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ARGUMENT 

              

 

 

“When complexity becomes a mystery, when it is made up of subtle 

elements, when opposite data are found together in the same context, 

then evaluation becomes necessary. Is a result of a new approach, of a 

new way of expression? Maybe. But it certainly shows a new way of 

solving problems. The need of evaluation becomes evident when the 

essential parts of a puzzle are recognized and the need of hard work 

replaces the unpleasant feeling of misunderstanding.” (Jean Vogler, 

Evaluarea în învăţământul preuniversitar, p. 20)  

 

 

In every child, no matter his origin,  life gives a latent , living force… We 

have to take the best of it.”  (G. Salicis, apud Jean Vial, Histoire et 

actualité des méthodes pédagogiques, 1982, p. 140) 

  

 

The paper for the doctor’s degree FORMATIVE  EVALUATION  OF  

COMPETENCE IN THE ROMANIAN CLASSES IN HIGH SCHOOL. 

APPLICATION ON ARGUMENTATIVE COMPETENCE aims to configure a 

theoretical and methodological framework of evaluation in teaching Romanian language and 

literature. 

The importance of the subject of formative evaluation lies in its connection with 

contemporary curricular paradigm, of didactic differentiation and interaction, which aims to 

form competences and also in the fact that nowadays evaluation is still an exciting field more 

and  more explored, but which has scientific aspects still unrevealed. 

 Moreover the curricular context reveals the characteristics of a favorable connection 

teaching – learning – evaluating. “The need of evaluation” is unanimously accepted nowadays 

for its various integrating educational aspects as part of a functional unit of the system.  Thus 

the subject of formative evaluation is adequate to the theoretical and practical context of the 

Romanian pre-university school system and our paper comes in the line of research papers 

that aim to meet these expectations. 
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In the same way the subject of formative evaluation represents the point where the 

teaching of Romanian language and literature meets the innovative pedagogical policies 

which are more and more inciting and numerous. Thus evaluation represents not only a way 

to connect to the globalizing reality , but also a key to show the specific aspect of Romanian 

language and literature teaching in the curriculum area, by adapting the pedagogical 

innovation to the dynamic reality of every aim group and every individual. 

 

The methods of teaching Romanian language and literature are changing nowadays; 

there are many controversial ways that can become possible sources for research and further 

studies. It is certain that the competence of argumentation stirs a special interest due to its 

paradoxical manifestation: its evaluative overestimation when testing the students’ knowledge 

is in strong contrast with the importance given in the curriculum and the alternative Romanian 

textbooks for high school. Thus the role of formative evaluation of the written and oral 

argumentative competence of students’ own opinions meets the necessity to reduce the 

controversies around the very problematic curricular content of Romanian language and 

literature which is not thoroughly studied in the literature from a theoretical and 

methodological point of view. In this respect our paper aims to meet the expectations of the 

high school teachers of Romanian by creating lessons meant to form and develop competence 

and also by facilitating its formative evaluation. 

The paper FORMATIVE EVALUATION OF COMPETENCE IN THE 

ROMANIAN CLASSES IN HIGH SCHOOL. APPLICATION ON 

ARGUMENTATIVE COMPETENCE is divided into four chapters, preceded by an 

ARGUMENT. The CONCLUSIONS, BIBLIOGRAPHY and THE 54 ANNEXES come at 

the end. 

CHAPTER I, THEORETICAL FRAMEWORK  OF DIDACTIC EVALUATION 

presents the problems of evaluation starting from the difficulty to properly define the term 

which has become too inflexible to include all its possible meanings. Our theoretical attempt 

aims not only to impose a new philosophy of evaluation, but to contrast it from related terms 

examination, appreciation, checking, measuring. The diachronic research of evaluation ends 

with the paradigmatic connection of formative evaluation which is theoretically delimitated in 

the field of world studies and recent Romanian studies as well. The investigative criterion is 

represented not by the theoretical contributions which are very coherent when considered 

separately or integrated in the competence paradigm, but by the practical dimension of the 

formative evaluation -  a rich collection of instruments for evaluation in various forms with 



10 
 

certain  valences which have impact on the student’s personality by making him the actor of 

his own evolution, the center of the three-sided pedagogical model that includes teaching – 

learning – evaluating. CHAPTER I also defines the limits of formative evaluation to make 

them more visible in further challenges in research. 

CHAPTER II, A NEW CONCEPTUAL NETWORK: EVALUATION – SELF-

EVALUATION – INTER-EVALUATION  - META-EVALUATION uses and evaluates a 

suggestion of the three-sided pedagogical model previously analysed, which refers to the idea 

that  in active and interactive learning the student’s status and role are not the only ones that 

are reconsidered. In the new model the teacher has a new role which can be sometimes 

contested but not annulled.  From this point of view the paper  presents action and interaction 

not as notions, but as situations in evaluation and inter-evaluation, which are complementary 

and interfluent in the suggested model  a partnership teacher – student. First we redefined the 

term evaluation as anchor-notion in the educational system, with para-systemic and intra- 

systemic dimensions; then we presented traditional (classical) situations in evaluation, and 

those correlated to active pedagogy, self-evaluative and inter-evaluative situations. The 

competence of (self)evaluation, TO LEARN TO SEE, is also defined; without it the students 

could not gain access to active evaluative status defined in the competence paradigm. This 

competence enables every student to develop his autonomy, which is the highest form of self-

creation. 

The interactive situations of evaluation (primary inter-evaluation, co-evaluation, self-

referential inter-evaluation, coordinated inter-evaluation) are presented as situations in 

communication where the teacher, never absent, reduces his evaluative power, by training his 

students to become more independent in evaluation, because those who study together have to 

evaluate themselves together. 

The new relation between the teacher who evaluates and the student who is evaluated 

determines not only the search of stronger connections between teaching – learning – 

evaluating but also the creation of better evaluation procedures – meta-evaluation as the  

fourth element of the network which is presented in the paper. Didactic meta-evaluation   

reveals the implicit and explicit self-referential dimension of evaluation which gives meaning 

and consolidates its formative identity. As a means to evaluate evaluation, the didactic meta-

evaluation reaches its goal through various instruments, evaluation syllabus, evaluation 

norms, specification matrix, marking table, teacher’s notebook, meta-evaluation journal, 

questionnaires etc. After the four notions from the suggested conceptual network are made 

explicit, Chapter II gives a theoretical and practical substantiation of INTER-EVALUATION 
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– META-EVALUATION FRAMEWORK, a new way of evaluation, integrated in the 

network. The working of the two forms of evaluation, inter-evaluation and meta-evaluation is  

defined in a narrow sense (as a union of evaluation contexts based on actions and instruments 

where the two form of evaluation go together) and also in a broad sense (as a matrix  that 

integrates these contexts in a system). Working together the two forms of evaluation 

consolidate the self-evaluation competence, intensifies the formative dimension of evaluation, 

makes the evaluation more efficient, objective and clear. The I-M framework in teaching 

becomes the independent variable of research-action. 

CHAPTER III, ORGANIZING AND ACHIEVING RESEARCH – ACTION ON 

FORMATIVE EVALUATION OF COMPETENCES IN ROMANIAN LANGUAGE AND 

LITERATURE THROUGH INTER-EVALUATION – META-EVALUATION CO-

ACTION. APPLICATION ON THE COMPETENCE OF ARGUMENTATION describes an 

experiment made in the 2013 - 2014 school year. The test sample included 140 9-th grade 

students. The introductory part of Chapter III makes a critical examination of the curricular 

context where the school curriculum and alternative Romanian high school textbooks go 

together. 

After the key concept was made operational, Framework I-M as independent variable, 

we stated the hypothesis of research-action: Ensurance of the coaction inter-evaluation – 

meta-evaluation in the study of Romanian language and literature in the 9-th grade has a 

positive influence on the 9-th-grade students’ competence of argumentation and on their 

ability to appreciate their own performances and to evaluate their colleagues’ competence. 

The scenarios based on I-M Co-action are gradually inserted, from those evaluating 

the competence of oral argumentation towards those evaluating students’ competence in 

writing. They are influenced by the alternation written and oral, literary and non-literary, as 

well as by other general competences– text reception (argumentative), text production 

(argumentative), text production on a literary text (essay). 

The second dependent variable, the competence of self-evaluation, is the center of 

other scenarios at the end of Chapter III, meant to make homework more attractive to our 

students. We suggest to gather in a portofolio the instruments of self-evaluation and inter-

evaluation and also the meta-evaluation questionnaires filled in by the students. The analysis 

of the final test and the comparative interpretation of results at the experimental class and the 

control class is the last shot of Chapter III, dedicated to research-action. 

CHAPTER IV, INTERPRETATION OF RESULTS, CHECKING THE VALIDITY 

OF I-M FRAMEWORK separates the research results, gives them  theoretical, practical, 
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scientific and methodological meanings, and  validates both the hypothesis and the 

independent variable, Framework  I-M, as a way of formative evaluation. According to the 

hypothesis, the independent variable, co-actions inter-evaluation – meta-evaluation, 

made the process of formative evaluation of argumentation competence more efficient and 

also more accessible because it identified itself with the competence. And the student became 

more unbiased and more aware of his ability to self-appreciate his argumentative text and also 

to evaluate his colleague by fully understanding the role of school evaluation as a means of 

(self)control in learning. 

The paper FORMATIVE  EVALUATION  OF  COMPETENCE IN THE 

ROMANIAN CLASSES IN HIGH SCHOOL. APPLICATION ON 

ARGUMENTATIVE COMPETENCE has 54 ANNEXES which  include instruments of  

formative evaluation which may prove useful. They can become suggestions, bench-marks, 

teaching support for teachers of Romanian interested in the formation and evaluation of their 

students’ competence of argumentation. Many of them are taken from special studies, others 

are adapted from models and ideas of the specialists in the field, completed with our own 

original unpublished materials that we created during the research  and used successfully. In 

conclusion, thus conceived, the paper FORMATIVE  EVALUATION  OF 

COMPETENCE IN THE ROMANIAN CLASSES IN HIGH SCHOOL. 

APPLICATION ON ARGUMENTATIVE COMPETENCE underlines, through 

theoretical structure and pedagogical research, the importance of formative evaluation in 

active and interactive curricular context and rediscovers the lesson of evaluation of 

competences, applied to the competence of argumentation. 
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SUMMARY 

              

 

 In accordance with educational realities, evaluation, unlike any other concept,  

acquired several meanings, so today we have evaluation of students, of their knowledge and 

abilities, of textbooks, syllabuses, teachers, institutions, and, little by little, every element of 

the teaching process comes under debate. 

 In this context, attempts to analyse and systematize different aspects of evaluation 

become not only problematical but also inciting. 

 That is why, the paper FORMATIVE EVALUATION OF COMPETENCE IN 

THE ROMANIAN CLASSES IN HIGH SCHOOL. APPLICATION ON 

ARGUMENTATIVE COMPETENCE presents in CHAPTER I, personal opinions and 

observations on different forms of evaluation, based on the idea of active evaluation as a new 

kind of partnership, teacher – student, student – student, and on a new approach of an 

obsolete concept - the lesson of evaluation in the Romanian class in high school. All the 

ideas take into consideration the simultaneous action and relation between self-evaluation, 

inter-evaluation and meta-evaluation. Since self-evaluation has been largely discussed in the 

literature and has brought no fundamental changes in the evaluation act and did not give the 

student the active role from the theoretical studies, inter-evaluation and meta-evaluation have 

to involve the students in the decisions they make on their educational evolution. 

 No matter how vague and unforseeable these concepts are, they are  analysed with 

specific instruments meant to develop the (self)evaluation competence, which is  the first step 

in education. The art of LEARNING TO SEE - a phrase used by Fr. Nietzsche (2002, p. 8) - 

is important in education. Without it education is just another valuable but meaningless 

concept like many others. It is time the teacher “learned to surround the individual case, to see 

it from all sides”, to treat every student individually, and also it is time the teacher showed the 

student how to find his own way in his educational development and ”taught him how to 

dance, using his feet, notions or words.” 

 The problem of competence and the relation between knowledge and competence is very 

important in the curriculum reforms in many countries. Oriented towards the education of 

adults, the competence paradigm seems well-inspired and dynamic, with the same noble 

mission as the traditional interpretation, to develop human intelligence. The new educational 

perspective does not reject contents, school subjects, the system of grades and lessons; it 
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places the emphasis on learning what can be useful in life. But does the change of attitude and 

the new vocabulary reflect a real change of paradigm, or, as so often, by questioning the goals 

of education we start a new crisis which hinders or delays the sedimentation of efficient 

measures? 

 The complex abilities are called ”competences” by the school system which sees them 

as ”acquisitions” or ”knowledge” because it is easier to define, observe, develop and measure 

them. Even the  Romanian school system sees that not everything can be defined in terms of 

competence, if one considers the semantic eclecticism of the term. Even so, competences are 

the main goal in education; they enable people to adapt, to find new jobs, to accustom 

themselves to the speedy development of society. 

 The forms of evaluation are nor very clearly defined in psycho-pedagogical books; they 

are referred to as processes or products and the chronological classification criterion (when 

applied to each form) in insufficient. However, who evaluates . evaluation? In an attempt to 

answer this question, and due to the necessity to divesify the terms of the larger and larger 

evalution concept, we suggest four categories (with new names made with prefixes). Thus we 

see the four forms as: (a) traditional evaluation; (b) meta-evaluation; (c) self-evaluation; (d) 

inter-evaluation. In active and interactice scenarios, those who study together have to evaluate 

together. That is why we think that self-evaluaion, inter-evaluation and meta-evaluatioon must 

go together in a coherent theoretical and practical system called Inter-evaluation – Meta-

evaluation Framework or Matrix  (I – M Framework) meant to give to both teacher and 

student a new status, in accordance with the theoretical models of active pedagogy concentred 

on competences. 

  The I – M Framework is defined theoretically and practically and then integrated in 

the Conceptual network  of teaching evaluation, as a new situation. These ideas are fully 

presented in CHAPTER II, where the term evaluation acquires new meanings and is 

introduced in the conceptual network, starting from the the place and meaning of evaluation 

nowadays, seen in the relation evluator – evaluated person. In evaluation any situation 

requires three actions: to find information, to compare with a standard, a norm, a limit, a goal, 

and to appreciate the value. Naturally the evaluation algorithm continues in further meta-

evaluation actions to validate the procedure. The two evaluation systems, traditional and 

modern, coexist and the evaluation procedures are either contested as difficult to apply 

(traditional evaluation) or considered too simple (innovative procedures). 

 The above mentioned stages coexist in self-evaluation and inter-evaluation, and in the 

context of long-life evaluation that stipulates the student’s greater autonomy, evaluation made 
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exclusively by the teacher can become less important, almost meaningless if we consider the 

fact that ”every evaluation made by the teacher makes the pupil carry out an activity of self-

evaluation” (Allan, Bain, Perrenoud, 1993, p. 239). Starting from this desideratum, evaluation 

has to acquire at least two diverging levels: a para-system level (round and out of the 

educational system) and a system level (inside the educational system) 

 Evaluation appears in different forms in medicine, economics, management, law 

system, computers, bank system, mass-media, transport, sport, work market or administration. 

The criteria and instruments they use in these fields are completely different from those used 

in the educational system, they are more or less supervised by experts and observe the EU 

norms. In this way para-system evaluation tends to expand and homologize in most socio-

professional fields. 

 Assessment in education becomes operational at macro-system and micro-system 

levels, its effect is inversely proportional: the lower the impact area of micro-system 

evaluation, the greater the usefulness and more functions at macro-educational level. Thus, 

experts, reviewers, trainers, school inspectors etc. evaluate educational policies, the 

educational system in general, syllabuses, projects and curriculums, institutions, school 

directors, school inspectors, teachers and non-teaching staff and also textbooks and school 

documents (plans, portofolios, lesson plans, activity reports) etc.  

 Micro-system evaluation in teaching is materialized in grades and levels of abilities 

and competences and can be classified as summative (centred on results), criterion-based (it 

compares results and objectives), normative (it measures the existing acquisitions and 

compares them to a predetermined success threshold) and passive (made with passive 

methods where the student’s involvement is nil, seen as classical evaluation methods: oral 

evaluation, observation, practical tests, semester papers, mock exams, national exams, 

colloquiums, exams for competence certification). 

 Evaluation of this kind is unilateral; the evaluator/teacher evaluates the student’s 

performances, integrated in a group, with an instrument of normative/summative evaluation. 

In the Romanian school system the results are recorded on a 10-point scale, on a rating scale: 

insufficient - sufficient – good – very good, or on levels : average – advanced – experienced. 

Evaluation is also done in stages (it does not consider intermediate phases or the process 

leading to the assessed acquisition), it is regulatory (the obtained data re-enter the system 

influencing it later), semi-objective, objective on certain segments (for example in the exams 

where they use scales  and descriptor grids) and subjective on other segments (oral quizzes 

and current observation, if no evaluation instrument is used). In relation to macro-system 
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evaluation , the micro-system evaluation is interdependent, since it is subordinated to macro-

system decisions and policies on one part, while, on the other, it influences them through the 

obtained data. Moreover, being normative (it measures acquisitions), it is also selective (it 

ranks and classifies individuals according to their performances) and certifying (it validates 

acquisitions). Traditional evaluation, where the teacher evaluates the student, is still used in 

the Romanian school system in summative and normative evaluation (semester written 

papers, mock exams, exams, oral examination, tests, etc). The methods that are frequently 

described in the literature are  oral examination, current observation, practical tests, written 

tests. 

 Among all forms of evaluation, self-evaluation, is widely spread, although not 

generalized or largely credited. At first, it was considered another evaluation alternative 

which” involved students themselves in giving grades and ratings” or a procedure” to improve 

grading methods by comparing different valuations of the same school results” (Radu, 1981, 

p. 261). This perspective is still found in the literature, but for us, self-evaluation is a distinct 

form of evaluation, when we consider the relation evaluator – evaluated person, overlapping 

roles. We wonder whether the educational progress is real, or if we can talk about permanent  

education, when there is no real image of the self. We think that formative teaching implies 

that we need to form not an ability or a skill, but a new competence; we call it the 

(self)evaluation competence (Gîlcă, 2005, p. 49). 

 Since there is no formative dimension of teaching, without competences, the formative 

evaluation should aim to form specific competences, not only to simply evaluate other 

competences. The complexity of self-evaluation is shown in the European Language 

Portofolio (ELP) that ”aims to certify a person’s multilingual competences and linguistic 

experiences in a comprehensive, transparent and reliable manner” (Căpiţă, 2011, p. 21). As 

”self-management is the nucleus of active evaluation methods” (Vial, 1982, p. 133), self-

evaluation must be the centre of active evaluation. The self-evaluation situation assigns many 

roles to both teacher and student. The teacher designs the self-assessment situation 

(objectives, strategy, resources), chooses the format of evaluation instrument, and decides 

how the results will be used in the student’s activity or his own activity.  The student 

evaluates his knowledge, abilities, competences and thus, develops his self-evaluation 

competence. The student can also take part in the planning of a self-assessment situation 

(objectives , strategy, resources), the choice of design and self-assessment instrument, as well 

as the decision on how to use the results. The student observes, designs and could suggest 

evaluation criteria. He achieves self-evaluation explicitly, through specific instruments 
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(questionnaire, diary, report, scale, grid, control list, portofolio etc.) and also implicitly, 

continually, without self-evaluative instruments, suggesting and then adopting the adequate 

remedial methods. 

 An inter-evaluation situation is characterized by creativity, dynamism, 

communication, freedom, autonomy (Allal, Bain, Perrenoud, 1993, p. 239), pleasure to 

interact and communicate with one’s peers, to reflect on one’s own perfectible performances 

by reference to the other one, or to the standards or the teacher’s authority, embodying ”the 

norm”. For some students the exchange of procedures and information is enough, whereas for 

others it is not, the suitable behaviour being obstructed by distorting factors. For example in a 

situation to inter-evaluate the argumentation competence, the interactive behaviours are: to 

confirm the other person’s answer, through different explanations or similar opinions, to 

contest the other person’s answer, with a counter-argument or a request for an explanation,  

to justify one’s own answer, through an example, a rule or theoretical notions, etc. 

Assessment through theoretical appeal to a peer’s opinion, comparison, homework, checking, 

analysis or game / competition can also be added. 

 Thus, in our opinion, the main forms of inter-evaluation are: peer evaluation 

(mutual), co-evaluation (control of self-evaluation), self-referential inter-evaluation (self-

criterial), doubly-referential inter-evaluation (doubly-criterial or co-ordinated inter-

evaluation). They are organized vertically, between student and teacher (in co-evaluation) or 

horizontally (the other situations where only students are involved). These are joint situations; 

the relations are similar, but multi-referential at group level. 

 Looking for stronger connections between teaching/learning and evaluation, and for 

scientifically-based evaluation procedures, the idea of quality assurance in evaluation 

becomes more obvious and considers a new approach to the relation between the assesor and 

the assessed. 

 Any evaluation algorithm should include some previous, successive and subsequent 

steps, whether we talk about design of theoretical, methodological and curricular framework 

of evaluation, or  the creation and application of assessment tools, or the interpretation of 

results. 

 Extended in advance or post-factum, teaching evaluation has  always a meta-

evaluative, implicit self-referential dimension meant to consolidate its formative identity. 

 Specialists have always shown interest in the problem. What we lack today is a better 

theoretical presentation of the problem, hence their poor pragmatic contribution to teaching 

evaluation. 
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 The term meta-evaluation was first mentioned in 1974 by Daniel Stufflebeam, as a 

way to evaluate evaluation. Thus, meta-evaluation is the process of obtaining and 

managing information on evaluation. Designed in two forms, proactive (it serves decision 

taking in evaluation) and  retroactive (assuming responsibility in decision taking), meta-

evaluation has three closely linked successive stages: designing strategies, gathering 

information, using information. 

 In order to go through the three stages, Daniel Stufflebeam makes five designs to 

undeline the fact that meta-evaluation moves towards gathering information on evaluation as 

a whole: aims (design 1), planning (design 2), processes (design 3), results (design 4). Design 

5 is integrating and retroactive and appreciates the whole effort of evaluation, while the other 

four are proactive and preceed evaluation itself. The whole process of obtaining and 

managing informatiom about evaluation is justified by the requirement to make those 

involved in evaluation very resposible.  

 Evaluation nowadays is used as a form of evaluation which identifies the tendencies 

and the quality level of programs according to their own standards in different areas of 

activity, such as humanitarian action in emergencies, prevention of negative phenomena 

(smoking, drug abuse, the school drop-out) by world organizations such as Red Cross, 

UNICEF, UNSAID, mentioned in ALNAP – Review of Humanitarian Action (2003) etc. In 

these areas, the term is synonimous with quality evaluation of the evaluator’s work. 

 Gradually the discussions on how to evaluate evaluation come closer and closer to 

teaching. 

 Geneviève Meyer (2000, p. 158) speaks about evaluating teaching progress and 

checking its flexibility, that is, adapting it to each individual student. She considers meta-

evaluation (the term is not used in the paper) as an internal part of evaluation, meaning to 

involve the student and make him more responsible. All the observation sheets (individual 

or collective observation), are drawn up to spot and negociate, together with the students, ”the 

criteria to evaluate a solution”, both the difficult and possible ”evaluation criteria”. This stage 

is followed by an interactive one, a confrontation of ideas and ”gathering together the 

elements of all the groups” as well as checking the list of criteria that can be improved any 

time. The students refer to the established criteria, whether they meet them or not, completing 

statements like ”My solution will be correct if it includes the following elements...” or  ”To 

comply with this evaluation criterion I can ...” (Meyer, 2000, p. 158). The need for meta-

evaluation is obvious when we see that the  sheets  ”give no information on the test  index of 

difficulty” (Meyer, p. 153). 
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 These implicit meta-evaluative operations are integrated in  self-evaluation in the first 

stage of the teaching scenario, when the student answers the questions in the evaluation grid. 

The teacher explicitly ”examines and evaluates these instruments”, so meta-evaluation is 

an external dimension of formative evaluation: ”The student’s response to the instruments of 

formative evaluation can be useful to the teacher in evaluating these instruments: did they 

produce the expected effects? Did they elicit the student’s answers? If the teacher’s answers 

are not afirmative, then his instruments must be improved” (Meyer, p. 153). 

 As L. Allal, Ph. Perrenoud şi D. Bain mentioned (1993, p. 69), the evaluation act can 

be extended in a new stage of ”checking the validity of its content and design”. Thus, meta-

evaluation could be defined as a conscious and necessary examination  which checks if the 

assessment is appropriate to the theoretical notions or the competences mentioned in 

documents (syllabusses, guides etc) or the timeliness of the evaluation. 

 J. Vogler thinks meta-evaluation corresponds to the overall view of evaluation. 

However, special attention is given to the professional ethics of evaluation practice;  the 

author published a code of conduct for school testing, which ”illustrates a present tendency in 

evaluation, that of thinking upon the practice” (Vogler, coord., 2000, p. 237). His code of 

conduct follows four principles: design and choose suitable tests, interpret results, ensure 

fairness, inform the assessed. 

 They are addressed to those who design the tests and to those who use them. 

Following his model we can draw up a teacher-evaluator’s code of conduct to be applied in 

the Romanian evaluation system. The authors, specialists of AERA (American Educational 

Reasearch Association), APA (American Psychological Association) and NCME (National 

Council on Measurement in Education), encourage to widely use the code. 

 An important chapter of Vogler’s book is dedicaed to the study of the evaluation 

effects, an aspect ”insufficienly studied” (2000, p. 243). The effects depend on how clear the 

objectives are, dissemination of results, their quality and validity. 

 In conclusion, the term meta-evaluation (to evaluate evaluation) acquires a different 

meaning in our paper, as part of teaching evaluation, ensuring student’s activity, besides its 

regulatory character. Subjected to an evaluation process, the student gives an immediate 

feedback to the evaluators, and thus, the whole teaching evaluation process becomes clearer, 

more objective and formative. We can change the students’ image of school evaluation by 

giving greater weight to formative evaluation in the Romanian literature class, by coherently 

linking the teaching steps in the Inter-evalution – Meta-evaluation Framework. Working on a 

new conceptual basis, the existing and newly designed evaluation instruments prove their 
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efficiency in unveiling the weak and strong points of teaching evaluation, thus contributing to 

higher school performances and increasing the students’ role in evaluation. Together, teacher 

and students learn not only to see, but to see one another. 

 Chapter III presents the teaching experiment, its structure and proceeding. The 

research – action Formative  evaluation  of competences in the Romanian classes in the 

inter-evaluation – meta-evaluation co-action (I –M Framework). Application on 

argumentative competence started from the idea of the student’s active role in evaluation, 

seen as an extension of the student’s learning. The aim of the research was to investigate the 

co-action betwen inter-evaluation and meta-evaluation in the process of formative evaluation 

of competences in the Romanian language and literature classes, mainly the argumentation 

competence. 

 Research hypothesis: The assurance of inter-evaluation – meta-evaluation co-action 

in the study of Romanian language and literature,  have a positive influence on the 9-th–

grade students’ level of argumentation competence and on their ability to self-evaluate not 

only their own argumentation performances, but also those of their peers. 

 Independent variable: co-action (I – M Framework); dependent variables: 

argumentation competence level of the 9-th grade students, their abilities to self-evaluate their 

argumentation performances and to evaluate those of their peers. 

 The teaching experiment with independent variable was performed with the 

experimental group, S2 9-th grade students, from ”Onisifor Ghibu” High School, Cluj-Napoca 

and the control group was S1 9-th grade students from the same school. 

 The tests (initial, progress, and final)  were conceived gradually on three levels (assess 

knowledge – assess abilities – assess competences). 

Analysis and interpretation of students’ results in the final test (experimental class) 

appear in Chapter IV. 

 

Test  Class 

average 

mark 

Marks between 

4-4,99 5-5,99 6-6,99 7-7,99 8-8,99 9-10 

initial 6,80 2 4 6 11 4 0 

progress 6,70 2 6 6 12 1 0 

final 8,53 0 0 0 7 11 8 
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Table 60.III. Comparative situation (initial test –  progress test – final test) of results of 

S2 9-th grade students, on range scale 

 

From the above table we see that at the final test, 26.92% of the students from the 

experimental class succeeded in solving item 6 completely. This was the most difficult and 

complex item which evaluates the competence of written argumentation, that of writing an 

argumentative essay. Students’ individual marks were higher and the average mark was 1.73-

point higher than in the initial test. 

 In order to test the research hypothesis, we temporarily accept the null hypothesis: the 

differences in the results of the 25 students who pased the initial and final tests is due to 

chance, near 0 value, like the average mark. The difference mean is dm = 1.888, different 

from zero. To see whether it is statistically significant, we calculated t value, and the result 

was t = 7.73. Thus, the null hypothesis  was invalidated; the differences among the students’ 

marks in the S2 9-th grade were statistically significant, and the introduction of the 

independent variable I –M Framework determined the higher level of students’ performances 

(dependent variable). 

 Measuring the level of argumentative competence in Romanian, of the students from 

S2 9-th experimental class, we compared the final results with those in English and French, in 

order to check the positive influence of  I –M Framework on the transdisciplinary evolution of 

the above-mentioned competence. 

 As limitations of  I –M Framework,  we can mention the low practicability in the 

teaching classes in minority languages (Hungarian, for example), due to the high level and the 

use of abstract concepts (reasoning, hypothesis, pre-requisites, inter-evaluation, meta-

evaluation) and the use of specialized terms that require a thorough knowledge of Romanian. 

So on this segment of teaching Romanian in minority classes we need a simplified I – M 

Framework. 
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CONCLUSIONS 

             

 

 “(…) to find the method that enables the teacher  to teach less and the 

student to learn more.” (Comenius, apud Jean Vial, Histoire et actualité 

des méthodes pédagogiques, 1982, p. 12)  

 

“We still want, to read in the students’ marks, like in coffee grounds, the 

acquisition of a competence.” (J. C. Parisot, apud Geneviève Meyer, De 

ce şi cum evaluăm, p. 51) 

 

The paper for the doctor’s degree FORMATIVE  EVALUATION  OF  

COMPETENCE IN THE ROMANIAN CLASSES IN HIGH SCHOOL. 

APPLICATION ON ARGUMENTATIVE COMPETENCE brings together two subjects 

that interest both scientists and teachers: the formative evaluation and the competence of 

argumentation. 

Organized in  four distinct chapters, CHAPTER I, THEORETICAL FRAMEWORK  

OF DIDACTIC EVALUATION; CHAPTER II,  A NEW CONCEPTUAL NETWORK: 

EVALUATION – SELF-EVALUATION – INTER-EVALUATION  - META-

EVALUATION; CHAPTER III, ORGANIZING AND ACHIEVING RESEARCH – 

ACTION ON FORMATIVE EVALUATION OF COMPETENCES IN ROMANIAN 

LANGUAGE AND LITERATURE  THROUGH INTER-EVALUATION – META-

EVALUATION CO-ACTION. APPLICATION ON THE COMPETENCE OF 

ARGUMENTATION, CHAPTER IV,  INTERPRETATION OF RESULTS, CHECKING 

THE VALIDITY OF I-M FRAMEWORK, the  paper is based both on  research – action 

subordinated to the themes mentioned in the titles, and also on the theoretical scientific 

contributions with impact in the teaching of Romanian language and literature in high school. 

First the paper explains the theoretical problem of argumentation, after the critical 

analysis of textbooks, school curriculums and teaching auxiliaries where this competence is 

unjustly left at the very end. Even in the succession of the four general competences included 

in the curriculum of Romanian language and literature for high school, the competence of oral 

and written argumentation of the students’ personal opinions is the last mentioned. Following 

their models, the alternative textbooks allot 1-2 lessons towards the end of the school year. 

Our paper gives it a special status, both in the revised school documents, and in the teaching 

scenarios. 
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 The chapters on the argumentation theme start the theoretical steps with the definition 

of  the term in different general dictionaries and dictionaries of  special terms. The corollary 

of these ideas is then compared with the contents of the textbooks and we added our ideas, 

and suggestions on how to select them, to organize them according to students’ age group 

(middle school – high school) and  year of study and then we selected those for the 9-th grade 

; basic notions, abilities, specific competences, values, attitudes involved. We also followed 

the idea of how to pass from the simple intention to convince (to speak persuasively) in 

everyday situations, to the competence of argumentation (to be able to bring arguments) and 

then to the competence of argumentation in social life (to bring arguments in certain situations 

in order to… ). We established a minimum of acquisitions that become active when these 

competences take shape, The minimum system of acquisitions, that is included in the concept 

of argumentation competence. This is functional on three levels: knowledge, ability, specific 

competence. There are multiple practical implications and the evaluation requests to students 

are various.  In our experiment the initial test, the progress test and the final test demonstrate 

that it takes a longer time to acquire this competence than the time allotted in the textbooks or 

the school curriculum. 

Knowledge on argumentation has to be the fundamental background in the process of 

making the students acquire this competence. The tests we made are gradual and they reveal 

how complex it is to write an argumentative text; we wrote scenarios and teaching sequences 

that are gradual or in series in order to facilitate the teacher’s immediate intervention and 

make the students work together. Argumentation, which assumes to demonstrate a truth in 

order to convince somebody, can be taught only in active and interactive situations, which, in 

their turn require active evaluation. These scenarios include worksheets, tests, evaluation 

norms, specification matrixes, remedial plans, planning, teaching-unit plans where we 

mentioned the lessons, control lists, self-evaluation and inter-evaluation marking schemes, 

checking methods (annotation method, column method). They all facilitate the teacher’s 

activity and compensate for the shortcomings of many textbooks. 

The system of lessons thus created, used and verified can be successfully implemented 

both vertically and horizontally in high school, in new lessons, and more difficult exercises 

and also by creating original instruments meant to develop the competences acquired in the 9-

th grade, the competence of argumentation and (self)evaluation. The latter enables the student 

to permanently adjust his individual development, to become more and more aware of his 

own evolution. 
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The concept of a network of teaching-evaluation forms by connecting self-evaluation 

to inter-evaluation and meta-evaluation is a second notable theoretical contribution. The last 

term in the succession, meta-evaluation, is semantically correlated to all the stages in the 

evaluation process. The meta-evaluation situations include those of the one-sided traditional 

evaluation as well as those of self-evaluation and inter-evaluation in order to make the 

evaluation act more efficient. With no intention to impose meta-evaluation as a science in the 

theory and methodology of evaluation or to make evaluation an aim in itself, our paper 

suggests useful ways to improve the process of evaluation, to use the data  obtained through 

evaluation in order to increase its formative power. The formative test, accompanied by short 

meta-evaluation questions, the meta-evaluation questionnaire and the interview are our 

models for the teachers and evaluators interested in new ways to evaluate their students’ 

performance and also interested in enriching their methods of evaluation and the competences 

necessary to appreciate the powers of evaluation. 

In the third place, as scientific innovation of our paper, we mention the I-M 

Framework, a newly-created evaluation situation, which is explained theoretically, applied 

practically and validated scientifically in our research work. By connecting the two forms, 

inter-evaluation and meta-evaluation, the I-M Framework joins together their power: 

consolidates the self-evaluation competence, intensifies the formative aspect of evaluation, 

makes the evaluation situations more efficient, makes evaluation more transparent and more 

objective and individualizes the regulating interventions. The student’s role is thus better 

defined in evaluation, as teacher’s partner and he acquires competences of evaluation and 

inter-evaluation similar to those of his teacher.  In active and interactive pedagogy self-

evaluation cannot be the only alternative for the student. The paper defines and makes 

operational the competence of (self)evaluation and offers many activities  in the homework 

project TO LEARN TO SEE.  

In the fourth place, the paper FORMATIVE  EVALUATION  OF  COMPETENCE 

IN THE ROMANIAN CLASSES IN HIGH SCHOOL. APPLICATION ON 

ARGUMENTATIVE COMPETENCE presents a research-action with impact on the teachers’ 

work. The research-action FORMATIVE EVALUATION OF COMPETENCES IN 

ROMANIAN LANGUAGE AND LITERATURE THROUGH INTER-EVALUATION – 

META-EVALUATION CO-ACTION (I-M). APPLICATION ON ARGUMENTATION 

COMPETENCES deals with the most complex competence in the school curriculum and 

took place in the context of great changes in the teaching perspectives with transition from 

objectives to competences, new contents and a reform in evaluation. According to our 
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hypothesis the independent variable, inter-evaluation – meta-evaluation coactions made the 

process of formative evaluation of argumentation competence more efficient and more 

accessible. Also the student became more unbiased and more aware of his own ability to 

appreciate his argumentative text and to evaluate his classmates, understanding the role of 

school evaluation as a means of (self)control of  learning.   Thus, the hypothesis of the 

research was validated. 

Knowing that argumentation will always be a gist in the teaching of Romanian 

language and literature due to theoretical incoherence and trying to find the best course of 

action, we can state, after the experiment, that not only the students but also the teachers 

benefited from the student’s role as partner. The level of school performance in argumentation 

increased, and the impact of the correlated intervention inter-evaluation - meta-evaluation 

materialized. The mark, in itself, does not help individual progress, unless it is placed in a 

larger context of self-reflection which has to belong to both students and teachers. We also 

noticed the student’s tendency to use knowledge from other school subjects (Logic, 

Philosophy, Religion, Science) which they find necessary for their argumentation 

competence. Thus the students consciously understood the need to give unity to their 

interventions in any communication situation, like in an argumentative speech, by linking 

ideas and giving examples to sustain them, in any discussion, on any subject. 

The paper FORMATIVE EVALUATION OF COMPETENCE IN THE ROMANIAN 

CLASSES IN HIGH SCHOOL. APPLICATION ON ARGUMENTATIVE COMPETENCE 

opens new ways for research, the most productive being that of teaching meta-evaluation. The 

meta-evaluation situations are varied and can be used and classified as evaluation procedures 

and the results of implicit and explicit evaluation have to be better formulated, expressed and 

measured. Thus every meta-evaluation procedure should be individually projected, organized 

and carried out and its results expressed in standards, levels, grades, categories,  directed 

towards the evaluation process (organizing it, stating the aims, ensuring its efficiency, 

administrating the process, communicating the results, impact, costs, difficulties, etc.), 

towards evaluation instruments (their qualities, advantages, disadvantages etc.) and also 

towards the status of evaluator/expert in teaching evaluation. Thus without a proper 

institutionalizing of meta-evaluation it remains only an option of the teacher and manifests 

itself only implicitly. 

 

Another reason to expand the research is given by the second variable of the teaching 

experiment which was more visible and quantized the progress by referring the marks given 
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by the students to the marks given by the teacher in order to measure the initial and final 

levels (the students evaluated an essay). We can find more adequate instruments through 

which the self-evaluation competence, a new innovating concept, can be developed through 

specific activities with every new school year, and also better quantized. 

In conclusion by giving formative evaluation more weight  in the Romanian class and 

by connecting the steps in teaching in a coherent way in the Inter-evaluation – Meta-

evaluation  Framework, we consider that the paper FORMATIVE EVALUATION OF 

COMPETENCE IN THE ROMANIAN CLASSES IN HIGH SCHOOL. APPLICATION ON 

ARGUMENTATIVE COMPETENCE places evaluation work on a new conceptual basis. 

Extant and newly created instruments  proved efficient in showing the strong and weak points 

of teaching steps, contributing to increased school performances and emphasizing the 

student’s role in validating the evaluation made by the teacher.  

Together  teacher  and students learned not only to see but to see one another. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



27 
 

BIBLIOGRAPHY 

             
 

Allal, Linda, Bain, Daniel, Perrenoud, Philippe (dir.) (1993), Évaluation formative et didactique du français, 

Delachaux et Niestlé, Paris  

Angelescu, Silviu, Nicolae I., Nicolae, Ionescu, Emil (1999), Limba şi literatura română. Manual pentru clasa a 

IX-a, Editura All Educational, Bucureşti 

Angelescu, Silviu, Nicolae I., Nicolae, Ionescu, Emil (2005), Limba şi literatura română. Manual pentru clasa a 

IX-a, Editura All Educational, Bucureşti 

Biard, Jacqueline, Denis, Frédérique (1993), Didactique du texte littéraire. Progressions et séquences, Nathan, 

Paris 

Blazsani-Batto, Josefina (2009), Proiectul şi dezbaterea, în Perspective, 2 (19), Cluj-Napoca, pp. 57-59 

Bocoş, Muşata (2003), Cercetarea pedagogică. Suporturi teoretice şi metodologice, Editura Casa Cărţii de 

Ştiinţă, Cluj-Napoca 

Bocoş, Muşata (2007), Teoria şi practica cercetării pedagogice, Editura Casa Cărţii de Ştiinţă, Cluj-Napoca 

Bocoş, Muşata (2013), Instruirea interactivă. Repere axiologice şi metodologice, Editura Polirom, Iaşi 

Bocoş, Muşata, Jucan Dana (2010), Fundamentele pedagogiei. Teoria şi metodologia curriculumului. Repere şi 

instrumente didactice pentru formarea profesorilor, Editura Paralela 45, Piteşti 

Borchin, Mirela-Ioana (coord.) (2007), Comunicare şi argumentare. Teorie şi aplicaţii, Editura Excelsior Art, 

Timişoara 

Borza, Cosmin, Erdei, Cristina, Gogâţă, Cristina, Graur Smaranda, Turcuş, Claudiu (2012), Limba şi literatura 

română. Bacalaureat 2013. 300 de variante pentru proba scrisă după modelul MECTS, Editura 

Paralela 45, Piteşti 

Bourneuf, Denyse, Paré, André (1978), Pédagogie et lecture. Animation d'un coin de lecture, Edition Magnard et 

L'École, Paris 

Breaz, Diana (2001), De ce să mai concepem teste de evaluare?, în Perspective, 2 (3), Cluj-Napoca, pp. 31-39 

Breaz, Diana (2001), Evaluarea receptării textului literar prin comunicare/ autocomunicare literară, în 

Perspective 1 (2), Cluj-Napoca, pp. 76-82 

Cadrul European Comun de Referinţă pentru Limbi: predare, învăţare, evaluare (2003), (traducere din limba 

franceză de Gheorghe Moldovanu), Consiliul Europei, Diviziunea Politici Lingvistice, Strasbourg, 

http://www.coe.int/t/dg4/education/elp/, consultat 9 mai 2014 

Căpiţă, Laura (2011), Inovaţie şi performanţă în dezvoltarea profesională a cadrelor didactice din mediul urban, 

Modulul I, Didactici şi evaluare, f.e., Bucureşti 

 Cardinet, Jean (1994), Évaluation scolaire et pratique, De Boeck, Pédagogies en développement, Bruxelles 

Cenuşă, Ştefan, Manea, Cezar, Butnaru, Genoveva, Cerchez (f. a.), Emanuela, Eseul argumentativ. Software 

educaţional, Colegiul Naţional „Emil Racoviţă” din Iaşi, 

http://ler.is.edu.ro/index.php?option=com_content&view=category&layout=blog&id=182&Itemid=115, 

consultat 12 iulie 2013 

http://ler.is.edu.ro/index.php?option=com_content&view=category&layout=blog&id=182&Itemid=115


28 
 

Chiş, Vasile (2001), Activitatea profesorului între curriculum şi evaluare, Editura PUC, Cluj-Napoca 

Chiş, Vasile (2005), Pedagogia contemporană - pedagogia pentru competenţe, Editura Casa Cărţii de Ştiinţă, 

Cluj-Napoca 

Cosmovici, Andrei, Iacob, Luminiţa (coord.) (1999), Psihologie şcolară, Editura Polirom, Iaşi  

Crăciun, Corneliu (2011), Metodica predării limbii şi literaturii române în gimnaziu şi liceu, Ediţia a IV-a, 

revăzută şi adăugită, Editura Emia, Deva 

Crişan, Alexandru, Papadima, Liviu, Pârvulescu, Ioana, Sâmihăian, Florentina, Zafiu, Rodica (1999), Limba şi 

literatura română. Manual pentru clasa a IX-a, Humanitas Educaţional, Bucureşti  

Crişan, Alexandru, Papadima, Liviu, Pârvulescu, Ioana, Sâmihăian, Florentina, Zafiu, Rodica (2000), Limba şi 

literatura română. Manual pentru clasa a X-a, Humanitas Educaţional, Bucureşti  

Crişan, Alexandru, Papadima, Liviu, Pârvulescu, Ioana, Sâmihăian, Florentina, Zafiu, Rodica (2004), Limba şi 

literatura română. Manual pentru clasa a IX-a, Humanitas Educaţional, Bucureşti  

Crişan, Alexandru, Papadima, Liviu, Pârvulescu, Ioana, Sâmihăian, Florentina, Zafiu, Rodica (2005), Limba şi 

literatura română. Manual pentru clasa a X-a, Humanitas Educaţional, Bucureşti  

Crişan, Alexandru, Papadima, Liviu, Pârvulescu, Ioana, Sâmihăian, Florentina, Zafiu, Rodica (2006), Limba şi 

literatura română. Manual pentru clasa a XI-a, Humanitas Educaţional, Bucureşti  

Crişan, Alexandru, Papadima, Liviu, Pârvulescu, Ioana, Sâmihăian, Florentina, Zafiu, Rodica (2007), Limba şi 

literatura română. Manual pentru clasa a XII-a, Humanitas Educaţional, Bucureşti  

Crişan, Alexandru, Papadima, Liviu, Pârvulescu, Ioana, Sâmihăian, Florentina, Zafiu, Rodica (2001), Repere 

didactice pentru folosirea manualului de limba şi literatura română. Clasa a IX-a, Humanitas 

Educaţional, Bucureşti  

Crişan, Alexandru, Papadima, Liviu, Pârvulescu, Ioana, Sâmihăian, Florentina, Zafiu, Rodica (2001), Repere 

didactice pentru folosirea manualului de limba şi literatura română. Clasa a X-a, Humanitas 

Educaţional, Bucureşti  

Crişan, Alexandru, Papadima, Liviu, Pârvulescu, Ioana, Sâmihăian, Florentina, Zafiu, Rodica (2001), Repere 

didactice pentru folosirea manualului de limba şi literatura română. Clasa a XI-a, Humanitas 

Educaţional, Bucureşti  

Cucoş, Constantin (1999), Pedagogie, Editura Polirom, Iaşi 

Davitz, R. Joel, Ball, Samuel (coord.) (1978), Pedagogia procesului educaţional, Traducere de Irina Burlui, 

capitolul Cercetarea şi evaluarea, pp. 471-603, Editura Didactică şi Pedagogică, Bucureşti 

De Landsheere, Gilbert (1975), Evaluarea continuă a elevilor şi examenele. Manual de docimologie, Editura 

Didactică şi Pedagogică, Bucureşti  

De Landsheere, Vivianne, De Landsheere, Gilbert (1979), Definirea obiectivelor educaţiei, Editura Didactică şi 

Pedagogică, Bucureşti 

Dicţionarul explicativ al limbii române (1998), Editura Univers Enciclopedic, Bucureşti 



29 
 

Dolz, Joaquim, Schneuwly, Bernard (coord.) (1998), Pour un enseignement de l’oral. Initiation aux genres 

formels à l’école, ESF éditeur, Paris 

Dumitriu, Constanţa (2003), Strategii alternative de evaluare. Modele teoretico-experimentale, Editura 

Didactică şi Pedagogică, Bucureşti 

Eco, Umberto (1992), Numele trandafirului, Traducere şi Postfaţă de Florin Chiriţescu, Editura Hyperion, 

Chişinău  

Faure, Edgar (coord.) (1974), A învăţa să fii. Un raport al UNESCO, Editura Didactică şi Pedagogică, Bucureşti 

Français. Langue première. De la 8
e
 année à la 12

 e
 année. Ensemble de ressources intégrées (1995), Province 

of British Columbia, Ministry of Education   http://www.bced.gov.bc.ca/irp/f_flp812.pdf, consultat 12 

iulie 2014 

Ghid de evaluare şi examinare (2001), Editura Pro Gnosis, Bucureşti 

Ghid metodologic pentru aplicarea programelor de limba şi literatura română. Învăţământ primar şi gimnazial, 

CNC, (2002), Editura Aramis, Bucureşti  

Gîlcă, Mihaela (2001), Povestirea în manualele pentru clasa a X-a, în Perspective, 1 (4), Cluj-Napoca,  pp. 29-

31  

Gîlcă, Mihaela (2002), Povestirea orală, în Perspective, 2 (5), Cluj-Napoca, pp. 53-57  

Gîlcă, Mihaela (2003), Evaluarea, un nou tip de parteneriat în lecţiile de limba română, în Perspective, 1 (6), 

Cluj-Napoca, pp. 36-39 

Gîlcă, Mihaela (2005), Limba şi literatura română. Evaluarea formativă a competenţelor, Editura Eurodidact, 

Cluj-Napoca 

Glava, Cătălin (2009), Formarea competenţelor didactice prin intermediul e-learning. Modele teoretice şi 

aplicative,  Editura Casa Cărţii de Ştiinţă, Cluj-Napoca 

Goia, Vistian (1999), Ipostazele învăţării, Editura Napoca Star, Cluj-Napoca 

Goia, Vistian, Drăgotoiu, Ion (1995), Metodica predării limbii şi literaturii române, Editura Didactică şi 

Pedagogică, Bucureşti  

Gostini, Giorgio (1975), Instruirea euristică prin unităţi didactice, Editura Didactică şi Pedagogică, Bucureşti 

Hadji, Charles (1992), L’Évaluation, règles du jeu. Des intentions aux outils, ESF éditeur, Paris 

Halté, Jean-François (1992), La didactique du français, Presses Universitaires de France, Paris 

Holban, Ion (1995), Testele de cunoştinţe, Editura Didactică şi Pedagogică, Bucureşti, pp. 64-73 

Ilie, Emanuela (2008), Didactica literaturii române. Fundamente teoretico-aplicative. Ediţia a II-a revăzută şi 

adăugită, Editura Polirom, Iaşi 

Ionescu, Miron (2000), Demersuri creative în predare şi învăţare, Presa Universitară Clujeană, Cluj-Napoca  

Ionescu, Miron, Radu, Ion (coord.) (1995), Didactica modernă, Editura Dacia, Cluj-Napoca  

Ionescu, Nicoleta, Mihaela Georgescu (2012), Limba şi literatura română. Bacalaureat. Teste. Ediţie revizuită, 

Editura Booklet, Bucureşti 

Ioniţă, Florin, Gavrilă, Roxana-Maria, Ţepelea, Adriana (2009), Evaluarea continuă la clasă, Educaţia 2000+, 

Bucureşti 

Jinga, Ioan, Istrate, Elena (coord.) (2008), Manual de pedagogie. Manual destinat studenţilor de la 

departamentele pentru pregătirea personalului didactic, profesorilor şi institutorilor din învăţământul 

preuniversitar, Ediţia a II-a, revăzută şi adăugită, Editura ALL, Bucureşti 

http://www.bced.gov.bc.ca/irp/f_flp812.pdf


30 
 

Jonnaert, Ph., Ettayebi, M., Defise, R. (2010), Curriculum şi competenţe. Un cadru operaţional, Cuvânt înainte 

de Mircea Miclea, Traducere din limba franceză de Iulia Mateiu,  Editura ASCER, Cluj-Napoca 

Krasne, Margo (1998), Munca de lămurire. O artă, Editura Antet, Oradea  

Kudor, Dorina (2000), Redactarea textului expozitiv, în Perspective, 1, Cluj-Napoca, pp. 44-48 

Lascăr, Marilena, Pascu, Liliana (2013), Varianta rapidă de pregătire a eseului pentru bacalaureat, Editura Art, 

Bucureşti 

Lindeman, H. Richard, Evaluarea în procesul de instruire, în Davitz, R. Joel, Ball, Samuel (coord.) (1978), 

Pedagogia procesului educaţional, Traducere de Irina Burlui, Editura Didactică şi Pedagogică, 

Bucureşti, pp. 473-509  

Maingueneau, Dominique (2007), Pragmatică pentru discursul literar. Enunţarea literară, Institutul European, 

Iaşi 

Manolescu, Marin (2006), Evaluarea şcolară. Metode, tehnici, instrumente, Editura Meteor Plus, Bucureşti 

Manolescu, Marin (2010), Teoria şi metodologia evaluării, Editura Universitară, Bucureşti 

Manolescu, Nicolae (coord.) (1999), Limba şi literatura română. Manual pentru clasa a IX-a, Editura Sigma, 

Bucureşti 

Manual de dezbateri academice. Comunicare. Retorică. Oratorie (2002), Traducere, adaptare pentru limba 

română şi prefaţă de Viorel Murariu, Editura Polirom, Iaşi  

Matlin, Margaret, W. (2001), La Cognition. Une introduction à la psycologie cognitive, De Boeck Université, 

Bruxelles 

Medeşan, Luminiţa (2001), Între evaluare şi un produs literar experimental „La divan, mulţi se visează”, în 

Perspective, nr. 1 (2), Cluj-Napoca, pp. 52-54 

Meirieu, Philippe (1997), Apprendre... oui, mais comment, ESF éditeur, Collection Pédagogies, Paris, pp. 105-

193 

Meta-evaluation (2003), Capitolul 4, pp. 133-184, în ALNAP – Review of Humanitarian Action, 

www.alnap.org/eha, consultat 6 iunie 2014 

Metodologia de organizare şi desfăşurare a examenului de bacalaureat (2011) [în vigoare], www.edu.ro 

Meyer, Geneviève (2000), De ce şi cum evaluăm, Editura Polirom, Iaşi  

Mucchielli, Alex (2002), Arta de a influenţa. Analiza tehnicilor de manipulare, Editura Polirom, Iaşi 

Mureşan, Alexandru-V., (2007), Argumentarea: între intenţie şi utopie, în Perspective, 1 (14), Cluj-Napoca, pp. 

8-19 

Mureşan, Mirela (2007), Pentru o didactică a argumentării, în Perspective, 1 (14), Cluj-Napoca, pp.76-82 

Neacşu, Ioan (coord.) (1997), Catalog de enunţuri-itemi pentru limba şi literatura română, Editura Recif, 

Bucureşti  

Neculau, Adrian (coord.) (2000), Psihologie. Manual pentru clasa a X-a, Editura Polirom, Iaşi  

Nedelcu, Aurelia, Burlea, Anişoara, Lupu, Maria, Popoiu, Janet (2011), Literatura română. Ghid de pregătire. 

Bacalaureat. Ediţie revizuită, Editura Booklet, Bucureşti 

Nedelcu, Anca (2011), Inovaţie şi performanţă în dezvoltarea profesională a cadrelor didactice dinmediul 

urban, Modulul VIII, Cercetare-acţiune în educaţie, f.e., Bucureşti 

Nica, I. (coord.) (1977), Analiza procesului de învăţământ. Componente şi perspective, Editura Didactică şi 

Pedagogică, Bucureşti, cap. Evaluarea, pp. 143-176 

http://www.alnap.org/eha


31 
 

Nietzsche, Friedrich (1993), Amurgul idolilor, Traducere de Vasile Frăteanu şi Camelia Tudor, Note de Vasile 

Frăteanu, Editura ETA, Cluj-Napoca 

Noica, Constantin (1992), Mathesis sau bucuriile simple. Ediţia a doua, Editura Humanitas, Bucureşti  

Onojescu, Monica (2001), Din nou despre... examenul de bacalaureat, în Perspective, 1 (2), Cluj-Napoca, pp. 

82-89 

Pamfil, Alina (2000a), Didactica limbii şi literaturii române pentru şcolile cu predare în limbile minorităţilor 

naţionale. Gimnaziu, Editura Dacia, Cluj-Napoca 

Pamfil, Alina (2000b), Elemente de didactica redactării, în Perspective, 1, Cluj-Napoca, pp. 2-23 

Pamfil, Alina (2001), Modelul explicit al studiului literaturii sau despre întreguri şi transparenţe, în Perspective, 

1 (2), Cluj-Napoca, pp.14-23 

Pamfil, Alina (2002), Elemente de didactica oralului, în Perspective, nr. 2 (5), Cluj-Napoca, pp. 2-12; pp. 70-71 

Pamfil, Alina (2003), Limba şi literatura română în gimnaziu. Structuri didactice deschise, Editura Paralela 45, 

Piteşti 

Pamfil, Alina (2007), Discursul argumentativ. Contur teoretic şi scenarii didactice, în Perspective, nr. 2 (15), 

Cluj-Napoca, pp. 2-17 

Pamfil, Alina, Onojescu, Monica (2000), Redactarea între realitate şi proiecţia ideală, în Perspective, nr. 1, 

Cluj-Napoca, pp. 73-81  

Parfene, Constantin (1999), Metodica studierii limbii şi literaturii române în şcoală. Ghid teoretico-aplicativ, 

Editura Polirom, Iaşi  

Pârvu, Ancuţa, Jocul de rol - metodă de evaluare a competenţelor, în Perspective, 2 (3), Cluj-Napoca, pp. 21-23  

Pavelcu, Vasile (1968), Principii de docimologie. Introducere în ştiinţa examinării, Editura Didactică şi 

Pedagogică, Bucureşti 

Perrenoud, Philippe (1997), Construire des compétences dès l’ école, ESF éditeur, Paris 

Petri, Alina (2007), Comprehensiunea textului argumentativ sau a înţelege înainte de toate, în Perspective, 1 

(14), Cluj-Napoca, pp. 85-89 

Piéron, Henri (1927), Psychologie expérimentale, Collection Armand Colin, Paris  

Piéron, Henri (1955), Traité de psychologie appliquée, Livre quatrième, La formation éducative, Presses 

Universitaires de France, Paris  

Piéron, Henri (1963), Examens et docimologie, Presses Universitaires de France, Paris  

Planchard, Emile (1972), Cercetarea în pedagogie, Editura Didactică şi Pedagogică, Bucureşti 

Planchard, Emile (1976), Introducere în pedagogie, Editura Didactică şi Pedagogică, Bucureşti 

Popa, Mihaela (2010), Evaluarea oralului 2010 - Certificarea crizei canonice, în Perspective, 2 (21), Cluj-

Napoca, pp. 124-127  

Popa, Mihaela (2013a), Eseuri de literatură română. Pentru toate clasele de liceu şi examenul de bacalaureat, 

Editura Eurodidact, Cluj-Napoca 

Popa Mihaela (2013b), Eseuri de literatură română. Clasele X, XI, XII, Prefaţă de Horia Corcheş, Editura 

Paralela 45, Piteşti 

Popa, Mihaela (2013c), Limba şi literatura română. Auxiliar pentru clasa a X-a, Editura Delfin, Bucureşti 

Popa, Ortensia (2000), Metoda cubului în redactare, în Perspective, 1, Cluj-Napoca, pp. 24-26 



32 
 

Popescu, Cristina (2005), Evaluarea prin portofoliu a textului liric, în Perspective, 2 (11), Cluj-Napoca, pp. 36-

39 

Popescu, Pelaghia (1978), Examinarea şi notarea curentă. Experimente. Propuneri, Editura Didactică şi 

Pedagogică, Bucureşti  

Potolea, Dan, Manolescu, Marin (2005), Teoria şi practica evaluării educaţionale, MEC, Proiectul pentru 

învăţământul rural, Bucureşti 

Potolea, Dan, Neacşu, Ioan, Manolescu, Marin coord. (2011), Ghid de evaluare. Disciplina limba română, 

Editura Erc Press, Bucureşti 

Programa de examen pentru disciplina limba şi literatura română – Examenul naţional de bacalaureat 2014, 

Anexa nr. 2 la OMEN nr. 4923/ 29.08.2013 

Programa pentru clasa a XII-a, aprobată prin OMECT nr. 5959/ 22. 12. 2006 [în vigoare] 

Programa şcolară. Limba şi literatura română. Clasa a IX-a. Ciclul inferior al liceului, 2009 

Radu T., Ion (1981), Teorie şi practică în evaluarea eficienţei învăţământului, Editura Didactică şi Pedagogică, 

Bucureşti 

Reuter, Yves (1997), L’analyse du récit, Dunod, Paris  

Rey, Bernard (1996), Les compétences transversale sen question, ESF éditeur, Paris 

Ruşti, Doina, Costache, Adrian (2000), Limba şi literatura română. Manual pentru clasa a X-a, Editura Teora, 

Bucureşti 

Sâmihăian, Florentina (2005), Există strategii de stimulare a interesului pentru lectură al elevilor?, în 

Perspective, 1 (10), Cluj-Napoca, pp. 9-17  

Sava, Florin A. (2011), Analiza datelor în cercetarea psihologică, Ediţia a doua, revizuită, Editura ASCR, Cluj-

Napoca 

Sava, Nora (2001), Proiectul ca metodă complementară de evaluare, în Perspective, 1 (2), Cluj-Napoca, pp. 30-

32 

Şcoala de Vară Magister. Didactica limbii şi literaturii române. Formarea competenţei culturale. Formarea 

competenţei de comunicare, Cluj, 4-9 august, 2003, suport de curs  

Şerbănescu, Andra (2005), Cum se scrie un text. Introducere în tehnica redactării. Ediţia a treia, Editura 

Polirom, Iaşi 

Simion, Eugen (coord.) (2001), Limba şi literatura română. Manual pentru clasa a XI-a, Editura Corint, 

Bucureşti 

Simion, Eugen (coord.) (2004), Limba şi literatura română. Manual pentru clasa a IX-a, Editura Corint, 

Bucureşti 

Stan, Cristian (2001), Autoevaluarea şi evaluarea didactică, Presa Universitară Clujeană, Cluj-Napoca  

Stan, Mihail (coord.) (2001), Ghid de evaluare. Limba şi literatura română, Editura Aramis, Bucureşti  

Stanciu Gh., Ion (1995), Şcoala şi doctrinele pedagogice în sec. XX, Editura Didactică şi Pedagogică, Bucureşti  

Steele, Jeannie L., Meredith, Kurtis S., Temple, Charles (1998), Lectura şi scrierea pentru dezvoltarea gândirii 

critice, vol. I-II, Traducere Codruţa Bălibanu, Centrul Educaţia 2000+, Casa de Editură GLORIA, 

Bucureşti 

Stoica, Adrian (2000), Reforma evaluării în învăţământ, Editura Sigma, Bucureşti 

Stoica, Adrian (coord.) (2001), Ghidul examinatorului, Editura Aramis, Bucureşti  



33 
 

Strungă, C. (1999), Evaluarea şcolară, Editura de Vest, Timişoara 

Stufflebeam, D (2001), Guiding Principles Checklist for Evaluating Evaluations, http:// 

www.wmich.edu/evalctr/checklists/ guiding_principles.pdf, consultat 9 VI 2014 

Stufflebeam, Daniel (1974), Meta-evaluation, http://wmich.edu/eval, consultat 3 mai 2012 

Tonea, Alina (2009), Jurnalul - metodă de învăţare şi instrument de evaluare, în Perspective, 1 (18), Cluj-

Napoca, pp. 48-49 

Ungureanu, Dorel (2001), Teroarea creionului roşu  Evaluarea educaţională, Editura Universităţii de Vest, 

Timişoara 

Varga, Gina-Mioara (2014), Eseul argumentativ în 50 de exemple, Editura Delfin, Bucureşti 

Velea, Luciana-Simona (2008), Metaevaluarea. Standarde calitative. Aplicaţii în domeniul programelor 

educaţionale (rezumatul tezei de doctorat), 

rezumat_teza_S_Veleahttp://www.unibuc.ro/studies/Doctorate2008Noiembrie/Velea%2520Luciana-

Simona%2520-%2520Metaevaluarea 

Vial, Jean (1982), Histoire et actualité des méthodes pédagogiques, Les éditions ESF, Paris  

Vogler, Jean (coord.) (2000), Evaluarea în învăţământul preuniversitar, Editura Polirom, Iaşi  

Vrabie, Dumitru (1975), Atitudinea elevului faţă de aprecierea şcolară, Editura Didactică şi Pedagogică, 

Bucureşti 

Zlătior, Titiana (2000), Eseul argumentativ între vag şi precizie, în Perspective, 1, Cluj-Napoca, pp. 51-57 

Zlătior, Titiana (2001), Eseul argumentativ între vag şi precizie, în Perspective, 1 (2), Cluj-Napoca, pp. 48-51 

http://ler.is.edu.ro/, consultat 10 ianuarie 2012 

http://administraresite.edu.ro/index.php/articles/6207, consultat 12 iunie 2014 

www.edu.ro 

www.om.ugal.ro/om/personal/Sorin%20Ciortan/desc/.../L13-LzStats.pdf,consultat14mai 2013 

 romanacluj.blogspot.com 

profesorideromana.files.wordpress.com/2009/09/a_competente 

http://www.coe.int/t/dg4/education/elp/elp-

reg/Source/assessement_grid/assessment_grid_Romanian_Moldovan.pdf ,  consultat 9 mai 2014 

Stufflebeam, D (2001) ‘Guiding Principles Checklist for Evaluating Evaluations’ http:// 

www.wmich.edu/evalctr/checklists/ guiding_principles.pdf  pentru cartea lui Stuffleabeam, consultat 9 iunie 

2014 

http://subiecte2014.edu.ro/2014/evaluarenationala6/modeleteste/, consultat 6 iunie 2014 

http://www.edu.ro/index.php/articles/c133/, consultat 15 iunie 

2014(http://subiecte2014.edu.ro/2014/bacalaureat/modeledesubiecte/probescrise/), consultat 23 iunie 2014 

 

 

http://www.wmich.edu/evalctr/checklists/
http://wmich.edu/eval
http://www.unibuc.ro/studies/Doctorate2008Noiembrie/Velea%2520Luciana-Simona%2520-%2520Metaevaluarea
http://www.unibuc.ro/studies/Doctorate2008Noiembrie/Velea%2520Luciana-Simona%2520-%2520Metaevaluarea
http://ler.is.edu.ro/
http://administraresite.edu.ro/index.php/articles/6207
http://www.edu.ro/
http://www.om.ugal.ro/om/personal/Sorin%20Ciortan/desc/.../L13-LzStats.pdf
http://www.wmich.edu/evalctr/checklists/
http://subiecte2014.edu.ro/2014/evaluarenationala6/modeleteste/
http://www.edu.ro/index.php/articles/c133/
http://subiecte2014.edu.ro/2014/bacalaureat/modeledesubiecte/probescrise/

