as
the main language of school instruction. Furthermore, this model is integrative because it
comprises three aspects, i.e. ethno-cultural, psychological and linguistic, which affect
acquisition of L3 English. Finally, the model is humanistic since it considers learners’ social

and psychological being as a crucial factor for L3 learning.

V.3 Practical Implications and Recommendations

My practical experience as an English teacher for more than two decades, as an educator for
English teachers, and as a member of the Russian community in Israel shows me that the model
developed in this research can have implications for English teachers, for teacher educators
and for parents of Russian-Hebrew speakers of children learning English as L3. The list of

recommendations below can offer a glimpse on those implementation ideas.

V.3.1 Practical implications for parents

1. Parents who wish their children to do well in English should show interest in the process of
L3 learning by keeping in touch with the teachers of English, initiating parent-school
encounters to discuss their children’s progress in L3 learning as well as familiarizing
themselves with the English Curriculum.

2. Parents who have high hopes for their children’s L3/FL education should create a supportive
environment for language learning. In other words, parents have to ensure that children have
easy access to movies, songs and books in English.

3. Parents who want their children to excel in L3/FL acquisition, should be involved in the
process of language learning. To that end, parents should provide their children with any type
of assistance, i.e. help children with their English tasks either themselves or by the means of
external sources.

4. Parents who want their children to master English should encourage language learning

through their own linguistic behaviour. That is, parents who use English either for work or
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pleasure, exemplify the usefulness of the language, which in turn motivates children to acquire
it.

5. Parents who want their children to acquire foreign languages should keep in mind that
language acquisition might be conditioned to learners’ ethno-cultural background. Therefore,
parents should not convey obscure messages regarding their ethno-cultural affiliation which

might prevent children from developing their ethno-cultural identity.

V.3.2 Practical implications for teachers of English as L3

1. Teachers who want to promote acquisition of English as L3 by bilingual learners should be
aware of learners’ ethno-cultural and linguistic backgrounds, hence cooperation between
teachers and parents is vital.

2. Teachers who want to promote acquisition of English as L3 by bilingual learners should
consider learners’ ethno-cultural and linguistic backgrounds as part of the instruction. Namely,
teachers should employ comparative analysis whenever is feasible, especially while teaching
grammatical structures.

3. Teachers who want to promote acquisition of English as L3 by bilingual learners should
involve learners’ parents, i.e. initiate parent-school conferences to discuss children’s progress
in L3 learning as well as familiarize parents with the English Curriculum, requirements and set
expectations.

4. Teachers who want to promote acquisition of English as L3 by bilingual learners should
encourage their learners to read books and magazines, watch movies and listen to songs in
English. To that end, teachers must dedicate time to the above activities during the school day.
5. Teachers who want to promote acquisition of English as L3 by bilingual learners should
expose their learners to the language as it is used in life-like situations. For example, teachers

can incorporate encounters with native English-speakers as part of their teaching routine.

V.4 Limitations of the Research Approach

This research employed a mixed methods approach, which entails high level of knowledge in
conducting both qualitative and quantitative research. Hence, in order to ensure the strength of
the findings, the researcher adopted the highest standards of rigor in considering the best
methods and tools in collecting and analyzing the data. Namely, a questionnaire validation as
well as quantitative data analysis were performed with the assistance of an expert in the field

of quantitative analysis. As for the content analysis, a second rater (i.e. a bilingual instructor of
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English) was involved in order to ensure objectivity of coding criteria and further quantitative

data analysis.

V.5 Contribution to Knowledge

This investigation focused on various aspects of L3 acquisition. It added some knowledge

regarding the factors affecting L3 acquisition by bilingual children in an immigrant context.

V.5.1 Contribution to theoretical knowledge

L3 acquisition evidence-based model which emerged from this research is original in its kind
and filled the gap in knowledge in this field. Therefore, the new model embodies contribution
to knowledge in the area of language acquisition in general and English as L3 in particular.
First of all, this model sheds some light on importance of the ethno-cultural background and
its impact on L3 acquisition. Namely, learners’ ethno-cultural background determines a source
language for CLI.

Secondly, the model shows that the impact of CLI on L3 acquisition is conditioned to the source
language relied upon for the linguistic transfer.

Thirdly, this model emphasizes the importance of parental attitudes towards children’s high
achievements in school, parental involvement in children’s schooling as well as parental high

hopes for their children’s education all of which predict L3 acquisition.

V.5.2 Contribution to practical knowledge

L3 acquisition evidence-based model might be employed by educational authorities from the
Language Departments as a foundation for developing new methods for teaching L3 English
to bilingual children. Also, the new model can guide bilingual instructors with the ethno-
cultural and linguistic backgrounds similar to the one of the students to employ comparative
analysis as part of their teaching techniques. In addition, the model can guide parents on how
to motivate their children to invest time in L3 English learning to assure children’s high

achievements in school.

V.6 Future Research

1. It is recommended to conduct the research while adding the parents’ point of view. To this
end, semi-structured interviews on how parents perceive L3 acquisition should be conducted.
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2. It is recommended to conduct the research while adding the teachers’ perspective in order to
learn how language instructors perceive L3 acquisition of English by bilingual children from
the Russian-speaking families. To that end, semi-structured interviews or/and closed-ended
questionnaires might be used.

3. It is recommended to expand the research sample by conducting a similar type of

investigation among bilingual children residing in other areas of Israel.
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Appendices

Appendix 1: English Proficiency Test

SIXTH GRADE DIAGNOSTIC TEST

Name
Class

1. Listen to the word your teacher says and circle NIND NIX 71202 DNOI NI MINAY 2707 2'wirn .1
N7 N'7'Nna nnivw

the letter you hear at the beginning of the word.

(6 points)
1 f t h
2 m n w
3 p q b

2. Listen to the word your teacher says and circle 79 7730 DX 71292 1N0I NMNIX MINAY 2707 'win .2
07’00 N7'NM D'WNIYY NIMIR/MIRD

the sound of the letter/s that you hear at the
beginning of the word.

(6 points)
1 ch sh cl
2 fl fr th
3 br dr cr
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3. Circle the words the teacher says in each row.

NNNIX NMMAY "NIY 722 n'7in NX 7ava nno .3

(8 points)

red deep dear read
horse how house hose

wow how now cow

fair fan fame faint

4. Circle the word that rhymes with the
word the teacher says. Listen fo the

example.
Example:

| pot pen D
1. cake mat can
2. bit live like
3. rich light chips
4, four rule fun
5. show shoe blue

39

Dy NTNNAY N7'AN DX 7201 1970 .4
.NQAIT INY NNNIX MINNY n'7'an

(10 points)



5. Write the sentence the teacher says. NNIX NNINAY V9YN NN 1AND .5

(8 points)
6. Match one word from the word bank to each 1% In'w .0'7Mn [onnn AXIap 757 NNR N7 RN .6
word family. NNAIT?
(14 points)
shoes happy play teacher
flower fish tennis bus
school duck October  Tuesday
Example : dog cat cow duck
1. salad milk cheese
2. house library shop
3. sad tall funny
4. run read walk
5. jacket sweater shirt
6. taxi car train
7. April August May
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7. Circle the sentences that match the picture. .NINNY D'RNNY 190100 DX 1970 .7

(16 points)

1. The boy is tired. He is sleeping.
2. The boy is happy. He is playing.
3. The boy is busy. He is doing homework.

1. TItis summer. It's hot outside.
2. Itiswinter. It's cold outside.
3. TItis night. It's dark outside.

1. T am thirsty. I want to drink.
2. I am bored. I want to go swimming.
3. I am hungry. I want to eaft.

1. Heis sitting on a chair and watching TV.
2. He is standing near a table and watching TV.
3. He is sitting on the floor and watching TV.
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8. Read and answer the questions in Hebrew. M2y o Ip .8

(10 points)

009 00 0 0000000000000 00000000000000000 00900,
The Happy BOOK Shop

/‘
\ A

© Buy two boxes of colors \/A\ and get free Harry Potter
stickers.

E  Buy two computer games for only 100 shekels.

Open: From nine o'clock in the morning to eight o'clock in the evening.
Address: 12 Yovel Street Haifa.
Tel: 04 - 688 3561

?nINna nipam™ 7277 N Rt

?0'%77w 100 n'721iy nn

?7N1INN 7¥ NYA0N NNMSN NIVY NN

?n1nn YY namdn nn

(3 T NI U NI

:NIDIN NMIYNA NN 2IT NN J'\IJ|'I'7 NI TIY

D™MOIXN .T DMN9%0 .2 LSO "W1 .2 NN'D .X
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9. Read the text and answer the questions in Hebrew. -DNAYA NIZRUN 7V Y1 VOVN DX KT .9

(14 points)

Mr. Adams is a sheep farmer in | He was worried about Mr. Adams.
Australia. He has an unusual pet.
Tt loves Mr. Adams. Skippy jumped back to the house. He
knocked on the door. Mrs. Adams
Last Monday, Mr. Adams was | opened the door. Skippy went back to
working on his farm. His pet, | Mr. Adams with Mrs. Adams.

Skippy, was with him.
Skippy, the kangaroo, helped save Mr.
Suddenly, a tree fell on Mr. | Adams.

Adams. His leg was hurt. Mr.
Adams needed help. Lucky Mr. Adams!

Skippy saw that Mr. Adams was
hurt. From "Sidney News" - 22/09/2016

?0RIX M 7oy nma* .1

A yIn7 i ntyop .2

yon |ar (T NI'N NFT9I77'YIXR (2 mvy (Q D'2NdN NOIOX (X

Yo7 nprknn DNdD NN .3

1. Mr. Adams and His Sheep 3. Farms in Australia
2. Pet Saved Farmer 4 . Mr. and Mrs. Adams

VoA WwEnn 9"V NIXan 0'7'an 2 X W14
QNN (T TANN NN (A w19 (2 n'on NX (X pet

2791 (T on (2 yyol (2 a7 (x  was hurt

?0nTN N DX A'7'¥N AN ITR S

?u0i77 9'oIn? AN D'RNN VOWN DT .6
1.  Mrs. Adams called an ambulance.
2. Mr.and Mrs. Adams sent Skippy to the zoo.

3. The weather is hot in Australia.
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10. Your mother is not home when you arrive from
school. Leave her a note saying you are at your

friend Gal's house studying for an English test.

oswpe

n o=

o0 AW

How can you get stickers?

What costs 100 shekels?

What are the opening hours?

What is the shop's address?

What else can you but in this shop? Choose the correct answer:
a. fruit b. sneakers c. books d. bicycle

What does Mr. Adams do for living?

This text can appear in:

a. letter collection b. newspaper c. animal encyclopedia d. travel journal
Choose the most suitable title for this text.

Translate the following 2 words according to the context.

What animal saved Mr. Adams?

Which phrase fits the text?
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Appendix 2: Closed-ended questionnaire (original and English translation)

DN [I7RY
O In

-'T1772 Babes-Bolyai nv*on21ixa nnw'?a'% aina n'oniopIT Nl '{70a171710-0n 07X 'y
NOWN NWHIA oIy Ygnn ndIY X ,PhD axim n7ap nxap? #1in'? nnaona .ntnn L,njiol
1N TN 20pa n'72Rn

A7 NN XI7021 N2 91N L |I7RUN 177 NIRT 90N YwrTEn DX 17 NTIX

N7V 2777 N1 ,NINNR-'X 2 DNIYA MRYon N7RY DX X, NITRYN 7D 7Y niy'? n/ypann 10
DX NOPYUNY IT X'N NIIDIN NAYWNN ,NIIDI X7 IX DRI NAIYA 'K DT 3NN D wATh? 21N
Apnnn NNPXNYT NIIYN NN NIRIYNDIE N'YIRD NYT

.T2A72 NN DX7 wnwt yTmnl M nan I7Ren

.02'NN Y7 NI X ,TA%72 NINNR Myovn IT [IY72 nonn [I7RwN

NIX 7'0907 NI YNA7 720 NRT ,A7NN2 NISNNWAYT? NNd0N D'IINN MWD [I7RYN 17
Y 702 nIvsnnwn

APNNA QRNWAYT NN A7IYON QIN'Y 72V UXIN 7 NTIn X

izabella.sokolovsky@gmail.com :7''"nn NaIM>% N9% N1 nnn NITIR NITRYY
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NOT NOWI N'721X 1970 DN NITAY [I7RY 'R '
NIYNN DX [A0 .NNT NOWD N'721X NITIX JNO'OSNT7 ON"NNYT7 wpann 720 ,[1I78WN 7w 0T 77m
NI7RYUNN NNX 722 N an'knnn

™I | Tm || Tm
7 n n = n
X7 | ovm | '7n : NN
Qhy
n n TNN
NI'DINI D'0Y0] N''OXA NN 12N NT'A IT'KA
£ & & g & 7172180 NdWA N'TN70 L
712' N'2208N NOWA YT YT NT'R IR
O - . . . ?0mp? nnnY 2
NOWN NN YInw7n NNl 12'n 0T IT'XA
g 2 = g 5 ntaxn |
N9Y21 D'Y YINW7n NNl 2'A DT TR
8 2 & 8 £ ?n'22080 .
D'YIX DY MIYPNN "IN 2D AT ITXA
2 5 g g 2 N8 NIt 5
N'721XN NOYA WWPNYT 17 2WN DTN TR
- ] - j ] ?7"In ninY |nmn 6
0 0 O O 0 n'INN nowa VI 7 awN AT ITNKA | 7
NX T 7w D'T7'NY 17 2wn N TR
8 2 g g 2 ?n'2208N oW 8
N'721XN NOYWA DLW DT ITRA VT 'O Y
£ 2 5 g 5 ?0"'na nn%7¥n? DNy N7 9
n'y 7m7 72100 ni'rn'? 17 2wn nTn Irxa
= 2 2 . - 2ntaxn nowa | 10
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Questionnaire for parents

Dear parent,

My name is Izabella Ross-Sokolovsky and I am a PhD student in the Department of Linguistics
at Babes-Bolyai University in Cluj-Napoca, Romania. As part of my doctoral studies, I am

conducting a research on English language acquisition among sixth graders.

If you choose to participate in this investigation, please answer all questions as honestly as
possible and return the completed questionnaires promptly. If a certain question makes you
feel uncomfortable, you may skip it. It is important to emphasize that there are no right or
wrong answers, the correct answer is the one that reflects your personal opinion. Your sincere

answers will contribute to the success of the research.

The questionnaire is anonymous, and the obtained information will be used for the research

purposes only. The questionnaire appeals to both genders though styled in a masculine gender.

Completing the questionnaire and submitting it to the researcher will be seen as your consent
to participate in the study. Yet, your participation is strictly voluntary, and you may refuse to

participate at any time.

Thank you for taking the time to assist me in my research. The data collected will provide

useful information regarding acquisition of the English language in Israel.

For any questions regarding the study, please email me to: izabella.sokolovsky@gmail.com

Sincerely,

Izabella Ross-Sokolovsky
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Part I: Parental Attitudes toward English as a Foreign Language

In this section of the questionnaire, you are asked to refer to your perception of English as a
foreign language. Mark the most suitable answer to each of the questions:

Some
Strongly Agree | what | Disagree S‘Frongly
agree disagree
agree

| To what extent do you enjoy watching English movies 0 0 0 0 0
and TV shows?
To what extent do you think the knowledge of the English

2 . , 0 0 | U U
language contributes one’s career?

3 To what extent do you enjoy listening to the English 0 0 0 0 0
language?

4 To What extent to you enjoy listening to the songs in 0 0 0 0 0
English?

5 To what extent do you enjoy interacting with the English- 0 0 0 0 0
speakers?

6 While abrqad, to what extent is it important to you to 0 0 0 0 0
speak English?

7 To what extent is it important to you to know English? O 0 O 0 O

] To what egtent is it important to you that your children 0 0 0 0 0
know English?

9 In your opinion, to what extent can knowledge of the 0 0 0 0 0
English language contribute to the success in life?

10 To what extent is it important to you to be able to conduct 0 0 0 0 0
a conversation in English?

1 To what extent is it important to you to establish 0 0 0 0 0
relationships with the English-speaking people?

12 To what extent do you agree with the statement that the 0 0 0 0 0
English language is too complex and difficult to master?
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Part II: Parental Attitudes Toward Learning English as a Foreign Language

Mark the most suitable answer out of the provided options:

1t is very important to learn the English language because...

Strongly | Agree | Some | Disagree | Strongly
agree what disagree

1 It affects one’s career O O 0 0 0

2 Everyone should know at least one foreign language 0 0 0 0 0

3 You must know the language in order to travel abroad O O O O O

4 This is one of the most important school subjects O O O O O

5 People who know English are people who succeed in 0 0 0 0 0
life

6 It's an enriching and interesting experience. O O O O O

7 People around me tend to think that it's important to O 0 0 O O
know English as a foreign language

8 It is important to speak English fluently O O O O 0

9 People who speak English as a foreign language are 0 0 0 O O
educated people

10 Learning foreign languages contributes to one’s 0 0 0 0 0
cognitive development

11 Fluency in the English language promotes N [ [ 0 0
communication with a wide range of people

12 It is important to know the English language as it is the | [J 0 0 0 0
language used for international communication

13 Learning English at an early age contributes to the O 0 0 O O
child's cognitive development

14 Knowing English is necessary for the child's future 0 0 0 0 0
success

15 It is important for a child to master the English language | [ O O O O

16 Practicing the language contributes to the English 0 0 0 0 0
language proficiency
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17

Knowledge of the English language contributes to the
child's future

18

Knowledge of the English language has contributed to
my successes in life
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Part II1: Parental Attitudes Toward Learning English as a Foreign Language by
Elementary School Children

Choose the most suitable answer out of the provided options:

1. Iencourage my child to learn English:

Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true
2. Iencourage my child to invest as much as possible in practicing English
Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true

3. In conversations with my child, I always emphasize the importance of the English language

Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true

4. 1do my best to help my child in his studies of English

Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true

5. Ttry helping my child with his English homework

Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true

6. Iencourage my child to learn English outside the school setting as well (e.g., private lessons, classes,
summer school)

Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true

7. Itake interest in the English language school curriculum

Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true

8. I encourage my child to ask his English teacher for assistance

Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true

9. I am familiar with the English school curriculum

Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true

10. I have a parent-teacher conferences with the English teacher more than twice a year in order to
discuss my child’s progress in the English language studies

Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true

11. Talways want to know what is taught in the English lessons

Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true

12. T encourage my child to watch movies and TV shows in English

Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true

13. I encourage my child to listen to the songs in English

Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true

14. Tencourage my child to read books in English

Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true
15. Tusually help my child to learn towards English exams and quizzes
Not true at all | 1 | 2 | 3 | 4 | 5 | Absolutely true
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Part I'V: Socio-demographic questionnaire

1. Gender:
male O
Female U
2. Age:
3. Nationality:
Jewish 0
Muslim O
Christian O
Other
4. Country of Origin:
Israel O
Former Soviet Union O

Other

5. In case you were born

outside of Israel, indicate a year of immigration:
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6. What is the main home language?

Hebrew

Russian

Other

7. Marital Status:

Married U
Single O
Divorced 0
Separated O
Single parent O
Widower O

8. Education:

Incomplete High School

High School Diploma

B.A.

M.A.

PhD

Other
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9. Occupation:

Enterpriser

Industry

Hitech Industry

Public Service

Medical Service

Education

Other

10. According to the statistics from 2018, the average income per a person in a
family is NIS 4,774 per month, which means that family’s monthly income is:

Total monthly income of NIS 9,548

Family of 2 persons

Total monthly income of NIS 14.322

Family of 3 persons

Total monthly income of NIS 19.096

Family of 4 persons

Total monthly income of NIS 23.870

Family of 5 persons

Total monthly income of NIS 28.644

Family of 6 persons
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What is your family's monthly income?

Significantly lower than the average

Lower than the average

the average

Higher than the average

Significantly higher than the average

11. Number of children in a family:

| 0
2 0
3 0
4 0
5 0
and above 6 0

Thank you for your cooperation!
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Appendix 3: Russian Proficiency Test (original and English translation)

JIeKCUKO-rpammaTUYeCcKMin TeCT Ha 3HAHWe PYCCKOro A3blKa - 31eMeHTAPHbIN YPOBEHb
ApanTnpoBaH us:

MGU Russian Language Center https://mgurussian.com/ru/learn/test-online/21/
NHboypok Beaywmin obpasoBaTtenbHbIM nopTan Poccum
https://infourok.ru/test-dlya-proverki-slovarnogo-zapasa-u-detey-v-let-535233.html

Yactp 1: 0TBeTh HAa BONPOCHI

Kak 1e6s 30ByT?
Ckonbko Tebe ner?
I'ne ToI xxuBeIIn?
Ha xakxoM si3bIKe ThI pa3roBapuBaeIlb C POAUTEISIMU?
a) Ha Pycckom
6) Ha Hspute
B) Ha npyrom s3sike (kakom?)

b

5. Ha xakom s3bIKe ThI pa3roBapuBaelib ¢ 6a0yIIKOM U IeTyIIKON?
a) Ha Pycckom
6) Ha Hspute
B) Ha npyrom s3sike (kakom?)

6. Tb1 ymeenb untaTh Ha pycckom?

a) Ja
0) Her
B) Hemnoxko

7. Tbl ymeenb nucaTh Ha pycCKOM?

a) Ja
0) Her
B) Hemnoxko

8. Trl cMOTpHULIb IEpEAAUN HA PYCCKOM SI3BIKE?

a) Ja
0) Her
B) Wuorma

9. V 1e0d ecTh JOMAIIHUE JKUBOTHBIE?
a) Ja
0) Her

10. Kak 30ByT TBOETO JIy4IIEero Apyra/ TBOIO JTYUIIyIO IOAPYTy?
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YacTtb 2 a: Bbibepu noaxoasaiiee cnoso

1. ITO COJIHBILIKO. ..... CIUT B TYy4Ke.

A) oHO
B) on
B) ona

2. JT1o feBoyka.y .. €CTb LIBETOK.

A) Hux
B) Hee
B) Hero
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A) Baw
b) Haw
B) ux

4. 3o TeTpas....

A)b
B)u
B) a
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5. Y AHHbI eCcTb 06€e3bsIHKA. - Ay Te6s1? - Y MeHs HeT ...

A) obe3bsHKe
B) 06e3bsaHKMU
B) o6e3bsiHKa

6. { Oy TUCHMO - .......... ? lany, apyry moemy!

A) Koro?
b) Komy?
B) Uemy?
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MOPOXEeHOoe.

A) BKyCHBIU
B) BKycHoe
B) BkycHas

8. Cobaxka .......

(LRTEIS ,o“

Ry . 2

A) 6exuT
B) emetr
B) ugert
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9. MegBenb ...

A)upet
B) neTut
B) emer

10.Ppi6OKH .......

A) rynsitot
b) niaBaoT
B) sneTatoT
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11. ITuuxka ...

A) nibiBeT
B) netut
B) 6exut

12.Mama............. CbIHA.

A) HeceT
b) Begetr
B) Beser
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13.Mu1 egem-eeM-eneM Ha yéM? uinm Ha kom? Ha nmoesze mMul efieM U Ha
BeJsiocuIiesie, A ecyii Mbl He eZieM, TO MBI ... nemnKom!

A) npeiraem
b) upem
B) 6exum

14.Anvca yMEET ...oevverenneee. Ha MUAHHUHO.

A) TaHLeBaTb
b) urpatb
B) netb
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15. JleB 6b121 Ha KaHUKYJaX y 6a6yiku B Appuke. TaMm 6bLJI0 OY€HD

A) xononHO
b) Temo
B) »xapko

Yactb 2 6: Bbibepu nogxoaauiee c1oBo

1. /laH¥ ... TOBOPUT MO-PYCCKH .
a) xopouio
6) xopoilee
B) XOpOLIUU

2. JletoMm B Tesib ABHBe OBIBAET ... IOT0/1a.
a) »kapkas
6) KapKui
B) >KapkKo

3. 4 oueHb 10610 6GACKETOOI, ... MOU JPYT JIOOUT GYyTOOI.
a) u
6) HO
B) a

4. [leTu JIOOAT ryNATb ... .
a) mapk
6) B Imapke
B) BIapK

5. CTyAeHTbI JO/DKHBI ... B YHUBEPCUTET KaXK/ bl J€Hb.
a) UATH
6) xomAT
B) XOJUTb
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6. 3Jto cecTpa ...
a) Mumy
6) Muma
B) Muuiu

7. JleHa 4acTo paccKasbIBaeT O ...
a) cBoeM bpate
6) cBoU 6pat
B) ee Opare

8. JleToM MbI 4aCTO KyIaeMcH ... MOpe.
a) Ha
6) B
B) y
9. { He 0610 NUCATD ... .
a) KapaHjJauom
6) ckapaHJalIoM
B) KapaHjall

10. 3aBTpa 51 0653aTeNbHO TeEOE ... .
a) MO3BOHIO
6) 3BOHIO

B) OyAy 3BOHUTbH

11. Kak ... TBoero 6para?
a) 30ByT
6) 30BeTCH
B) Ha3bIBaeTCs

12.3aBTpa A pelus ... B KUHO.
a) uATH
6) mouTH
B) uay

13.3To 1eBOUKa, ... TOBOPUT NO-PPaHIy3CKHU.
a) KoTopoe

6) koTopas
B) KOTOPBIU

14.3TO My>X4YMHa, ... 3HAET BCeE.
a) koTopas
6) KOTOpBIU
B) KOTOpoe

15. Mo# gpyr 3aBTpa €leT B ....
a) Amepuky
6) Amepuke
B) AMepuka
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16.3T0 cKaska oo ....
a) Tpu MeABeAU
6) Tpex MeABeJsX
B) Tpex Me[iBeJb

17. MarasuH OTKpoeTcH ... .
a) msartoro Mas
6) naTtoe Mas
B) nATbIN Mai

18. 1 He 3Hal, ... yYUTEJIb.
a) rae
6) uToO
B) KyJa

19. JleToM MBI 6y/ieM OTAbIXATh ... .
a) ABa Mecsla
6) Ha JBa Mecsla
B) uepes JBa Mecsla

20.3aBTpa 4 U4y B rOCTH ....
a) npyr
6) y apyra
B) KApyry

21. MBI XOAUM B KHHO ... .
a) B KaxJyl cyb60Ty
6) kaxzas cy66oTta
B) KaXJylo cy600Ty

22.4 He n06110 ... paguo.
a) ciayuwartb
6) cJablIATh
B) CJyLIal0

23. MHe HpaBHUTCA ....
a) Ouse
6) Ouro
B) Oss

24. CTyeHTbl MeYTawT ... .
a) B KaHUKYJIbl
6) O KaHUKYJIbl
B) O KaHUKYyJax

25. MbI HE XOTUM UTPATh ... .
a) Ha pyTb60I
6) ¢yrboa
B) B QyTbOI
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Yactb 3: B ka:xka0#i cTpOKe HANMKMCAHO MATH ¢JI0B. YeThIpe CJ10Ba MOKHO 00beINHUTD B
OJIHy I'PYINIy U AaTh eil Ha3BaHHe, 2 OTHO CJI0BO K 3TOi rpyIimne He OTHOCUTCH. ITO
"1uuIHee" CJI0BO HAI0 HCKJIIOYHUTH (3a4ePKHYTH).

1. Pexka, 03epo, MOpe, MOCT, OKEaH.

2. Kykia, Me1Be:KOHOK, IECOK, M4, JIOTIaTa.

3. Kypuna, neryx, nedeap, rych, KOT.

4. Becenblii, ObICTPBI, IPYCTHBIH, BKYCHBIH, OCTOPOKHBIN.
5. Cromn, mkad, KoBep, Kpeciio, TUBaH.

6. ITanpTO, manka, mapg, carnoru, nuismna.

7. CnuBa, s16710K0, TOMHIOp, aOpUKOC, TpyIIa.

8. 3uma, anpenb, BECHA, JIETO, OCEHb.

9. Ilpuexan, npudexan, yKaTuics, IPUILIBLI.

10. BriOesxan, BoIlIelI, BbIICTEN, BHICKOUHIL.

Part 4: AnTtoHuMBI: «CKaxkn HA000pOT».

1. Bonpmoii —
2. Becénplii -
3. Tsxenslii-
4. JITVHHBIN -
5. Bricokuii —
6. Yuctelii —

7. XOJIOIHBIN-
8. Hebo —

9. ToucTelii —
10. YMHBIH -
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Russian Proficiency Test (lexis and grammar) - Elementary level
Adapted from:
a) MGU Russian Language Center https://mgurussian.com/ru/learn/test-online/21/
b) Infurok leading educational portal of Russia
https://infourok.ru/test-dlya-proverki-slovarnogo-zapasa-u-detey-v-let-535233.html

Part 1: Answer the questions:
1. What is your name?

2. How old are you?

3. Where do you live?

4. What language do you speak with your parents?
a) Russian
b) Hebrew
c¢) Another language (which?)

5. What language do you speak with your grandparents?
a) Russian
b) Hebrew
c¢) Another language (which?)

6. Can you read in Russian?
a) Yes

b) No

c) A little bit

7. Can you write in Russian?
a) Yes

b) No

c) A little bit

8. Do you watch programs in Russian?
a) Yes

b) No

¢) Sometimes

9. Do you have any pets?
a) Yes
b) No

10. What is the name of your best friend
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Part 2a: Choose the right word:

1. This is the sun. ... is sleeping in a cloud.

a) It
b) He
c) She

2. Thisis a girl. ... has a flower

a) They
b) She
c) He

3. These are us. And this is ... cat.

b) our
c) their
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4. These are notebook ... (the final sound changes due to inflection)

" R
a) “p” (soft sign) (singular form)
b) “u” /i/ (plural form)
c) “a” /ya/ (singular form)

5. Anna has a monkey. — Do you have a monkey? — I don’t have a ...

a) obezianke (to a monkey, dative case)
b) obezianki (of a monkey, genitive case)
c) obezianka (a monkey, nominative case)

6. Iam writing a letter - ...? To Dan, my friend.

a) Whom? |
b) To whom?
c¢) To what?

76



7. Yesterday, we ate a very ... ice cream.

.
"G

a) vkusniy (tasty, masculine gender)
b) vkusnoie (tasty, neuter gender)
c) vkusnaya (tasty, feminine gender)

8. The dogis... .

a) running
b) driving/going
c) walking/strolling

9. Thebearis....

a) walking
b) flying
c) driving/going
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10. The fish are ... .

a) strolling
b) swimming
c) flying

11. The bird is ... .

a) swimming
b) flying
C) running

12. The mother is ... her son.

a) carrying
b) leading
¢) driving
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13. We are going, going, going. What? How? We ride a train, we ride a bike and if we
do not ride, then we are ... by foot!

a) dance

c) play
c) sing

15. Leo was on vacation at his grandmother’s house in Africa. It was very ... : +35
degrees!

b) warm
c) hot
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Part 2 b: Choose the correct word:

26.

27.

28.

29.

30.

31.

32.

33.

34.

Dani speaks Russian ...
r) horosho (well; adverb)
n) horosheye (good; neutral gender)
e) horoshiy (good; masculine gender)

In the summer, it is very ... in Tel Aviv.
r) jarkaya (hot) (feminine gender)
n) jarkiy (hot) (masculine gender)
e) jarko (hot) (adverb)

I love basketball a lot, ... my friend loves football.
r) and
a) but
¢) whereas

Kids love going for a walk ... .
r) apark
n) in the park
e) to the park

Students must ... to the university every day.
r) go
1) going
e) togo

This is ... sister .
r) Misha
n) of Misha
e) Misha’s

Lena frequently talks ... .
r) about her brother
n) her brother
¢) she brother

In the summer, we often swim ... the sea.
r) on
o) in
e) at

I don’t like writing ... .
r) with a pencil
n) in pencil
e) apencil
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35.

36.

37.

38.

39.

40.

41.

Tomorrow, I will definitely ... you .
r) call
n) am calling
e) will call

What ... your brother’s name?
r) is
o) am
e) be

I decided ... to the cinema tomorrow.
r) go
n) to go
e) going

The girl, ... speaks French.
r) kotoroe (who, neutral gender)
1) kotoraya (who, feminine gender)
e) kotoriy (who, masculine gender)

This is the man ... knows everything.
a) kotoroe (who, neutral gender)

b) kotoraya (who, feminine gender)

c) kotoriy (who, masculine gender)

Tomorrow, my friend is going ... .
r) to America
n) for America
¢) America

This is a tale about ... .

r) tree medviedya (three bears; nominative case)
n) tree medviedyah (three bears; prepositional case; plural noun)
e) tree medvied (three bear; prepositional case; singular noun)

. The store will be open ... .

r) piatogo Maya (May the fifth; genitive case; masculine gender)
m) piatiy Maya (May the fifth; genitive case; feminine gender)

e) piatoye Maya (May the fifth; genitive case; neuteral gender)

. I don’t know ... the teacher is.
r) where

n) what

e) where... to

. In the summer, we will have holidays ... .
r) for two months

1) on two months

e) after two months
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45. Tomorrow, I am going to visit ... .
r) my friend
n) my friend’s
e) tomy friend

46. We go the movies ...
r) kajduyu subbotu (on every Satturday; accusative case)
n) kajdaya subbota (every Saturday; nominative case)
e) kajduyu subbotu (every Saturday; accusative case)

47.1don’t like... to the radio.
r) to listen
n) to hear
e) am listening

48. 1like ... .
r) Ole (dative case)
n) Oliu (accusative case)
e) Olia (nominative case)

49. Students are dreaming ... .
r) v kanikuli (on vacation)
1) o kanikuli (at vacation)
e) o kanikulah (about vacation; prepositional case)

50. We don’t want to play ... .
r) at football
n) in football
e) football

Part 3: There are five words in every line. Only four words can be combined into a
group and be given a name, while one word does not belong to this group. This “extra”
word should be crossed out.

1. River, lake, sea, bridge, ocean.

2. Doll, bear, sand, ball, shovel.

3. Chicken, rooster, swan, goose, cat.

4. Cheerful, fast, sad, tasty, cautious.

5. Table, wardrobe, carpet, armchair, sofa.
6.
7
8
9
1

Coat, hat, scarf, boots, hat.

. Plum, apple, tomato, apricot, pear.

. Winter, April, spring, summer, autumn.
. Came, ran, rolled, sailed.

0. Ran out, entered, flew out, jumped out.
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Part 4: Antonyms: “Say the opposite.”
11. big—
12. happy -
13. heavy-
14. long -
15. tall —
16. clean —
17. cold-
18. sky —
19. fat —
20. smart -



Appendix 4:

Transcript of recordings

frog sleep on the
bed ...xak Oyzer B
ato Bpems?[ How to
say “at the same
time?”’] (Me: At the
same time). E.: At
the same time, the
frog escape from the
jar.

I saw a forest, I
think it, the frog,
lived in the forest.
When the morning
comes, the boy and
dog see that kak
OyJIeT 4TO KTO-TO
nponan? [How to
say that someone
disappeared?] (Me:
disappeared). The

3a...”?
11. Kak 310
oyner?

Participant Text Interactional | Transfer Semantic i
strategy lapses Extension

E. The boy and dog are | 1.Kak 1.Tak, 1.The boy 1.In the boy
in the home, in the | mocmoTpeTs? aa... and dog are | room he have
room. Kax 2.Kak 2. Max 2 | inthe home. | there light.
IIPaBWJIBHO CKa3aTh | MPaBUJIbHO 3. Adog | 2.Intheboy | 2.The frog (----
KOMHAaTa Koro-to? CKa3arTb 3acTpsa | room he ) _in the jar.
[How to say “KOMHara Koro- have there 3.The frog (----
correctly T0”? light. ) not in the jar.
“someone’s room”? | 3.5 He 3HAIO Kak 3. The boy | 4. From the
(Me: boy’s room). oyznet “Bor 310” and the dog | window and
The boy and the dog | 4. Kak Oyxer “B look for the | the dog fall
KaK OCMOTPETh 3TO Bpems”? frog in the down from the
[How to say look?]? | 5.Kak Oynet 4ro window window.
Ah, okay, looking at | “kTo-TO 5. the dog (----)
the frog. nponan’? happy
It’s night because I | 6.Hauunarot
look in the window | 7.3acTpsin
and see moon. 8. Kak O6yzner
- have nwipka? S

Bcerja 3a0bIBato

S He 3HaI0 Kak [meta].
OyZIeT BOT 3TO... 9. Kak O6yner
The frog B89 in the | HamaxaTs?
jar. Tak, ma... 10. Kak 6yzner
The boy and the TUMA “TIETAT
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frog disappeared.
The frog [E288) not in
the jar.

The boy, the dog...
HayuHawT... (E.
stumbles, seems
puzzled, I prompt:
Begin? Start?

E. nods his head in
agreement) Jla!

... start to look for a
frog. In the room. A
dog 3actpsin in the
jar.

The dog look in the
boot. The boy and
the dog look for the
frog in the
window...

. The jar is
broken and the dog
- happy because
the boy help. The
boy is mad because
a dog fall down.
After that, the boy
and the dog look for
the frog in the forest
and the kak Oyzger
neipka?[How to say
“hole?] 4 Bcernma
3abwiBaro[l keep
forgetting] (Me:
hole) in the hole.
The boy look for the
frog in the hole ...
ga...and Kak 3TO
oyzner? [How to say
this?] (Me:
beehive). Bechive
and the dog see_a
beehive and start
play with the bees.
And the gofer bit
nose of the boy...
the boy’s nose. And
the bees start kak
Oyzer Hamaaate?
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[How to say
“attack?] (Me:
attack) attack the
dog. The beehive
falls down and the
bees kak Oyner Tumna
netdr 3a...7 [How

to say “fly

after”?]... (Me:

chase) Chase the

dog.
Overall | Tokens | Total Transfer | Transfer | Interactional | Transfer | Semantic | Syntactic
tokens | in number | from from lapses Extensions

English | of Russian | Hebrew
transfers

275 236 22 22 0 11 3 3 5
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