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Glossary 

Due to unique concepts used in this study, which engages in the area between 

pedagogical content world and managerial–business world, below are the main 

concepts that I used in order to establish clear boundaries of interpretation: 

The word that was 

used in this research 

The academic source for this 

word 

Synonyms 

School Manager Hughes  (8811)  

Esp (2013)  

School Principal 

Head 

Headmaster 

Head Teacher 

Instructional Leader 

 Professional Leader (PL) 

 Administrator 

Succession 

Management   

Rotwell (2010) 

Israel and Fine (2013) 

Principal  Preparation  

Programs (PPP) 

Training Programs 

School Principal 

Succession 

School Principal 

Development 

Professional Development 

Teaching 

Organization 

Little (1990) 

Yin (2013) 

Schools 

Organization of Learning 

School Organization 

Organization of Teaching 

Skills Shuman, Besterfield‐Sacre and 

McGourty (2005) 

Grissom and Loeb (2011) 

Ability 

Competence 

Qualities Crilley and Sharp (2006) 

Arulrajaand and Opatha  (2013) 

Characteristics 

Features 

 



5 
 

Introduction 

Research Goals 

The research which was conducted in the educational-managerial area in Israel had an 

overarching goal: to develop a model for school succession management program 

compatible with managerial qualities and skills and management demands. This 

overarching goal will be accomplished following the completion of the following two 

goals: 

 To explore expected school managerial qualities and skills according to the 

requirements of in-service school managers. 

 To find the correlation between the four dimensions of succession 

management programs for school managers: level of school managers, need 

for school managers' training, prerequisites for training and best time for 

training in relation to qualities and skills.  

Research Focus 

The severe lack of managerial human resources in the Israeli education system, which 

is mirrored in the international education systems, induced the need for rethinking 

about the survival of young managers in the system alongside a great managerial 

retirement wave (Sarel, 2012). This research will show the results of the combined 

study that was conducted in Israel and examined in depth the issue of succession 

management programs as a significant factor in increasing school managers' survival 

and endurance in the teaching organization. School managers in the second decade of 

the millennium are not merely gifted teachers who rose through the ranks. Rather, 

they are CEOs of an organization with the holistic view of leading all parts of the 

organization to success. School managers' pedagogical starting point is no longer 

sufficient (Hughes, 1988).   
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Overall Context of the Research 

The research ranges from approaches in the pedagogical world of knowledge to 

approaches in the management world of knowledge. To meet the existing 

standardization which examines an organization's achievements in an international 

perspective, school managers must acquire new bodies of knowledge that they do not 

acquire through common formal training. Education systems in Israel and abroad 

undergo a process of privatization and decentralization along with administrative 

autonomy. These are global processes which require a new perspective on the school 

manager's process of growth, professional development and a framework for training. 

This research will combine organizational-managerial aspects with the pedagogical-

educational aspects, thus forming a worldview that is coherent and uniform, in order 

to show the development of instructional leadership on the one hand and managerial 

leadership on the other. 

Research Problem and Gap in Knowledge 

The role of the school manager is the most complex, significant and important in our 

society, and has a direct impact on pedagogical practice, pupils' attainments and the 

organizational school spirit. Succession management is what ensures school 

managers' success in many areas such as: pedagogical, economic, marketing, social, 

political, research and more. The challenge facing educational policy makers around 

the world is the development of effective succession management programs for 

school managers and their professional development, so that they can cope with 

challenges of school leadership in the 21
st
 Century (Sarel, 2012; Oplatka, 2007a). 

There are, therefore, two fundamental views in managing schools: those who see the 

educational manager as primarily pedagogical, and those who see the manager as an 

administrator first and foremost. Until the 1960s, the terms school manager - a man of 

the Torah and principles, head master - the head teacher, "first teacher", were used to 

refer to a pedagogical school manager. Since then, the terms administrator, manager 

were introduced, reflecting business management concept. 

A thorough perusal of succession management programs gives rise to four major 

issues, the primary being the fact that these programs fail to yield the expected 

outcome (Lashway, 2003; Hess and Kelly, 2006; Oplatka, 2009). 
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Problem No. 1: Insufficient Managerial Reserve 
 

The school manager's role was previously considered a significant educational role, 

i.e. the school manager was an educational leader. Moreover, the school manager was 

an object of admiration. Eventually the role became very systematically complex: a 

managerial role, even political, focusing more on management of school as a system 

and less on its pedagogical leadership. School managers have to cope professionally 

with different areas, which often encompass conflicting interests. Moreover, they are 

required to simultaneously manifest varied knowledge, abilities and skills so as to 

eventually lead the teaching organization to the goals for the achievement of which it 

was established (Sergiovanni, 2002). School managers are crucial in leading the 

institution of which they are in charge (Smith and Andrews, 1989). They work under 

conditions of high uncertainty, instability, and under a wide umbrella of pressure, 

often obliging them to act towards the accomplishment of conflicting goals 

(Sandholtz and Scribner, 2006). A review of the literature yields the following 

categories which indicate difficulties in the school manager's work and, consequently, 

show the lack of response to open management positions and a shortage of school 

managers (Bengtson, Zepeda and Parylo,  2013; Gronn and Lacey, 2004;  Fenwick 

and Pierce, 2001; Million, 1998; Richardson, 1999). 

Essence of the school manager's work: (1) School managers are expected "to do 

more with less" in terms of time and resources – the weekly working hours amount to 

80 hours including evenings, weekends and holidays (ERS, 2000; Yerkes and 

Guaglianone, 1998); (2) The expectations from school managers are inhuman – an 

impossible work load; (3) School managers are constantly working under pressure - 

changing rules / guidelines / instructional programs in a fast, demanding and 

inconsiderate way; (4) Changing occupational/conscious focus – teachers promoted to 

the position of school manager change the focus of their work from pedagogical to 

administrative – in being responsible for the proper operation of the school, even 

though they are also expected to be involved in pedagogical issues. (According to; 

Spears, 1953; Neagly and Evans, 1970; Olson, 1967: Francett, 1961; Govender, 

2013).    

The school manager's work in the face of the socio-economic reality: (5) School 

managers operate in the reality of expectations and demands for increased 



8 
 

accountability and decreased autonomy and authority (Stricherz, 2001; Vergan, 2006)  

-Increased political interference within the school as well as having to deal with 

global standards, social problems and violence in the schools; (6) “Everyone manages 

the manager” – inspectorate, the district, and the parents (Thompson, 2007); (7) 

Family considerations - investing time in the organization at the expense of being at 

home is also a factor in shirking management positions (Coleman, 2005); (8)School 

managers are expected to manage the school's budget and to market the school - they 

are not well versed in that field. Moreover, being intensively preoccupied with this 

issue significantly distracts them from their development as educational leaders; (9) 

School managers' wages are not consistent with the scope of their work and the 

responsibilities that they undertake - school managers' wages are 5% higher than 

those of a senior teacher (Ministry of Education, 2013). (10) Political interference and 

trying to determine corporate policy / force an agenda (Richardson, 1999); (11) Lack 

of support from all of the bodies surrounding the school manager - teachers, parents, 

local authority, and the law. 

The school manager's work in conjunction with government agencies' policy:  

(12) The bureaucratic system of the Ministry of Education and their supervision 

system require a lot of paperwork, a non-feasible schedule, unfocused staff 

development courses, short- and long-term training and more, are a burden on the 

school managers (New Teacher Center, 2002, in Feiman-Nemser et al., 2012); (13) 

School managers are frustrated since they cannot reward / fire teachers (Johnson, 

2002); (14) Unclear government policy makes it difficult to decide to take the lead 

(Thompson, 2007). 

The school manager's work - professional development: (15) Teaching itself is 

demanding, and teachers express lack of motivation, feeling stress and exhaustion 

already while being teachers. This situation is the direct cause of their unwillingness 

to be integrated into the management grid (Sarel, 2012); (16) Inadequate succession 

management programs; (17) Promotion of women in the system over men (Pirouznia, 

2013). The consequence of this shortage of prospective school managers leads to the 

appointment of inadequate personnel; school managers on the verge of retirement, 

who are tired and burnt out, remain in office with a minimum sense of belonging; and 

the distance between the head of the pyramid and its base increases (Oplatka, 2007b). 
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Problem No. 2: Lack of Standardization in Identifying Management Candidates 

School managers are managers who grow (mostly) within the teaching organization. 

This process begins with the promotion of the teacher - teacher, assistant manager, 

deputy school manager, and school manager. A minority of the school managers does 

not rise from within the school, but are "dropped" from other non-educational 

frameworks (Update - Summary Report, 2009).The candidate identification phase is a 

critical step in the training process, in terms of both the identifier and the identified. 

From the moment of identification there are many changes on both sides. The school 

manager identifying the teacher, beginning the transition from "teacher to school 

manager", recommends the teacher for a succession management program. The 

identified teachers start changing their agenda and worldview, going into high gear in 

the process of professional socialization so as to acquire resources, especially 

knowledge at this point, required for getting through their training (Kwan, 2012). A 

research conducted by Myung, Loeb and Horng (2011) shows that school managers 

are able to effectively identify and encourage teachers with strong leadership potential 

to enter the route of school manager training. However, additional succession 

management programs and planning professional and administrative development of 

prospective managers may help to ensure that teachers are selected on the basis of 

their leadership ability. There is ample evidence that the process of identifying a 

candidate is still being studied. Candidate's identification is still coincidental and 

unplanned and the issue of teachers' professional development associated with their 

succession management has not been sufficiently explored. Hence, research of 

structuring the management position training is insufficient (Spark, 2002).  

Problem No. 3: Having Roles in the Education System Does Not Necessarily    

Predict Success in Management 
 

Sources of management reserve mostly rely on teachers who are stakeholders in the 

schools. A survey of school managers conducted by Avney Rosha in 2009 found that 

37% of all in-service school managers had also served as deputy school managers 

before. Another 29% of the school managers have served in other positions at the 

school. A common prerequisite for management is a successful experience as a 

teacher (Ministry of Education, 2013). One of the threshold requirements for the role 

of school manager in Israel is "teaching experience of at least five years in teaching 
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institutions ... totaling at least 10 weekly hours in which the teacher succeeded in his 

role..." (Ministry of Education, 2013). 

 

Zvi Gal'on, a veteran high school manager, writes about educational leadership, 

We will now consider the term 'pedagogical leadership'. In practice we mean 

didactic leadership of the staff. In concepts drawn from our teaching, it is 

leading and managing the main issue of the school's subject-matter 

coordinators. Today, subject-matter coordinators are usually teachers who 

were selected for that position due to experience and seniority, but they lack 

the specialized training in their job since the frameworks for succession 

management and training for this do not exist here yet. We have found, then, 

that everyone who claims that the school manager should be a pedagogical 

leader is actually asking that a manager who was not trained for that position 

be brought in to lead the teaching staff, even though they do not bring any 

appropriate acquired knowledge but experience only. 

 

It becomes clear from the above that teachers who have experience are promoted to a 

managerial role. However, insufficient emphasis is placed on crafting managerial 

insights in reflective and constructive processes, namely there is no reference to the 

cognitive dimension of the job. This means that there is partial or no correlation 

between the success of the school managers on an intermediate level in the school and 

their success as leaders of a school as a comprehensive organization. 

 

Problem No. 4: Dissatisfaction with the Succession Management Programs 
 

            The 1990's were a stepping stone between the "Scientific Era" and the "Post-Scientific 

Era -" The transition from an industrial society to a post-industrial society which is 

fundamentally more critical, harsh and complex made the existing succession 

management programs look irrelevant and anachronistic, and a radical reform was 

needed (Griffiths, 1988; Beare, 1989). The beginning of the 21
st
 Century brought 

about the spirit of globalization and free economy, creating a new educational reality, 

based on organizational multiculturalism, employment insecurity, and disintegration 

of the traditional social (and family) structure. Moreover, it generated a change in the 

boundaries of morality by shattering the state's monopoly in the provision of social 

services while private organizations are taking charge (Lewis, 1993). School 

management experienced transition from the "common efforts" approach (dating back 

to the last century) to a change in the focus of the civilian control (the parents) and the 

weakening of the central government; from a bureaucratic to a decentralized 
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organization as well as the technological revolution (Louise and Murphy, 1994; 

Murphy and Louise, 1999). Review of the succession management programs shows 

three different routes for executive development along the continuum between 

academic-based (university) programs, and field / experience-based programs for 

different audiences: 

1. University-based programs - Murphy (2001) maintains that focusing on 

academic knowledge means failing in the process, regardless of how effectively 

the content is taught, as teachers and students will eventually encounter the 

problem of bridging between theory and practice - the "bridge to nowhere". 

Daresh (2002) states that academic knowledge as a training method can constitute 

a language for coping with reality, but it may be both beneficial and confining. 

Research of succession management programs points to a number of weak points. 

2. Field experience program - Barbour (2005) examined non-university-based 

programs, finding that the prerequisites for acceptance to the program and the 

nature of studies depend on the field. Hence, actually, learning derives from the 

learner's practice. The curriculum engages in minimum knowledge grounds 

(“dropped” educational leadership), and the program, it seems, will eventually 

produce good administrators, but no educational leaders.  

3. Combined university-based program and field experience program - The 

main axis resides in the understanding between the teaching stage and the 

management one. There are many bodies of knowledge that are vital for this 

development. Nevertheless, it was found that engagement in theory alone, 

detached from the organization and work in it, undermines the quality of 

succession management. These programs combine practicum and imparting 

bodies of knowledge identified by the university as compulsory in the succession 

management process (Goldring, 2008). A serious disadvantage of the practicum is 

its local context, and the turning of a local model into a comprehensive role 

perception.  

The succession management program is of the utmost significance and does not end 

upon the school manager's taking office. The incomprehensible situation, whereby 

retired school managers return to their positions and, on the other hand, suitable 

management candidates among teachers choose not to engage in management, 

requires immediate attention. The organizational school reality reveals that the 

development of outstanding teachers identified as prospective school managers who 
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have succeeded at minor management roles is insufficient. The school manager's 

leadership dimension, charisma and leadership skills are necessary, but certainly not 

enough for management. The reviewed succession management programs illustrated 

more disadvantages than advantages. On the continuum of university-

based/experience-based programs, it seems that a combination of programs can lead 

to significant synergy (holistic view) in the professional development of school 

managers - practice and theory over a lasting period of time. These issues, presented 

as problems, raise the need for creating new succession management continuum, 

taking into account the notion that socialization is planned. Moreover, developing the 

professional-pedagogical expert together with the organizational one, attention must 

be given to other areas of knowledge which succession management programs have 

so far ignored or neglected. Regarding the school manager as an organizational 

integrator with knowledge in a variety of domains and a supported socialization 

process will reflect on the development of the new succession management program.  

 

Research Boundaries 

What – The theoretical framework is set within six simultaneous content cycles: the 

school manager, the school as an organization, succession management programs, 

adult learning theories, theories of career management, and management of teaching 

organizations. 

Where - The research was conducted in Israel and encompassed a rich geographical 

distribution. 

Who - A total of 91 school managers and role-partners in cross-sections of different 

ages (pupils to mayors and supervisors), different demographics, and different streams 

of religion, ethnicity, nationality, gender, seniority, and education. 

How – The mixed methods research includes a qualitative part, consisting of semi-

structured in-depth interviews conducted with 41 school managers and role-partners, 

and a quantitative part consisting of 50 randomly selected school managers who 

responded to questionnaires. 

When - from December 2011 to July 2013. During this period, various respondents 

were interviewed, the questionnaires were administered and collected, an analysis of 

the findings was carried out and conclusions were drawn, including the development 

of a new succession management model. 
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The following chapter discusses the theoretical perspectives of the research and 

introduces theories and studies pertaining to five key areas: management theories, 

teaching organizations, educational management and succession management 

programs for managers of teaching organizations. These will constitute the theoretical 

background for succession management programs designed for managers in teaching 

organizations. 

Key Words: School Manager, Succession Management, Teaching Organization, 

Managerial Skills, Managerial Qualities. 

 

I. Literature Review 

This research which deals with the construction of a succession management course 

for school managers is based on five content areas that constitute the ideological 

foundation for its existence: 

I.1 The School Manager 

'School managers' were selected as a component in the conceptual framework because 

their succession management is the focus of this study. In his book "Leadership and 

Management in Education" (Chen, 1999, pp. 307-306), the author writes that the 

notion that the school management can be entrusted to one of the teachers who will 

"Take the plunge" and study the role of school manager from accumulated experience 

after the appointment, has long been accepted in many places. In Israel, the school 

manager is perceived as a teacher first and then as a management position holder. 

Until the end of the 1980's there were no significant differences between the 

education and succession management programs designed for school managers and 

those of other teachers (Chen, 1999, pp. 307-306). 

It turns out that the situation is not substantially different from today. The 

person fulfilling the role of the school leader is referred to by different names in 

different countries. The names reflect the importance and the role perception: in the 

United States it is called the "school manager" role- of the first degree or importance. 

This expresses the pedagogical importance of the leader. In the UK the name 

expresses a formative pedagogical function: head school teacher or head teacher 

(headmaster, head teacher), the first among teachers who guides. In Israel the role is 
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called "school manager" and until now it has not been perceived as a managerial role, 

but mainly as a pedagogical one. School managers in Israel have rarely had to deal 

with management issues per se especially in the past few years. 

Regulations published by the Israeli Ministry of Education (2013) define the 

requirements for the recruitment of school managers. The Ministry of Education 

(Chen, 1999) requires that only those who have no less than a 5-year teaching 

experience can fulfill this role (Ministry of Education, 2013). Furthermore, a school 

manager must teach at least six hours a week, even if the toll is high in terms of 

managerial burden. Today, school managers must function in a new reality, which 

offers elements of autonomy, and the transition to self-management is either partial or 

complete. This also involves re-shaping of school policy and plan of action. Managers 

need to spend a lot of time on content areas about which they do not have sufficient 

knowledge, i.e. relentless financial and budget organization of the school for the 

present and future. On the other hand they have to engage in essential pedagogical 

content areas, such as leading the school "credo", meeting the needs of pupils and 

school staff, and so on. All these should be done with full accountability and 

comprehensive control procedures. Hence, they are entrusted with the burden of 

numerous tasks together with huge accountability The succession management 

process of school managers still relies more on the pedagogical foundation and less on 

management elements per se. Rethinking the school managers' role entails an interest 

of examining the structure of the school and attempting to understand the changes in 

the teaching organization over several periods of time both in Israel and worldwide. 

Nowadays, various types of educational structures fill the educational pluralistic 

space, namely, bureaucratic (traditional), democratic, anthroposophist, and those 

which are linked to one particular perception or another, whereas the school 

manager's role remains traditional. 

I.2 The School as an Organization 

The school organization as a component in the conceptual framework is the initial 

environment, in which the school manager operates and motivates. Knowing the 

school organization means understanding the extent of the manager's functional 

versatility in order to develop a proper succession management program. 
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The school was once considered the only educational institute and served as an 

exclusive socialization agent of government in accordance with the provisions 

prescribed by education authorities (Alboim-Dror, 1978; Inbar, 1990). During recent 

years, there has been a significant change in the school' concept. Emphasis was placed 

on the organizational elements. The tendency is to consider schools as organizations 

such as business or public service organizations (Rubinstein 1995; Bottery 2006). The 

school organization goals are determined in general terms and its products are not 

clearly defined. Some of the products are measureable, i.e. grades, while most 

products cannot be measured because they are intangible educational purposes, for 

example: socialization, moral values and behavior, etc. (Alboim-Dror, 1978). 

Moreover, the concept of productivity in education is not clear (Hodgkinson, 1991). 

Hence, in a state of uncertainty, managers find it difficult to set up processes for 

accomplishing the goals. Thus, the succession management process of managers in 

the organization becomes even more important. The school as a hierarchical 

organization is gradually shifting towards a structure where the scope of control is 

wider (inverted pyramid structure). As a result, new roles are formed in the school as 

additional tasks are entrusted to the organization. The school as an organization has 

underwent a structural change, wherein the frameworks of activity and areas of 

responsibility have expanded both in scope and diversity. Today, the school is an 

organization responsible for its own pedagogical and financial processes, unlike in the 

past where these areas of responsibility were held by the regulatory level. Setting 

organizational goals, establishing processes, developing corporate culture and 

integration within the environment - all affect the employees of the organization and, 

first and foremost, the school manager and the management team (Caldwell 1993; 

Levacic, 1995). Social and political processes taking place in Western countries and 

Israel, including the democratization of social services, economic development and 

privatization, as well as processes of isolation on the basis of religion, nationalism and 

ideology, resulted in decentralization in education (Bolam, 1993; Brown, 1990; 

Caldwell and Spinks, 1988). These factors entail reorganization of the school 

(Caldwell, 1993; Dimmock, 1993). The need arising from the implementation of 

global organizational reforms and changes in focus in the school manager's role 

requires a new approach to training and shaping the appropriate manager for the next 

millennium. 
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I.3 Succession Management Programs for School managers 

Succession management programs for school managers were selected as a component 

in the conceptual framework because acquaintance with these programs while 

considering existing models can assist in designing a new succession management 

system. This will bridge the gap within the unbearable reality in which, on the one 

hand, school managers cannot deliver the expected outcomes, and on the other, they 

lack proper training to help them provide those outcomes. The succession 

management program is at the academic center stage. It appears that the succession 

management program is the heart of the process and therefore it is important for the 

school manager's success. It is generally believed that the role of succession 

management programs is to produce managers that are properly prepared for their role 

(Hess and Kelly, 2006). This, in turn, may lead to the success of pupils at school and 

improve school pedagogy. The training should also provide candidates with the 

capacity for high self-awareness, systemic thinking and creativity, enabling them to 

design ways for dealing with the complex day to day problems, and understanding of 

the process of monitoring and evaluation of pupils' performance (Walsh, 2012). 

Studies of succession management programs point to a number of vulnerabilities, 

mainly the low ability of these programs to sufficiently prepare the candidates for 

leading the school as a dynamic complex and changing framework (Tighe and 

Rogers, 2006). Murphy (2001) refers to the approach to training as "bankrupt". 

Succession management programs are grounded in the assumption that adult learners 

(teacher / junior manager / school manager) can learn different frames of knowledge, 

based on adult learning theories. 

I.4 Adult Learning Theories 

Adult learning theories were selected as a component in the conceptual framework 

because building an appropriate program must take into account the fact that learning 

processes are implemented by adults and therefore discussing adult learning is 

relevant to this study. Knowles (1990) refers to adult learners as "a neglected 

species", noting five premises for adult learning: adults are motivationally affected 

once they are content with satisfying their needs (respecting needs); adult learning is a 

long term process (LLL); learning from experience is a significant learning channel 

(based on life experience); adults need to lead their own learning (autonomy); and 
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individual variation increases as one gets older (recognition of the differences 

between learners). Adult learning contains the following aspects upon which training 

programs must be based in order to achieve optimization: cognitive elements (a 

challenge, a need to know, vision), emotional elements (motivation to learn, 

autonomy and independence, relationships, need for support) and behavioral factors 

(based on past experience, practical orientation, involvement). Adult learning is 

therefore a basis for the development of training programs, which constitute a 

significant element in managing the learners' career. 

I.5 Career Management 

Career management was selected as a component in the conceptual framework 

because the study involves teachers' career management until they become school 

managers and views this as an active, unnatural transition which requires a deep 

psychological and sociological understanding, to create the finished product, a strong, 

solid and confident manager, leading the organization to success. 

A- Trait and Factor Theories - psychological theories: these approaches assume 

that a perfect match between the individual traits and the professional factors will lead 

to a perfect professional choice. This approach was pioneered by Parsons (1909). Five 

basic assumptions underlie the Trait and Factor Theories (McCrae and Costa, 2012): 

Professional development is primarily a cognitive process, during which the 

individual uses rational thought in order to make decisions, choosing a profession is 

an independent event (i.e., not related to past or future events), there is one correct 

solution, which is the best for all those who decide to make a decision about a job, a 

certain type of people fit a certain type of work and each person has a profession that 

is most appropriate for them (Mischel, 2013). 

B. Career Stages Theories - sociological theories: role perception- rights, 

obligations, expectations, knowledge and required behaviors, etc., is constructed 

through interactions between individuals' perceptions and expectations of themselves 

for the role, and the environment's perceptions of the role. Accumulated research 

knowledge associated with the development of adults, increased the interest in the 

various stages that adults pass during their professional life (Super and Hall, 1978; 

Crites, 1978; Super 1957). The model conceived by Super (1957) shows the process 
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of professional development as stages that characterize the development of any 

professional career. The main idea of the model is that people go through stages in 

their professional career, during which they experience changes in needs, attitudes 

towards the profession and the organization that they work in. Teachers' professional 

development is not linear; it has ups and downs or different tracks for the same 

person. Downey and March (2006) view the entry of a new manager into an 

organization as a process of adjustment between the manager and the organization. 

According to them, the process of joining the team and constructing the manager's 

position as the team leader consists of four distinct stages which are: "becoming", 

"joining", "perceptions" and "leaving". Optalka (2007a) found four main stages 

through which people progress; the steps are distinct from one another, each stage 

characterized by attitudes and behaviors, patterns of relationships, developmental 

needs and unique aspects of work. Thus, employees change their attitudes toward the 

job and their professional behaviors as they move from one career stage to another. 

I.6 Management of Teaching Organizations 

Management of teaching organizations was chosen as a component for the conceptual 

framework because the study deals with the designing of a succession management 

program that will be tailored to the school organization's administrative framework. 

Understanding the processes and changes applicable to it will determine the design 

and content of the school manager's succession management program. 

A- The traditional hierarchical structure: Mintzberg's management approach 

(1975) argues that the organization is self-managed by its very existence and 

regardless of the position of manager. Mintzberg's main insights are that managers are 

overloaded at work, so their work is superficial and shallow, relying on the hard-core 

of the organization and department managers. Additionally, managers do not spend 

enough time planning, are mostly busy with 'putting out fires', reactive more than 

proactive. Consequently, Mintzberg concluded that there are three major role types: 

Interpersonal roles – the manager deals with actions that only have an indirect 

connection to the operational results of the organization; Informative roles - 

collection, transfer and delivery of information related to elements outside the 

organization; and decision-making roles - initiative, handling conflicts and resources 

allocation. Hence, the perception of management is determined in terms of the 
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manager's roles. The Open Systems Approach (1978, in Lawrence, 2012) and 

Dependency Approach (1967) view the organization as an open system, connected to 

its environment and dependent on it. Another approach is the Human Relations 

Approach, based on the Norton Studies by Mayo (1932, in Amaratunga and Baldry, 

2002), Herzberg (1950), Argyris' Theory of Factors (1976), and McGregor's XY 

theory (1958). At the base of which is the inclusion of employees in decision-making, 

an organic approach upon which were designed open, democratic organizations, 

which relate to the employee's needs. An approach that views customers as a 

significant factor in the development of the organization is the TQM approach- Total 

Quality Management (1945). 

B. Self-management: providing the administrative responsibility to the school is 

based on the principle that quality education requires organizational efficiency. The 

root of the idea is in knowing that there's a difficulty in the centralized state policy 

regarding its ability to provide services, compared to the private sector. Another 

dimension that this organizational approach has developed is the principle of 

partnership: involving the operating and affected factors (i.e. customers) in the 

institutionalization, planning and decision-making processes as those who know the 

local needs better. The expected advantages of this management approach are: greater 

flexibility in the utilization of funds, increased involvement of the different partners in 

the process of decision making, eliminating bureaucratic centralized control, 

increasing innovation, creativity and entrepreneurship, control and the ability to 

allocate resources to achieve the organization's goals and greater autonomy in 

decision-making. In Israel, the educational reform was manifested in decentralization 

processes that were not accompanied by legislation (Gibton, 1997). Managers have to 

deal personally with these processes and, as a result, they need to establish their own 

relationships with various elements in society. From a position of being subject to 

authority, both in theory and practice, by the education authorities, namely the 

Ministry of Education and local authorities (Compulsory Education Act , 1948, 1953), 

to a position in which the school and the school manager are the focus of the 

relationship. This is a system of competition and rivalry, as well as of cooperation. 

This situation increases the level of freedom for the school, but also provides less 

protection and support. Therefore, greater pressure is applied on the school and it now 

has to deal with complex problems (Caldwell, 1998; Chen, 1995; Inbar, 1995). In this 
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new situation school managers become a more significant figure, and so does their 

impact. However, they are also under heavy pressure and difficulties. 

This literature review is the integrative prism of thought for developing a succession 

management program that will be tailored to current needs and will be based on 

managerial components which are necessary and unique to the education system and 

the school in particular. This will be performed through the deep exploration process 

conducted among managers and stakeholders regarding the role boundaries, its nature 

and its expectations. 

II Research Approach: Mixed Methods Research 

This type of research is innovative in that it adopts a mixed methods approach for the 

collection of data in response to the research questions and in order to accomplish the 

research goal. The main thrust of this mixed methods approach is to build a research 

structure that will facilitate putting out feelers for identifying and identifying needs. In 

order to attain a more comprehensive worldview, I used a mixed methods approach 

which takes into account the personal professional world of each school manager and 

his/her colleagues together with a general statistical overview, all in order to create a 

combined label. Lincoln (2010) does not essentially negate the quantitative paradigm 

or the mixed methods methodology while she defines three main challenges that 

qualitative researchers face today: exploration of the sensitive self-other connection, 

the issue of accumulated knowledge and the possibility of comparing. Furthermore, 

the research is exploratory in its examination of qualitative components which serve 

as grounds for the quantitative research and connects insights on a linear continuum 

between the qualitative and the quantitative research stages. 

This study makes use of the exploratory method for developing the quantitative 

research tool on the basis of the qualitative data- In the final event, the qualitative 

study not only enables the creation of a database, but also opens the dynamic learning 

situation surrounding the phenomena- This concept is best explained by Brubacher, 

Case and Reagan, (1994): "...There is no single model of inquiry, and that researchers 

best viewed as a dynamic, rather than a static, process that seeks to take into account 

the incredible complexity of human social settings..." (p. 23). 
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II.1Research Questions 

 What are the expected qualities of an appropriate school manager according to the 

requirements in service? 

  What are the expected management skills of an appropriate school manager 

according to the requirements in service?  

 What are the correlations between the four dimensions of succession management 

programs for school managers: level of school managers, need for succession 

management programs for school managers, viability of succession management 

programs for school managers and best time for succession management 

programs for school managers in relation to qualities and skills?  

II.2 Research Variables 

 Independent variable: structure of school managers succession management 

program modules. 

 Dependent variables:  

Need - the manager's need for succession management – identifying the gap 

between existing and required knowledge. 

Level – manager's level – expressing existing knowledge 

Timing of succession management – the time to start acquiring the required 

knowledge 

Viability of succession management- the extent to which the lacking contents 

can be learned. 

 

 

II.3 Research Hypotheses 

 

II.3.1 Hypotheses regarding the differences between skill areas and qualities 
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Level of school managers 

 The demonstrated pedagogical management skill level will be higher than the 

demonstrated general management skill level. 

 The demonstrated pedagogical management skill level will be higher than the 

demonstrated financial management skill level. 

 The demonstrated social qualities level will be higher than the demonstrated 

task-oriented qualities level. 

Need for training  

 The need for learning general management skills will be higher than the need 

for learning pedagogical management skills. 

 The need for learning financial management skills will be higher than the need 

for learning pedagogical management skills. 

 The need for learning task-oriented qualities will be higher than the need for 

learning social qualities. 

Viability of training 

 Viability of learning general management skills will be perceived as higher 

than the viability of learning pedagogical management skills. 

 Viability of learning financial management skills will be perceived as higher 

than the viability of learning pedagogical management skills. 

 Viability of learning task-oriented qualities will be perceived as higher than 

the viability of learning social qualities. 

 

. 

Timing of training 

 Timing of learning general management skills will precede the timing of 

learning pedagogical management skills. 
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 Timing of learning financial management skills will precede the timing of 

learning pedagogical management skills. 

 Timing of learning task-oriented qualities will precede the timing of learning 

social qualities. 

 

II.3.2 Hypotheses regarding the differences between the need for and level of   

skills and qualities 

Need versus level of skills  

 The need for human resources management skills will be higher than the 

demonstrated level of human resources management skills. 

 The need for financial management skills will be higher than the demonstrated 

level of financial management skills. 

 The need for learning pedagogical management skills will be lower than the 

demonstrated level of pedagogical management skills.  

 The need for learning general management skills will be lower than the 

demonstrated level of general management skills.  

Need versus level of qualities 

 The demonstrated level of social qualities will be higher than the need for 

learning social qualities. 

 The demonstrated level of personality qualities will be higher than the need for 

developing personality qualities. 

 The demonstrated level of task-oriented qualities will be lower than the need 

for learning task-oriented qualities.  

 The demonstrated level of knowledgeability qualities will be higher than the 

need for learning knowledgeability qualities.  

III.   Research Design 
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III.1 Research Population and Sampling 

Ninety-one school managers and stakeholders –- participated in this research 

according to the following details: 41 school managers and stakeholders were 

interviewed, and in the quantitative research stage, 50 school managers were 

investigated. In the qualitative stage school managers' selection was based on the 

snowball model, whereby one school manager recommended another, and in the 

quantitative stage, questionnaires were mailed to a large number of school managers. 

Returned questionnaires were without any identifying details, thus anonymity was 

maintained. 

III.2 Research Tools 

The main research tool used in the first stage was a semi-structured interview (Smith, 

et al., 2009, pp. 62-63). This type of interview enabled participants to tell their 

narratives in their own words and answer specific questions asked during the 

interview for clarification. The new suggested questionnaires comprised of three 

parts: part 1 (expression of stance towards career development) – 68 items divided 

into seven categories, the items being measured on a Likert scale of 5, 5 being the 

highest and 1 the lowest rating. Part 2 (expressing career development information)- 

68 items divided into seven categories, the subjects noting which topics, in their 

opinion, can be developed and taught in the course of succession management 

programs. The scale used here was yes/no (binary 1 or 0).  

III.3 Research Reliability and Validity  

As a rule, qualitative research is of a high validity and low reliability, whereas 

quantitative research is of low validity and high reliability. The combination of both 

approaches raises the reliability of the qualitative research and the validity of the 

quantitative research. The mixed method ensures a more comprehensive 

generalizability. 

III.3.1 Triangulation 

The research is multi-staged. The qualitative stage is one layer, a pillar stone upon 

which the next quantitative stage rests. In the first stage, empirical data was gathered 

and validated in the second stage as well. Between the two stages, there was an 
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overlap of topics being checked, and in both stages the research participants were 

altogether different. From the vantage of the multiple stages in which the research was 

conducted with cross-questioning of similar elements, having the explicit purpose of 

enhancing the reliability level of the presented evidence. 

III.4 Research Ethics 

Ethical principles are very important as demonstrated by the study of Busher and Jem 

(2007: 110-111). The study, based on face-to-face interviews with school managers, 

opened with clear conscious declarations made by the interviewees who agreed to 

participate in the study, scrupulously guarding their privacy and honor, as noted 

above. In the present study, all the participants will be referred to by the first letter of 

their name. 

In accordance with the request of the Head Scientist of the Ministry of Education, the 

researcher was granted permission to conduct the study in two stages and the 

following data was sent to him to publicize: the researchers' name academic institute 

under whose auspices the study is being conducted, background of the researcher, 

objective of the research, methodology and sample as well as main conclusions drawn 

from all the evidence presented in the study. Needless to say, the demand did not 

include the names of the participants, dates or contacts of meetings with the 

participants, and so forth. 

The researcher respected the demands set forth by the Israeli education system, 

ensured the reliability of the evidence, conducted the triangulation and abided by the 

accepted and more stringent ethical principles. The next chapter presents the findings 

as they emerged from the various research tools. 

 

 

 

 

IV Findings 

1. School managers and their stakeholders point to common skills and qualities. 

2. The total assessment of the skills was higher than those of the qualities. 
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3. The declared "level" is higher than the "need" with all variables. The 

correlation among all skills and qualities is positive, significant and strong. 

4. The "level" of "need" and "viability" of pedagogical management skills is 

higher than the "level" of general or economic and general skills. The 

"viability" of learning economic skills is higher than that of "pedagogical skills.  

5. On the "need" dimension – no correlation was found between skills and 

qualities. Positive internal correlations were found between some of the skills 

and between some of the qualities. The correlation between qualities is stronger 

and more significant than the correlation between skills.  

6. The "need", "viability" and "timing" in the task-oriented qualities are higher 

than the social qualities, respectively. 

7. Training school managers prior to taking office (timing) is perceived as 

relevant to the training of skills and qualities, and most significant for a small 

number of skills and qualities. 

The findings represent a variety of topics which have to be addressed when 

developing a succession management program according to the proposed model. The 

general level which was observed and examined was perceived as high in comparison 

with the other dimensions which were examined. School managers wrote and talked 

about the existing succession management frameworks and the gaps between the 

theoretical aspects that are taught (mostly pedagogical) and the reality in the field 

(mostly administrative). They are, however, still captive in pedagogical and social 

perception which outweigh administrative ones. A statement of a high "level", and at 

the same time, low "need" does not mean that the examined variable and its 

importance are not to be discussed in the new succession management program. The 

discussion chapter will set down the findings in the theories underpinning this 

research, and, finally, after conclusions have been drawn, a new succession 

management model will be developed.  

V. Discussion 

This chapter relates to the findings from the different research stages. The order of the 

findings is consistent with the order in which the research was conducted, first the 
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qualitative findings, and then the quantitative findings. The chapter will be divided 

into two parts. The first part will include the findings in their order of appearance in 

the Findings chapter whereas the second part will discuss the analysis of the unique 

sub-categories upon which the new succession model will be based (Appendix 1 

details the decision-making process for the unique sub-categories). The discussion 

revolves around the central axis of the research questions. It illuminates the facts 

found in relation to the existing literature on various issues as well as interpretation on 

the basis of the reviewed literature. 

V.1 Part 1 - Discussion of Research Findings 

Discussion of finding 1: managers and stakeholders specify the common 

management skills and qualities.  

The conclusion arising from this discussion is that succession management is based 

on formulating bodies of knowledge regarding skills and qualities. In case they are 

innate or acquired, it would be appropriate to establish, expand and improve them in 

order to shape managers who are optimally adapted to their role. The conclusion is in 

line with the existing literature. 

Discussion of finding 2: management skills were considered of higher importance 

than management qualities 

The conclusion arising from the discussion of this finding is that management skills 

are perceived as more important and more attainable than managerial qualities and 

traits. This conclusion supports the existing literature on the importance of imparting 

skills and qualities. 

Discussion of finding 3: the declared level is higher on all variables than the 

need. A positive significant correlation exists between all the qualities and all the 

skills. 

The conclusion emerging from this discussion is that managers feel confident in their 

level of knowledge and proclaim a high level in all the investigated variables, a sort of 

managerial omnipotence,-  yet, they express a need to fill in gaps and adapt their 

knowledge to the requirements of the changing reality. This conclusion extends is in 

line with the literature regarding the connection between stated managerial knowledge 

and declared managerial need. 
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Discussion of finding 4: the level of and need for pedagogical management skills 

is higher than the level of and need for acquiring general and financial 

management skills. The feasibility of learning financial skills is higher than that 

of pedagogical skills. 

The finding refutes the hypothesis that the need to acquire general and financial 

management skills is greater than the need to acquire pedagogical skills. The 

conclusion emerging from this discussion is that the transition from teaching to 

management is characterized by gradually moving from familiar aspects of a teacher's 

role (e.g., pedagogical aspects) to the less familiar aspects – such as general and 

financial aspects. This conclusion adds to the existing literature with regards to career 

development from teacher to manager. 

Discussion of finding 5: in the dimension "need" – no correlation was found 

between qualities and skills. Internal positive correlations were found between 

some of the skills, and internal correlations were found between the qualities. 

The correlations between the qualities were more significant than correlations 

between skills.   

The conclusion emerging from this discussion is that the manager's personality is 

viewed as a complete personality, that is, its components support each other in 

creating a coherent holistic unity. 

Discussion of finding 6: the necessity, the viability and timing in task-oriented 

qualities is higher in relation to social qualities.  

The finding corroborates the hypothesis. The conclusion emerging from the 

discussion of this finding is that the manager's personality is perceived as an exacting, 

task-oriented rather than emotional personality, that is, a manager is expected to work 

proactively in order to achieve results. This conclusion supports the existing literature 

as it attributes great importance to the performance, leadership domain of the school 

manager. 

Discussion of finding 7: Succession management before managers assume their 

role ("the timing of training") was perceived as relevant to training in skills and 

qualities and especially meaningful in a limited number of skills and qualities. 

The finding corroborates the hypothesis. The conclusion drawn from the discussion of 

this finding is that it is important to produce a long-term succession management 

process for managers in order to shape managers suitable for the demands of the field 

which will operate out of internalizing and understanding the changing school reality. 

This conclusion supports the existing literature. 
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V.2 Part 2 - Analyzing the Sub-Categories whose Inclusion in the 

Proposed Succession Management Model was Debatable 

Generally speaking, 

pedagogy is viewed in this study as a relatively adequate and safe area of 

activity in the feeling of the manager; adequate, but not always essential and 

challenging, and not as an area that can be allocated with a proper amount of 

time" (Survey Avney Rosha,  Katz et al., 2008, p. 62). 

Many issues which constitute school managers' agenda are on different levels of 

knowledge for them, pedagogy being the most prominent. The change in focus from 

teacher to manager transfers a rich and varied pedagogical prism, based on learning 

over time, internalization and implementation. Other issues (the sub-categories in this 

study) are sometimes lacking. There is no statistical justification for including the 

following sub-categories in the succession management model. Managers did not 

acknowledge them as essential for learning (in terms of need and viability). 

Discussion of these findings stems from critical views of the literature on results and 

their inclusion in the succession management model in spite of the majority decision.   

 

VI. Conclusions 

Conceptual conclusions - Teaching organization management - a new construct 

for succession management programs 

On the conceptual level, the findings lead to the development of a new perception of 

succession management, grounded in two key vertical axes: management skills and 

management qualities. These are based on existing qualities and Role Theories and 

extend the understanding that there is a combination between the dimensions of the 

role - qualities and skills - and learning. When a role consists of a collection of 

expected activities, qualities and skills which allow unique actions and learning - the 

process of acquiring bodies of knowledge depends, inter alia, on time, continuity, 

consistency, and coherence. Regarding adult Learning Theory, the concept advocating 

that a person can be trained to perform actions while changing the focus of thinking 

according to the starting point and the target point, is not a passive or inert process but 

rather a deliberate, accurate, optimized and learned process. 
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The expected change in the transition from 'teacher' to 'manager' is a second order 

change which requires a new perspective of training and construction process based 

on accumulated life experience along with adjusted new needs which are translated 

into gaps in knowledge. In addition, the timing of learning is an essential component 

in the design of succession management programs. It reinforces the perception that 

action can be integrated with relevant content learning in order to maximize benefits. 

Regarding the development of contents for succession management programs, the 

findings lead to the development of a training approach which acknowledges the 

connection between the various components, creating and strengthening links between 

issues and, thus, enhancing their assimilation. 

The emphasis in developing succession management programs is in leading managers 

to develop skills in various relevant and dynamic issues, rather than administrative 

elements. Development of succession management programs is viewed as flexible and 

changed according to the needs of the field. These changes should be examined every 

year and go through relevant adjustments simultaneously. Stagnation of these 

programs will lead to irrelevancy, non-cooperation and functional helplessness in the 

face of the required tasks. 

Conclusions emerging from this study support the proposed new model for succession 

management programs, as shown in Figure A-1. 
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Figure 1: The proposed process of succession management program:  

From Teaching to School managership: A lifelong succession management program 

for school managers 

 

Figure A-1 illustrates the following insights: (1) The succession management program 

is not a one-time event but a continuous process lasting from identifying the 

candidates to their years in office; (2) The transition from 'teacher' to 'manager' is an 

iterative, two-way transition. According to the new model, management must come 

from a background of teaching as well as draw on management skills and qualities. 

(3) The content of the succession management program, including skills and qualities, 

is based on the perception that they are subject to improvement and learning; (4) 

Combining development of managerial skills and qualities creates synergy grounded 

in management knowledge bases, supported by the school organization. (5) The 

transition from teaching to management is done over throughout one's lifetime (LLL – 

life-long learning). 

The sweeping conceptual conclusion emerging from these insights is that school 

management is a holistic process based on management philosophy and 

multidimensional control of the organization. Therefore, the succession 

management program should encompass as much as possible the skills and 

qualities required for a long-term learning process. 

VII. Recommendations for Further Research 

Future research directions can be on various levels of relation: 

1. Studies of candidates screening and selection indicate the lack of identification 

and classification mechanism (the literature often claims low standards of 

acceptance). This step is crucial for the manager's further development in 

training and career management in general (Lashway, 2003; Hale and 

Moorman, 2003). A study that will examine the entry filters (with respect to 

quality and time) may help in forming a more adapted generation of managers 

who will persevere during the training and work. 

2. Examining the effect of the interaction between the "quality group" 

(management candidates) and the other teachers within the faculty lounge. 
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3. Repeated examination of the module contents, adapting them to school reality 

and the manager's work environment. 

VIII.   Research Limitations 

VIII.1 Limitations Relating to the Essence of the Research 

1. This critical research offers an alternative to the existing succession management 

program approved by the Ministry of Education. Critique as a starting point is 

particularly problematic in centralized, bureaucratic systems in which it is almost 

non-existent. This could have created an initial antagonism, lack of cooperation 

and obstruction of the study. However, I have established a good relationship with 

the Chief Scientist of the Ministry of Education, who has supported and promoted 

the research. 

2. Organizational Locality - the State of Israel has unique demographic qualities 

(various ethnic groups, customs, religions, cultures, etc.) especially in the 

southern periphery area, where the qualitative research was conducted. Findings 

collected largely represent the local reality as well as the national reality i.e. they 

rely on unique elements that are not necessarily worldwide. However, by 

reviewing the international literature and participation in international 

conferences, has broadened the horizons. 

VIII.2  Limitations Relating to the Research Tools 

1. Patton (1990) suggests the "snowball" method, whereby respondents recommend 

colleagues they feel will be suitable participants for the study. Initially I was keen 

to receive this information but then I hesitated: the technique undermines the 

anonymity of the interviewees since they may already be familiar with each other 

(Hyndman, 2013; Shlasky and Alpert, 2007) and may even seek to please their 

friends by participating in the study. Busher and James (2007) point out that this 

issue arises particularly in relatively small and close-knit research groups. Thus, 

at some point, I stopped asking for recommended participants. 

2. The interview was semi-structured: on the one hand it focused on the issues under 

study while, on the other, it enabled elaboration and probing. The questionnaire 

was closed-ended with structured questions. Multiple measurement methods were 
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used in order to compensate for each of their disadvantages. Also, additional / 

missing details were finalized after the interview. 

VIII.3  Limitations Relating to the Research Population 

The study involved 91 participants (41 were interviewed and 50 filled-out 

questionnaires). By definition, this number produces an inherent inductive limitation, 

because it is a purposive convenience sample. However, since the first part of the 

research was qualitative in nature, using this type of sample was the most appropriate 

for this research. In the quantitative part of the research a random sample was 

designed, producing a 71% response rate. 

VIII.4  Limitations Relating to the Researcher's Position 

1. The researcher is a former high school manager, familiar with the field of 

education, Ministry of Education guidelines and is involved with the field of 

pedagogy in Israel. He was also involved in formulating the curricula and 

supervising schools and school managers. These days the researcher is an 

inspector in the education system through an external company, and hence the 

level of involvement is very high. The position of the researcher is a participant-

observer. During the three years of this research the researcher did not manage 

teaching institutions and has withdrawn himself from the field of pedagogy in 

order to produce the sterile space required for this work. 

2. The researcher is a former political figure and is well known to the education 

department managers as a manager who rehabilitated schools that were on the 

verge of crisis. Whenever he encountered resistance in one municipality, he broke 

contact and moved to the next municipality. 

VIII.5  Limitations Relating to Generalizability 

The first part of this mixed method research is qualitative. By definition, qualitative 

research does not aim to generalize the findings on an entire population, but to 

illuminate the world of the individual. Sabar Ben-Yehoshua (2000) defines qualitative 

research as research with subjects rather than about subjects. This type of research 

ensures a mutual exchange between the researcher and the subject and narrows the 

power gap and asymmetry between the two. The use of triangulation in the research 
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aims to increase the validity and, therefore, its level of generalizability. Quantitative 

research in the second stage of the study enhanced its generalizability and also made 

use of statistical tools which examined the statistical significance of the various 

findings. The combination of methods led to an increase in generalizability. 

 

 

IX   Contribution to Knowledge 

IX.1 Filling the Gap in Knowledge  

The open issue of shortage of managers in educational frameworks is increasing in 

Israel and around the world. Analysis and interpretation of this incidence refers to 

inadequate succession management programs (katz et al., 2008). The gap in 

knowledge is demonstrated on a number of levels: (1) Content of training - 

identifying managerial skills and qualities that are important and appropriate to a 

manager in a school organization; (2) Contents must be integrated, interesting, 

relevant and intriguing; (3) The timing of training - announcing that in the same 

organization there are several candidates for management who will start training each 

in their own time and according to their role. The aim is the prompt identification for 

the role in order to extend the learning time; (4) Duration of learning – from first 

identifying the candidate throughout their role as managers and until retirement; (5) 

Regular examination of organizational needs and variables in order to create and build 

a dynamic succession management program. 

Filling the gap in knowledge will increase the period of time managers remain in their 

position, optimizing the system and maximizing pedagogical managerial benefits. 

Hence, the study fills the gap in knowledge and contributes to knowledge in the field 

of succession management programs for school systems 

IX.2 Change in Perception 

The model developed by this research constitutes a change in the perception of 

succession management programs in Israel, based on the belief that by adapting the 

content to the needs of the manager it is possible to produce suitable and effective 
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functioning. Also lacking is the conceptual framework which assumes that only after 

identifying candidates and their initiation into the position, it is reasonable to invest 

resources for the purpose of acquiring knowledge. A change in that aspect is 

converting to life-long learning as much as possible. The idea is combining the 

manager's strengths with those of the organization, based on the Positive 

Organizational Scholarship approach (Zifroni, 2006). Furthermore, the general 

outlook on the school manager's world is through the pedagogical prism (Katz, 2009). 

This study suggests a more informed and balanced way for understanding the nature 

of the managerial role, linking pedagogy and management, with emphasis on the 

manager as an effective organization leader. Thus, the emphasis during the succession 

management program is put on managerial economic and task-oriented skills and 

qualities. 

IX.3 Changing the Policy of Succession Management in Israel 

In recent years, the Ministry of Education addressed the needs of novice and veteran 

school managers and outlined the managers' succession management policy. 

Establishment of the "Avney Rosha" (headstones) institute as a centralizing, policy-

making and teaching organization should produce a change in policy that views the 

suitable candidate as its target audience. Implementing this guiding principle requires 

investing resources in the development of position holders. The entire system, from 

the Ministry of Education to school managers, should acknowledge the ability of 

teachers to make the "quantum leap" at an early stage in their career and start their 

management career as early as possible. 

IX.4 Originality 

The model developed in this research is original since it views succession 

management as a long and continuous path during managers' term of office, while 

assessing their efficiency throughout many years and accumulating relevant and 

useful knowledge to be used in the present and future. This is a modular construction 

of skills and qualities according to needs and performance level. 

IX.5   Innovativeness 

IX.5.1 Intrinsic innovation 
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Dealing with managers' succession and development of a succession management 

program is highly relevant in these present times. Fink and Bryman (2006) assert that, 

In general, the non-education literature emphasizes the need to connect 

goal setting, recruitment, development, accountability practices, and 

leadership succession (...) Yet in the public sector and particularly in 

education, leadership succession appears to be more serendipitous" (pp. 

67-68). 

The literature does not contribute much to the assessment of succession management 

programs in educational organizations. 

IX.5.2  Methodological innovation 

Development of research tools – the main research tool was a new closed-ended 

questionnaire uniquely constructed for this study, based on the findings arising from 

the semi-structured interviews of the first stage of the study. The questionnaire relies 

on the original Career Development Inventory Questionnaire developed by Lokan 

(1984), and consists of 72 items relating to two factors: stances on career development 

and knowledge about career development. 

IX.5.3 Topical innovation 

The general model arising from the study is innovative, the notion being that the 

outcome is foreseeable and, thus, it builds the process from the outset. The 

understanding is that succession management programs are not a one-time facilitator 

to the manager's role but just another stage in a continuous process of professional 

development. (4) Applicability– the model can serve for constructing succession 

management programs; it can generate a change in resource allocation and decrease 

resource wastage caused by high turnover and dropout of managers in whose training 

that the state has heavily invested. 

X   Research Significance 

 
X.1 In Israel 

With constant educational and management policy revolutions, Israeli school 

managers are subjected to many changes in their roles. This situation leads to lack of 

continuity and coherence within the organization, and eventually, to frustration and 

frequently replaced school managers. The model proposed in this research seeks to 



37 
 

create a situation whereby school managers learn their role while on the job over a 

long period of time, from junior manager (coordinator, vice-school manager) to an 

actual management role, all the while being tested. They examine themselves as they 

progress and, thus, increase their chances of controlling numerous knowledge 

dimensions, functioning in different areas with combined experience and knowledge, 

and reaching the "throne" better prepared. "A custom school manager" identified early 

on may be able to develop motivated employees, demonstrate high pupils 

'attainments, and better prospective school managers. The research seeks to introduce 

a change of the second order in the planning of school management reserves in Israel. 

X.2 Worldwide 

The situation whereby managers retire while teaching organizations are expanding is 

undesirable. The workload, conditions, accountability, and the attempt to measure the 

school as a business organization without coaching the manager on how to perform in 

this reality, is enough to impede managers. Existing frameworks of mentoring and 

training become available too late in the teacher or potential manager's development 

process. The idea of extending the training period, while understanding each 

manager's individual needs regarding local and demographic contexts, is the 

combination that may lead to the creation of an attractive role, which is already 

declining as a desirable profession due to the image of heavy workloads and low 

wages (compared to the business world). This can lead to the survival of managers in 

their role as a result of gaining a higher professional level and improved capabilities. 

Furthermore, it could maximize some economic benefits as a side effect to 

minimizing manager /mobility, waste of resources, hindered motivation and faculty 

lounge cohesion. 

 

XI.  References 

 

A Nation At Risk (1983) The Imperative For Educational Reform, [Online], 

Available: http://teachertenure.procon.org/sourcefiles/a-nation-at-risk-tenure-april-

1983.pdf 

http://teachertenure.procon.org/sourcefiles/a-nation-at-risk-tenure-april-1983.pdf
http://teachertenure.procon.org/sourcefiles/a-nation-at-risk-tenure-april-1983.pdf


38 
 

Abu Bakar, K. (2013) 'Meaning of Andragogy', Al-Madinah Language Studies|  مجلة

ماليزيا-جامعة المدينة العالمية لعلوم اللغة , vol. 2, no. 6. ‎ 

Adams, L.S. (1963)  'Toward an understanding of inequity', Journal of Abnormal 

Social Psychology, vol. 67,pp. 422-436. 

Adams, L.S. (1965)  'Inequity in Social exchange'. in Berkowiz, L. (ed) Advances in 

Experimental Social Psychology, New-York: Academic Press. 

Addi-Raccah, A. and Ainhoren, R. (2009)  'School governance and teachers' attitudes 

to parents' involvement in schools', Teaching and Teacher Education, vol. 25, pp. 

805-813. 

Adizes, I. (1992) Mastering Change,, Adizes Institute Publishing, pp.1-22. 

Adizes, I. (2000)  Organizational Grwoth and Renovation Management, Tel Aviv: 

The Israeli Management Center. Matar Publications [Hebrew]   

Adler, H. (2008)  The Perception of the Role of an Israeli School Principal, Avney 

Rosha, the Israeli Institute for School Leadership [Hebrew] 

Albeck, S. (1973)  The School's Social Worker's Role Perception and How the Social 

Worker is Perceived by Other Professionals at School, and the Significance attributed 

to Various Contents, M.A. thesis. Ramat Gan: Bar Ilan University: School of 

Education. [Hebrew] 

Alboim-Dror, R. (1978), 'Educational Organization Characteristics', in A Reader 

(1994), Tel-Aviv: Israel College. [Hebrew] 

Alboim-Dror, R. (1999)  'The roots of the education system in Israel', in Peled, E. 

(ed.) Fifty Years of Israeli Education. Jerusalem: Ministry of Education, pp.11-20. 

[Hebrew] 

Altman A. and Katz, T. (2000)  Leadership and Theoretical Introduction, [Online], 

Available:. www.leadersnet.co.il  [Hebrew] 

Amaratunga, D. and Baldry, D. (2002)  'Performance measurement in facililities 

management and its relationships with management theory and motivation' 

Facilities, vol. 20, no. 10, pp. 327-336. 

Archer, J. (2002)  'Principal: so much to do, so little time', Education Week, vol. 21, 

no. 31, pp. ,1-20 

Arulraja, A. A. and Opatha, H. H. D. N. P. (2013)  'An Exploratory Study on the 

Personal Qualities/Characteristics expected by the Organisations for Key HRM jobs 

in Sri Lanka', Sri Lankan Journal of Human Resource Management, vol. 3, no. 1, pp. 

32-48. 

http://www.leadersnet.co.il/


39 
 

Argyris C., (1970)  Intervention Theory and Method, a Behavioral Science View, 

London: Addison-Wesley.Assor, A. (1996)  'Promoting Personal and Social Growth 

in Schools: A Motivational Analysis', in Danilov, J. (ed.) Rethinking the Goals of 

Education, Positions papers issued by the Pedagogical Secretariat, Jerusalem: 

Ministry of Education. [Hebrew] 

Assor, A. (2001)  Promoting Intrinsic Motivation for Learning in Schools, in Kaplan, 

A. and Assor, A. (2001), Thought Education, 20, Motivation for Learning: New 

Conceptions, Jerusalem: Branco-Wise Institute [Hebrew]  

Assor, A. (2005)  Promoting Intrinsic Motivation for Learning in Schools. Eurika, 20 

[Hebrew]  

Avney Rosha Institute (2008a)  Personal Guidance for New School Principals, 

[Online], Available: . http://www.avneyrosha.org.il/DevelopAndLearn/ PrivateGuideDocs 

/%D7%94%D7%9E%D7%93%D7%A8%D7%99%D7%9A%20%D7%9C%D7%9E%D7%93%D7%A

8%D7%99%D7%9A%20%D7%94%D7%90%D7%99%D7%A9%D7%99.pdf  [Hebrew]  

Avney Rosha Institute (2008b)School Principals in Israel – Development and 

Learning on the Job, [Online]. Available: 

http://www.avneyrosha.org.il/DevelopAndLearn/DevelopeDocs/%D7%94%D7%AA%D7%A4

%D7%AA%D7%97%D7%95%D7%AA%20%D7%95%D7%9C%D7%9E%D7%99%D7%93%D7%94

%20%D7%91%D7%AA%D7%A4%D7%A7%D7%99%D7%93.pdf [Hebrew] 

Avney Rosha Institute (2008c)  The Perception of the School Principals’ Role in 

Israel, A Report of the Professional Committee Making Recommendations to the 

Ministry of Education. [Hebrew] 

Avney Rosha Institute (2009)  On Principals in Israeli Schools. A Descriptive Report 

following a Survey among School Principals, [Online], Available: 

http://www.avneyrosha.org.il/About/AboutDocs, October 5
th

 2010. 

Avney Rosha Institute (2013) Syllabus Zamarot Program, 5
th

 year, [Online] 

Available: http://www.avneyrosha.org.il/DevelopAndLearn/Documents/silabus5.pdf  

[Hebrew] 

Bahari, S. F. (2012)  'Qualitative versus quantitative research strategies: contrasting 

epistemological and ontological assumptions', Jurnal Teknologi, vol. 52, no. 1, pp.  

17-28. 

Bahat, S. and Mishor, M. (2007)  Dictionary of the Present, Itab Publishers. [Hebrew] 

Ball, S. (1977)  Motivation in Education, Princeton, New Jersey: Educational Testing 

Service, New York & San Francisco: Academic Press. 

Ball, S. J. (2012)  The Micro-Politics of the School (RLE Edu D,), London:  

Routledge. 

http://www.avneyrosha.org.il/DevelopAndLearn/%20PrivateGuideDocs%20/%D7%94%D7%9E%D7%93%D7%A8%D7%99%D7%9A%20%D7%9C%D7%9E%D7%93%D7%A8%D7%99%D7%9A%20%D7%94%D7%90%D7%99%D7%A9%D7%99.pdf
http://www.avneyrosha.org.il/DevelopAndLearn/%20PrivateGuideDocs%20/%D7%94%D7%9E%D7%93%D7%A8%D7%99%D7%9A%20%D7%9C%D7%9E%D7%93%D7%A8%D7%99%D7%9A%20%D7%94%D7%90%D7%99%D7%A9%D7%99.pdf
http://www.avneyrosha.org.il/DevelopAndLearn/%20PrivateGuideDocs%20/%D7%94%D7%9E%D7%93%D7%A8%D7%99%D7%9A%20%D7%9C%D7%9E%D7%93%D7%A8%D7%99%D7%9A%20%D7%94%D7%90%D7%99%D7%A9%D7%99.pdf
http://www.avneyrosha.org.il/DevelopAndLearn/DevelopeDocs/%D7%94%D7%AA%D7%A4%D7%AA%D7%97%D7%95%D7%AA%20%D7%95%D7%9C%D7%9E%D7%99%D7%93%D7%94%20%D7%91%D7%AA%D7%A4%D7%A7%D7%99%D7%93.pdf
http://www.avneyrosha.org.il/DevelopAndLearn/DevelopeDocs/%D7%94%D7%AA%D7%A4%D7%AA%D7%97%D7%95%D7%AA%20%D7%95%D7%9C%D7%9E%D7%99%D7%93%D7%94%20%D7%91%D7%AA%D7%A4%D7%A7%D7%99%D7%93.pdf
http://www.avneyrosha.org.il/DevelopAndLearn/DevelopeDocs/%D7%94%D7%AA%D7%A4%D7%AA%D7%97%D7%95%D7%AA%20%D7%95%D7%9C%D7%9E%D7%99%D7%93%D7%94%20%D7%91%D7%AA%D7%A4%D7%A7%D7%99%D7%93.pdf
http://www.avneyrosha.org.il/About/AboutDocs
http://www.avneyrosha.org.il/DevelopAndLearn/Documents/silabus5.pdf


40 
 

Bandura, A.C. (1977)  'Self-efficacy: Toward a unifying theory of behavioral change', 

Psychological Review, vol. 84. pp. 91-215. 

Bar Haim, A. (1988)  Managing Human Resources, Ra’anana: Open University 

[Hebrew]  

Bar-Haim, A. (2005)  Organizational Behavior, vol.1, part 4, pp. 191-245, Ra’anana: 

Open University. [Hebrew] 

Barbour, J. D. (2005) Non-university-based principal preparation programs: analysis 

and discussion of findings, Nashville, Tennessee. 

Beare, H.(1989)  Educational Administration in the1990s, Paper presented at the 

National Conference of the Australian Council for Educational Administration, 

Armidale, New South Wales, Australia  

Bell, R. L. and Martin, J. S. (2012)  'The Relevance of Scientific Management and 

Equity Theory in Everyday Managerial Communication Situations', Journal of 

Management Policy and Practice, vol. 13, no. 3, pp. 106-115. 

Bengtson, E., Zepeda, S. J. and Parylo, O. (2013)  'School Systems’ Practices of 

Controlling Socialization During Principal Succession Looking Through the Lens of 

an Organizational Socialization Theory', Educational Management Administration 

and Leadership, vol. 41, no. 2, pp. 143-164. 

Ben-Yashar, M. (1994)  'The School Rabbi in Religious Education, his status and 

Role', Bisde Hemed, Table (3-4) 19, 9. [Hebrew]  

Biggiero, L. (2012)  'Are firms autopoietic systems?', Sociocybernetics: Complexity, 

autopoiesis, and observation of social systems, pp. 125-140. 

Blank, Y. (2004)  'Decentralized State Affairs, Local government, Segregation and 

Inequality in Public education', Iyunei Mispat, vol. 28, no. 2,  pp. 346–416. [Hebrew] 

Blasé, J. and Blasé, J.(2002)  'The Dark Side of Leadership: Teacher Perspectives of 

Principal Mistreatment', Educational Administration Quarterly, vol. 38, no. 5, pp. 

671-727. 

Blau, P. M. and Scott, W. R. (1962)  Formal Organizations: A Comparative 

Approach. San Francisco: Chandler (reissued as a Business Classic, Stanford 

University Press, 2003)  

Bogler, R. (2001)  'The Influence of Leadership Style on Teacher Job Satisfaction, 

Educational Administration Quarterly, vol. 97,no. 5, pp. 662-683.   

 

Bolam, R.(1993) 'School-based management, school improvement and school 



41 
 

effectiveness: Overview and implications', in Dimmock, C. (ed) School-Based 

Management and Effectiveness, London: Routledge, pp. 219-234. 

Boocock, S. S. (1978)  'Social organization of the classroom', Annual Review of 

Sociology, vol. 4, pp. 1-28. 

Bottery, M. (2006)  'Educational Leaders in a Globalising world', School Leadership 

and Management. vol. 26, no. 1, pp. 5-22. 

Branco Weiss Institute and the Ministry of Education (2001)  Motivation for 

Learning, no. 20. [Hebrew]  

Broom, L. and Selznick, P. (1973)  Sociology, New York: Harper and Row, [Online] 

Avaiable: http://www.itu.org.il/?CategoryID=1453andArticleID=18189 

Brown, D. J. (1990) Decetralization and School-Based Management, London: Falmer 

press. 

Brubacher, J. W., Case, C. W. and Reagan, T. G. (1994)  Becoming a Reflective 

Educator: How to Build a Culture of Inquiry in the Schools, California, Corwin Press.  

Brundage, D. H. and Mackeracker, D. (1980)  Adult Learning Principles and Their 

Application to Program Planning, Toronto: Ministry of Education, Ontario, 1980. 

Brunner, C. C., Grogan, M. and Bjork, L. (2002) 'Discourse Defining the 

Superiontendency', The LSS Review, vol. 1, no. 2, September 2002.  

Bryman, A. (2008)  'Why do researchers Integrate/ Combine /Mesh/ Blend/ Mix/ 

Merge/ Fuse Quantitative and Qualitative Research?', in Bergman, M. (ed.) Advances 

in Mixed Methods Research, Thousand Oaks, CA: Sage.  

Buckingham, M. and Clifton, D. (2002)  Now, Discover Your Strengths. Tel Aviv: 

Matar. [Hebrew]  

Burke, W. W. (2011) 'On the legacy of Theory Y',  Journal of Management 

History, 17(2), 193-201. 

Busher, H. and James, N. (2007)  'Ethics of Research in Education', in Briggs, A. and 

Coleman, M. (eds.), Research Methods in Educational Leadership and Management, , 

London: SAGE Publications, pp. 106-122. . 

Button, H.W. (1966)  'Doctrines of administration: a brief history', Educational 

Administration Quarterly, vol. 2, no. 3, pp. 216-224. 

Caldwell, J. B.(1987)  Educational Reform through School-Based Management: An 

International Perspective on Decentralization, Paper presented at the annualmeeting 

of the HGRA Arlington. 

http://www.itu.org.il/?CategoryID=1453&ArticleID=18189


42 
 

Caldwell, J. B. (1993) 'The changing role of the school principal, in Dimmock,C. (ed) 

School-Based Management and Effectiveness, London: Routledge,  pp. 201-218. 

Caldwell, J. B. (1998) 'Strategic leadership resource management and effective 

school', Paper presented at the Annual Meeting of the American Education Research 

Association, San Diego, April 1998. 

Caldwell, J.B. and Spinks, J. M. (1988) The Self-Management School, London: 

Falmer press. 

Callahan, R.E. and Button, H.W. (1964)  'Historical Change of the Role of the Man in 

the Organization: 1865 -1950, in Griffiths, D. E. (ed.) Behavioral Science and 

Education Administration, vol. 63, pp.73-92, Chicago: University of Chicago Press. 

Campbell, R. F., Fleming, T., Newell, L. J. and Bennion, J. W. (1987)  A History of 

Thought and Practice in Educational Administration, New York: Teachers College 

Press. 

Catano, A. and Stronge, J. H. (2007)  'What do we expect of school principals? 

Congruence between principal evaluation and performance standards', Leadership in 

Education, vol. 10, no. 4, pp. 379-399. 

Chan, K. W., Huang, X. and Ng,  P. M. (2008)  'Manager's conflict management style 

andemployee attitudinal outcomes: The mediating role of trust', Asia Pacific Journal 

Manage, vol  25, pp. 277-295. 

Chapman, J..and Boyd, W. (1986) 'Decentralization, devolution and the school 

principal: Australian lessons on statewide education reform', Educational 

Administration Quarterly, vol.  22, no. 4. 

Charan, R., Drotter, S. and Noel, J. (2011)  The leadership pipeline: How to build the 

leadership powered company, 2
nd

 edition, San Francisco: Jossey-Bass. 

Charmaz, K. (2006)  Constructing Grounded Theory, London:  SAGE Publications 

Ltd.  

Chen, M. (1995) 'Training principals and supervisors to lead an autonomous 

community school', Educational Planning Policy, Jerusalem: Ministry of Education. 

[Hebrew] 

Chen, M. (1999) 'Leadership and management in the education system', in Peled, E. 

(ed.) Fifty years of Israeli Education, Jerusalem: Ministry of Education, pp. 301-330. 

[Hebrew] 

Coeyman, M. (2003)  Twenty years After 'A Nation at Risk'. The Christian Science 

Monitor, April 22 2003. 

Cohen, C. and Fickel, L. (2005) 'Financing and Policy Contexts for Principal 



43 
 

Preparation and In-Service Training Programs: Mid-Course Findings from a Study of 

Innovative Programs. School Leadership Study: Developing Successful 

Principals', Stanford Educational Leadership Institute. 

Coleman, J (1981)  'Response to Page and Keith', Educational Researcher, vol. 10, 

no. 7, pp.18-20. 

Collins, J. (2001)  Good to Great: Why Some Companies Make the Leap... and Others 

Don't. Tel Aviv: Peker. [Hebrew]  

Coleman, J. S. (1968). Equality of educational opportunity. Integrated 

Education, 6(5), 19-28. 

Coleman, M. (2005)  Gender and headship in the 21th century. Nottingham: NCSL. 

Cong, N. N., Nguyen Van, D. and Hoang Huu, T. (2013) 'Effects of Motivation on 

Employees’ Performance at Petrovietnam Nghe An Construction Joint Stock 

Corporation', American Journal of Business and Management, vo. 2, no. 2, 160-164. 

Creed, P., Patton, W. and Prideaux, L.A. (2006)  'Causal Relationship Between Career 

Indecision and Career Decision-Making Self Efficacy: A Longiutudinal Cross-Lagged 

Analysis', Journal of Career Development, vol. 33, no. 1, pp. 47-65. 

Creswell, J. (2010)  'Mapping the developing landscape of mixed methods research', 

in Tashakkori, A. and Teddlie, C. (eds)  Sage Handbook of Mixed Methods in Social 

and Behavioral Research, 2010, California: Sage, pp 45-68.  

Crilley, G. and Sharp, C. (2006)  Managerial qualities and operational performance: a 

proposed model, Measuring business excellence, vol. 10, no. 2, pp. 4-18. 

Crites, J. O. (1978)  The career maturity inventory, Monterey, CA: CTB, McGrew-

Hill. 

Crow, G. M. (2006)  'Complexity and the beginning principal in the United 

States:perspectives on socialization',  Journal of Educational Administration, vol. 44, 

no. 4,  pp. 310-325. 

Crow, G.M. and Weindling, D. (2010)  'Learning to be Political: New English 

Headteachers' Roles', Educational Policy, vol. 24, no. 1, pp.137-158. 

Dabu, A. (2012)  Strategic Human Resources Management: Between the Resource-

Based View of the Firm and an Entrepreneurship Approach. Working paper 82. 



44 
 

Markus Center, George Mason University. [Online] Available: 

http://ppe.mercatus.org:8080/sites/default/files/publication/Human_Resources.pdf 

Daft, R. L (1992) Organization Theory and Design, St. Paul, MN: West Publishing 

Company. 

Dagan, M. (1988)  Guidelines of Religious Education, Jerusalem: Ministry of 

Education, Culture and Sport.  [Hebrew]   

Daloz, L. A. (1999)  Mentor: Guiding the Journey of Adult Learners. San Francisco: 

Jossey-Bass, Inc. 

Daresh, J. (2002)  'U.S. School Administrator Development: Issues and a plan for 

Improvement', Proceedings of International conference on school leader preparation, 

licensure/Certification selection, evaluation, and professional development, Edited by 

Wen-liuh Lin. Taipei, Taiwan: National Taipei Teachers College 

Darling-Hammond, L. (2004)  'Standards, Accountability and School Reform', 

Teachers College Record, vol. 106, no. 6,  pp. 1047-1085 

Darling-Hammond, L. (2008)  'Teacher learning that supports student learning' 

Teaching for intelligence, vol. 2, pp. 91-100. 

Darling-Hammond, L. (2012)  Powerful teacher education: Lessons from exemplary 

programs,  San Francisko. Jossey-Bass.  

Darling-Hammond, L., LaPointe, M., Meyerson, D., Orr, M. T. and Cohen, C. (2007) 

Preparing School Leaders for a Changing World: Lessons from Exemplary 

Leadership Development Programs. Stanford, CA:  Stanford University, Stanford 

Educational Leadership Institute. 

Day, C. & Gurr, D. (eds.) (2013) Leading Schools Successfully: Stories from the 

Field, London: Routledge. 

Deci, E. L., Vallerand, R. J., Pelletier, L.G. and Ryan, R. M. (1991)  'Motivation and 

education: The  self-determination perspective', Educational Psychologist, vol. 26, no.  

3 & 4, pp. 325-346. 

Deci, E. L., Koestner, R. and Ryan, R.M. (2001)  'Extrinsic rewards and intrinsic 

motivation ineducation: Reconsidered once again', Review of Educational Research, 

vol. 71, no. 1, pp. 1-27. 

Delavigne, K. T. and Robertson, J. D. (1994)  Deming's Profound Changes: When 

Will the Sleeping Giant Awaken? PTR Prentice Hall. 

http://ppe.mercatus.org:8080/sites/default/files/publication/Human_Resources.pdf


45 
 

Denzin, N. K. and Lincoln, Y. S. (2000)  'Introduction: The discipline and practiceof 

qualitative research', in. Denzin, N. K and. Lincoln, Y. S (eds.), Handbook of 

Qualitative Research, pp. 1-28. Thousand Oaks, CA: Sage. 

Denzin, N. K., and Lincoln, Y. S. (eds.), (2005)  The Sage Handbook of Qualitative 

Research, 2
nd

 edition, Thousand Oaks, CA: Sage. 

Denzin, N. K., Lincoln, Y. S. and  Giardina, M. D. (2006)  'Disciplining Qualitative 

Research', International Journal of Qualitative Studies in Education, vol. 19, no. 6, 

pp. 769-782. 

Desivilia, H. and Eizen, D. (2005)  'Conflict Management in Work Teams: The Role 

of Social Self-Efficacy And Group Identification', The International Journal of 

Conflict Management, vol. 16, no. 2, pp. 183–208. 

Dewey, J. (2004) Democracy and education, Courier Dover Publications. 

Dimmock, C. (ed.) (1993) School based management and school effectiveness, 

London: Routledge. 

Dimmock, C. and O’Donoghue, T. (1996)  Innovative School Principals and 

Restructuring: Life History Portraits of Successful Manages of Change, London: 

Routledge 

Dirks, K. T. and Mclean-Parks, J. (2003)  'Conflicting Stories: The State of the 

Science of Conflict', in Greenberg, J. (ed.)  Organizational Behavior: The State of the 

Science, 2
nd

 edition, Mahwah, NJ: Lawrence Erlbaum Associates, Publishers, pp.  

283-324. 

Doh, J. P. (2005) 'Offshore outsourcing: implications for international business and 

strategic management theory and practice', Journal of Management Studies,  vol. 42, 

no. 3, 695-704. 

Doll, W. (1993)  A Post-Modern Perspective on Curriculum, New-York: Teachers 

College Press.  

Donnelly, C. and Hughes, J. (2006) 'Contact, culture and context: evidence from 

mixed faith schools in Northern Ireland and Israel', Comparative education, vol. 42, 

no. 4, pp. 493-516. 

Downey, D. and March, T.( 2006)  Comfortable Fit: Assimilating New Leaders, 

[Online] Available: http://www.ddassoc.com/ 

executive_talent_article_assimilating_new_leaders.htm. 

Dushnick, L. and Sabar-Ben Yehoshua, N.  (2001)  'Ethics of Qualitative Research', in 

Sabar Ben-Yehoshua, N. (2001)  Genres and Traditions in Qualitative Research, Lod: 

Dvir, pp. 343 – 368.  [Hebrew] 

http://www.ddassoc.com/%20executive_talent_article_assimilating_new_leaders.htm
http://www.ddassoc.com/%20executive_talent_article_assimilating_new_leaders.htm


46 
 

Dweck, C. S. (1986) 'Motivational processes affecting learning', American 

Psychologist, vol 41, no. 10, pp. 1040-1048. 

Earley, P. and Weindling, D. (2004)  Understanding school leadership, London: Paul 

Chapman Publishing.  

Edmenson, S. (2002)  Effective Internship for Effective New Administrators, Paper 

presented at the Annual Meeting of the National Council of Professors of Educational 

Administration, Burlington, VT. 

Educational Research Service  - ERS (2000) Principal, keystone of a high achieving 

school: attracting and keeping the leaders we need, Arlington, VA: National 

association of secondary school principal and national association of elementary 

school principals 

Eisenstadt, S. N. (1997)  'The Struggle for the Symbols of collective Culture and its 

Boundaries in Israeli Society',. in Ginossar, P. and Bareli, A. (eds)  Zionism: A 

Contemporary Debate, Sde-Boker: Ben Gurion Research Institute for the Study of 

Israel and Zionism.  [Hebrew]  

Elliot, A.J. and Thrash, T.M. (2001) 'Achievement goals and the hierarchical model of 

achievement motivation', Educational Psychology Review, vol. 12, pp. 139-156. 

Educational Research Service - ERS (2000)  Principal, keystone of a high achieving 

school: attracting and keeping the leaders we need, Arlington, va: National 

association of secondary school principals and national association of elementary 

school principals. 

Esp, D. (2013)  Competences for school managers, London:  Routledge. 

Evered, R. and Louis, R. (1981)  'Alternative Perspectives in the Organizational 

Sciences: "Inquiry from the Inside" and "Inquiry from the Outside"’, Academy of 

Management Review, vol. 6 no. 3, pp. 385-395.  

Farkas, S., Johnson, J., Duffett, A. & Foleno, T. (2001) Trying To Stay Ahead of the 

Game: Superintendents and Principals Talk about School Leadership, Public Agenda, 

6 E. 39 St., New York, NY: 10016. 

Feiman-Nemser, S. and Carver, C. L. (2012)  'Creating conditions for serious 

mentoring: Implications for induction policy', National Society for the Study of 

Education, vol. 111, no. 2, pp. 342-364. 

Fenwick, L. T. and Pierce, M. C. (2001)  'The principal shortage: crisis or 

opportunity?',  Principal, vol, 80, pp. 24-28. 



47 
 

Fink, D. and Brayman, C. (2006) 'School leadership succession and the challenges of 

change', Educational Administration Quarterly, vol. 42, no. 1, pp. 62-89. 

Fiske, S. T. (2013)  Social cognition: From brains to culture, London: Sage 

Publication LTD.  

Floden, R. E. and Huberman, M. (1989)  'Teachers' professional lives: The state of the 

art', International Journal of Educational Research, vol. 13, no. 4, pp. 455-466. 

Francett , J. (1961) Supervision as leadership, (pp. 145-146) Row Peterson. 

Frank, A. (2013) Teachers need an exciting journey, [Online] Available:  

http://www.calcalist.co.il/articles/0,7340,L-3605055,00.html 

Friedman, Y. (2000)  Curriculum for the Training of School Principals: Principles, Topics 

and Processes, Jerusalem: Ministry of Education, Teachering Staff Development 

Department.  [Hebrew]  

Friedman, Y. and Philosoph, S. (2001)  Standards in Education Systems – A 

Professional Literature Review, Jerusalem: Szald Institute.  [Hebrew] 

Fuchs, I. (2002)  On Mentors, Mentees and Mentoring, Tel Aviv: Cherikover. 

[Hebrew]  

Fuchs, I. (2005)  Principals' Professional Development Styles, Iyunim Bachinuch, 

Minhal Veirgun Hachinuch, vol. 20, Haifa: Haifa University, School of Education. 

[Hebrew] 

Fuller, F. F. (1969)  'Concerns of teachers: A development conceptualization,  

American Journal of Educational Research, vol. 6, no. 2, pp. 207-227. 

Gali, Y. (1983)  'Administrative Behavior of Secondary Schools', Readings in 

Education, pp. 37-38, 283–305. [Hebrew] 

Gal’on, Z. (2013) That is not how you make a change in education, [Online], 

Available:  http://www.ynet.co.il/articles/0,7340,L-4093113,00.html [Hebrew] 

Garmston, R., J. (1996)  'Adult learners, instruments, and the “big c', Journal of Staff 

Development, vol. 17, no. 3, pp. 53–54. 

Garvin, D. A. (2012)  'The processes of organization and management', Sloan 

management review, vol. 39. 

Gaziel, H. (1999) 'The education policy in Israel: Structures and processes', in Peled, 

E. (Ed.) Fifty Years of Israeli Education, Jerusalem: Ministry of Education, pp. 67-84. 

[Hebrew] 

http://www.calcalist.co.il/articles/0,7340,L-3605055,00.html
http://www.ynet.co.il/articles/0,7340,L-4093113,00.html


48 
 

Gaziel, H. and  Zweiger, Y. (1987) 'Teachers' Expecatations of Advancing to 

Management Positions in Secondary Schools', Readings in Educational Management 

and Organization, vol. 14, pp. 95–108.  [Hebrew] 

Gee, J. (2001)  'Identity as an analytic lens for research in education', in Secada, W. 

G. (ed.) Review of research in education, vol. 25, (pp. 99-125), Washington, DC: 

American Educational Research Association. 

Gibb, J. R. (1960)  'Learning Theory in Adult Education', in Knowles, M.S.  (ed.) 

Handbook of Adult Education in the United States, Washington, D.C.: Adult 

Education Association of the USA. 

Gibton, D. (1997)  Principals of Autonomous Schools in Israel - The Second 

Generation: Curricular Leadership towards Authorities, Parents and Teachers, 

Thesis submitted for PhD, Tel Aviv:: Tel Aviv University. 

Gibton, D. (2001)  'Grounded Theory: Meaning, Data Analysis Process and 

Construction of Theory in Qualitative Research', In Sabar Ben-Yehoshua, N. (2001)  

Genres and Traditions in Qualitative Research, pp. 195 – 227. Lod: Dvir.  [Hebrew]   

Gibton, D. (2006)  Blair’s Decade of English Law-Based Reform: A Case of Policy, 

Politics, Governance, (And Education),  Paper presented at the annual meeting of the 

American Educational Research Association (AERA), San- Francisco, April 7-11. 

Gibton, D. (2010)  'Living by Principles or Educating for Principles? The role of the 

Law in Educational Reforms as Preparing for Fairness: Analysis of three Cases', in 

Hacker, D. and Ziv, N. (eds.)  Is the Law Important?, Tel-Aviv: Tel Aviv University, 

School of Law.  [Hebrew] 

Giddens, A. (1999)   Modernity and Self-Identity, Self and Society in the Late Modern 

Age, Cambridge: Polity Press / Basil Blackwell. 

Gilman, D. A. and Lanman-Givens B. (2001)  'Where Have All the Principals Gone?' 

Educational Leadership, May, pp.72-74. 

Ginsberg E. (1972)  'Toward a theory of occupational choice: a restatement', 

Vocational Guidance Quarterly, vol. 20, pp. 169-176. 

Ginsberg E. (1982) 'The Mechanization of Work', Scientific American, 247(3), 66-75. 

Glaser, B. G. and Strauss, A. L. (1967)  The Discovery of Grounded Theory: 

Strategies for Qualitative Research, New York, Aldine. 



49 
 

Glickman, C. D. (1990)  Supervision of instruction contrasting optimal adult 

development with actual teacher development: Clues for supervisory practice, 

Boston: Allyn and Bacon,pp. 45–76. 

Globman, R. and Kula, A. (2005)  Multi Faceted Evaluation, Holon: Yesod 

Publications.  [Hebrew]   

Golan, M. (2005)  A Metaphoric Overview of Management Induction in Teacher 

Education Colleges, Lecture in the seventh annual conference, “Teachers Research in 

Oranim” May 24, 2005.  [Hebrew]   

Goldberg, Y. (1985)  'The Rabbi in Religious Schools: the role, Guidelines and 

Highlights', Bisde Hemed, vol. 28, pp. 173–178. [Hebrew]   

Goldhammer, K. (1983)  'Evolution in the Profession', Educational Administration 

Quarterly, vol. 19, no. 3, pp. 249-272. 

Goldman, D. (2000)  'Leadership that Gets Results', Harvard Business Review, 

March-April, pp. 78-90. Hebrew Edition, Executive Publications. [Hebrew] 

Goldring, E.and Greenfield, W. (2002)  'Understanding the Evolving Concept of 

Leadership in Education - Roles, Expectations, and Dilemmas', The LSS Review, vol. 

1, no. .2, pp. 4-5. 

Govender,  D. R. (2013) The role of the principal in leading and managing teaching 

and learning: a case study of distributed leadership in two secondary schools in 

Gauteng (Doctoral dissertation). 

Green., R. and Danilov, J. (1994)  'School Autonomy - From Experiment to 

Implementation', in Shapira, R., Green. R. and Danilov, J. (eds) School Autonomy – 

The Implementation, Jerusalem: Ministry of Education.  [Hebrew]  

Greene, J. C., Caracelli, V. J. and Graham, W. F. (1989)  'Toward a conceptual 

framework for mixed-method evaluation designs', Educational Evaluation and Policy 

Analysis, vol. 11, no. 3, pp. 255–274. 

Gregg, R. T. (1969)  'Preparation of Administrators' in Ebel, R. L. (ed.) Encyclopedia 

of Education Research, 4th edition (pp. 993-1004),  London: Macmillian.  

Griffiths, D.E. (1988)  Educational Administration: Reform PDQ or RIP (occasional 

paper, No.8312)  Tampa, AZ: University Council for Educational Administration. 

Grissom, J. A. and Loeb, S. (2011)  'Triangulating Principal Effectiveness How 

Perspectives of Parents, Teachers, and Assistant Principals Identify the Central 

Importance of Managerial Skills', American Educational Research Journal, vol. 48, 

no. 5, pp. 1091-1123. 



50 
 

Gronn, P. and Lacey, K. (2004)  'Positioning oneself for leadership: Feelings of 

vulnerability among aspirant school principals' School Leadership and 

Management, vol. 24, no. 4, pp. 405-424. 

Grubb, W.N. and Flessa, J. (2006)  'A job too big for one: multiple principals and 

other nontraditional approaches to school leadership', Educational Administration 

Quarterly, vol. 42, pp. 518-550. 

Gurr, D., Drysdale, L. and Mulford, B. (2006)  'Models of successful principal 

leadership', School Leadership and Management, vol. 26, no. 4, pp. 371-395. 

Guttmann, A. (1999)  Democratic Education, Tel Aviv: Sifriyat Hapoalim.  [Hebrew] 

Habinski, A. (1997)  Self-Management Schools, Jerusalem: Ministry of Education, 

Culture and Sport.  [Hebrew] 

Hale E. L. and Moorman, H. N. (2003)  Preparing School Principals: A National 

Perspective on Policy and Program Innovation, Washington DC: Institute for 

Education Leadership. 

Hall, V. and Southworth. G. (1997) 'Headship', School Leadership and Management, 

vol. 17, no. 2, pp. 151-170. 

Hanson, W. E., Creswell, J. W., Clark, V. L. P., Petska, K. S. and Creswell, J. D. 

(2005) 'Mixed methods research designs in counseling psychology', Journal of 

Counseling Psychology, vol. 52, no. 2, p. 224. 

Harnisch, S. (2012)  'Conceptualizing in the minefield: role theory and foreign policy 

learning', Foreign Policy Analysis, vol. 8, no. 1, pp. 47-69. 

Hatch, M. J. (2012)  Organization theory: modern, symbolic and postmodern 

perspectives, Oxford university press. 

Head, S. (2005)  The new Ruthless Economy. Work and Power in the Digital Age, 

Oxford University Press, Paperback Edition. 

Herr, E. L. and Cramer, S. H. (1988)  Career Guidance and Counseling through the 

Life Span: Systematic Approaches, Scott, Foresman and Co. 

Herzberg, F. (1966)  Work and the Nature of Man, Cleveland: World Pub. Co. 

Hess, F.M. and Kelly, A.P. (2006)  'Learning to lead? What gets taught in principal 

preparation programs', Paper presented at the UCEA conference, San Antonio.  



51 
 

Hodgkinson, C. (1991) Educational leadership – the moral act,. NY: State University 

of New York Press. 

Holland, J. L. (1985) Making vocational Choices: A theory of vocational personalities 

and work environments (2
nd

 ed.), Englewood Cliffs, N.J.: Prentice-Hall. 

Hoque, K. E., Alam, G. M. and Abdullah, A. G. K. (2011)  'Impact of teachers’ 

professional development on school improvement—an analysis at Bangladesh 

standpoint', Asia Pacific Education Review, vol. 12, no. 3, pp. 337-348. 

Howley, A., Andrianaivo, S. and Perry, J. (2005)  'The Pain Outweighs the Gain Why 

Teachers Don't Want to Become Principals', Teachers College Record, vol..107, no. 

4, pp. 757-782. 

Hoy, W. K. and Miskel, C. G. (2005)  Educational Administration: Theory, research 

and Practice, 7
th

 edition,  New York: McGraw-Hill. 

Hoy, W. K. and Miskel, C. G. (2005)  Educational Leadership and Reform, Greenwich, 

CT: Information Age. 

Hoyle, E. and Wallace, M. (2007)  'Educational Reform: An Ironic Perspective'. 

Educational Management Administration and Leadership, vol. 35, no . 9, pp. 9-25. 

Huberman, M. (1993)  'Steps toward a developmental model of the teaching career', in 

Vonk, H. C., Kremer-Hayon, L. and Fessler, R. (eds.) Teacher professional 

development: A Multiple Perspective Approach. Amsterdam/Lisse: Swets and 

Zeitlinger. 

Hughes, M. (1988), 'Leadership in professionally staffed organizations', in Glatter, G., 

Preedy, M., Riches, C. and Masteeson, M. (eds.) Understanding School Management, 

Milton Keynes: The Open University Press. 

Hunt, D. E. (1970)  'Person-environment Interaction: "A Challenge Found Wanting 

Before It Was Tried"', Review of Educational Research, vol. 45, (1975), pp. 209-230. 

Hyndman, S. D. (2013)  'Dance Floors of the Mind: Performing Nightlife Research 

During the Day' Dancecult: Journal of Electronic Dance Music Culture, vol. 5. No. 1.  

Inbar, D. (1990)  ‘Can an autonomous school excise in centralized education system?' 

Autonomy in Education, Jerusalem: Henrietta Szold Institute. [Hebrew] 

Inbar, D. (1995) Training for managerial role in school – Directions and suggestions, 

Educational Planning Policy, Jerusalem: Ministry of Education. [Hebrew] 

Inbar, D. (2000)  Managnig Diversity – the Educational Challenge, vol. 4, pp. 52-54, 

Even-Yehuda: Reches. [Hebrew]   



52 
 

Inbar, D. (2009)  'Educational Leadership in an Era of Contradictions' Hed 

Hachinuch, vol. 83.  [Hebrew] 

Inbar, D. and Hoshen, M. (1997)  Distribution of Authorities in Education within 

Local Authorities, Jerusalem: Milken Institute for Education System Research. 

[Hebrew] 

Israel, M. S. and Fine, J. (2013)  'Moving outside the Comfort Zone: An Innovative 

Approach to Principal Preparation,  Planning changing, vol. 43, no. 3 & 4, pp. 294-

308. 

Jääskeläinen, A., Laihonen, H., Lönnqvist, A., Palvalin, M., Sillanpää, V., Pekkola, S. 

and Ukko, J. (2012)  'A contingency approach to performance measurement in service 

operations', Measuring Business Excellence, vol. 16, no. 1, pp. 43-52. 

Jenkins, D. (2012) From Theory to Practice: Facilitating Innovative Experiential 

Leadership Theory-Based Role Play Activities,Association of Leadership Educators 

2012 Annual Conference, Key West, FL, Jul. 2012, [Online] Available 

http://works.bepress.com/daniel_jenkins/9 

Jenz, B. C. and Murphy, L. T. (2005)  'Starting  Confused: How Leaders Start When 

They Don't Know Where to Start', Phi Delta Kappan, pp. 737-743. 

Johnson, B. and Christensen, L. (2004)  Educational Research, Boston: Pearson.  

Johnson, J. (2002)  'A public agenda survey: staying ahead of the game', Educational 

Leadership, vol. 59, no. 8, pp. 26-30. 

Johnson, R.B., Onwuegbuzie A.J. and. Turner L.A., (2007) 'Toward a Definition of 

Mixed Methods Research', Journal of Mixed Methods Research, vol. 1, pp. 112–130. 

Jonasson, D. H. and Gramowski, B. L. (1993)  Handbook of Individual Differences, 

Learning, and Instruction, Hillsdale, NJ: Lawrence Erlbaum.  

Kahlenberg, R. (2001)  'Learning from James Coleman', Public Interest, vol. 144, pp. 

54-72. 

Kaplan, H. and Assor, A. (2012)  'Enhancing autonomy-supportive I – Thou dialogue 

in schools: conceptualization and socio-emotional effects of an intervention 

program', Social Psychology of Education, vol. 15, no. 2, pp. 251-269. 

Karnieli, M. (2008)  'Ethnographic Research as a tool for Teachers' Professional 

Development', Shvilei Mechkar, vol. 15, pp. 82–88.  [Hebrew]  



53 
 

Karnieli, M. (2010)  Curiosity and Inquisitiveness – the Corner Stones in Teacher 

Empowerment, Tel Aviv: Tel Aviv University, Ramot.  [Hebrew]  

Kashti, A. (2011)  'Local Authorities against Opening School Registration Zones', 

Ha'aretz, January 9
th

, 2011.  [Hebrew]  

Kast, F. E. and Rosenzweig, J. E. (1972) 'General systems theory: Applications for 

organizations and management', Academy of Management Journal,  vol. 15, no. 4, p.  

451. 

Katz, Y., Feurko, Y., Lis, R., Dor-Haim, P., Koneh, S., Openheimer, B. and Master-

Baak, M. (2008)  On Principals in Israeli Schools – Profile, Israel: Avney Rosha – 

The Israeli Institute for School Leadership. [Hebrew] 

Kegan. R. (1982)  The Evolving Self: Problem and Process in Human Development, 

Cambridge, MA: Harvard University Press.  

Kenett, R. and G. Shalgi (2005), On Creativity, Innovation, Quality and Profitability, 

Status, vol. 167, pp. 38-43. 

Kfir, D., Avdor, S., Reingold, R. and Heishrick, M. (2008)  Preliminary Training and 

Professional development of Teachers – an Ongoing Process. Research Report No. 3: 

Perceptions of Principals and Teachers' Attitudes, Tel Aviv: MOFET Institute.  

[Hebrew]    

Khalfon, A. (2013)  'Leadership in an Interaction of Growth', MOFETt Institute 

Magazine, vol. 50,  pp. 11 – 15.  [Hebrew]  

Khanal, P. (2013)  'Centralization and decentralization reform in school education in 

Nepal: Tracing the swing of the pendulum', International Journal of Research Studies 

in Management, vol. 2, no. 2.  

Klingman, A. (1984)  'School counseling: a preventive approach to the work of 

counselor and psychologist', Psychology and Counseling in Education , pp. 23–44. 

[Hebrew]  

Klingman, A. and Eisen R. (1990) Psyocological counselling: principles, approaches 

and intervention methods. Tel-Aviv: Tel Aviv University, Ramot.  [Hebrew] 

Knowles, M. (1990)  The Adult Learner: A Neglected Species, 4th edition, Houston: 

Gulf Publishing Company. 

Knowles, M. S., Holton, E. F. and Swanson, R. A., (1998)  The Adult Learner, 5
th

 

edition,  Houston, Texas: Gulf Publishing Company.  

Knox, A. B. (1977)  Adult Development and Learning: A Handbook on Individual 

Growth and Competence in the Adult Years, San Francisco: Jossey-Bass, Inc.  



54 
 

Kohlberg, L. (1969)  'Stage and Sequence: The Cognitive Developmental Approach to 

Socialization', in Goslin, D.A.  (ed.) Handbook of Socialization Theory and Research, 

pp. 347-380, Chicago: Rand-McNally. 

Kolb, D. M., (2004)  'Staying in the Game or Changing It: An Analysis of Moves and 

Turns in Negotiation', Negotiation Journal, vol. 20, pp. 253-268. 

Kotter, J. (2003)  Leading Change, Tel Aviv: Matar Publications. [Hebrew] 

Kovach, K. (1999)  'Employee motivation: Addressing a crucial factor in your 

organization’s performance', Human Resource Development, Ann Arbor, MI: 

University of Michigan Press.  

Kuhn, A. (2002)  The Education our Children Deserve, B'nei Brak, Sifriyat Po'alim. 

[Hebrew] 

Kwan, P. (2012)  'Assessing school principal candidates: perspectives of the hiring 

superintendents', International Journal of Leadership in Education, vol. 15, no. 3, pp.  

331-349. 

Lamm, Z. (2000)  The Ideological Whirlpool, Jerusalem: Magness. [Hebrew] 

Landsberg, M. (2003)  The Tao of Motivation, Vivid Publishing.  [Hebrew] 

Lashway, L. (2003)  Training, recruiting, and selecting principals for success, 

Eugene, OR: ERIC Clearinghouse on Educational Management. 

Lawrence, W. G. (ed.)  (2012)  Exploring individual and organizational boundaries: 

A Tavistock open systems approach, Karnac Books. 

Leithwood, K., Jantzi, D. and Steinback, R. (1999)  Changing Leadership for 

Changing Times, Buckingham: Open University Press. 

Levacic, R. (1995)  Local Management of Schools Analysis and Practice, 

Philadelphia: Open University Press. 

Levinson, D. J., Darrow, C. N. and Klien, E.B. (1979)  The Season's of a Man's Life, 

New York: Alfred A. Knopf. 

Lewis, D. A. (1993) 'Deinstitutionalization and school decentralization: Making the 

same mistake twice', in J. Hannaway and M. Carnoy (eds.), Decentralization and 

school improvement (pp. 84-101), San Francisco: Jossey-Bass. 

Lim, M., Griffiths, G. and Sambrook, S. (2010)  Organizational structure for the 

Twenty-First Century, Presented at the annual meeting of The Institute for Operations 

Research and The Management Sciences, Austin. 



55 
 

Lincoln, Y. S. (2010), '"What a Long, Strange Trip It’s Been…”: Twenty-Five Years 

of Qualitative and New Paradigm Research', Qualitative inquiry, vol. 16, no. 1, pp. 3-

9.    

Lindeman, E. C. (1926)  The Meaning of Adult Education, New York: New Republic, 

Inc.  

Little, J. W. (1990)  'The mentor phenomenon and the social organization of 

teaching' Review of research in education, vol. 16, pp. 297-351. 

Locke, E.A. (1968)  'Toward a theory of Task motivation and incentives', 

Organizational Behavior and Human Performance, vol. 3, pp. 57-189. 

Lockheed, M. E. and Levin, H. M. (2012)  'Creating effective schools', Effective 

schools in developing countries, pp. 1-18. 

Loevinger, J. (1976)  Ego Development: Conceptions and Theories, San Francisco: 

Jossey-Bass, Inc. 

Lokan, J. (1984) 'Manual of the Career Development Inventory— Australian Edition. 

Hawthorn, VIC: Australian Council for Educational Research in: Patton, Wendy and 

Watson, Mark B and Creed, Peter A (2004) Career Maturity Of Australian And South 

African High School Students: Developmental And Contextual Explanations',  

Australian Journal of Career Development, vol. 13, no. 1, 33-41. 

Lorenz, K. (1950)  'The Comparative Method in Studying Innate Behavior Patterns', 

in Danielli, J. F.  and Brown, R. (eds.)  Physiological Mechanisms in Animal 

Behavior: Symposia of the Society of Experimental Biology in Great Britain, vol.. 4, 

pp. 221–268, Cambridge: Cambridge University Press.  

Louis, K. S. and Murphy, J. (1994)  'The Evolving Role of Principal: Some 

Concluding Thoughts', in Murphy, J. and Louis, K. S. (eds.) Reshaping the 

Principalship: Insight from Transformational Reform Effort (pp.265-281),  Newbury 

Park,CA: Corwin Press. 

Lounsbury, J.W., Saudaragas, R.A. and Gibson, L.W. (2004)  'An Investigation of 

Personality Traits in Relation to Intention to Withdraw From College, Journal of 

College Student Development, vol. 45, no. 5, pp. 517-534. 

Lovely,S. (2004)  Staffing the principalship, Alexandria, Virginia USA. 

LSS Field Notes (2005)  The Laboratory for Student Success (LSS) at Temple 

University Center for Research in Human Development and Education, Spring 2005, 

p. 2. 

Mamo, R. and Shavit, D. (2010)  To Be, to Know to Do. Events, Tools, Articles and 



56 
 

Quotations of Principals' and Staff's Routine, Rehovot: Moreshet Ya'akov.  [Hebrew]   

Maslow, A.H. (1943)  A theory of human motivation, Psychological Review, vol. 50, 

pp. 370-396. 

Maslow, A.H. (1954)  Motivation and Personality, New-York: Harper and Row. 

Maslin-Ostrowski, P. (2013)  The Wounded Leader: Artistry of Storytelling for 

Professional Growth and Healing, presented in North American Jewish Day School 

Conference at Arlington, Virginia. 

Mautner, M. (2008)  Law and Culture in Israel towards the 21
st
 Century, Tel Aviv: 

Am Oved.  [Hebrew]  

Mason, J. (2002)  Qualitative Researching, 2
nd

 edition,  London: Sage. 

Maykut, P. and Morehouse, R., (1994)  Beginning Qualitative Research: a 

Philosophic and Practical Guide, London: the Falmer Press. 

Maxwell, J. A. (1992)  Understanding and validity in qualitative research, Harvard 

Educational Review, vol. 62, no. 3, pp. 279-299. 

Maxwell, J. A. (1996)  Qualitative Research Design, Newbury Park, CA: Sage. 

McCarthy, M. M. (1999) 'The evolution of educational leadership preparation 

programs', in Murphy, J. and Louis, K. S.  (eds.) Handbook of research on 

educational administration, 2
nd

 edition (pp. 119-139), San Francisco, Jossey-Bass. 

McClelland, D.C. (1961)  The Achieving Society, Princeton NJ: Van Nostrand. 

McCrae, R. R. and Costa Jr, P. T. (2012)  Personality in adulthood: A five-factor 

theory perspective, Guilford Press. 

McDougall, W. (1933)  An Outline of Psychology, 6
th

 edition, London: Methuen. 

McKinley, W. (2010)  Organizational theory development: displacement of 

ends? Organization Studies, vol. 31, no. 1, pp. 47-68. 

Mertens, D. (2005)  Research and Evaluation in Education and Psychology: 

Integrating Diversity with Quantitative, Qualitative, and Mixed Methods, 2
nd

 edition,  

Boston: Sage. 

Michalski, G. (2012) 'Accounts receivable management in nonprofit 

organizations', Zeszyty Teoretyczne Rachunkowości, no. 68, pp. 83-96. 

Million, J. (1998)  'Where have all the principals gone?', Naesp Communicator, vol. 

21, p. 5. 

Miner J.B. (2006)  Organization Behavior 2: Essential Theories of Process and 

Structure, Armonk, NY: M.E. Sharpe 



57 
 

Ministry of Education (1975) General Managing Circular – Position Holders at 

Primary School – Authorities and Duties, Jerusalem: Ministry of Education.  

[Hebrew] 

Ministry of Education, (1981) Director General Circular 48/8. Jerusalem: Ministry of 

Education. [Hebrew] 

Ministry of Education, Culture and Sport (1995)  Special Circular, 7, Jerusalem: 

Ministry of Education, Culture and Sport. [Hebrew] 

Ministry of Education (1996) Director General's Special Circular (1996), Jerusalem:   

Ministry of Education, [Online], Available:  http://www.education.gov.il/kav patuach/ 

download/A1_1_c.PDF  [Hebrew] 

Ministry of Education, Culture and Sport (1997)  Religious Education Circular 5/97, 

Jerusalem: Ministry of Education, Culture and Sport. [Hebrew] 

Ministry of Education (2003) Director General Circular No. 4(a) – Articles 2.3-6 – 

Parents representation at school, Jerusalem: Ministry of Education.  [Hebrew] 

Ministry of Education (2005)  A Standard Based Education System, Jerusalem: 

Ministry of Education, The Pedagogical Administration.   [Hebrew]  

Ministry of Education (2006). Director General Circular No. 67/3(a) – Standards and 

School Culture, Jerusalem: Ministry of Education.  [Hebrew] 

Ministry of Education (2009)  Director General Circular, Section 8: Teachers,  

Jerusalem: Ministry of Education. [Hebrew] 

Ministry of Education (2010a)  The Principals' Training Program 2010 – 2012, 

Jerusalem: Ministry of Education. [Hebrew] 

Ministry of Education (2010b) Director General’s Circular 2010/7, [Online] Retrieved 

on Spetember 27
th

 2010 from: http://cms.education.gov.i/EducationCMS/ 

/Applications/Mankal/EtsMedorim/8/8-4/HodaotVmeyda/H-2010-7-8-4-2.htm 

[Hebrew]  

Ministry of Education (2012)  Director General circular 2012/8 (b),  Jerusalem: 

Ministry of Education.  [Hebrew] 

Ministry of Education (2013) Director General Circular 10(b) – School Managers' 

appointment, Jerusalem: Ministry of Education.  [Hebrew] 

Mintzberg, H. (1979)  The Structuring of Organizations, Englewood Cliffs, NJ: 

Prentice-Hall. 

Mintzberg, H. (1983)  Structure in Fives: Designing Effective, Organizations, 

Englewood Cliffs, NJ: Prentice Hall. 

http://www.education.gov.il/kav%20patuach/%20download/A1_1_c.PDF
http://www.education.gov.il/kav%20patuach/%20download/A1_1_c.PDF
http://cms.education.gov.il/EducationCMS/Applications/Mankal/EtsMedorim/8/8-4/HodaotVmeyda/H-2010-7-8-4-2.htm
http://cms.education.gov.il/EducationCMS/Applications/Mankal/EtsMedorim/8/8-4/HodaotVmeyda/H-2010-7-8-4-2.htm


58 
 

Mischel, W. (2013)  Personality and assessment, Psychology Press. 

Mitchell, D. E. and Encarnation, D. J. (1984)  'Alternative State Policy Mechanisms 

for Influencing School Performance', Educational Researcher, vol.13, no. 4, pp. 4-11. 

Molina-Azorin, J. F. (2012)  'Mixed Methods Research in Strategic Management 

Impact and Applications', Organizational Research Methods, vol. 15, no. 1, pp. 33-

56. 

Moore, H. A. (1964) 'The ferment in school administration', in Griffiths, D. E.  (ed.) 

Behavioral science and educational administration, (63
rd

 NSSE year-book, Part II, 

pp. 11-32), Chicago:University of Chicago Press. 

Morrison, M. (2007) 'What do we mean by educational research?', in Briggs, A. R. J. 

and Coleman, M. (eds.) Research Methods in Educational Leadership and 

Management, London: SAGE Publications Ltd.  

Morse, J. M. (2003)  'Principles of mixed methods and multimethod research design', in 

Tashakkori, A. and Teddle, C. (eds.)  Handbook of mixed methods research in social 

and behavioral research (pp. 189-208)  Thousand Oaks, CA: Sage. 

Mosley, P.A. (2013) 'Engaged Leadership: Understanding and Respecting the Shades 

of Gray', Library Leadership and Management, vol 27, no 3, llama. 

Murphy, J. (1992)  The Landscape of Leadership Preparation: Reframing the 

Education of School Administration, Newbury Park, CA: Corwin Press. 

Murphy, J. (1993)  'Ferment in school administration: Rounds 1-3', in Murphy, J. (ed.) 

Preparing tomorrow's school leaders: Alternative designs, Pennsylvania: UCEA, Inc. 

Murphy, J. (2001)  Re-culturing the profession of educational leadership: New 

Blueprints. Paper commissioned for the first meeting of the national commission for 

the advancement of educational leadership preparation, pp. 19-21, Racine, 

Wisconsin.  

Murphy, J. and Forsyth (1999)  Educational Administration: A Decade of Reform, 

Corwin Press Inc. 

Murphy, J. and Louis, K. S. (eds.) (1999)  Handbook on Research on Educational 

Administration, 2
nd

 edition, San Francisco: Jossey-Bass.  

Myers, M. D. (2013)  Qualitative Research in Business and Management, London:. 

Sage. 



59 
 

Myung, J., Loeb, S. and Horng, E. (2011)  'Tapping the principal pipeline: identifying 

talent for future school leadership in absence of formal succession management 

programs', Educational Administration Quarterly, vol. 47, no. 5, pp. 695-727. 

Navon, D. and Shapira, R. (1989)  'Multiple Roles and Stake Holders in Israeli 

Primary Schools: Unexpected Outcome of Social-Educational Proceses', in 

Belchinski, A. (ed.)  The Book of Isaac: Essays on Education, Tel Aviv: Ministry of 

Education, pp. 64 – 85. [Hebrew]  

NCLB (2002)  http://www.ed.gov/policy/elsec/leg/esea02/index.html 

Nevis, E. C. (2013) Organizational consulting: A Gestalt approach, CRC Press. 

Newlon, J. H. (1934)  Educational Administration as Social Policy, New York: 

Scribner. 

Newman, I, and Benz, C. R. (1998)  Qualitative-quantitative research: exploring the 

interactive continuum, Carbondale, IL: Southern Illinois University Press.  

Newman, I., Ridenour, C. S., Newman, C. and DeMarco, G. M. P. Jr. (2003)  'Typology 
of purpose: a tool for thinking about research questions, designs, and mixed methods', 

in Tashakkori, A. and Teddlie, C. (eds.) Handbook of mixed methods in social and 

behavioral research, (pp. 167-188)  Thousand Oaks, CA: Sage. 

Newton, R. M. and Witherspoon, N. (2007)  'Recruiting Teachers, Principals and 

Superintendents: A Job Choice Theory Perspective', Journal of Scholarship and 

Practice, vol. 3, No. 4, pp.  37-43. 

Nir, A. (2006)  'Empowering the School and the Trap of Centralization', in Inbar, D. 

Towards an Educational Revolution, (pp. 296 – 309), Van Leer Institute and Ha-

Kibbutz Ha-Meuchad Publications.  [Hebrew]  

Nisan, M. (2001)  'Acknowledging the Value of Learning as Motivation in School', in 

Kaplan, A. and Assor, A. (2001)  Thought Education, 20, Motivation for learning: 

new Conceptions, Jerusalem: Branco-Weiss Institute.  (Hebrew)  

Norton, J. (2002)  Preparing School Leaders: It's Time to Face the Facts, Atlanta, 

Georgia: Southern Regional Education Board. 

Noy, B. (1999) 'School, home, parents and the relationships between them', in Peled, 

E. (ed.) Fifty Years of Israeli Education, (pp. 815-834), Jerusalem: Ministry of 

Education. [Hebrew] 

Noyman, I. (1994)  'The School Rabbi', Bisde Hemed, vol. 38, no. 3 & 4, pp. 5–8. 

[Hebrew] 

http://www.ed.gov/policy/elsec/leg/esea02/index.html


60 
 

O'Connor, T.  (2012)  'Theories of Bureaucracy', MegaLinks in Criminal Justice, 

[Online], Available: http://www.drtomoconnor.com/4090/4090lect02.htm. 

Oji, S. N. (1980)  'Adult Development Is Implicit in Staff Development', Journal of 

Staff Development, vol. 1, no. 2, pp. 7-56. 

Oliveira, N. and Takahashi, N. (2012)  Automated organizations: Development and 

Structure of the Modern Business Firm, New York, NY: Springer. 

Ololube. N. (2006)  Teachers job satisfaction and motivation for school effectiveness 

and assessment, Finland: University of Helsinki.  

Olson, L. (1999)  'Demand for principals growing, but candidates aren’t applying', 

Education Week, vol. 18, no. 25, pp. 1, 20-22. 

Oplatka, I. (2002)  Burn-Out and Renewal. The Story of Women School Principals in 

Israel, Beer-Sheva: Ben Gurion Universtiy of the Negev. [Hebrew]  

Oplatka, I. (2004)  'The principal`s career stage: an absent element in leadership 

perspectives', Leadership in Education, vol. 7, no. 1, pp.  43-55. 

Optalka, I. (2007a) Basics of Educational Administration: Leadership and 

Management in Educational Organizations, Haifa: Pardess..[Hebrew] 

Oplatka, I. (2007b)  'Managing emotions in teaching: toward an understanding of 

motion displays and caring as on prescribed role elements', Teachers college Record' 

vol. 109, no. 6, June 2007, pp. 1374-1400. 

Oplatka, I. (2009) 'Learning the principal's future internal career experiences: An 

assessment of a.unique principal preparation program in Israel', International Journal 

of Educational Management, vol. 23, no. 2. 

Organization for Economic Cooperation and Development (OECD) (2008) Education 

at a Glance, [Online] Available: http://www.oecd.org/dataoecd/23/46/41284038.pdf 

OECD and CERI (1997)  Decentralization and School Improvement: New 

Perspectiveand Conditions for Change, Israel: Ministry of Education [Hebrew] 

Oshrat, Y. (2005)  Induction. Magazine for Promoting Professional Leadership, 

Professionalism and Excellence, Jerusalem: Ministry of Education, Pedagogical 

Administration, Primary Education Department. [Hebrew]   

Osipow, S.H. (1990) 'Convergence in theories of career choice and development: 

Review and prospect' Journal of Vocational Behavior, vol. 36, pp. 122-131. 

Parsons, F.(1909)  Choosing a vocation, Boston: Houghton-Mifflin. 

Patton, M. Q. (1980) Qualitative Evaluation Methods, Beverley Hills: Sage 

Publications.  

http://www.drtomoconnor.com/4090/4090lect02.htm
http://www.oecd.org/dataoecd/23/46/41284038.pdf


61 
 

Patton, M. Q. (1990)  Qualitative Evaluation and Research Methods, 2
nd

 edition, 

Newbury Park, Calif.: Sage. 

Patton, W., Watson, M. B. and Creed, P. A (2004) 'Career Maturity Of Australian 

And South African High School Students: Developmental And Contextual 

Explanations', Australian Journal of Career Development, vol. 13, No. 1, 33-41. 

Pauline, L. (1999)  'Understanding the dimension of school culture: value orientations 

and value conflicts' EAF.Journal, vol. 13, no. 2, pp. 48–76. 

Pazi, A. (1989) 'Obsolescence and update at different career stages: phenomenology 

perspective', Human resources, August, pp. 88–90 (VII).  [Hebrew] 

Pedhazur, E. J. and Pedhazur-Schmelkin, L. (1991) Measurement design and analysis, 

Hillsdale, N. J: Lawrence Erlbaum Associates, Publishers.  

Peel, H.A., Wallace, C., Buckner, K.G., Wrenn, S.L. and Evans, R. (1998)  

'Improving leadership preparation programs through a school university, and 

professional organization partnership', Nassp Bulletin, vol. 82, no. 602, pp. 26-34. 

Perla, J. R. and Carifio, J. (2009)  'Toward a General and Unified View of 

Educational Research and Educational Evaluation', Journal of Multidisciplinary 

Evaluation, vol.. 6, no. 11, pp. 38-55. 

Perry, W. G. (1970)  Forms of Intellectual and Ethical Development in the College 

Years, New York: Holt, Rinehart and Winston. 

Pfeffer, J. and Salancik, G. R. (1978)  The External Control of Organizations: A 

Resource Dependence Perspective, New York, NY, Harper and Row. 

Piantanida, M.., Tananis, C.A. and Grubs, R. E. (2004)  'Generating Grounded Theory 

of/for Educational Practice: The Journey of Three Epistemorphs', International 

Journal of Qualitative Studies in Education, vol. 17, no. 3, pp. 325- 346. 

Pixey A.M., (2013), 'Engaged Leadership: Understanding and Respecting the Shades 

of Gray', Library Leadership and Management, vol. 27, no 3, llama. 

Plano Clark, V.L. (2005) Cross-disciplinary Analysis of the Use of Mixed Methods in 

Physics Education Research, Counseling Psychology, and Primary Care, Doctoral 

dissertation, University of Nebraska-Lincoln. 

Poekert, P. E. (2012)  'Teacher leadership and professional development: examining 

links between two concepts central to school improvement', Professional development 

in education, vol. 38, no. 2, pp. 169-188. 



62 
 

Popper, M. (1999)  'Leadeship: the Forest and its Roads', in Gonen, E. and Zakai, A. 

(eds.) Leadership and Developing Leadership from Theory to Practice, (pp. 19–34),  

Ministry of Defense: School for the Development of Leadership. [Hebrew]  

Portin, B. S., Alejano, C. R., Knapp, M. S. and Marzolf, E. (2006)  Redefining Roles, 

Responsibilities, and Authority of School Leaders, Center for the Study of Teaching 

and Policy. 

Pounder, D. G. and Merrill, R. J. (2001) 'Job Desirability of the High School 

Principalship: A Job Choice Theory Perspective', Educational Administration 

Quarterly, vol. 37, no. 1,  pp. 27–57. 

Putnam, L. (2001) 'The Language of Opposition: Challenges in Organizational 

Dispute Resolution', in Eadie, W. F. and Nelson, P. E. (eds.)  The Language of 

Conflict and Resolution, (pp. 10-21), Thousand Oaks, CA: Sage Publications.  

Rahim, M. A., Antonioni, D. and Psenicka, C. (2001)  'A Structural Equatios Model 

of Leader Power, Subordinates' Styles of Handling Conflict and Job Performance', 

The International Journal of Conflict Management, vol. 12, no. 3, pp. 191-211. 

Rasch, L. (2004) 'Employee performance appraisal and the 95/5 rule', Community 

College Journal of Research and Practice, vol. 28, no. 5, pp. 407-414. 

Rasch, N., Breinin, A. and Avizi, A. (1993) The Auxiliary System within the 

Education system. How Does It work? Who Does It Help?, Jerusalem: Hebrew 

University, School of Education. [Hebrew] 

Report of the National Commission for Local Authorities' Affairs in Israel (Zanbar 

Commission) (1981) Reforms in Local Authorities. Jerusalem: Union of Local 

authorities.  [Hebrew] 

Reshef, S. (1984)  Autonomy in Education – Background, Opportunities and Practical 

Principles, Tel Aviv: Tel Aviv University and Ministry of Education.  [Hebrew] 

Reshef, S. (1990) 'The school Autonomy – a new era in education', in Friedman, Y. 

(ed.) Autonomy in School, Jerusalem: Henrietta Szold Institute. [Hebrew] 

Ribbins, P. (1999) 'Understanding leadership: Developing head teachers', in T. Bush, 

L. Bell, R. Bolam, R. Glatter and P. Ribbins (eds.), Educational management: 

Redefining theory, policy, practice (pp. 77-89), London: Paul Chapman Publishing. 

Richardson, L. (1999)  Principal: a tougher job, fewer takers, The Los Angeles Times, 

p. a1. 

Robbins, S. P. (2000) Essentials of Organizational Behavior, 6
th

 edition, Engelwood 

Cliffs. N.J.: Prentice-Hall. 



63 
 

Roberts, M. (2013)  Government Job Profile: school Principal, [Online] Available: 

http://govcareers.about.com/od/Occupations/p/Government-Job-Profile-School-

Principal.htm   

Rockart, J. F. and Short, J. E. (2012) 'IT in the 1990s: managing organizational 

interdependence, Sloan Management Review, vol. 30, no. 2.  

Rossman, G.B. and Wilson, B.L. (1994) 'Numbers and words revisited: Being 

"shamelessly eclectic"’, Quality and Quantity, vol. 28,  pp 315-327. 

Rothwell, W.J. (2010), Effective Succession Planning: Ensuring Leadership 

Continuity and Building Talent from Within, 4
th

 edition, American Management 

Association, New York, NY. 

Rubinstein, I. (1995) 'Education Management – Information Technology and School 

Autonomy', in Ben-Zion, B., Telm, M. and Gev, Y., Informatiom Technology in 

Education Management, U.K :Chapman and Hall for IFIP. 

Sabar Ben-Yehoshua, N. (1997) The Qualitative Research in Teaching and Learning. 

Ben Shemen: Modan. [Hebrew]  

Sabar Ben-Yehoshua, N. (2005) 'Reliability in Naturalistic Research', Shvilei 

Mechkar, vol. 12,  pp. 28-29. [Hebrew]  

Sadovnik, R. A., Dworkin, A. G., Gamoran, A., Hallinan, M. and Scott, J. (2007)  

'Conclusion: Sociological Perspective on NCLB and Federal Involvement in 

Education', in Sadovnik et al. (eds.) No Child Left Behind and the Reduction of the 

Achievement Gap, (pp. 359-373), Routledge - Taylor and Francis Group.  

Sandholtz, J.H. and Scribner, S.P. (2006)  'The paradox of administrative control in 

fostering teacher professional development', Teaching and Teacher Education, vol. 

22, pp. 1104-1117. 

Sarasson, S. (1991) The Predictable Failure of Educational Reform, San Fransisco: 

Jossey-Bass.  

Sarel, D. (2012)  How a School Principal can help Optimal Emotional Processes in 

his School, Lecture Delivered to New School Principals. Avney Rosha, the Israeli 

Institute for School Leadership.  [Hebrew] 

Savickas, M. L. (2001) 'Toward a Comprehensive Theory of Career Development: 

Disposition, Concerns, and Narratives', in Leong, F.T.L. and Barak, A. (eds.) 

Contemporary Models in Vocational Psychology: A volume in honor of Samuel H. 

Osipow, (pp. 295-320), Mahwah ,NJ: Lawrence Erlbaum. 

Savickas, M. L., Nota, L., Rossier, J., Dauwalder, J. P., Duarte, M. E., Guichard, J., 

and van Vianen, A. E. (2009)  'Life designing: A paradigm for career construction in 

the 21st century', Journal of Vocational Behavior, vol. 75, no. 3, pp. 239-250. 

http://govcareers.about.com/od/Occupations/p/Government-Job-Profile-School-Principal.htm
http://govcareers.about.com/od/Occupations/p/Government-Job-Profile-School-Principal.htm


64 
 

Schein, E. (1985) Organizational Culture and Leadership, San Francisco: Jossey-

Bass.  

Schein, E. H. (2004)  Organizational Culture and Leadership, 3
rd

 edition, San 

Francisco: Jossey-Bass  

Schockel, B. H. (2013)  'Distribution of our occupational structure', Proceedings of 

the Indiana Academy of Science, vol. 65, pp. 169-173.  

Schneider, A. (2004)  Transforming Retired Military Officers into School Principals 

in Israel. PhD Thesis, Leicester: University of Leicester. 

Schneider, A. and Burton, S. (2006)  An ideal type? The characteristics of effective 

school leaders. Management in Education, 19(2), 6-9. 

Schwandt, T. (2006) 'Opposition Redirected', International Journal of Qualitative 

Studies in Education, vol.. 19, no. 6, pp. 803-8. 

Sergiovanni, T. J. (1995) The Principalship: A Reflective Practice Perspective, 3
rd

 

edition, Boston: Allyn and Bacon.  

Sergiovanni, T. J. (1999)  Rethinking Leadership, Skylight Training and Publishing 

Inc. 

Sergiovanni, T. (2002)  The Principalship: A Reflective Practice Perspective, 6th edition,  Tel 

Aviv: Open University.  [Hebrew]  

Sever, R. (2005)  'The Role of Qualitative and Quantitative Research Paradigms as 

Grounds for Establishing Evidence for Decision Makers in the System', Hachinuch, 

Shvilei Mechkar, vol. 12,  pp. 24–27. [Hebrew] 

Shachar, H. (2007) Couseling the School as a System,.Chapter 8, Tel Aviv: Ramot. 

[Hebrew] 

Shadmi, H. (2009)  A Draft on Standards for Creation, Management and Supervision 

of School Culture and Climate. [Online] Available: :http://cms.education.gov.il 

/EducationCMS/Units/Shefi/aklim/aklimHinuchi/nediniyut/StandartAklim.htm, 

Retrieved on September 27
th

 2010    

Shalev, N. (2008)  The Five Workers' Management Myths, [Online[ Available  

http://www.nsg-consulting.com/siteFiles/1/37/4340.asp [Hebrew]   

Shalom, D. (1996) 'Growth or “Drop” in Management – Promotion Dilemma. 

Mashabei Enosh: Nihul Anashim Veasakim, vol. 97 pp 81–22. [Hebrew] 

Shalom, D. (2003)  'School Culture and Its Connection to Integration Issues in Six-

Year Schools' Kesher Ayin Teachers' Association Periodical, vol. 133 pp. 16–17. 

[Hebrew]  

http://www.nsg-consulting.com/siteFiles/1/37/4340.asp


65 
 

Shani, A. (2001) 'Conflict as a Motivational Principal's Tool', Status: Management 

Thinking Magazine, p. 124. [Hebrew]   

Shapira, J. and Ben-Eliezer, U. (1989) Fundamentals of Sociology, Tel Aviv: Am 

Oved. [Hebrew]   

Sharan, S. and Hertz-Lazarovich, R. (1978)  Co-operation and Communication in 

School' Chapter 1: Approaches to School Improvement, (pp. 13–45), Tel Aviv: 

Shocken Publishing [Hebrew] 

Sharan, S. and Shachar, H.(1991); Organization and Staff Management in School, 

Israel: Schocken Publication. [Hebrew] 

Sharan, S., Tahon, R. and Perach, Y. (1987)  Is School an Organisation of Loose 

Ties?, Readings in Organisation and Educational Administration, vol. 14, pp. 5- 26.  

[Hebrew] 

Sharmeister, G. (2013). Management and Leadership, [Online] Available: 

http://cafe.themarker.com/user/270927/ 

Sheehy, G. (1976)  Passages: Predictable Crises of Adult Life, New York: Dutton. 

Shkedi, A. (2003)  Words of Meaning. Qualitative Research – Theory and Practice, 

Tel Aviv: Ramot Publications, Tel Aviv University [Hebrew]  

Shkedi A. (2018)  The Meaning Behind the Words: Methodologies of Qualitative 

Research: Theory and Practice, Tel Aviv: Tel Aviv University, Ramot. [Hebrew] 

Shlasky, S. and Alpert, B. (2007)  From Breaking Up reality to Constructing It as a 

Text. Ways of Writing Qualitative Research, Tel-Aviv: MOFET Institute [Hebrew] 

Shuman, L. J., Besterfield‐Sacre, M. and McGourty, J. (2005) 'The ABET 

“Professional skills”—Can they be taught? Can they be assessed?',. Journal of 

Engineering Education, vol. 94, no. 1, pp. 41-55. 

Silver, P. F. (1982)  'Administrator Preparation', in Mitzel, H. E. (ed.) Encyclopedia of 

Educational Research, 5th edition, vol. 1,  pp. 49-59, New York: Free Press. 

Simpson, E. L. (1980)  'Adult Learning Theory: A State of the Art', in Lasker, H., 

Moore, J. and Simpson, E.L.  (eds.) Adult Development and Approaches to Learning, 

(pp. 28-32), Washington, D.C.: National Institute of Education. 

Skinner, B. F. (1968)  The Technology of Teaching, New York, Appleton-Century-

Crofts.   

http://cafe.themarker.com/user/270927/


66 
 

Slater, C. L. and Nelson, S. W. (2013) 'Awareness of Self and Others in Principal 

Preparation: An International Perspective' Advances in Educational 

Administration, vol. 19, pp. 291-312. 

Smith, J. A., Flowers, P. and Larkin, M. (2009)  Interpretative Phenomenological 

Analysis, London: Sage Publications Ltd.   

Smith, R. M. (1982)  Learning How to Learn: Applied Learning Theory for Adults, 

New York: Cambridge Books. 

Smith, W. F. and Andrews, R. L. (1989)  Instructional leadership how principals 

make a difference, Alexandria, VA: Association for Supervision and Curriculum 

Development,. 

Southworth, G. (2013)  Primary school leadership in context: Leading small, medium 

and large sized schools, London:  Routledge. 

Sparks, D., (2002)  Designing powerful professional development for teachers and 

principals, national staff development council, Oxford. 

Spears, H. (1953)  Improving the supervision of instruction, Englewood Cliffs, NJ: 

Prentice-Hall. 

Spillane, J. P. (2012)  Distributed Leadership, vol. 4, San Francisco: Jossey-Bass. 

Spring, J. H. (2013)  Deculturalization and the struggle for equality: A brief history of 

the education of dominated cultures in the United States, New York: McGraw-Hill. 

Stake, R. (2005)  'Qualitative Case Studies', in Denzin, N. and Lincoln, U. (eds.) The 

Sage Handbook of Qualitative Research, 3
rd

 edition,  (pp. 443-466), Thousand Oaks, 

CA.: Sage. 

State of Israel (1953) State Education Act, [Online] Available:  

http://cms.education.gov.il/EducationCMS/Units/Zchuyot/ChukimVeamanot/Chukim/

ChokChinuchMamlachti1953.htmhttp://www.college.ucla.edu/personnel/jobdesc/def.

asp 

State of Israel (1975) 'Local Authorities Act – Election of Mayors and their Deputies 

and their Term of Office' Book of Laws 778,  7.8.1975.  [Hebrew] 

State of Israel (1978) Education Ordinance (New Version), State of Israel, Ministry of 

Education [Online] Available: http://cms.education.gov.il/EducationCMS/ Units/ 

Zchuyot/ChukimVeamanot/Chukim/PkudatChinuchChadash1978.htm 

Steers, R.M. and Porter, L.W. (eds.)  (1987)  Motivation and work behavior.4
th

 

edition, New-York: McGraw-Hill.  

http://cms.education.gov.il/EducationCMS/Units/Zchuyot/ChukimVeamanot/Chukim/ChokChinuchMamlachti1953.htm
http://cms.education.gov.il/EducationCMS/Units/Zchuyot/ChukimVeamanot/Chukim/ChokChinuchMamlachti1953.htm
http://www.college.ucla.edu/personnel/jobdesc/def.asp
http://www.college.ucla.edu/personnel/jobdesc/def.asp
http://cms.education.gov.il/EducationCMS/Units/Zchuyot/ChukimVeamanot/Chukim/PkudatChinuchChadash1978.htm


67 
 

Stricherz, M. (2001) 'School leaders feel overworked, survey findings,  Education 

Week, 21(12), 5. 

Super, D. E. (1957) The psychology of careers: An introduction to vocational 

development, New York: Harper. 

Super, D. E. and Hall, D. T. (1978) 'Career development: Exploration and Planning', 

Annual Review of Psychology, vol. 29.  pp. 333-372. 

Tashakkori, A. and Teddlie, C. (2010)  'Epilogue: current developments and emerging 

trends in integrated research methodology', in Tashakkori, A. and Teddlie, C. (eds) 

(2010), Sage Handbook of Mixed Methods in Social and Behavioral Research, (pp. 

803-926), California: Sage  

Tatar, M. and Da’as, R. (2012)  'Teacher’s perceptions of their significance towards 

their students: the effects of cultural background, gender, and school role', European 

journal of psychology of education, vol. 27, no. 3, pp. 351-367. 

Taylor, F. W. (2013) Scientific management, London: Routledge. 

The National Task Force for Promoting Education in Israel (Dovrat Commission) 

(2005) The National Education Program, because Each Child Deserves More,  

Jerusalem: Ministry of Education, culture and sport. [Online] Available: 

http://cms.education.gov.il/EducationCMS/Units/Ntfe/HdochHsofi/DochSofi.htm 

[Hebrew] 

Thompson, G.S. (2007) Organizational Design Strategy - A Case Study on a Public 

Baccalaureate College, Nevada State College [Online} Available:  

http://works.bepress.com/cgi/viewcontent.cgi?article=1015&context=grace_thomson

&sreiredir=1&referer=http%3A%2F%2Fwww.google.co.il%2Furl%3Fsa%3Dt%26rc

t%3Dj%26q%3Dhttp%3A%252F%252Fworks.bepress.com%252Fgrace_thomson%2

52F12%26source%3Dweb 

Thompson, P. (2009)  School leadership – head on the block?, London and New 

York: Routledge. 

Tighe, R.W. and Rogers, F.W. (2006)  School Leadership Preparation: Lessons 

Learned from England, Paper presented at UCEA conference, San Antonio, Texas. 

Tight, M. (2012)  Education for Adults, Volume 1: Adult Learning and Education, 

Abingdon, England: Routledge, Taylor and Francis. 

Trotter Y. D. (2006)  'Adult Learning Theories: Impacting Professional Development 

Programs', Delta Kappa Gamma Bulletin,  vol. 72, no. 2. 

Tuckman, B. W. (1999) 'A Tripartite Model of Motivation for Achievement: 

Attitude/Drive/Strategy, [Online] Available: .http://all.successcenter.ohio-state. 

http://cms.education.gov.il/EducationCMS/Units/Ntfe/HdochHsofi/DochSofi.htm
http://works.bepress.com/cgi/viewcontent.cgi?article=1015&context=grace_thomson&sreiredir=1&referer=http%3A%2F%2Fwww.google.co.il%2Furl%3Fsa%3Dt%26rct%3Dj%26q%3Dhttp%3A%252F%252Fworks.bepress.com%252Fgrace_thomson%252F12%26source%3Dweb
http://works.bepress.com/cgi/viewcontent.cgi?article=1015&context=grace_thomson&sreiredir=1&referer=http%3A%2F%2Fwww.google.co.il%2Furl%3Fsa%3Dt%26rct%3Dj%26q%3Dhttp%3A%252F%252Fworks.bepress.com%252Fgrace_thomson%252F12%26source%3Dweb
http://works.bepress.com/cgi/viewcontent.cgi?article=1015&context=grace_thomson&sreiredir=1&referer=http%3A%2F%2Fwww.google.co.il%2Furl%3Fsa%3Dt%26rct%3Dj%26q%3Dhttp%3A%252F%252Fworks.bepress.com%252Fgrace_thomson%252F12%26source%3Dweb
http://works.bepress.com/cgi/viewcontent.cgi?article=1015&context=grace_thomson&sreiredir=1&referer=http%3A%2F%2Fwww.google.co.il%2Furl%3Fsa%3Dt%26rct%3Dj%26q%3Dhttp%3A%252F%252Fworks.bepress.com%252Fgrace_thomson%252F12%26source%3Dweb


68 
 

edu/all-tour/apa99paper.htm 

Ubben, G. C., Gerald, C., Hughes, L. W. and Norris, C. J. (2007)  The Principal - 

Creative Leadership for Excellence in Schools, Pearson Education, Inc. 

Ubben, G. C., Hughes, L. W. and Norris, C. J. (2011) The principal: Creative 

leadership for effective schools, 7
th

 edition, Upper Saddle River, New Jersey: Pearson 

Education, Inc. 

Unai, Y. (1999) 'Supervision of Educational Institutions – Inspection, Control, 

Guidance', in Peled, E. (ed.) Fifty Years of Israeli Education, (pp. 565–583), 

Jerusalem: Ministry of Education. [Hebrew] 

Venkatesh, V., Brown, S. A. and Bala, H. (2013) 'Bridging the qualitative-quantitative 

divide: Guidelines for conducting mixed methods research in information 

systems', MIS Quarterly, vol. 37, no. 1, pp. 21-54. 

Vergan, Y. (2006)  The Status of the Principal in the Education System. Submitted to 

the Board of Education, Ministry of Education, Culture and Sport. Jerusalem: the 

Knesset, Research and Development Center. [Hebrew]  

Vilenski, Y. (2013) Young  managers at the beginning of their way – tutoring 

integrated personal and professional training, [Online] Available: 

http://www.yossivilenski.co.il /118360 /%D7%90% D7%99% D7%9E% D7%95% 

D7%9F-%D7%9E%D7%A0%D7%94%D7%9C%D7%99%D7%9D-D7%A6%D7%  

D7% A2%D7%99%D7%A8%D7%99%D7%9D 

Volansky, A. (1999) 'The dialectic between decentralization and centralization', in 

Peled, E. (Ed.), Fifty Years of Israeli Education, (pp. 283-300), Jerusalem: Ministry of 

Education. [Hebrew] 

Volansky, A. and Habinski, A. (1998) 'The emerging role of school leadership in 

Israel: From external to internal control', New Directions for School Leadership, No. 

9, San Francisco: Jossey-Bass Publishers. 

Vonk, J. H. C. and Schras, G. A. (1987) 'From beginning to experience teacher: A 

study of the professional development of teachers during their first four years of 

service', European Journal of Teacher, vol. 10, no. 1.  

Vroom, V.H. (1964)  Work and Motivation, New York: Wiley. 

Wagner, A. and Manor, A. )2001) 'Motivating Workers in Three Moves', Mashabei 

Enosh Monthly, vol. 168.  [Hebrew]   



69 
 

Walker, D. and Myrick, F. (2006) 'Grounded Theory: An Exploration of Process and 

Procedure', Qualitative Health Research, vol..16, no. 4, pp. 547-559. 

Wallace Foundation -Walsh, C. E. (ed.)  (2012)  Education reform and social change: 

Multicultural voices, struggles, and visions, London: Routledge . 

Wasagona, T. and Murphy, J. F. (2006)  'Learning from Tacit Knowledge: The impact 

of the internship', The International Journal of Educational Management, vol. 20, no. 

2, pp. 226-287. 

Weber, M. (1947)  The Theory of Social and Economic Organization' Translated by . 

M. Henderson and Talcott Parsons, The Free Press. 

West, D. L. (2010) The Daily Lives of Principals: Twenty-one Principals in the 21
ST

 

Century, A Dissertation Submitted to the Faculty of The Graduate School at The 

University of North Carolina. 

West-Burnham, J. (1992) Managing Quality in Schools,  Essex: Longman. 

Wilson, C. (2012) 'The Integrated Propulsion Strategy Theory: A Resources, 

Capability and Industrial Organization', Journal of Management, vol. 13, no. 5, p. 15. 

Yair, G. and Inbar, D. (2006) 'Standards for Achievements in Education: Criteria, 

Stepping Stones or Obstacles?, in Inbar, D. (ed.)  Towards an Educational Revolution, 

Van Leer Institute. Hakibbutz Ha'Meurchad.  [Hebrew] 

Yerkes, D. and Guaglianone, C. (1998)  'Where have all the high school admistrators 

gone?', Educational Leadership, vol. 28, no. 2, pp. 10-14. 

Yin, J. (2013) 'Optimization of the evaluation system for PE teaching quality', 

International Journal of Applied Mathematics and Statistics, vol. 42, no. 12, pp. 392-

398. 

Yogev, A. (1999) 'Jubilee of the Ministry of Education – a social perspective', in 

Peled, E. (ed.) Fifty Years of Israeli Education, (pp. 151-152),  Jerusalem: Ministry of 

Education. [Hebrew] 

Yona, I. and Dahan, Y. (1999) 'The education system in a period of transition: from 

ruling collectivism to civil individualism', in Peled, E. (ed.) Fifty Years of Israeli 

Education, (pp. 162-180), Jerusalem: Ministry of Education.  [Hebrew] 



70 
 

Unai, Y. (1999) 'Supervision of Educational Institutions – Inspection, Control, 

Guidance', in Peled, E. (ed.) Fifty Years of Israeli Education, (pp. 565–583), 

Jerusalem: Ministry of Education. [Hebrew] 

Yukl, G. (1994) Leadership in Organizations, Englewood Cliffs, NJ: Prentice-Hall. 

 

Yuval, D. (1999) 'A historical view of fifty years of education in Israel: periods and 

dilemmas', in Peled, E. (ed.) Fifty Years of Israeli Education, (pp. 39-66), Jerusalem: 

Ministry of Education,. [Hebrew] 

Zifroni, A. (2006)  'Theory of Positive Organization and Management Practices 

Deriving from It', Readings in Education, Society, Technology and Science, Ort Israel 

[Hebrew]  

 

 


