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 The Ph.D. thesis "Methods to Consolidate the School-Family Educational 

Partnership in the Primary Cycle. Applications based on the Theory of the Multiple 

Intelligences" contains eight chapters. Chapters I, II and III are included in the theoretical part 

of the paper. The other chapters constitute the practical part of the paper and describe the 

research conducted by us in order to identify optimal strategies for consolidating the school-

family partnership. 

 Chapter I of this paper, "The School-Family Educational Partnership in the 

Primary Cycle. Theoretical, Legislative and Actional Perspectives" includes the definition 

of the terms in the sphere of educational partnerships, includes the analysis of the current 

legislative framework, describes optimal strategies through which the school-family 

educational partnership can be consolidated and presents models and theories regarding the 

collaborative relationship that needs to be established between parents and teachers.  

 In order to form an overview of the factors that significantly influence the quality of 

the school-family educational partnership, we have analyzed some of the most important 

national and international legislative documents on the attributions of parents and teachers 

concerning the process of educating children. The results of this study were presented in the 

article "Legislative Framework on the School-Family Partnership" (see Marin & Bocoș, 2018b, 

in press). Law no. 1/2011 on National Education took up the provisions regarding the parents’ 

obligations to ensure the education of children during the compulsory education, included in 

the previous versions of the legislation in the field of national education, and highlights the 

decisive role of a high-quality family involvement in the education of the children. The most 

important legislative documents concerning the school-family partnership are listed in Figure 

no. 1. 
 

 
Figure no. 1 Relevant legislative documents on the functioning of the school-family partnership 

 

 All the legal instruments that we have consulted establish the rights and responsibilities 

of parents regarding the care, protection, and education of children. Some of the responsibilities 

of the parents were not presented directly but were inferred from the content of the legislative 

provisions presented. Although some of the provisions have been repealed, their content has 

been analyzed in order to understand the evolution of the legislative framework regarding the 

attributions of the school and the family in terms of child development and education. The 
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current legislative framework in our country promotes the realization of the rights of all 

children, facilitates the participation of parents in the educational process and encourages the 

creation of genuine partnerships between the school and the family. 

The authors of the theories and models presented in Chapter I propose different views 

on the process of consolidating the school partnerships. The educational theories and models 

related to the issue of school-family educational partnerships highlights effective action 

strategies for optimizing the collaboration between parents and teachers (see figure 2).  

 

 
Figure no. 2. Models and theories concerning the functioning of the school-family 

partnership 

 

All these models and theories start from the premise that the common efforts of the 

school and the family are necessary in order to give all students the opportunity to have a 

positive school evolution. In their authors’ view, active participation of parents in the decision-

making process and their active involvement in the education of children are factors which 

have a major impact on the quality of the school-family partnership. Understanding these 

models and theories played an extremely important role in achieving the practical part of this 

paper. 

 In this chapter, it was also highlighted that a high-quality communication between 

family and school, as well as a high degree of family involvement in child education, 

contributes significantly to strengthening the school-family partnership. The harmonious 

development of pupils is significantly influenced by the quality of parent-child relationships 

and, at the same time, by the effectiveness of school-family cooperation. (Adams & 

Christenson, 2000; Cox, 2005; Epstein, 2001; Porumbu, & Necşoi, 2013; Poulou & 

Matsagouras, 2007; Eccles & Harold, 1993). A high involvement of the family in children’s 

education at home and at school is associated with increased motivation for learning, positive 

school results and increased self-esteem (Pancu & Bocoș, 2016; Sreekanth, 2011; Vahedi & 

Nikdel, 2011; Porumbu, Necşoi, & Beldianu, 2013).  

 In the article "Characteristics of Communication between Parents and Students of the 

Preparatory Class. Barriers, Positive Factors, and Responsibilities of Teachers" (Marin & 

Bocos, 2016) the main factors influencing the effectiveness of the communication between 

parents and children were investigated. Our questionnaire survey highlights the important role 

of teachers in optimizing parent-child communication and the importance of highlighting 
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students’ positive qualities and behaviors. Most study participants have shown that joint 

activities carried out at school, during the educational workshops for parents and students, 

could help them to improve their parent-child communication (see Marin & Bocoș, 2016). 

In the study "Strategies for Improving the School-Family Cooperation in the Romanian 

Primary Educational System" (Pancu & Bocos, 2016), the significant impact of effective 

communication between parents and teachers on the harmonious development of children was 

highlighted. In the opinion of parents, the most effective forms of communication with teachers 

are telephone conversations, collective meetings with parents, and individual meetings with 

teachers. The main topics of interest for parents are school outcomes and student’s behavior. 

Only a small proportion of participants wish to discover strategies that can help children to 

improve their school outcomes (see Pancu & Bocoș, 2016).  

The strategies through which the school-family partnerships can be strengthened are a 

current and wide-ranging issue for educational specialists (Agabrian 2006, Băran-Pescaru, 

2004, Răduţ-Taciu, Bocos, & Chiş, coord., 2015, Staiculescu 2011). The management policies 

adopted by educational institutions play a decisive role in attracting and maintaining 

educational partnerships (Van Voorhis & Sheldon, 2004). The openness of the teachers and 

their transparency in decision-making facilitate the creation of inter-human relationships based 

on consensus and a genuine desire of the parents to be actively involved in children’s education 

(Agabrian, 2006). The realities of the Romanian educational space require finding innovative 

solutions in order to improve partnership relations. Within the first chapter, the strategies for 

strengthening the school-family partnership, included in figure no. 3, were presented.  

 
Figure no. 3. Effective strategies to strengthen the school-family partnership 

  

 Considering the current socio-economic context, characterized by deepening social 

inequalities, mistrust, inadequate family involvement in school life and children's education, 

and educational policies that sometimes discourage parental involvement, cooperation between 

schools and families must be considered a priority at the national level (Margaritoiu & Eftimie, 

2001) (Margaritoiu & Eftimie, 2001). 

 In the second chapter, entitled "Theory of Multiple Intelligences (TIM). Essence, 

relevance, and psycho-pedagogical significance", the human intelligence is presented from 
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the perspective of its multiple dimensions. The theory of multiple intelligences is described as 

a modern approach to the processes of teaching, learning, and evaluation. Based on the 

applications of this theory, an inventory of common parent-child activities has been 

established, which can be realized in order to stimulate children’ multiple intelligences. In 

establishing the content of parent-child joint activities, we have started from the premise that 

crossing the boundaries of school disciplines supports the process of developing pupils’ skills. 

The types of intelligences developed by the students influence their educational pursuits and 

interests (Armstrong, 2013; Bocoş, 2013; Gardner, 2006; Shearer, 2013a; Shearer 2013b; 

Shearer 2013c). Making constant efforts to investigate and to monitor the evolution of the 

development of the children’s multiple intelligences is a necessary pedagogical action, in order 

to understand their individual particularities (Pancu, 2016a, Pancu, 2016b). 

The third chapter, entitled "Educational Workshops for Parents and Students in 

Romanian Primary Education (AE-PE). Theoretical and Practical Considerations" 

describes the main characteristics of the educational workshops for parents and students. The 

provisions of the current school curricula have been analyzed, starting from the premise that 

the learning activities carried out in the educational workshops should be in line with their 

recommendations and content. Educational approaches through which children’s multiple 

intelligences are stimulated allow the formation of transversal skills with a wide applicability 

in everyday life. Thus, educational workshops for parents and students were presented from 

the perspective of the theory of the multiple intelligences. 

 According to the Practical Dictionary of Pedagogy (Bocoş, coord., 2016a), the term 

"educational workshops for parents and students" can be defined as an advantageous 

cooperation between parents, students and teachers in order to achieve thematic learning 

activities, with beneficial influences on the development of children's personality. These 

activities are based on the continuous stimulation of curiosity and of the desire to make new 

progress in the learning process (Bocoș, coord., 2016a, Brănişteanu, 2013). We consider that 

the educational workshops for parents and students, designed from the perspective of the theory 

of multiple intelligences, must be conducted through a good understanding of the mechanisms 

that ensure the positive evolution of partnerships between school and family (see figure 4).  

 

 
Figure no. 4. Pedagogical concepts with a major impact on the design and 

implementation of educational workshops for parents and students 
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M.-D. Bocoş (2013) describes the main components of the educational process, 

between which the didactic relations are established from the perspective of interactive 

pedagogy. The author of the book "Interactive instruction" highlights the extremely important 

role of interactions with colleagues, emphasizing the importance of establishing a four-pronged 

teaching relationship with four poles that interact to ensure the success of instructional and 

educational processes. These poles are made up of the teacher, students, colleagues, and 

curricular content. Starting from this vision, we can highlight the important role of parents or 

legal representatives of children in developing active, interactive and creative learning 

situations, carried out in the framework of educational workshops for parents and students. 

Thus, besides the four poles mentioned above, we can add the fifth pole, represented by the 

parents, guardians or legal supporters of the child, resulting in a type of five-dimensional 

didactical relationship, as shown in figure no. 5. 

 

                                                              Student    
                                               
  
                             Teacher                                                    Parents or legal reprezentatives 
                                                                                                      of the children 
                                                                                                  
                                  

 

 

 

                                  Classmates                                      Curricular contents that can be used to  
        develop the children’s multiple intelligences                                                      
 

Figure no. 5. Types of teaching relations established during the educational workshops for 

parents and students, based on the applications of the theory of the multiple intelligences 

(adaptation from M.-D. Bocoș, 2013, p. 54) 

 

 In the process of stimulating the multiple intelligences of primary school pupils, the 

feedback and feedforward mechanisms of the learning tasks that have been or will be attended 

by students are extremely important in order to ensure the success of the learning situations. In 

this sense, a motivational framework is created to support the process of building authentic 

knowledge. 

 The fourth chapter of the paper presents the coordinates of the pedagogical research 

on the topic "Educational Workshops for Parents and Students (AE-PE), that was elaborated 

based on the information acquired through the MIDAS ™ profiles of intelligence of the primary 

school pupils, on school-family educational partnerships". Within this chapter, we present our 

research which aimed to identify effective ways to increase family involvement in children's 

education and to strengthen the school-family partnership. Through this research topic, we aim 

to highlight the main educational applications of the theory of multiple intelligences and the 

benefits of using the applications of this theory in the practice of educating and consolidating 

school-family educational partnerships. During the investigation carried out by us, we have 

started from the premise that the common parent-child activities based on knowledge of the 
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preferences and abilities of the students can contribute to increasing the quality of the school-

family partnership. 

 The experimental research uses an inter-subject design. By developing the formative 

experiment, we set out to test some strategies for the collaboration between primary education 

teachers and parents, in order to consolidate the school-family partnership. The research is 

practical and applicative, based on inductive reasoning. Based on the proposed goal, the 

research has a developmental approach, by being a prospective longitudinal study. Taking into 

account the size of the sample of participants, the research is intensive.  

 In order to carry out the research in optimum conditions, on December 16, 2016, we 

submitted to the School Inspectorate of Cluj County the address no. 13759, requesting the 

agreement for the administration of questionnaires in 5 educational units from Cluj County. 

The agreement of the School Inspectorate of Cluj County, for the realization of the research 

and for the questionnaire administration, was obtained on 19 December 2016. The optimal 

conditions for collaboration were established through discussions with the managers of the 

school institutions involved in our research, while observing the 5 clauses included in the 

document, received from the Cluj County School Inspectorate. The novelty of this research is 

the use of the multiple intelligence theory applications to enhance the school-family 

partnership. 

 This research aims to study the impact of organizing educational workshops for parents 

and students, based on the MIDAS ™ profiles of intelligence of the students, and the degree of 

involvement of the family in children’s education, on the quality of the school-family 

partnership, and on the level of development of the multiple intelligences of the children. The 

research question that guided our course of action was: "Can we use multiple intelligence 

theory applications in order to optimize the school-family education partnership during primary 

education?". 

 The research has the following objectives: 

 O1. Investigating the views of parents, primary school teachers and school directors 

from rural and urban areas, on the quality/consistency of school-family partnerships and the 

effective modalities of action in order to consolidate it; 

 O2. Exploring the views of parents and teachers on the usefulness/relevance of the 

process of investigating the multiple intelligences of the preparatory grade students through 

teacher-parent co-action, using the "MIDAS for KIDS ™: My Young Child" questionnaire. 

 O3. Implementing and testing the effectiveness of a program based on organizing a 

system of educational workshops for parents and students, based on information from MIDAS 

™ students' intelligence profiles, on the quality of school-family partnership, on family 

involvement in children's education, as well as on the degree of development of the multiple 

intelligences of the preparatory class students. 

 O4. Developing recommendations on current practices of parent counseling, 

considering the results of the comparative analysis between the effects of the formative 

intervention on the quality of the school-family partnership (in the case of the experimental 

class) and the natural qualitative evolution of the school-family partnership (in the case of 

control class). 

 The finality of the experimental approach was to test the following basic hypothesis of 

research: 
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 The organizing, by the primary education teacher, of a system of the educational 

workshops for parents and students – based on the information retrieved from the MIDAS 

profile of intelligence of the students enrolled in the preparatory grade, and organized with the 

purpose of establishing joint and individualized actions strategies that can be used in order to 

stimulate the multiple intelligences of the children in school and family space - contributes 

significantly to increasing the family involvement in children's education, consolidating the 

school-to-family partnership, and developing the multiple intelligences of the students. 

The independent variable is represented by: 

- The organizing, by the primary education teacher, of a system of the educational 

workshops for parents and students – based on the information retrieved from the 

MIDAS profile of intelligence of the students enrolled in the preparatory grade, and 

organized with the purpose of establishing joint and individualized actions strategies 

that can be used in order to stimulate the multiple intelligences of the children in school 

and family space 

The dependent variables are: 

- the degree of family involvement in children's education; 

- the quality/consistency of the school-family partnership; 

- the degree of development of the multiple intelligences. 

The general research question is the following: It is possible to develop the multiple 

intelligences of the preparatory grade students, to increase family involvement in children's 

education and to consolidate the school-family partnership by organizing personalized 

workshops for parents and students at the beginning of the primary cycle? To quantify the 

values obtained for each of the dependent variables, the research tools presented in table no. 1 

were used. 

Table no. 1 

Dependent variables and associate research instruments 

Dependent variable Instrument used in order to 

measure the variable 

Characteristics of the 

research instrument 

The degree of family 

involvement in children's 

education 

Family Involvement 

Questionnaire (FIQ) 

Translated and adapted by 

us, with the consent of the 

author John Fantuzzo, 

Ph.D. 

The degree of development of 

the multiple intelligences 

MIDAS for KIDS: My young 

child 

Translated and adapted by 

us, with the consent of the 

author Branton Shearer, 

Ph.D. 

The quality of the school-

family partnership 

Interview grid Instrument developed by us 

 

Twelve classes of students participated in the research, of which the experimental class 

and the control class were selected (see table 2). The questionnaires MIDAS for KIDS: My 

young child and the Family Involvement Questionnaire (FIQ) were filled in by 227 parents, 

tutors or legal representatives of the students. The results obtained from the questionnaire 

administration were used in the process of selecting the most similar classes of students, using 

an inter-subject experimental design. In order to meet the ethical and deontological 



14 
 

requirements of pedagogical research, the names of the educational institutions that had 

participated in the research were not mentioned.  

 Table no. 2 

The participants’ distribution on classes of pupils that had participated in our research  

The code 

assigned to 

the class 

C1 C2 C3 C4 C5 C6 C7 C8 C9 C10 C11 C12 

Number of 

students 
28 15 18 18 20 21 25 25 9 18 8 22 

 

The main criteria that have been taken into account for the selection of the educational 

units that had participated in the research are: 

- spatial proximity and environment of the participants (both rural and urban schools 

were selected); 

- the openness and desire of school directors and teachers to support our research, by 

showing good attitudes for a deep and effective cooperation. 

Several categories of participants were involved in the research: parents, school 

directors, primary education teachers, and preparatory grade students. The study of the opinions 

of all these categories of participants had the aim to form a fair and objective overview of the 

studied educational realities. Our actions were aimed at outlining information on the profile of 

intelligence of the students in the classroom, the way in which workshops for parents and 

students can be effectively implemented, the quality of school-family cooperation, and the level 

of family involvement in children's education. Thus, the sample of participants was 

composed of: 

- 60 teachers/ institutors/teachers for primary education; 

- 90 teachers; 

- 64 school directors; 

- 227 parents of the students enrolled in the preparatory class, within 5 educational units 

from Cluj County; 

- 227 students. 

 The sample of content included contents that are part of the curriculum for the 

disciplines studied by pupils, covering all the curricular areas provided by the "Framework 

Plan for Primary Education". The main objective of the activities carried out was the 

stimulation of all the multiple intelligences of the preparatory class students. During the 

formative experiment, both classes of students studied the same thematic units. In compiling 

the sample of content, we took into account the recommendations of the teachers involved in 

our research, including content that would lead to the achievement of educational objectives 

closely related to curricular provisions specific to the primary education level. Thus, the sample 

of content was composed of scientific contents and learning activities included in the 

curriculum for various educational disciplines studied during the preparatory grade. In the 

process of identifying the activities and content to be trained within the educational workshops, 

preparatory class students were consulted in order to ensure an optimal level of their 

involvement in the instructive-educational process.  
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 The psycho-pedagogical experiment was carried out during the school year 2016-2017, 

between January 2017 - April 2017. The stages of our research are presented in table no. 3. 

Table no. 3 

Stages of the pedagogical research. Temporal and actional aspects 

 

 Pre-experimental stage The stage of the formative 

experiment 

Post-experimental stage 

Period of 

time 

September 2016 - December 

2016 

 

January 2017 – April 2017 April 2017 - May 2017 

Actions that 

were 

realized 

- Filling in the students' 

behavioral observation sheets, 

establishing the configuration 

of the profile of intelligences 

of the students enrolled in the 

preparatory grade and 

investigating the opinions of 

parents, teachers and school 

directors regarding the 

implementation of educational 

workshops for parents and 

students during the 

preparatory grade; 

- Analyzing the ways in which 

the school-family partnership 

can be consolidated and the 

way in which a significant 

increase in the degree of 

family involvement in child 

education can be achieved. 

Introducing the independent 

variable at the experimental 

class by systematically 

organizing educational 

workshops for parents and 

students. 

Testing the effectiveness of 

the educational intervention 

on the consistency of the 

school-family partnership, on 

the degree of family 

involvement in children's 

education, and on the degree 

of development of the 

multiple intelligences of the 

preparatory grade pupils. 

 

In order to ensure the coherence and quality of our research, extensive and intensive 

research methods have been combined. Synthetic statistical tables, comparison charts and 

structure diagrams were used for the processing, organization, systematization, and 

presentation of the data collected. The research tools used for data collection are presented in 

table no. 4. 

Table no. 4 

Methods and instruments used in this research 

Research methods  Research instruments  

The experiment The research project  

The survey based on questionnaire  - Questionnaire concerning the strategies applicable at the start of the 

primary cycle in order to strengthen the school-family partnership (aimed 

at teachers); 

- Questionnaire concerning the implementation of educational workshops 

for parents and students during the preparatory grade (aimed at parents); 
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- Questionnaire concerning the strategies applicable at the start of the 

primary cycle in order to strengthen the school-family partnership (aimed 

at school principals); 

- The "MIDAS for Kids: My Young Child" questionnaire, author Branton 

Shearer, Ph.D.; 

- Questionnaire "Family Involvement Questionnaire" (FIQ), author John 

Fantuzzo, Ph.D. 

The interview The interview guide  

The case study  Monitoring grid  

The study of the product of 

children’s activities  

Notebooks, evaluation tests, worksheets, other creations, and student 

products 

The systematic observation Students’ behavior observation sheets 

The analysis of the school and 

curricular documents  

Pupils' psycho-pedagogical characterization sheets, school catalogs 

 

 During our research, we have translated and adapted for use in Romanian the following 

research tools that were found in the international literature: Family Involvement Questionnaire 

(FIQ) and MIDAS for KIDS: My young child. For both research instruments, translated and 

adapted by us, the authors’ consent was obtained. The MIDAS for KIDS Questionnaire: My 

young child contains items referring to student preferences and the frequency with which 

children perform different behaviors, and the Family Involvement Questionnaire (FIQ) 

assesses the degree of family involvement in children's education. The authors of both scales 

were contacted to give us permission to use the questionnaires. Both research tools have been 

translated from English and adapted to be used in educational research conducted in our 

country. The Romanian versions of the research tools used during our research were sent by e-

mail to the authors. The translation and the adaptation of these questionnaires were necessary, 

taking into account the fact that no research tools in Romanian were found, that could be used 

at the start of the primary educational cycle to assess the degree of development of the multiple 

intelligences and the degree of family involvement in children's education. Determination of 

Cronbach's internal consistency coefficient was performed for each of the scales that make up 

the questionnaires. In the case of the Family Involvement Questionnaire, values ranging from 

0.82 to 0.86 were obtained (for the scale "School-Based Involvement", respectively for the 

scale "Home-School Conferencing"). For the MIDAS for KIDS: My young child questionnaire 

were recorded, values ranging from 0.78 to 0.91 (0.78 for "Body-kinesthetic intelligence" scale 

and 0.91 for "Naturalist Intelligence" and "Intrapersonal Intelligence" scales). The values 

obtained indicate a good fidelity of these research tools. 

 The psycho-pedagogical experiment was the main method used to test the validity of 

the formulated research hypothesis, analyzing the impact of introducing the independent 

variable on the evolution of the dependent variables. Thus, the psycho-pedagogical experiment 

was the method of research used to study the effects of implementing a system of educational 

workshops for parents and students, on the effectiveness of the school-family educational 

partnership, on the degree of family involvement in children's education, as well as on the 

degree of development of the multiple intelligences of preparatory grade students. The working 
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hypothesis was verified during the school year 2016-2017, within two educational units in Cluj 

County. In addition to the formative experiment, case studies were carried out. In order to 

preserve the confidentiality of the data, the names of the participants and the names of the 

educational institutions were not specified during the work. 

 In the designing and conducting the formative experiment, we have started from the 

premise that the applications of the theory of the multiple intelligences can be used successfully 

in order to consolidate the school-family partnership. Educational workshops for parents and 

students, conducted during the formative experiment, were based on the parents’ and teachers’ 

good knowledge of the student's profile of intelligence. The formative experiment had the 

purpose to establish the effects of the valorization of the individual potential of each student, 

by individualizing the work tasks. We also intend to investigate the effects of common parent-

child activities, designed from educational applications of the theory of the multiple 

intelligences. Thus, in the realization of the formative experiment, we have started from the 

premise that the systematic organization of the educational workshops for parents and students 

significantly influences the degree of family involvement in school education, the 

quality/consistency of the school-family partnership, and the degree of development of the 

multiple intelligences of the preparatory grade students. 

The educational expectations and interests of the students which have become more 

increased have been important milestones in the organization of educational workshops for 

parents and students. Also, together with the parents, the educational needs of children were 

analyzed, and individualized and personalized courses of action were established, which can 

be applied in the school or in the family environment, in order to stimulate the students' multiple 

intelligences. 

The stage of the formative experiment consisted in the organizing educational 

workshops for parents and students, both in the family space and in the school space. In the 

organization of educational workshops, various and playful learning situations were included. 

The duration, frequency, and content of parent-child joint activities were selected in 

collaboration with parents and students of the experimental class. The activities were designed 

with the suggestions of the students, parents and primary school teachers. The educational 

workshops for parents and students were organized using the following didactic strategies: 

cooperative learning, discovery learning, and problem-based learning. During the educational-

educational activities carried out within the educational workshops for parents and students, 

the following aspects were observed: 

- active involvement of the pupils and parents in carrying out work tasks, considered 

accessible and attractive by the participants of the workshops; 

- a favorable climate for learning and for the cooperation processes; 

- children's expression of enthusiasm towards the involvement of the parents in the 

activities. 

During the educational workshops, parents’ and students’ behavior was observed in 

order to obtain information about the difficulties encountered, the relationships established and 

the degree of satisfaction felt by parents and pupils as a result of the implementation of the 

educational workshops. 

In the post-experimental phase, the impact of introducing the independent variable was 

assessed in order to determine the extent to which the organization of educational workshops 
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for parents and students significantly influences the degree of family involvement in child 

education, the quality/consistency of the school-family partnership and the profile of 

intelligence of the students. The "MIDAS for KIDS: My young child" and The "Family 

Involvement Questionnaire" questionnaires were distributed in order to determine whether the 

experimental class participants achieved scores significantly higher than those from the control 

class for each of the scales included in these research tools. During this stage, we also intended 

to find the answer to the following question: What recommendations can be made to support 

school counselors and primary school teachers from our country to consolidate the school-

family partnership?  

The fifth chapter of the paper presents the results of the experimental research carried 

out in the school year 2016-2017. If, in the pre-experimental stage, no statistically significant 

differences between the two samples were identified, statistically significant differences were 

obtained in the postexperimental stage between the two classes, as a result of the introduction 

of the independent variable. These conclusions were formulated by analyzing the results of the 

t-test for independent samples. The specific hypothesis was formulated as: There are 

statistically significant differences between the two classes of pupils in terms of parental 

involvement in children's education, the quality of the school-family partnership and the degree 

of development of students' multiple intelligences after the intervention program. The null 

hypothesis (H0) states that there are no statistically significant differences between the two 

classes of pupils in terms of parental involvement in children's education, the quality of the 

school-family partnership and the degree of development of the multiple intelligences. The 

results of comparisons between the averages obtained by both classes of pupils indicate the 

effectiveness of our intervention program. Between the two student classes, statistically 

significant differences were obtained. Thus, the null hypothesis was rejected and the specific 

hypothesis was confirmed (see table no. 5). 

Table no. 5 

Conclusions of the t-test for independent samples (class C3 - class C10)  

 

Dependent variable Indicators used in order 

to quantify the level of 

the dependent variable  

Pre-experimental stage Post-experimental 

stage 

The degree of family 

involvement in 

children's education 

School-Based Involvement 

 

No statistically significant 

differences 

Statistically significant 

differences 

Home-Based Involvement No statistically significant 

differences 
Statistically significant 

differences 

Home-School 

Conferencing 

No statistically significant 

differences 
Statistically significant 

differences 

The quality of the 

school-family 

partnership 

The quality of the 

cooperation between 

parents and teachers 

No statistically significant 

differences 
Statistically significant 

differences 

The degree of 

development of the 

Musical intelligence No statistically significant 

differences 
Statistically significant 

differences 
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In order to establish how big the differences registered at the experimental class are, the 

statistical index of the effect size was calculated. The values obtained are associated with a 

medium or strong effect, statistically significant (see table no. 6). 

Table no. 6 

The size of the effect of introducing the independent variable 

 

Dependent variable Indicators used in order to 

quantify the level of the 

dependent variable 

Cohen's d Effect size 

The degree of family 

involvement in children's 

education 

School-Based Involvement 0.73 Medium 

Home-Based Involvement 0.66 Medium 

Home-School Conferencing 0.69 Medium 

The quality of the school-

family partnership 

The quality of the 

cooperation between parents 

and teachers 

1.36 Large 

The degree of development of 

the multiple intelligences 

Musical intelligence 1.81 Large 

Bodily-kinesthetic 

intelligence 
1.76 Large 

Logical-mathematical 

intelligence 
1.57 Large 

Spatial intelligence 1.39 Large 

Linguistic intelligence 1.28 Large 

multiple 

intelligences 

Bodily-kinesthetic 

intelligence 

No statistically significant 

differences 
Statistically significant 

differences 

Logical-mathematical 

intelligence 

No statistically significant 

differences 
Statistically significant 

differences 

Spatial intelligence No statistically significant 

differences 
Statistically significant 

differences 

Linguistic intelligence No statistically significant 

differences 
Statistically significant 

differences 

Interpersonal intelligence No statistically significant 

differences 
Statistically significant 

differences 

Intrapersonal intelligence No statistically significant 

differences 
Statistically significant 

differences 

Naturalist intelligence No statistically significant 

differences 
Statistically significant 

differences 
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Interpersonal intelligence 0.91 Large 

Intrapersonal intelligence 0.83 Large 

Naturalist intelligence 0.81 Large 

 

 The sixth chapter of the paper includes the analysis of the results obtained from the 

administration of the FIQ and MIDAS questionnaire at the level of the whole sample of 

participants. Also, within this chapter, the results of the questionnaire surveys are presented, as 

well as the conclusions of the case studies conducted in order to understand the current 

educational realities, with a major impact on the process of consolidating the school-family 

partnership. 

 The first study, entitled "The parents' view on the ways in which workshops for parents 

and pupils can be implemented. Questionnaire survey" had, as the main objective, to discover 

the most effective strategies that can be applied to implement and organize, in good conditions, 

workshops for parents and pupils during the preparatory grade. The purpose of administering 

the "Questionnaire concerning the implementation of educational workshops for parents and 

students during the preparatory grade" was to establish the parents' opinion on the optimal 

structure, frequency, content, and duration of educational workshops for parents and 

preparatory grade students. The results of this investigation were published in the article 

"Strategies for Implementing Effective Educational Workshops for Parents and Children 

during the Preparatory Grade" (Marin & Bocos, 2017). 

The questionnaire was filled in by 227 parents or legal representatives of children from 

Cluj County, Romania. After the realization of this nonexperimental research, the following 

conclusions were established: 

- most parents (223 parents, namely 98.24% of the respondents) are interested in 

attending the educational workshops for parents and students); 

- most of the participants, namely 90 of them (39.65%) considered that the educational 

workshops for parents and students should be organized weekly, while 80 of them can attend 

these activities monthly (35,24%). Other respondents considered that the workshops should be 

organized daily (8.37%), half-yearly (11.89%) or annually (2.64%). A small percentage of the 

respondents (2.2%) have selected other response variants, like two times a month or two times 

a week; 

- the majority of the participants (54.63%, namely 124 of them) prefer to attend 

activities that have a duration between 45-60 minutes or of less than 45 minutes (32.16%). 

Other respondents considered that the activities should have a duration between 60 and 75 

minutes (8.81%), between 75 and 90 de minutes (3.52%) or bigger than 90 minutes (0.88%); 

- the majority of the respondents (99,56% of them) are interested in finding out 

information about the most developed types of intelligences of the child; 

- the majority of the parents (75,77%) would like all the types of intelligences to be 

stimulated during workshops. 15,42% of the respondents answered that they wish the most 

developed intelligences of their children to be stimulated, while 8,81% of them (namely 20 

parents) would like the less developed types of intelligences to be stimulated (see figure no. 6). 
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Figure no. 6. Multiple intelligences that were selected in order to be stimulated during 

the workshops for parents and pupils 

 

The results presented previously represent valuable action strategies for the 

implementation in good conditions by primary school teachers of the educational workshops. 

Taking into account the different suggestions of the parents in each of the 12 classes of students 

who participated in our research, we can conclude that it is beneficial that before organizing 

these workshops, teachers should understand the preferences of the parents and the pupils, on 

the frequency, duration, and content of educational workshops.  

The study revealed that most of the respondents want to participate in educational 

workshops for parents and students. These activities are considered by parents as an effective 

way to understand students' educational needs and to stimulate their multiple intelligences. 

Considering the current educational realities, we believe that if educational activities for 

parents and pupils involve low costs or are free of charge, they will be much easier to organize 

and a greater number of parents and pupils will benefit from their positive effects. One of our 

previous studies (Marin & Bocos, 2016) revealed that the parents of children enrolled in the 

preparatory grade considered that educational workshops for parents and students are an 

beneficial way to interact with their own children and at the same time to improve 

communication with them. 

Through the application of this questionnaire, important characteristics of the educational 

workshops for parents and students were identified and efficient strategies through which these 

activities can be implemented in the Romanian primary education were discovered. Analyzing 

the results obtained, we can see that parents have positive attitudes towards the theory of the 

multiple intelligences. Other important conclusions regarding the frequency, duration, and 

content of educational workshops for parents and students were summarized in table no. 7 

 

 

 

Table no. 7 

Conclusions concerning parents’ opinion regarding the frequency, duration and content of 

educational workshops during the preparatory grade 
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Frequency Duration Content 

- workshops should be 

organized frequently and 

they should become 

routine for parents and 

children; 

- workshops should be 

organized in the 

afternoon, at the end of 

the parents’ work 

schedule. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- the recommended 

duration of the 

workshops is more or less 

60 minutes, but should 

not exceed 120 minutes; 

- if the activities are 

attractive for children, 

they can take longer than 

60 minutes; 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

- workshops should offer the opportunity to discover 

children’s talents and abilities, should be attractive and 

contain activities like: building games, drawing, crafts, 

painting, theatre, environmental protection actions, creative 

recycling, calligraphy, positive relationships with others, 

problem solving, music, scientific experiments, physical 

exercises, correct writing, reading or dancing. Special 

attention should be offered to self-knowledge activities, 

based on improving children’s self-esteem and to the 

activities that contribute to the development of the general 

knowledge of the child; 

- teachers should design activities based on their 

observations regarding children’s abilities, that facilitate the 

transition to the specific learning activities carried out 

during first grade; 

- teachers should invite specialists from various fields and 

organize new activities every time; 

- on the whole, activities should be diverse and carried out 

in a positive learning environment, which contributes to the 

development of the relationship between children and 

parents. Considering children’s preferences in regards to the 

contents of the activities, we can easily ensure the success 

of the workshops. 

 

  

The second study presented aims to establish the teachers' view on the modalities 

through which the workshops for parents and pupils could be implemented. The questionnaire 

concerning the strategies applicable at the start of the primary cycle in order to strengthen the 

school-family partnership, aimed at primary school teachers, was designed by us and was 

managed through the online platform www.isondaje.ro. The results obtained from the 

distribution in the online environment of this questionnaire were published in the study 

"Effective Methods of Strengthening the School-Family Partnership during the Preparatory 

Grade: An Analysis of Primary School Teachers' Opinions" (Marin, Bocos & Calin, 2017). 

  The study conducted in the school year 2016-2017 addressed the issue of establishing 

effective strategies to consolidate the school-family partnership. After conducting this 

investigation, the following conclusions were drawn: 

- most teachers considered that individual meetings, collective meetings, and 

extracurricular activities are strategies useful to be applied at the beginning of the primary 

educational level. Organizing educational workshops parents and students and creating 

informative boards for parents are also effective strategies to strengthen the school-family 

partnership (see figure no. 7). Participants who chose other response options considered that 

other effective methods of consolidating the school-family partnership are: joint trips for 

parents and children, a parental education program held each week or once in two weeks, the 

use of e-mail as a form of communication, parents meetings outside the school in order to get 

to know each other better and exchange their opinions, home visits, creating a website or a 
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page for the class, with updated information on social networks, parents’ involvement in class 

arrangement, phone conversations, the use of correspondence notebooks between teachers and 

parents, roundtables or interactive activities, where guests, such as psychologists or others 

specialists can participate. 

 
Figure no. 7. Teachers’ opinions regarding the most effective strategies of building 

the school family-partnership 

 

- most of the teachers considered that one of the most frequent factors that influenced 

the school-family partnership in a negative way is the parents’ busy schedule (see Figure. 8). 

Other obstacles identified by the teachers are: the low interest and the low educational level of 

parents, parents’ prejudices, parents' lack of information, the difference of opinions and 

resistance to change, parents’ negative attitudes toward school and teachers, different visions 

about the instructional processes, a low level of confidence between parents and teachers. 

 

 
Figure no. 8. Obstacles that can influence the quality of partnerships between school 

and families 

 

- most of the respondents (59.57%) had cooperated well with more than half of the 

parents. At the same time, 21.28% of the respondents indicated that they cooperated well with 

a half of the parents, while the rest of them (19.15%) have cooperated efficiently with less than 

half of the parents. 

- in the teachers’ opinion, parent-child activities should be done in the afternoon, should 

have a duration between one to two hours, and may be organized annually, biannually, monthly 
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or weekly. The activities mentioned by the teachers can be associated with disciplines such as 

Communication in Romanian, Mathematics and environment exploration, Physical education, 

Visual arts and craftworks, and Personal Development. From the perspective of the theory of 

multiple intelligences, teachers believe it would be beneficial to stimulate the following types 

of multiple intelligence: linguistic intelligence, logical-mathematical intelligence, naturalist 

intelligence, spatial intelligence, interpersonal intelligence, and intrapersonal intelligence. 

Teachers’ opinion regarding the frequency, duration, and contents of common activities 

of parents and children are: activities should be carried out at least once a month or once per 

semester, they should be accessible and interesting for the children and they should be designed 

in accordance with the curriculum. At the same time, teachers considered that parents could be 

consulted for establishing the frequency, duration, and contents of the activities (see table no. 

8). 

Table no. 8 

Conclusions concerning teachers’ opinion regarding the organization of the educational 

workshops for parents and students during the preparatory grade 

 

Frequency Duration Content 

• activities should be 

held monthly or half-

yearly; 

• activities could be 

carried out on special 

holidays or events. 

• the time and the 

duration of activities 

must be decided 

together with parents; 

• activities should be 

done in the afternoon 

and have a duration less 

than one hour or 

between 1-2 hours. 

• the content of the activities must be in accordance with 

the curricula for the disciplines studied in the preparatory 

grade; 

• it is recommended to organize specific activities of the 

following school disciplines studied by the pupils 

enrolled in the preparatory grade: Communication in 

Romanian, Mathematics and Environment exploration, 

Physical education, Visual arts and craftworks, and 

Personal Development. 

• parents and students must be involved in selecting the 

type and content of workshops; 

• various themes could be approached from the pupils' 

sphere of interest, organizing creative workshops, making 

parents-children joint games, exits in nature (hiking, 

walking, games in the yard, etc.); 

• activities should be enjoyed by all the pupils, should be 

appropriate to pupils' age particularities, should be 

constructive, and unstressful for pupils; 

• yearly or half-yearly, joint parent-child trips could be 

organized. 

 

 The third nonexperimental study carried out by us had the purpose to identify the factors 

that can influence the degree of family involvement in children's education. During discussions 

with the teachers involved as partners in our research, we have established that most parents 

who are actively involved in children's education have a medium or high educational level and 

good socio-economic status. The results of this study were published in the article "Factors 

Influencing the Involvement of the Family in Their Children's Education at the Beginning of 

the Romanian Primary Education" (Marin & Bocos, 2017b). The study revealed that some of 
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the factors that can significantly influence the degree of family involvement in children's 

education are: 

- the educational level of the parents; 

- socio-economic status of the family; 

- the problems faced by students' families; 

- occupational status of parents; 

- the family background (Marin & Bocos, 2017b). 

 The fourth study presented in Chapter VI of the paper had the objective to establish 

which the most developed types of intelligences are among the preparatory grade students. The 

theory of multiple intelligences, discovered by Howard Gardner, is considered to be an 

effective way to optimize different types of educational activities. Applying this theory to the 

instructive-educational process should be done after a judicious understanding of the students' 

abilities and interests. The results of this study were included in the article "The MIDAS ™ 

Profile of the Children. A Useful Instrument for Consolidating the School-Family Partnership 

"(Marin & Bocos, 2018d). 

 In order to determine which the most developed multiple intelligences are at the level 

of the whole sample of participants, the arithmetic means of the scores recorded by each pupil, 

corresponding to each type of intelligence, were calculated. The results show that the highest 

average scores were recorded for naturalist intelligence, intrapersonal intelligence, and 

interpersonal intelligence. The lowest average scores are associated with musical intelligence 

and bodily-kinesthetic intelligence (see figure no. 9). 

   

 
Figure no. 9. Mean scores recorded for each type of intelligence. Results obtained at the level 

of the all sample of participants (N=227) 

  

 In order to identify the most developed types of multiple intelligences at the level of all 

classes of students, arithmetic averages of each pupil's scores were used, corresponding to each 

type of intelligence. Analyzing the data in figure no. 10, it can be noticed that in most student 
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classes, the highest score averages were recorded for naturalist intelligence (for 8 classes of 

students) and intrapersonal intelligence (for 3 classes of pupils). At one of the student classes, 

the highest average score for linguistic intelligence was recorded. The lowest average scores 

were obtained at all classes for musical intelligence and bodily-kinesthetic intelligence. 

  

 
Figure no. 10. Maximum and minimum values of the average scores recorded in the pre-

experimental stage at each of the classes involved in our research 

 

  In conclusion, the most developed types of intelligences of the students included in our 

study are naturalist intelligence, interpersonal intelligence, and intrapersonal intelligence. 

Understanding the children's MIDAS profile of intelligence could make teachers and parents 

formulate educational goals about the learning opportunities that can be offered to students at 

school or in the family. The high value of scores obtained for naturalist intelligence suggests 

the need to stimulate more often this type of intelligence during the school or home activities. 

The increased interest of students for plants and animals should be taken into account in order 

to ensure the success of the educational activities organized during the preparatory grade. The 

observations on children's preferences and behavior and the discussions with children and 

parents confirmed the results revealed by the children's MIDAS profile, which helps us to 



27 
 

conclude that this research tool can be used successfully by researchers, teachers and school 

counselors in Romania. 

 Our fifth nonexperimental study highlighted the positive impact of a high parental 

involvement in children's education on the degree of development of their multiple 

intelligences. The premise underlying this study is that family learning situations play a 

significant role in the process of stimulating and developing each of the multiple intelligences 

discovered by Howard Gardner. The results of this investigation were included in the article 

"The Effects of a High Family Involvement in Pupils' Education" (Marin & Bocos, 2018c, in 

press). Through our research, we set out to establish whether students who have recorded high 

or very high scores for all types of intelligences evaluated using the MIDAS for KIDS™ 

questionnaire benefit from higher quality and more frequent educational opportunities in the 

family environment. We also wanted to determine what kinds of activities parents and students 

perform together in order to stimulate children’s multiple intelligences. Our research efforts 

were also aimed at pupils who had low or very low scores at the application of the MIDAS 

questionnaire. The results obtained suggest that there is a positive correlation between the 

degree of family involvement in children’s education and the degree of multiple intelligences 

development (see figure no. 11) 

 

 
Figure no. 11. Average scores recorded for each dimension of family involvement  

 

 Discussions with pupils and teachers have revealed that the very low scores recorded 

by some students as to the level of the multiple intelligences’ development are caused by 

various factors, including some negative characteristics of the family environment in which 

they develop. The novelty of this study is the highlighting of the relationship between the 

degree of family involvement in children's education and the degree of development of multiple 

intelligences for pupils in the preparatory grade (see Marin & Bocoș, 2018c, in press). 

 The purpose of the sixth study presented in Chapter VI of the paper was to determine 

the effects of written messages addressed to parents regarding the pupils' intelligence profile. 

During this research, two written papers were distributed to parents in order to analyze their 

impact on the evolution of the school-family partnership. 

 The MIDAS questionnaires were presented to parents as standardized psychological 

tests used in other countries in order to establish the configuration of the children's profile of 
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intelligence. Most of the parents accepted the proposal to fill in the questionnaires, which helps 

us to conclude that there is a high interest from them to find out which the children's most 

developed abilities are. All the parents considered the questions in the questionnaire to be very 

accessible and they showed a true desire to find out more information about the children's 

MIDAS profile of intelligence. Thus, the second letter addressed to the parents contained 

information about: 

- the most developed multiple intelligences of the children; 

- the context in which the information obtained will be used, 

- thanks given to the parents for the continuous and effective involvement in school life. 

The positive effects of the transmission of informative letters addressed to parents were 

presented in the following articles: "Impact of positive messages addressed to parents 

on the effectiveness of school-family partnership" (Marin & Diaconu, 2017) and 

"Differentiated and individualized strategies of the training applicable to the 

preparatory grade "(Marin & Ciociu, 2017). 

 The positive feedback received from parents suggests that they were happy to discover 

information about their children's profile of intelligence. Thus, positive messages about 

students' positive abilities can stimulate parents' desire of active engagement in children's 

education and a true wish to cooperate effectively with teachers (Marin & Diaconu, 2017, 

Marin & Ciociu, 2017). The most important aspect discovered during this study is that this 

research tool can be used to consolidate the school-family partnership, taking into account the 

positive attitudes of both teachers and parents to find out more information about the profile of 

intelligence of their children (see also Marin & Bocos 2018d). For a good evolution of the 

school-family partnership, it is very important for the first interactions between students, 

parents, and teachers to take place in good conditions. 

 The most important advantage of administering the MIDAS questionnaire is to 

accelerate the process of understanding students' abilities and interests. Another advantage is 

that the tool can offer to the teachers and parents the chance to talk about the skills of children 

and to formulate strategies and action plans for children's education.  

 The seventh study analyzed the view of the school managers on the strategies applicable 

at the beginning of the primary cycle in order to strengthen the school-family partnership. The 

online questionnaire on the strategies applicable to strengthen the school-family partnership, 

aimed at school principals, was designed by us and was managed through the online platform 

www.isondaje.ro. The results obtained from the distribution of this questionnaire were 

presented in the study "School Principals’ Opinions on the Strategies of Strengthening the 

School-Family Partnership "(Marin & Bocos, 2018a, in press). The questionnaire was 

presented to school managers as a useful tool to identify effective courses of action that can be 

successfully applied by teachers interested in building an authentic partnership between the 

school and the family. 

 The agreement from the Cluj County School Inspectorate for the collection of data in 

the online environment was obtained on 19 June 2018, via the address no. 6476. All the 4 

conditions specified in the agreement received from the School Inspectorate of the Cluj County 

were respected and the following results were recorded: 

 - most respondents consider that the most frequent obstacles encountered at the onset 

of the primary educational cycle in building a genuine partnership between school and families 
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are the educational level and the low interest of some parents to become actively involved in 

school life. Other barriers listed by executives are: 

 low living standards, frequent problems, and poor living conditions in some 

families; 

 a low level of confidence in the decisions taken by the teacher; 

 the inappropriate intervention of some parents in the educational process as a 

result of not knowing the actual level of training of their children. Thus, they 

tend to demand higher school grades, which do not reflect the actual level of the 

student’s education; 

 migration of the parents to other countries, students usually remain in the care 

of their grandparents who do not have effective control over them. 

- the most efficient modalities to consolidate the school-family partnership are: organizing 

educational workshops for parents and students, individual meetings, and extracurricular 

activities where parents are also invited Participants who chose other response variants 

considered that other effective methods of consolidating the school-family partnership are: 

 frequent phone conversations; 

 public policies should be adopted in order to increase the trust of the families in 

primary school teachers andin other categories of teachers; 

 parenting activities. 

- the majority of the school managers (63 of them, namely 98.43% of the total number of 

respondents) considered that the implementation of educational workshops for parents and 

students in primary education is beneficial; 

- 89.06% of the total number of participants in our study (57 of the respondents) are aware of 

the importance of continuous training of the teachers and the positive impact of these activities 

on the school-family cooperation; 

- a significant percentage of school directors (85.94% of them) agree that the results of recent 

research studies deserve to be disseminated within the meetings of the methodology 

committees for primary school teachers and during pedagogical activities. A lower percentage 

of respondents, 7.81% and 6.25% of them, respectively, selected "No" or "I don’t know" 

variants; 

- all school principals considered that the most appropriate approach of the school-family 

collaboration is that of the opened doors for parents and the approach of educational safety, 

characterized by moderate decisional transparency;  

- most of the respondents (46 of them) agreed that a high involvement of the family always has 

positive effects on the school-family partnership. 

 The results of the survey reveal that school managers are aware of the importance of 

achieving high-quality cooperation between school and family, agreeing that a high 

involvement of the family in school life has positive effects on the cooperation between parents 

and teachers. 

 According to the participants, a high level of family involvement in school life may 

sometimes have negative effects on the school-family partnership if parents have unrealistic 

expectations about the children's school results. In this context, it is important to highlight that 
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the views of the primary school teachers and the school principals on the most effective 

strategies for improving school-family cooperation are very similar. 

 The main limits of our studies realized by us are related to the small size of the sample 

of the participants. Research with a larger number of participants, from all major geographical 

areas in Romania, must be carried out to form an overview of all the factors that influence the 

quality of the school-family partnership. It would also be useful to develop programs that are 

easy to apply and have beneficial effects on parental involvement in children's education and 

school life. These programs should be based on the views of parents, teachers and school 

principals on the strategies that should be implemented in order to achieve a close cooperation 

between the families and the school institutions. 

Chapter VII presents the pedagogical research carried out in the school year 2017-

2018, using the technique of the rotation of the factors. The technique of the rotation of the 

factors was used in order to study whether by implementing the program at the class C10 we 

obtain similar results to those recorded in the school year 2016-2017 in case of the class C3. 

Thus, at the C10 class, we have implemented the program "We learn by playing. Together we 

become smarter". The degree of family involvement in children's education, the evolution of 

the quality of school-family partnership, and the degree of development of multiple 

intelligences were monitored at the class to which the C3 identification code was assigned (the 

experimental class within the research conducted in the school year 2016-2017). In order to 

realize this investigative study, research methods have been applied, such as questionnaire 

survey, interview, the study of activity products of activities, systematic observation of student 

behavior, as well as the analysis of school and curricular documents. 

Parents and students from the C10 class wanted to pay special attention to the following 

types of intelligence within the educational workshops: linguistic intelligence, logical-

mathematical intelligence, interpersonal intelligence, and intrapersonal intelligence. The 

content sample comprised scientific content included in the curriculum which guides the 

training and education processes carried out during first grade. 

 In the school year 2017-2018, intergroup and intragroup comparisons were conducted, 

and the following statistical indicators were calculated: the arithmetic means, standard 

deviation and t-test for one sample (see table no. 9). 

Tabelul no. 9. 

Conclusions of the comparisons realized at class C10, using the one-sample t-test  

Dependent variable Indicators used in order to 

quantify the level of the dependent 

variable 

Results obtained in the school year 

2017-2018 

The degree of family 

involvement in children's  

education 

 

School-Based Involvement Statistically significant differences 

Home-Based Involvement Statistically significant differences 

Home-School Conferencing Statistically significant differences 

The quality of the school-

family partnership 

The quality of the cooperation 

between parents and teachers 

Statistically significant differences 

Musical intelligence Statistically significant differences 
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The degree of development 

of the multiple intelligences 

Bodily-kinesthetic intelligence Statistically significant differences 

Logical-mathematical intelligence Statistically significant differences 

Spatial intelligence Statistically significant differences 

Linguistic intelligence Statistically significant differences 

Interpersonal intelligence Statistically significant differences 

Intrapersonal intelligence Statistically significant differences 

Naturalist intelligence Statistically significant differences 

 

The results obtained in the school years 2016-2017 and 2017-2018 help us to conclude 

that the implementation of the program "We learn by playing. Together we become smarter" 

influence in a positive way the degree of family involvement in children's education, the quality 

of the school-family cooperation, and on the degree of development of the multiple 

intelligences of the students. Taking into account the positive effects obtained at the class C3 

in the school year 2016-2017 and at the class C10 in the school year 2017-2018, we can state 

that the implementation of the program can be achieved both during the preparatory grade and 

during the first grade. Taking into account the results registered at the C3 class in 2017-2018, 

we consider that the implementation of this program can have long-term positive effects on all 

three dependent variables included in the research hypothesis. 

Parents consider that the beginning of the primary cycle is a decisive moment, with a 

major impact on the children’s future school evolution. The hypotheses of our experimental 

researches have been confirmed. Therefore, the systematic organization of educational 

workshops for parents and students during the preparatory grade and during the first grade had 

positive effects on the three dependent variables formulated by us: the quality/consistency of 

the school-family partnership, the degree of family involvement in children's education and the 

degree of development of multiple intelligences. The independent variable was represented by 

the systematic organization, within four months, of the intervention program "We learn by 

playing. Together we become smarter". Taking into account the results of the research, we can 

argue that the theory of multiple intelligences: 

- has a wide applicability in the Romanian educational system, through its high 

contributions to the optimization of the teaching-learning-evaluation processes at the 

micro-pedagogical level; 

- allows the individualization and differentiation of training according to the students' 

skills, preferences, and educational needs; 

- supports the process of creating, maintaining and developing genuine and effective 

school-family partnerships. 

 Complementary action of the school and the families and the joint educational 

interventions support the pupils' depth learning and the development of the skills necessary for 

students to learn. The participation in educational workshops had a positive influence on the 

quality of communication and intra-family relationships, generating positive emotions for 

participants. The quality of parent-child relationships is an important factor in ensuring 
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students' school success. Thus, after discussions with parents and pupils, we have outlined the 

main characteristics of the parents who are actively involved in children's education: 

- they constantly encourage children's efforts and progress, valorizing them and 

increasing their confidence in their own capacities; 

- they maintain a high-quality, warm and protective family climate, based on positive 

and harmonious relationships, respect, affection, understanding, affective security, 

mutual support and care towards each other; 

- they consistently use modern and effective child education practices; 

- they guide the learning actions of children and create attractive learning contexts; 

- they provide positive behavioral models; 

- they spend large amounts of time on recreational and learning activities with children. 

 In this paper, we focused our attention on the level of primary education, aiming to 

investigate the actual educational realities, to propose ameliorative solutions and to formulate 

useful landmarks that could be used during the consolidation of the partnership relationship 

between school and family and in the process of the realization of an active and applicative 

education. Conducting this research on a larger sample of participants would be useful given 

the actuality and importance of the investigative approach presented in this paper. The goal of 

carrying out future research efforts could be to facilitate the efforts constantly made by teachers 

to identify optimal ways to improve school-family cooperation. Considering that the psycho-

pedagogical experiment was conducted in the school institutions in Cluj County, we consider 

that future researches should include samples of participants from different regions of the 

country. Thus, the ability to generalize the results will be higher. The solutions proposed by 

the teachers and the results of this investigation are useful for both primary school teachers and 

school counselors interested in finding effective strategies to strengthen the school-family 

partnership. If this research was conducted on the classes where the school performances of the 

children are quantified through grades, the school outcomes of the children could be monitored, 

considering that the acceleration of the development of the multiple intelligences of the 

students can have a positive impact on the school performance of the pupils (Bocos, 2013; 

Vârtop, 2015).  

 The diversity of the students' profile of intelligence demands the implementation of 

certain customized didactic approaches. Accepting the diversity of human beings and the 

validity of the theory of the multiple intelligences had beneficial effects on the quality of 

school-family cooperation. Through this research, we aim to identify theoretical and actional 

milestones, including differentiated didactic approaches, to prove their efficiency and 

operationality in the process of educating students. Starting from the positive results obtained 

following the psycho-pedagogical / didactic experiment, the following educational and 

managerial recommendations can be formulated: 

- investigating the views of parents and students on how the educational workshops for 

parents and students should be implemented; 

- developing a personalized program to increase family involvement, based on 

educational workshops for parents and students, that could be carried out at school and 

outside the school space. 

 The results obtained in the post-experimental stage of the research help us to conclude 

the following: 

- parents consider it useful and relevant to find out information about the profile of 

intelligence of their child using the "MIDAS for KIDS: My young child" 

questionnaire; 

- teachers are interested in knowing information about the pupils' profile of intelligence 

and they consider it beneficial to base their teaching, learning, and evaluation actions 

on the results of administering the MIDAS for KIDS: My young child questionnaire; 
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- the systematic organization of educational workshops for parents and students, in both 

school and family space, has positive effects on the quality of school-family-

community cooperation, on the degree of family involvement in child education, and 

on the level of development of the multiple intelligences of the students. 

Among the classes of students who have participated in our research, several 

similarities have been identified, taking into account the most developed types of intelligence 

of the students. A large number of students obtained high scores for the naturalist intelligence. 

From a pragmatic/operational perspective, the purpose of educational workshops for parents 

and students should be to provide students with positive learning experiences. The 

prefiguration and effective anticipation of all actions that could be carried out within the 

educational workshops for parents and students should be based on the information revealed 

by each pupil's profile of intelligence and, at the same time, on the provisions of the school 

curriculum in force. Within the workshops, special attention was paid to the interpersonal 

relationship abilities and to the formation of collaborative and prosocial behaviors. The 

effectiveness of child-adult communication and interactions in educational workshops for 

parents and students has been assured by positive behaviors such as rule compliance, active 

listening, permanent visual contact, empathy, and optimal emotional management. 

 All categories of respondents involved in our research (pupils, parents, primary school 

teachers, and school principals) considered that is beneficial to organize educational workshops 

for parents and students at the beginning of the primary cycle. The openness, the flexibility, 

decision-making transparency, and responsiveness of parents and teachers support the process 

of consolidation of the school-family educational partnership. The theoretical and practical 

considerations presented above can be used by primary school teachers who want to implement 

educational workshops or joint parent-student activities based on the educational applications 

of the theory of the multiple intelligences. Analyzing the results obtained, we can conclude that 

the most effective ways to strengthen the school-family educational partnership that can be 

used at the beginning of primary education are: educational workshops for parents and students, 

extracurricular activities, individual meetings, frequent phone conversations, and meetings 

with the parents. 
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