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ABSTRACT

This Phd thesis approaches the psychopedagogical interventional route, view from the
educational sciences perspective, especially from the pedagogical point of view, being interested
in the particularities of the educational process in this category of students. The conducted study
is oriented, predominantly, on establishing the efficiency degree of the Adaptive Functioning
Training Program, the elaborated method by the author of this thesis whose purpose is forming
and developing cognitive, communication and fine motor skills to facilitate learning, with
obvious implications in adapting and increasing the personal autonomy level of students with

with multiple sensory impairments.

INTRODUCTION

During the last 15 — 20 years the innovations in the science field brought in the center of
attention new educational situations to specialists (teachers or researchers), but also to students
and parents, which have subjected the school environment to some genuine tests / attempts.
Ideological theories like the ones related to inclusion and school integration, the ones about the
normalization of the learning environment or the social one is still raising serious issues
regarding the practical implementation of the ideology of this educational movement imported
from the West.

The purpose of this paper is to identify and describe the particularities of the educational
process in Romania, which addresses to students with multiple associated deficiencies /
multiple disabilities, both at macro and micro level. This research begins from the idea that the
adoption of inclusive educational policies and integration components generate changes in the
educational process that cause the appearance of some particulare ways / variants of designing,

organization and development of it towards the mass education.



The research has a complex design, following multiple and diverse aspects of the
particularities of the educational process for students with multiple associated deficiencies /
multiple disabilities. The paper is structured in two parts, the first one being
assigned to theoretical foundation, based on specialized literature of special psychopedagogy,
psychology, educational sciences and cultural anthropology (analysis conducted on the identity
discourse). The second part of the paper is assigned to the research of many aspects which
characterize the educational process for the students with multiple associated deficiencies /
multiple disabilities: diversifying the educational clients, the appearance of some ways / variants
of designing, organization and development of the educational process for the students with
multiple associated deficiencies and the efficiency of an intervention program built on the

skeleton of the current Curriculum for multiple sensory deficiencies.

THEORETICAL FOUNDATION

The section assigned to theoretical foundation is meant to familiarize the reader to the
main aspects of the studied theme. In this context, in four chapters the conjugation of the most
relevant information from the specialized literature was followed. These information approached
the issue regarding the integration of children with special educational needs and the
implications which the adoption of integrated and inclusive education policies has on the
educational process in general, leaving the designing, organizing and conducting features of the
educational activities for school classes with multiple disabilities students.

Chapter 1. Multiple associated disabilities — general characterization has the purpose
of defining and understanding some terms specific to special psychopedagogy to establish an
adequate theoretical framework, to identify criterias according to which a person could be
considered as having multiple associated deficiencies / multiple disabilities, the
typology of people who have multiple associated deficiencies / multiple disabilities and, not
least, sketching a psycho-physical development profile of these people and the pedagogical
implications that the presence of deficiencies association has on the individual development.

The second chapter of this paper, Chapter 2. The inclusive education — general
characterization, proposes the approach of some aspects related to the new educational policies

of integration and inclusion. Beyond the resumption of theoretical concepts such as



normalization, equalization of opportunities, integration, integrated education and / or inclusive
socio-professional integration in order to offer a comprehensive theoretical framework, this
thesis brings new notes by approaching disability in terms of building the identity discourse, the
inclusion of children with multiple associated deficiencies / multiple disabilities in the
framework of inclusive education, like through the comparative analysis on the relations which
are to be established in drawing the finalities of education between the inclusive education and
the mass education movement.

Chapter 3. Particularities of organizing the educational process in classes for
children with multiple associated disabilities is the result of consulting a bibliography from
different areas (psychology, pedagogy, special education psychopedagogy, legislation), of the
analysis of some aspects which result from the consulted works, of current observation realised
as a worker in the system and also of the thorough analysis performed on National Curricula in
place. This chapter brings new notes by analyzing the changes that have occurred in the
education system in Romania as the result of adopting the inclusive and integrative policies.
The chapter provides an original and an up-to-date perspective on the existing educational
realities, such as expanding the sphere of customer education, the modifications which had
happened at the macro level of the teaching projecting design (both for students with special
educational needs, integrated into mass education and for students with multiple associated
disabilities) or organizing and designing peculiarities of the educational process for the special
educational needs students and with multiple associated disabilities. In the research section there
have been made investigations which confirm these educational realities.

Chapter 4. The entraining adaptive functioning program brings into attention a
present theme, offering a theoretical framework upon the training program of adaptive
functionality concept. There are empirical data and evidence presented scientifically regarding
the cognitive efficiency training for different categories of population. The idea of cognitive
training or drive bearings operating deficit has been taken over by the pedagogical intervention,
the beneficiaries being different categories of students with special educational needs. There was
established that numerous researches lie currently in progress and they are available for reading,
being just the first partial results of the influence that the training programmes applied to their

beneficiaries. Therefore, | considered this research theme to be suitable for nowadays, especially



as we don't know to existe another research of this nature in Romania, especially for students

with multiple associated deficiencies / multiple disabilities.

RESEARCH METHODOLOGY
The section allocated to research shows a complex design due to studies and different

research methods, used for the purpose of investigation of distinct issues that characterizes
education and training for deficient students with multiple associated deficiencies / multiple
disabilities. This section includes three research approaches.

Chapter 5. The exploratory stage includes two constatative researches in support of
findings and statements made in Chapter 3, Particularities of organizing the educational process
in classes for children with multiple associated disabilities.

A lot of 43 special education teachers have attended both investigations which carry out
activities and educational training in the morning classes for students with multiple associated
deficiencies.

Study 1: Investigating the levels of school pupils’ insertion with the special educational
needs and multiple associated deficiencies in educational units within Cluj/Cluj-Napoca (in
terms of quantity). The study had the purpose to investigate some quantitative aspects relating to
the level of school insertion for children with S.E.N. and multiple associated deficiencies in the
units of mass education, in special education units, within of Cluj/Cluj-Napoca County. The
objectives of the study are:

e investigating, in terms of quantity, the level of school insertion of pupils with multiple

associated deficiencies and S.E.N. in educational units within the Cluj-Napoca County

e ldentifying the special education units which have pupils with multiple associated

deficiencies

e establishing the share of pupils with multiple associated deficiencies with institutions of

special education which have this category of students

e Establishing the typology of multiple associated deficiencies that students educated in

special education units within the municipality of Cluj-Napoca show and their share.

The research questions were:

1. To what extent is reflected in the educational reality in Cluj, adopting the integration and

inclusive policy at the level of Cluj/Cluj-Napoca, from the point of view of extending the

coverage of the educational clients



2. Which are the learning units that "satisfy" this aspect of adopting integrationist and
inclusive educational policies in the case of pupils with multiple deficiencies, within the
municipality of Cluj-Napoca

3. Which is the share of pupils with multiple associated deficiencies within the educational
landscape of the city

4. What are the types of deficiencies associations and their share?

This study was done in two stages. To capture data related to the degree of insertion for
pupils with the S.E.N. in the school in Cluj-Napoca, as well as identifying the special education
units which have pupils with multiple associated deficiencies, there were used data provided by
the National Database of Education for Cluj County for the 2011-2012 school year, as well as
data derived from the website of Cluj County Council and I1SJ Cluj regarding special education
units school pupils with multiple associated deficiencies.

In order to capture the aspects of school pupils with multiple associated deficiencies
insertion (school units which have pupils with multiple associated deficiencies share associated
in the educational landscape, multiple associated deficiencies typology with in the framework of
special education units in the municipality of Cluj-Napoca and their share) was used the survey
method. We mention the fact that for this stage of the research there were selected only the
educational units which have pupils with multiple associated deficiencies in Cluj-Napoca and
where the language of instruction is Romanian. Furthermore, there were not an object for this
research the students with multiple associated disabilities who are home-schooled.

In order to obtain data about the extension of coverage of the customer education , a
mixed questionnaire with 3 questions was made. Questions 1, 2 and 3 were open, factual
questions and for getting information across school units which have special education students
with multiple associated disabilities, the number of pupils in a classroom and the multiple types
of associated deficiencies (data on the questionnaire are available in his doctoral thesis in annex
no. 1).

This study was conducted by the quantitative analysis of data provided by the National
Database of Education for the Cluj County, as well as those obtained from applying the
questionnaire no. 1. The application of the method of indirect survey in writing, by means of a
self-administration questionnaire. After filling in the questionnaires by the participants, there was

the counting, the analysis and the data interpretation.



The data obtained was presented in the form of tables (table no. V.1.; Table No. V.2,
Table No. V.3. Table No. V.4., Table No. V.5.), revealing the following educational realities:

Table No. V.1. - Data on the share of children with the S.E.N. integrated in the mass and
the special education units in Cluj County

Nr.crt. | Category clients of education Number of students Percentage

1. Valid students 91573 97,64%
Students with S.E.N. integrated in 426 0,45%
the mass education

3. Students with S.E.N. oriented 1783! 1,91%
towards the special education

Table No. V.2.- Data concerning the level of insertion of the pupils with S.E.N. in the mass and

special education units within the Cluj County

Nr.crt. Category clients of education Number of students Number of
students
1. Students with S.E.N. integrated in 426 19,28%
the mass education
2. Students with S.E.N. oriented 1783° 80,72%
towards the special education

Table No. V.3.-Statistical data regarding the share of pupils with multiple associated deficiencies

within the special education units from Cluj-Napoca

Nr. Type of deficiency Total no. of Type of Multiple Associated | Total no. | the share of
crt. students/school Deficiencies of pupils with
students | DMA within
special
education
units
1. Visual deficiencies 219 Deafblindness/Multi-sensory 28 12,78%
Deficiencies
2. Hearing deficiencies 175 Multi-sensory Deficiencies 18 6,31%
110
3. Neuro-motor deficiencies 50 Deficiencies associated with 39 78%
neuro-motor deficiency
4. Mental 154 Deficiencies associated with 40 10,69%
deficiency/behavioral mental deficiency
disorders 220
Total no. of students in the 928 125
special educational units

“\We mention the fact that the special schools fromCluj-Napoca have students with the S.E.N. from in other counties.

\We mention the fact that the special schools fromCluj-Napoca have students with the S.E.N. from in other counties.




Table No.V.4.-The share of multiple associated deficiencies types seen in the case of schooling
students with multiple associated deficiencies within Cluj-Napoca, depending on the specifics of

education units where they are educated

Nr. Type of Multiple Associated Deficiencies Total no. of The share of associated
crt. students deficiencies starting from the
typology criteria of associated
deficiencies

1. Deficiencies associated with visual deficiency 28 22,4%
(Deafblind/multi-sensory deficiencies)

2. 18 14,4%
Deficiencies associated with hearing deficiency

3. Deficiencies  associated with  neuro-motor 39 31,2%
deficiency

4, Mental deficiency associated with other serious 40 32%
deficiencies

Table No. V.5.- The share of multiple associated deficiences types in the case of schooling
students with multiple associated deficiencies within Cluj-Napoca, according to medical and

neuropsychiatric diagnoses of students with multiple associated deficiencies

Nr. MEDICAL AND NEUROPSIHIATRIC Total no. of The share of associated deficiencies

crt. DIAGNOSIS students starting from the typology criteria of
associated deficiencies
1. Serious mental deficiency associated with 30 24%
impaired sensory or neuro-motor deficiencies
2. Autistic spectrum disorders associated with 24 19,2%

sensory deficiencies, neuro-motor or serious
mental deficiency

3. Down syndrome 15 12%

4, Sechelara Ischemic Encephalopathy 10 8%

5. ADHD associated to mental, sensory or 5 4%
neuro-motor deficiency

6. Appert syndrome 2 1,6%

7. Other problems associated with sensory or 39 31,2%

neuro-motor deficiencies

The quantitative analysis of the obtained data had led to the following conclusions:
e adopting the inclusive and integrationist policies in education is reflected quite shy in

Cluj’s real education,;




the major tendency remains that of schooling pupils with S.E.N. within special education

units;

e students with multiple associated deficiencies are educated in special education units

o statistically speaking, the share of students with multiple associated deficiencies
embraced in an organized form of learning is quite small (13,47);

e We may consider that - as a result of approaching some inclusive and integrationist

educational policies - was diversified, by default has increased quantitatively the

population segment to which it is addressed the educational services.

Study 2: Investigating ways of organizing and conducting the teaching activities to
classes of students with multiple associated deficiencies / multiple disabilities wishes to
surprise the practical aspects of designing, organizing and conducting the educational activities
which are conducted during the morning classes for the students with multiple associated
deficiencies. The study wants to surprise less known aspects, even the ones which were
neglected until now by works and studies devoted to the integration of pupils with multiple
disabilities in an organized form of learning/education.

This study is an ascertaining research which wants to surprise the practical ways in which
the teaching activity is organized and conducted in classes / groups of students with multiple
associated disabilities / multiple disabilities.

The goal of this study was to identify the practical means to realize the teaching activity
to classes / groups of students with multiple associated disabilities / multiple disabilities.

The study objectives were:

e the identification of the practical modalities (variants) which they take the forms of
organizing the activity for the students with multiple associated disabilities;

e Setting the share of the forms of organizing the activity of students with multiple
associated deficiencies in the current pedagogical practice;

e Identifying and analyzing the practical modalities (variants) of organizing and conducting
the teaching activity generated by the particular relationships that are established between the
components / didactic activity variables (study discipline, activity, objectives, content of

learning, work, methods and procedures used, strategy).
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The assumption from which it started was the presence of students with multiple
associated deficiencies into the educational system causes the appearance of specific ways
(variants) of organizing and conducting the teaching activity based on the means of organizing
the activity of students, in light of the relationship which is established between this layout and
its components (variables) of the didactic activity.

The used method was the one of the survey, the survey of 43 participating special
education teachers who carry out educational activities in the morning program, for the
classes/groups of students with multiple associated deficiencies as well as is was done in the
previous study.

Question 1 is an open one and it registers the name of the educational institution,
providing data about the participants of the study. Question 2 is about surprising some issues that
refer to the form of organizing the activity of the students, most often encountered in the
educational practice in classes/groups of students with multiple associated deficiencies.
Questions 3, 4, 5, 6 and 7 aim to investigate ways of organizing and conducting the teaching
activity generated by the particular relationships that are established between the components /
didactic activity variables (study discipline, activity, objectives, content of learning, work,
methods and procedures used, strategies).

It has been made to the application of the method of indirect survey in writing, by means of a
questionnaire administration. After filling in the questionnaires by the participants there was the
counting, the analysis and interpretation of data.

The data obtained from the administration of the questionnaire was recorded quantitatively
(by counting the variants selected by the study participants) and qualitative (by analizing data d
quantitatively and relating it with the realities / educational practices identified).

The data obtained was presented in the form of a table (table no. 6. V.), revealing the

followings:
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Table No. 6. V.- Data obtained by applying Chestionrului No. 2 to teachers

Nr. Question Option/ | Option/ | Option/ | Option/
crt. variant | variant | variant | variant
a) b) c) d)
No of No of No of No of
answers | answers | answers | answers

1. The name of the educational unit where you work - - - -

2. Which of the following forms of organizing in your students™ | 31 8 5 -
activity prevails in class?

3. Which is the predominant method of conducting the class | 1 29 11 3
activity?

4. 34 6 4 -
Which is the situation you have faced most often in the class
activity in terms of managing the work time?

5. What is the content of teaching activities carried out | 5 28 11 -
predominantly?

6. Approaching the learning contents | use to 38 6 - -

7. Approaching the learning contents | use to 3 27 14 -

The study's findings confirm the existence of some peculiarities in organizing and

developing didactic activities of teaching at classes/groups of students with multiple associated

deficiencies, both in terms of the share of the forms of organizing the existing activity for pupils

and of ways of organizing and developing the didactic activity depending on the relations which

are established between certain components / variables of the didactic activity:

The form of organizing the students’ activity adopted by the teacher (which shows the
particularities linked to the number of children included in a class, the seriousness of
the deficiencies, the level of psycho-physical development, development needs and
opportunities)

The study subjects and the method of crossing the class schedule/day

The discipline of study and the subject / theme of the didactic activity

The discipline of study and the specifics of the learning content (activities focused
predominantly on the formation of personal autonomy, cognitive activities,
therapeutic-type activities)

The discipline of study and the work tasks

The didactic activity and the working time

Chapter 6. The efficiency of the entraining of adaptive functioning program on the

development of cognitive skills, communication skills and fine motor skills at children with
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multiple sensory disabilities represent a research-action, developed longitudinally, on a 5-year
period, which is willing to try the efficiency of the Tthe Training program of the adaptive
functioningupon the development of cognitive abilities, communication skills and fine motor
needed in learning, the children with multiple sensory deficiencies.

The chapter delimits the coordinates of the action-research proposed at the level of the
purpose, objectives, hypotheses circulated, variables, batch of participants and the assessment
tools used. The research methodology includes psychopedagogical experiment, direct and
systematic observation and the evaluation of the level of students’ development through tests and
scales (Portage Guide, areas of cognitive and language development, the Oregon Inventory
skills, the surfac of fastidious motor development).

The targeted objectives of this study are:

e Identifying the skills and behaviours required in learning, which define the areas of
cognitive, communication and fine motor, in the case of students with multiple sensory
deficiencies;

e Making a personalized psychological evaluation by using different marks in the manner
of registering the pupils’ evolution through standardized instruments for the evaluation of
cognitive, communication and fine motor behaviors;

e The determination of the level of development of cognitive behaviour, communication
and fine motor at students with multiple sensory deficiencies participants in the study by
using the Portage Guide and the Oregon skills Inventory, adapted to the manner of
registering the data/results;

e Identifying some working strategies that lead to improving / developing cognitive
communication and fine motor skills at children with multiple sensory deficiencies;

e Investigation of the effectiveness of the Training program of the adaptive functioning of
pupils with multiple sensory deficiencies.

This study had the purpose of investigating the effectiveness of the Training program of the
adaptive functioning for officials working on the development of adaptive cognitive skills,
communication and fine motor skills in children that shows multiple sensory deficiencies

This study begins from the general hypothesis according to which the students who
benefit of the Training program of the adaptive functioning will acquire more cognitive skills,

communication (receptive, expressive and reading-writing) and fine motor skills, necessary in
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learning, at the end of the program and at a follow-up period of 3 months towards the ones

present at the beginning of the program.

The hypothesis of the study were:

1)

2)

3)

4)

5)

It is presumed that there are significant differences between the stage of pre-trial
intervention, intervention and follow-up with regard to the purchase of behaviors which
define cognitive abilities;

It is presumed that there are significant differences between the stage of pre-trial
intervention, intervention and follow-up with regard to purchasing behaviors that define
the communication abilities (receptive, expressive, reading-writing);

It is presumed that there are significant differences between the stage of pre-trial
intervention, intervention and follow-up with regard to purchasing behaviors that define
the fine motor skills;

It is assumed that, due to the Training program of the adaptive functioning, cognitive
abilities, fine motor and communication are kept in time, even if the information/contents
of learning that led to their formation are forgotten (partly);

It is assumed that the acquisition of cognitive skills, fine motor and communication skills,
through crossing the Training program of the adaptive functioning, determines getting
significantly higher scores in standardized assessment tools, some minimum adaptations
(Portage Guide, Oregon skills Inventory).

The independent variable is represented by the administration of the Training program of

the adaptive functioning designed and applied to by the author of this thesis. The dependent

variables are represented by defining cognitive behaviour skills, communication and fine motor.

The research had a comparative design pre-post-follow-up intervention and took place

over a period of 5 years (2008-2013). The participants in the study were evaluated before the

intervention administration, after the intervention and at a follow-up 3 months after the end of

the intervention.

The trial was attended by 5 subjects with multiple sensory deficiencies, aged between 12

and 13, and who present the mental deficiency-associated environments or serious deficiencies

and disorders (severe) constructs. The selection criteria were that students present significant

gaps between chronological age and level of cognitive development, language and fine motricity.
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The peculiarities which associating the deficiencies put to mental development of these
children do not allow establishing a sample of contro and an experimental sample, with
relevance for maintaining the objective nature of the research. Due to the fact that children are
very different, both in terms of medical and neuropsychiatric diagnoses and typology and
particularities of multiple associated deficiencies /multisensory deficiencies, fixing those two
types of samples is an irrelevance for this research. Therefore, this research was conducted on
the basis of case studies.

Since the method of the Training program of the adaptive functioning was built on the
skeleton of the Curriculum for DeafBlind/multi-sensory deficiencies, the sample content group
has targeted disciplines of study that have been allowed successful in addressing the contents of
learning from the perspective of the four coordinates of the program.

The learning content, as well as the PIP objectives were differentiated for each of the
students participants in the study, depending on their needs and possibilities of development. It
has kept a common theme approach learning contents to facilitate organizing and conducting the
frontal teaching activities.

The obtained results after the application of the Training program of the adaptive functioning
were recorded within the assessment tools mentioned (Portage Guide, cognitive development
areas and the Oregon inventory of skills development, the area of fine motricity).

The obtained results have shown the existence of some significant differences between
the stage of preinterventie, postinterventie and the follow-up in the acquisition of skills and
capacities specific to the areas of cognitive development, language development and motricity
development.

Therefore, the Training program the adaptive functioning has proved to have a significant
effect on purchasing and forming the cognitive skills and communication skills and fine motor.

There were identified significant differences between the stage of preinterventie,
postinterventie and follow-up at the abilities and capabilities level that characterize cognitive
development, language development and motricity development.

The progress determined by the implementation of the Training program of the adaptive
functioning is evident between the stage of preinterventie and postinterventie, between the stage

of post-intervention and follow-up stage recording a small setback.
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Despite the loss of some of the abilities/skills, it may find maintaining a significant
differences between the scores obtained by students at the initial evaluation (preinterventie) and
the follow-up evaluation type.

The analysis performed on the evolution of the students on the three areas of
development shows its characteristic aspects.Regarding the cognitive development, the analysis
and interpretation of data obtained as a result of the application of the Portage Guide (cognitive
development area) shall be able to confirm the existence of significant differences between the
scores obtained by students in the stages of pre-trial intervention, intervention and follow-up,
fact which confirms the hypothesis (hypothesis 1) that there are significant differences between
the stage of pre-trial intervention, intervention and follow-up with regard to purchasing
behaviors that define cognitive abilities.

The comparative analysis of the evolution of cognitive development for the students
participants in the study reveals the existence of inequalities between their acquisitions.

Students who present serious mental deficiency and alalie (M.S., N.B., N.D.) presents a
number of acquisitions towards students who present moderate mental deficiency/average.The
number of items that are characteristic of the upper levels of cognitive development are made
into a smaller number than in the case of the other two students (A.P.D. R.R.M.). The loss of
some cognitive acquisitions are also higher in the case of three students.

We are talking about the skills, abilities, skills and behaviors that characterize the upper
levels of the cognitive development. At the same time, the skills that characterize the lower and
medium cognitive levels mentain themselves over the time and, even if they have not been
repeated in the contexts of learning offered by the Training program of the adaptive functioning.

Language development, analyzed through a number of items (acquisitions/abilities/verbal
behaviors) that students ii done in the manner proposed by Portage Guide or as specify/partial
shows their progress during the Training program of the adaptive functioning.

You can find the existence of significant differences between the results obtained by
students in initial assessment stages and the final results are always up in time, after the
termination of the program. Based on the obtained results we can say that the hypothesis can be
confirmed and (hypothesis 3) that confirms the hypothesis that there are significant differences
between the stage of pre-trial intervention, intervention and follow-up with regard to purchasing

behaviors that define the communication abilities (receptive, expressive, reading-writing)
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It can be ascertain that students record a considerable leap in language development in
years 2 and 3 of the program (school years 2009-2010, 2010-2011), when you may find buying a
large number of skills/behaviors that define the level of development of the language.

Most of the acquisitions concerns the skills/behaviors that characterize the lower storeys
of the development of the language. Students M.S, N.B., N.D have acquired the rudiments of
conventional communication (means a large number of objects, images and actions via sign
language, join a noun with an adjective or a verb) that we use in everyday life or in the
framework of activities in class. However, for the above mentioned students, the acquisitions
(skills/behaviors) that characterize the development of the language, according to Portage Ghide,
are smaller. This is due to reduced possibilities and the designation of certain grammatical
aspects of sign language (use article, verb tenses, conjugation of verbs) or related aspects of
intonation.

Between the final evaluation results and the evaluation of follow-up type may find the
little differences in of the loss of some acquisitions or the switch of them to the specifc/partial
manner of realization. We are talking in this case about those acquisitions that were not
consolidated enough or that involve a high degree of complexity (e.g., understanding of
sentences).

The most spectacular evolution knows a development area of fine motricity, where it
acquires most of the skills inventory of the proposed by the Oregon Inventory of skills
development for area of fine motricity.

As the analysis results shows, the students in the study participants, fine motricity
development is the field where development is lost the fewest abilities between stages of final
assessment (post intervention) and type evaluation follow-up. Also, this is the area in which
students have recorded the largest advances. The results obtained justifies the assertion that the
hypothesis can be confirmed and (hypothesis 3) that there are significant differences between the
stage of pre-trial intervention, intervention and follow-up with regard to purchasing behaviors
that define their fine motor skills.

The analysis and interpretation of results obtained by the study participants on the three
areas of development reveals that between the stage of intervention and follow-up stage there
was a slight decrease in the number of items that students realise. We explain this either through

the loss of characteristic skills development areas referred to in this study, either through their
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transition towards partial manner specify/achievement. It is, generally speaking, about those
skills that are characteristic for areas of development, skills that have either a high degree of
abstraction and generalization, either have not been sufficiently strengthened.

Despite these losses, the significant differences between the scores obtained by the
participant students in the study between stages of pre-trial intervention and evaluation follow-up
type shall maintain in time to a period of three months after the discontinuation of the program of
training of officers.Therefore, the hypothesis is confirmed and (specific hypothesis 4) according
to which the training program of cognitive abilities, fine motor and communication is kept in
time, even if some of the information/content to learning that led to their formation they look
(partly).

The Training program of the adaptive functioning proposes "customized" recording of the
scores obtained by students on the charts that accompany the protocol standardized assessment
tools. Therefore, in addition to the schedule of the protocol, it has been made a difference
between items that students did in the manner proposed by the assessment tool (mark, in this
case, with light green color) and items that students did in specific manner/partial (marked on the
protocol specification with dark green). This has led, by default, to obtain higher scores in
standardized assessment tools, allowing the recorded behaviors/skills which are either in training
(this is done partially), or require special conditions and adaptations to be made available to
sensory impaired children.

Therefore, there has been confirmed the assumption (hypothesis specifies 5) according to
which the acquisition of cognitive abilities, fine motor and communication through the
completion of the Training program of the adaptive functioning determines obtaining scores
significantly higher in standardized assessment tools, in some minimum adaptation terms. The
benefit of the analysis of the data obtained from the perspective of the way in which the
proposed student is done composing the proposed evaluation item tools mentioned above is
given, mainly, by the possibility of identifying the behaviors and skills which are in training,
which help the teacher identify which are proximal areas of the student’s development.

Chapter 7. Final conclusions includes a synthesis of theoretical and empirical approach
of the thesis, through  which  were investigated the pedagogical and
psychopedagogical aspects for integration of the children with S.E.N. in connection with various

types of curricula, the emphasis falling particularly on methods of design, organization and

18



implementation of literacy and education to pupils with multiple associated/multisensory
deficiencies. Personal contributions are highlighted the limits of research and future directions
for investigation.

Through studies, this paper contributes to a better understanding of the way in which it
achieves literacy and education for children with multiple associateddeficiencies, both at the
macro level, but also at micro level, offering in this way a systematic analysis of the entire
process and thorough education in the case of these students. There were analysed the problems
of organization of educational process, the development of Curriculum designed for this category
of students, design methods and organization of the educational process, the characteristics of the
teaching activity.

Among the strong points, we mention:

o The approach of the school integration and inclusion from the perspective of directions
and implications that the process of education sets, both at the macro level and micro level

o The review of pedagogical concepts, which allows to facilitate the designing activity, the
organization and realization of the teaching activities performed by the teachers who teach the
classes/groups of students associated with multiple associated deficiencies (the delimitation of
the teaching activity of learning, the existence of some particular ways of organizing and
developing the teaching activity)

o Developing a training programme of adaptive function, this research being the first study
conducted in our country and one of the few studies conducted worldwide, over the effectiveness
of cognitive training/training for deficient operation conducted on children with multiple sensory
deficiencies

This research represents a series of boundaries, some of which concern documentation
issues, other aspects of this study/research. Regarding the documentation process and the
progress of the thesis, they were generated by the number of existing studies, both with regard to
the issue of multiple associated deficiencies, especially the specifics that the education process
has in the case of these students.

As long as the constatative studies look, but also the experimental one, it may find that it
has a number of limitations of the objective limit is the number of people involved in research,
both in the case of the teachers surveyed, the pupils and participants in the Training program of

the adaptive functioning . This is due to the low number of teachers who work with this category
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of students, as well as the reduced incidence of the population level of the multiple associated
deficiencies.

The third study, the one about the effectiveness of a training program of adaptive
functioning, presents obvious limitations, generated primarily by the number of student
participants to the experimental trial. The limited number of participants in the study does not
allow generalizing the data obtained to whole populations of people that presents multiple
deficiencies associated. This is a limitation of the adopted work method —the case study-which
can cause results that have a statistical value.

Also as a limit of the third study, we mention the reduced possibility to determine how
the students’ evolution of the on the three areas of development is the Training program of
adaptive functioning and how much is due to experiences generated by the intersection with
other life environments of pupils.

Also as a limit of the conducted study, we have to mention the fact that the assessment
tools used (Portage Guide, in order to capturing pupils' evolution of cognitive development areas
and the Oregon language and skills inventory used for monitoring the evolution of fine motricity
development) have not been validated for any students that shows multiple associated
deficiencies, nor for the Romanian population.

In this chapter there have been outlined some directions for future action. Given the fact
that this thesis is one of the few researches in the field of multiple associated deficiencies, but
also one of the first to offer a detailed analysis on the learning process in the case of this category
of students, we believe it can be improved through future research, with a stronger theoretical
justification, and by initiating studies to combine empirical quantitative and qualitative analysis.

In terms of future prospects, it may be taken into account at the level of research
extension samples with a wider geographical distribution.

Another direction of the upcoming prospects refers to the Training program of adaptive
functioning for students who present a level of deficiency that prevents operating with pictures.
Throughout the program, we propose the identification of new content and a better structure of
them as to meet the developmental stages of pupils with multiple associated deficiencies, as well
as the needs and possibilities of development.

This thesis ends with the presentation of the annexes. In annexes there are

presentedinvestigative tools used for the first two studies (questionnaires 1 and 2 addressed to
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teachers), teaching materials and samples of work sheets for the subjects addressed as the
Training program of adaptive functioning, as well as adaptive protocol specification of the
assessment tools used, filled in for each of the participants, students for development areas
targeted by the Program. In the annexes there are also models of school documents (draft of the
teacher, the student's characterization of the sheet)

BIBLIOGRAPHY:

1. Adamescu, V. (2012). Infruntind viata. Turda: Editura Boema.

2. Aitken, S.; Buultjens, Marianna. (2007). Procesul de predare-invatare la copiii cu surdocecitate. Contact-
comunicare-invdtare. Bucuresti: Editura Semne.

3. Alexandru, C. (2008). Copiii cu dizabilitati multiple. Educatia incluziva - deziderat al societatii
contemporane , mai 2008, pag. 16-17, Timisoara: Editura MacPixel.

4, Alexandru, Cristina; Orth Mirabela. (2009). Dizabilitati vizuale asociate - evaluare si interventie.
Timisoara: Editura MacPixel.

5. Antonesei, L. (1996). Paideia. Fundamentele culturale ale educatiei. lasi: Editura Polirom.

6. Baba, L., Alexandru, C. (2006). Ghid practic pentru educatorii care lucreaza cu copiii cu dizabilitati
multiple. Timisoara: Editura MacPixel.

7. Bouchard Ryan, E., Short, E.J., Weed, K.A. The Role of Cognitive Strategy Training in Improving the
Academic Performance of Learning Disabled Children. Disponibil online pe
http://www.usca.edu/psychology/pdf/Ryan%20Short%20&%20Weed.pdf (consultat la 3 iulie 2014)

8. Brown,L., McLean, M.B., Nietupski, S.H. (1976). A Strategy for Developing Chronological Age

Appropriate and Functional Curricular Content for Adolescents and Young Adults with Significat Disabilities.
Medison, Wisconsin, USA.

9. Browder, D., Cooper-Duffy, K. (2003). Evidence-Based Practices for Students with Severe Disabilities and
the Requirement for Accountability in The Journal of Special Education/vol 37/no 3, 157-163.
10. de Bruin, Eling D.; van het Reve, Eva; Murer, Kurt. (firda an). A randomized controlled pilot study

assessing the feasibility of combined motor—cognitive training and its effect on gait characteristics in the elderly.
Disponibil online pe http://cre.sagepub.com/content/27/3/215.short?patientinform-links=yes&legid=spcre;27/3/215
(consultat la 22 iunie 2014)

11. Bujor, M. (2015). Developing Concepts to Visually Impaired Children. Approaches and Methods in the
Habilitation and Rehabilitation of people with Visual Impairment (pg. 139-146). Cluj-Napoca: Risoprint.

12. Cerghit, I; Vlasceanu, L. (1988). Curs de pedagogie. Bucuresti: Tipografia Universitatii .

13. Cerghit, I.; Radu, L.; Popescu, E.; Vlasceanu, L. (1997). Didactica. Bucuresti: EDP.

14. Cerghit, 1. (2002). Sisteme de instruire alternative si complementare. Bucuresti: Editura Aramis.

15. Chambers, D. (1973). The role of the Pediatrician in Diagnosis and evaluation of the Deaf-Blind Child
(2nd ed.). Denver: Colorado Departament of Education.

16. Champy, Ph.; Eteve, C.; Durand-Prinborgne, C.; Hassenforder, J.; de Singly,F. (1998). Dictionnaire
encyclopedique de I'education et de la formation (2e ed). Paris: Nathan.

17. Chiaravalloti, N.D.; Wylie, G.; Leavitt, V.; DeLuca, J., Increased cerebral activation after behavioral
treatment for memory deficits in MS. Disponibil online pe http:/link.springer.com/article/10.1007/s00415-
011-6353-x (consultat la 25 iunie 2014)

18. Chis, V. (2002). Provocarile pedagogiei contemporane. Cluj-Napoca: Presa Universitara Clujeana.

19. Chis, V. (2005). Pedagogia contemporand - pedagogia pentru competente. Cluj-Napoca: Casa Cartii de
Stiinta.

20. Chudler, H. (2013), Plasticitatea creierului. Invitare si memorie., Disponibil online pe

http://www.scientia.ro/biologie/37-cum-functioneaza-corpul-omenesc/5480-plasticitatea-creierului-invatare-si-
memorie.html. (consultat in iulie 12, 2014)

21. Ciobanu-Grasu, M. (2012). Provocari si dileme in educarea copiilor cu dizabilitéti. Calitatea vietii - Revistd
de politici sociale, nr 1, pg. 63-86.

22. Ciolan, L. (2008). [nvditarea integratd. Fundamente pentru un curriculum transdisciplinar. lasi: Editura
Polirom.

21


http://www.usca.edu/psychology/pdf/Ryan%20Short%20&%20Weed.pdf
http://cre.sagepub.com/content/27/3/215.short?patientinform-links=yes&legid=spcre;27/3/215
http://link.springer.com/article/10.1007/s00415-011-6353-x
http://link.springer.com/article/10.1007/s00415-011-6353-x
http://www.scientia.ro/biologie/37-cum-functioneaza-corpul-omenesc/5480-plasticitatea-creierului-invatare-si-memorie.html
http://www.scientia.ro/biologie/37-cum-functioneaza-corpul-omenesc/5480-plasticitatea-creierului-invatare-si-memorie.html

23. Comper, M. (2014), Cum putem deveni mai destepti? Cele mai noi descoperiri ale stiintei. Disponibil
online la http://www.descopera.ro/stiinta/12458960-cum-putem-deveni-mai-destepti-cele-mai-noi-descoperiri-ale-
stiintei. (consultat in iunie, 23, 2014)

24. Cosmovici, A. (1996). Psihologie generala. lasi: Polirom.

25. Cosmovici, A., lacob, L. (2005). Psihologie scolara. lasi: Editura Polirom.

26. Cristea, S. (2002). Dictionar de pedagogie. Chisinau: Editura Litera Educational.

217. Cucos, C. (1996). Pedagogie. lasi: Editura Polirom.

28. Cuomo, N. (2002). O alta fata a scolii. Sibiu: Editura Psihomedia.

29. Cziker, R. (2008). Explorarea si perceptia imaginilor tactile in cazul copiilor nevazatori. Etapa pre-braille.

Transparentd si comunicare in educatia si integrarea socio-profesionald a persoanelor cu deficiente de vedere (pg.

159-162). Cluj-Napoca: Editura Risoprint.

30. Dascal, A. (2012). Metode alternative si augmentative de comunicare adresate copiilor cu tulburdri din

spectrul autist. Cluj-Napoca, (teza de doctorat).

31. Deppner, 1. (2015). Alternative Learning Methods for Children with Visual Impairment . Approaches and

Methods in the Habilitation and Rehabilitation of people with Visual Impairment (pg. 107-114). Cluj-Napoca:

Risoprint.

32. Drubach, D. (2000). The Brain Explained. NJ: Prentice-Hall.

33. Duman, B., Eriskin, A., Basar, M.C., Kirag, S., Programul educational individualizat (fara an). Disponibil

online pe http://www.cp-

pack.eu/attachments/tb/RO_TB/RO_TB_mod5_ Programul%20eductional%20individualizat%20(PEI).pdf (consultat

in 13 octombrie 2012)

34. Fawley, M. A. (1989). Community-based Curriculum.Instructional Strategies for Students with Sever
Handicaps (2nd.ed). Baltimore: Paul H. Brookes Publishing Co.

35. Farcas, 1. (2008). Sistemul PECS de comunicare augumentativad si alternativd din perspectiva teoriilor
psiholingvistice si interventia specifica in cazul elevilor cu surdocecitate/deficiente senzoriale multiple.
Transparenta si comunicare in educatia si integrarea socio-profesionald a persoanelor cu deficiente de vedere
(pg. 43-47). Cluj-Napoca: Editura Risoprint.

36. Farcas, L. (2012). Aspecte psiholingvistice ale comunicarii prin limbajul semnelor gestuale in cazul persoanelor
cu surdocecitate. Cluj-Napoca: (teza de doctorat).

37. Foucaul, M. (1992). The Question of Cultural Identity. In S. D. Hall, Modernity and its Futures. Cambridge.

38. Ghergut, A. (2005). Sinteze de psihopedagogie speciald. Ghid pentru concursuri si examene de obtinere a
gradelor didactice. Iasi: Editura Polirom.

39. Ghergut, A. (2006). Psihopedagogia persoanelor cu cerinfe speciale. Strategii diferentiate si incluzive in
educatie. lasi: Editura Polirom.

40. Ghergut, A. (2011). Evaluare si interventie psihoeducationald. Terapii educationale, recuperatorii si
compensatorii. Tasi: Polirom.

41. Green, T., Long, D.L., Green, D., losif, A.M., Dixon, J.F., Miller,M.R.; Fassbender, C. ; Schweitzer, J.B.
(2014), Will working memory training generalize to improve off-task behavior in children with Attention-
Deficit/Hyperactivity Disorder? Disponibil online pe http://www.cogmed.com/working-memory-training-
generalize-improve-offtask-behavior-children-attentiondeficithyperactivity-disorder (consultat in 2 iulie 2014)

42. Halip, I.; Raileanu, M. I; Ciubotariu, E. (2010). Repere legislative si metodice in cadrul activitatilor desfasurate
cu copiii cu CES. Iasi: Editura Studis.

43. Hall, S. (1992). The West and the Rest: Discourse and Power. In S. G. Hall, Formation of Modernity. The Open
University.

44. Hathazi, A. (2004). Evaluarea copilului cu surdocecitate. Indrumdtor metodic. Bucuresti: Sense Internationale
Roméania.

45. Hathazi, A. (2015). Dizabilitatile multiple. In A. Rosan, Psihopedagogie speciald - modele de evaluare §i
interventie (pg. 187-211). lasi: Editura Polirom.

46. Horga, L., Jigau, M. (2009). Situatia copiilor cu cerinte educative speciale inclusi in invatamdntul de masa.
Bucuresti: Editura Vanemonde.

47. lonescu, M.; Radu, I. (1995). Didactica moderna. Cluj-Napoca: Editura Dacia.

48. lonescu, M. (2003). Instructie si educatie. Paradigme, strategii, orientdri, modele. Cluj-Napoca.

49. lonescu, M. (2005). Instructie si educatie. Arad: "Vasile Goldis" University Press.

50. Ionescu, M., & Bocos, M. (2009). Tratat de didactica modernd. Pitesti: Editura Paralela 45.

51. lonescu, V. S. (2004). Ghid de practici pozitive pentru educatia copiilor rromi. Bucuresti: Editura Artprint.

22


http://www.cp-pack.eu/attachments/tb/RO_TB/RO_TB_mod5_Programul%20eductional%20individualizat%20(PEI).pdf
http://www.cp-pack.eu/attachments/tb/RO_TB/RO_TB_mod5_Programul%20eductional%20individualizat%20(PEI).pdf
http://www.cogmed.com/working-memory-training-generalize-improve-offtask-behavior-children-attentiondeficithyperactivity-disorder
http://www.cogmed.com/working-memory-training-generalize-improve-offtask-behavior-children-attentiondeficithyperactivity-disorder

52.
53.
54.
55.
56.
57.
58.
59.
60.

61.
62.

63.
64.
65.
66.
67.
68.
69.
70.

71.

72.

73.

74.

75.

76.

77.

78.

Horga, Irina; Jigau, Mihaela. (2009). Situatia copiilor cu cerinte educative speciale inclusi in invatamantul de
masa. Bucuresti: Editura Vanemonde.
Jaeggi, S.M., Buschkuehl, M, Jonides, J., Perring, W.J. (2008) Improving fluid intelligence with training on
working memory. Disponibil online pe http://www.pnas.org/content/early/2008/04/25/0801268105.full.pdf
(consultat 1n 12 iunie 2014)
Joita, E. (2001). Curs de pedagogie. Craiova: Tipografia Universitatii din Craiova.
Jonaert, Ph.; Ettayebi, M.; Defise, R. (2010). Curriculum si cometente. Un cadru operational. Cluj-Napoca:
Editura ASCR.
Kame'enui, E.J., Simmons D.C. (2008). Catre incluziunea cu succes a elevilor cu dizabilitati: arhitectura
instructiei. Timisoara: Editura Mirton.
Kamuf, P. (1990). Replacing Feminist Criticism. in M. K. Hirsch, Conflicts in Feminism (pg. 105-111). New-
York: Routledge.
Kennedy, J.P., Foundation, Jr. (1989). Creative Play Activities for Children with Disabilities. Champaing,
Ilinois: Human Kinetics Books.
Lascus, V.; Crisan, L.; Mara, D.; Moldovan, D. (2004). Dezvoltarea somatica sipsihica a copilului
institutionalizat. Sibiu: Editura Universitatii Lucian Blaga.
Loéfgren, O. (1981). On the Anatomy of Culture. Etnologia Europea, nr. XII, pag 26-46.
Lombroso, C. (1992). Omul delincvent. Bucuresti: Editura Maiastra.
Longoni, F., Sturm, W., Weis, S., Holtel, C., Specht, K., Herzog, H., Willmes, K. (2000) Functional
Reorganization after Training of Alertness in Two Patients with Right-Hemisphere Lesions. Disponibil online
pe http://econtent.hogrefe.com/doi/abs/10.1024//1016-264X.11.4.250?journalCode=znp (consultat in 25 iunie
2014)

de Lassus, R. (2008). Programarea neurolingvistica. Bucuresti: Editura Teora.
Mclnnes, J.M.; Treffry, J.A. (2000). Copilul cu surdocecitate. Ghid de dezvoltare. Bucuresti: Editura Semne.
Mecu, C.-M. (2003). Eu profesor?...Eu?...Profesor!Introducere in psihologia educatiei. Bucuresti: Editura
Arhiepiscopiei Romano-Catolice.
Mercieca, D. P. (2013). Living otherwise. Students with profound and multiple learning disabilities as agents in
educational context. Rotterdam/Boston/Taipei: Sense Publisher.
Milutinovic, S. (2012). The Nature and Origins of Difficulties in Educating Children with Developmental
Disabilities. Research in Pedagogy, vol 2, nr. 2, pg. 65-98.
Murdoch, H., McMinn, R., Gopsill, S., McLinden, A., Smith, G. (2009). A curriculum for multy-senzory-
impaired children. Disponibil online pe
http://www.essexlocaloffer.org.uk/sites/default/files/MSI%20curriculum.pdf (consultat in 22 noiembrie 2012
Myklebust, H. (1964). The Psichology of Deafness (2nd ed). New-York: Grune and Stratton.
das Nair R., Ferguson H, Stark D.L., Lincoln N.B., (2012), Memory Rehabilitation for people with multiple
sclerosis.Disponibil online la http://www.ncbi.nlm.nih.gov/pubmed/22419337 (consultat in 26 iunie 2014)
Nechit, R. (2012). Educatia psihomotrica - activitate de prevenire a tulburérilor grafice. Optimizarea metodelor,
mijloacelor si tehnicilor educative si terapeutice in activitdtile de recuperare a copiilor cu C.E.S. (pg. 90-93).
Cluj-Napoca: Editura Contrapunct.
Nedeianu, L., Girniceanu, C., Stoica, F. (2008). Mijloace moderne de comunicare in invatdmantul special.
Transparentd si comunicare in educatia §i integrarea persoanelor cu deficiente de vedere (pg. 61-65). Cluj-
Napoca: Editura Risoprint.
Nicola, 1. (1994). Pedagogie. Bucuresti: EDP.
Orelove, P.F., Sobsey, D. (1996). Educating Children with Multiple Disabilities: A Transdisciplinary Approach.
Londra: Paul H. Brookes Publishing co.
Pah, 1. (2010). Noile tehnologii ale informatiei si comunicatiei: oportunitdti pentru integrarea socialda a
persoanelor cu dizabilititi. In V. Preda, Dinamica educatiei speciale (pg. 21-32). Cluj-Napoca: Presa
Universitara Clujeana.
Palade, D. (2012). Modalitati de integrare scolara a copiilor cu dizabilitati (in raport cu tipul §i gravitatea
deficientei sau a tulburdrilor). Integrarea elevilor cu CES in scoala publica: provocari, actualitati i
perspective. (pg. 10-14). Tasi: WordPress.
Padure, M. (2015). Tehnologii de acces in educatia specializatd si incluzivad. in A. Rosan, Psihopedagogie
speciald - Modele de evaluare si interventie (pg. 477-501). Iasi: Polirom.
Peeters, T. (2009). Autismul. Teorie si interventie educationald. lasi: Editura Polirom.

23


http://www.pnas.org/content/early/2008/04/25/0801268105.full.pdf
http://econtent.hogrefe.com/doi/abs/10.1024/1016-264X.11.4.250?journalCode=znp
http://www.essexlocaloffer.org.uk/sites/default/files/MSI%20curriculum.pdf
http://www.ncbi.nlm.nih.gov/pubmed/22419337

79. Petrisor, S., Vilcan, S., Borca, C. (2008). Particularatiti ale predarii-invatarii la elevul cu deficientd de vedere.
Transparentd si comunicare im integrarea socio-profesionald a persoanelor cu deficientd de vedere (pg. 95-
99). Cluj-Napoca: Editura Risoprint.

80. Piajet, J., Inhelder, B. (2005). Psihologia copilului. Chisinau: Editura Cartier.

81. Pitariu, H. Evaluarea  resurselor umane  (suport de curs). Disponibil online pe
https://www.scribd.com/doc/48732364/Horia-Pitariu-Evaluarea-Resurselor-Umane-Curs-Sem-1 (consultat in 23
iunie 2014)

82. Popa, A. (2011). Neuroplasticitate. Disponibil online pe http://www.topexperti.ro/experti/Anca-
Popa_1015/articole/Neuroplasticitatea 704 (consultat in 3 iulie 2014)

83. Popovici, D. V. (2004). Curs de psihopedagogia polihandicapatilor (suport de curs). Bucuresti: Tipografia
Universitatii.

84. Postelnicu, C. (2007). Fundamentele didacticii scolare. Bucuresti: Editura Aramis.

85. Preda, V. (2000). Orientari teoretico-praxiologice in educatia speciald. Cluj-Napoca: Presa Universitara
Clujeana.

86. Preda, V.; Sendrea, L.E.; Cziker, E.R. (2002), Psihopedagogia interventiei timpurii la copiii cu deficiente
vizuale. Cluj-Napoca: Presa Universitard Clujeand

87. Preda, V., Cziker, R. (2004). Explorarea tactil-kinestezica in perceperea obiectelor, a imaginilor tactile si in
lectura Braille. Cluj-Napoca: Presa Universitard Clujeana.

88. Preda, V. (2007). Elemente de psihopedagogie speciald. Cluj-Napoca: Editura Eikon.

89. Preda, V. (2010). Dinamica educatiei speciale. Cluj-Napoca: Presa Universitara Clujeana.

90. Rebok, G.W.; Ball, K.; Guey, L.T. (2014). Ten-Year Effects of the Advanced Cognitive Training for

Independent and Vital Elderly Cognitive TrainingTrial on Cognition and Everyday Functioning in Older Adults.

Disponibil online pe http://www.readcube.com/articles/10.1111%2Fjgs.126077r3_referer (consultat in 27 iunie

2014)

91. Rosan, A. (2015). Psihopedagogie speciala. lasi: Editura Polirom.

92. Rozsos, R. (2012). Integrarea in sistemul educational roménesc pentru persoanele cu dizabilitati. Factori

facilitatori si barierein calea integrérii. (studiu de caz). Optimizarea metodelor, mijloacelor si tehnicilor educative si
terapeutice in activitatile de recuperare a copiilor cu C.E.S. (pg. 65-68). Cluj-Napoca: Editura Contrapunct.

93. Salade, D. (1998). Dimensiuni ale educatiei,. Bucuresti: EDP.

94. Salavastru, D. (2004). Psihologia educatiei. lasi: Editura Polirom.

95. Schaffer, H. R. (2005). Introducere in psihologia copilului. Cluj-Napoca: Editura ASCR.

96. Schumaker, J.B., Lenz, B.K. (2008). Adaptarea artei limbajului, a studiilor sociale si a materialelor de stiinte
pentru clasele de stiinte. Timisoara: Editura Mirton.

97. Schumm, J. (2008). Adaptarea materialelor de citire si de matematicd pentru clasa incluzivd. Timisoara: Editura
Mirton.

98. Snell, M., Brown, F. (2000). Instruction of Students with Severe Disabilities. Columbus, OH: Prentice-Hall.

99. Stainback, S; Stainback, W. (1996). Inclusion: A guide for educators. Baltimore, M.D.: Paul H. Brookes
Publishing Company

100. Stanciu, M., Petrescu, E. (2013). Copiii cu dizabilitati. Bucuresti: UNICEF, Roménia.

101. Steiner, N.J., Sheldrick, R.C., Gotthelf, D., Perrin, E.C. (2011). Computer-based attention training in the
schools for children with attention deficit/hyperactivity disorder: a preliminary trial.disponibil online pe
http://cpj.sagepub.com/content/50/7/615.full.pdf (consultat in 2 iulie 2014)

102. Surdu, D. (2006). Prelegeri de istoria psihologiei. Disponibil online pe
http://www.scribd.com/doc/200461892/05-Istoria-Psihologiei#scribd. (consultat in 14 iulie 2013)

103. Sylva, K., & Lunt, 1. (1992). Child Development. Oxford, UK: Blackwell Publishers.

104. Timbus, R. (2015). Teaching Students with Visual and Multiple Impairments. Approaches and Methods in the
Habilitation and Rehabilitation of People with Visual Impairment (pg. 96-98). Cluj-Napoca: Editura Risoprint.

105. Tortora, G. (1996). Principles of Anatomy and Psychology. New-York: HarperCollins College.

106. Tufar, O. (2015). Sisteme de comunicare alternative si augumentative. in A. Rosan, Psihopedagogie speciald -
modele de evaluare si interventie (pg. 457-476). Tasi: Editura Polirom.

107. Ungureanu, D. (2000). Educatia integrata si scoala incluziva. Timisoara: Editura de Vest.

24


https://www.scribd.com/doc/48732364/Horia-Pitariu-Evaluarea-Resurselor-Umane-Curs-Sem-1
http://www.topexperti.ro/experti/Anca-Popa_1015/articole/Neuroplasticitatea_704
http://www.topexperti.ro/experti/Anca-Popa_1015/articole/Neuroplasticitatea_704
http://www.readcube.com/articles/10.1111%2Fjgs.12607?r3_referer
http://cpj.sagepub.com/content/50/7/615.full.pdf
http://www.scribd.com/doc/200461892/05-Istoria-Psihologiei#scribd

108. Vigotski, L.S. (1971). Opere psihologice alese, Bucuresti: EDP.

109. Vatcd, R. (2012). Demers didactic de activizare eficientd in formarea abilitatilor de orientare spatio-corporala.
Optimizarea metodelor, mijloacelor si tehnicilor educative si terapeutice in activitatile de recuperare a copiilor cu
C.E.S. (pg. 30-35). Cluj-Napoca: Editura Contrapunct.

110. Verza, E. (1997). Psihopedagogie speciala. Bucuresti: EDP.

111. Vrasmas, Ecaterina; Nicolae, Simona; Oprea, Viorica; Vrasmas, Traian. (2005). Ghid pentru cadrele didactice
de sprijin. Bucuresti: Editura Vanemonde.

112. Vrasmas, T. (2001). Invatamdntul integrat si/sau incluziv. Bucuresti: Editura Aramis.

113. Vrasmas, T. (2004). Scoala si educatia pentru toti. Bucuresti: Editura Miniped.

114. Vrasmas, T., Daunt, P, Musu, L.,. (1996). Integrarea in comunitate a copiilor cu cerinte educative speciale.
Bucuresti: Ministerul Invatimantului si Reprezentanta Speciali a UNICEF.

115. Zlate, M., & Golu, P. V. (1997). Psihologia copilului. Bucuresti: EDP.

116. www.communitylivingbc.ca/what_we_do/documents/FactsaboutAssessment.pdf. Consultat in 3 iunie 2014, de
pe communitylivingbc.ca: http://www.communitylivingbc.ca/what_we_do/documents/FactsaboutAssessment.pdf
117. www.surdocecitate.ro/ro/despre-noi). Consultat in 24 ianuarie 2013, de pe Sense International Romania:
http://surdocecitate.ro/despre-noi/despre-sir/

118. http://www.soesd.k12.or.us/Sectionlndex.asp?SectionlD=121) .

119. ***, (2004). Clasificarea internationald a functionarii, dizabilitatii si sanatatii (CIF)/OMS, Geneva -
Organizatia Mondiala a Sanatatii. Bucuresti: Editura MarkLink.

120. ***, (2005). Copilul cu surdocecitate/deficiente senzoriale multiple. Interventie si educatie - suport de curs.
Bucuresti: Sense International (Romania).

121. *** (2008). Design Universal pentru invdtare - un ghid pentru profesori si specialisti in educatie. Timigoara:
Editura Mirton.

122. *** (2005). DSM IV - Diagnostic and Statistical Manual of Mental Disorders, 4th Edition. Washington, DC:
American Psychiatric Association.

123.%**, Genetica comportamentala. Disponibil online pe
http://www.referatele.com/referate/biologie/online1/Genetica-comportamentala-referatele-com.php (consultat in 15
iulie 2013)

124. *** OECD. (2007). Politici in educatie pentru elevii in situatie de risc si pentru cei cu dizabilitati din Europa
de sud-est (Romdnia). Paris: Organizatia pentru Cooperare Economica si Dezvoltare (OECD).

125*** (2015, iunie  17).  Sindromul  Appert.  Preluat de pe  www.maskaran.com/ro:
http://www.maskaran.com/ro/2945.html

126.*** (2002). Sindromul Usher. Bucuresti: Editura Semne.

127.%** (2008). Curriculum National pentru invatamantul prescolar.

128. *** (2012). Curriculum National pentru clasa pregatitoare.

129. *** (2013). Curricullum National pentru invatamdntul primar - clasa .

130. *** (2012). Curriculum National pentru invatamdntul primar - clasa a ll-a.

131. *** (2004). Curriculum National pentru invatamdntul primar - clasa a lll-a.

132. *** (2006). Curriculum National pentru invatamdntul primar - clasa a V.

133. *** (2008). Curriculum pentru surdocecitate/deficiente senzoriale multiple.

134. *** (2008). Curriculum pentru deficiente mintale severe, profunde si/sau asociate,.

135. *** (2008). Curriculum pentru scolarizarea elevilor/tinerilor cu deficiente grave, profunde sau asociate prin
alternativa educationald de pedagogie curativa.

136. *** Curriculum National pentru invitamantul special si special integrat (proiect). Disponibil online la
www.edu.ro./index.php./articles/11370 (consultat in 21 iulie 2013)

137. *** (2008). Terapie educationald complexd si integratd - programa.

138. *** (1994). Declaratia de la Salamanca. Conferinta Internationala "Educatia persoanelor cu nevoi speciale”.
Salamanca: UNESCO.

139. ***_ Legea Invitamantului 84/1995.

140. ***, Legea nr. 128/1997.

141. ***, Legea 448 din anul 2006 .

142. ***. Legea educatiei nationale nr. 1/2011.

143. *** Ordinul MEN nr 4323/13.08.1998.

144, *** Ordinul MEN nr. 4229/18.02.1999.

25


http://www.communitylivingbc.ca/what_we_do/documents/FactsaboutAssessment.pdf
http://surdocecitate.ro/despre-noi/despre-sir/
http://www.soesd.k12.or.us/SectionIndex.asp?SectionID=121
http://www.edu.ro./index.php./articles/11370

145. *** Ordinul M.E.C. nr. 4217 din 17 august 1999.

146. *** Ordinul M.E.N. nr. 3634/17.04.2000 .

147. *** Ordinul MEC nr 4653/08.10.2001 .

148, *** Ordinului Ministrului Educatiei Cercetarii §i Inovarii nr. 5243/01.09.2008.

26



